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Dr. Michael L6nz
Ruhr-Kolleg Essen, Deutschland

EDITORIAL

Hatte ich vor drei oder vier Jahren dieses Editorial schreiben sollen, hatte ich
mich meine dicken Worterbicher aus dem Blicherregal geholt, mich an meinen
Schreibtisch gesetzt und versucht, einen angemessenen englischen Text zu verfassen.
Es hatte viel Zeit und Mihe, haufiges Konsultieren der Worterbicher und viele
Selbstzweifel gekostet, bis ich den Text dann endgliltig fertiggestellt hatte. Denn obwohl
ich seit einigen Jahrzehnten - zunachst gezwungenermaBen, weil die
Publikationsmdglichkeiten in meiner Muttersprache immer starker eingeschrankt
wurden - gewohnt bin, akademische Texte auf Englisch zu schreiben, fallt es mir immer
noch schwer. Und meinem Schreibstil merkt man bis heute an, daB Englisch nicht meine
Muttersprache ist. Doch seitdem Al-basierte Ubersetzungsprogramme ein noch vor
Jahren kaum erahntes Niveau erreicht haben, ist meine Arbeit leichter geworden. Und
auch diesen Text habe ich zunachst auf Deutsch verfaBt, dann Ubersetzen lassen und
schlieBlich die Ubersetzung korrigiert und zum Druck gegeben. Warum erzahle ich das
alles?

Weil die Zeitschrift ,Sustainable Multilingualism™ sich einem in ihrem
Verstdndnis komplementdren Prinzip verschrieben hat, das trotz der Ubiquitat des
Englischen nicht nur im akademischen Raum und den Fortschritten der digitalen Technik
an der Sinnhaftigkeit des Konzepts von Multi- und/oder Plurilingualismus festhdlt. Wie
sie das seit ihrem ersten Erscheinen im Jahr 2012 tut, zeigen Servet Celik und Aurelija
Dauksaité-Kolpakoviené in ihrem Artikel A BIBLIOMETRIC ANALYSIS OF SUSTAINABLE
MULTILINGUALISM: INSIGHTS FROM 25 ISSUES (2012-2024). Und die Gibrigen Beitrage
der nun vorliegenden Ausgabe bestatigen in ihrer Breite die gewonnenen Erkenntnis.

Einen interessanten Einblick in die Brauchbarkeit eines vieldiskutierten
theoretischen Modells geben Zséfia Flloép, Zahia Flih, Beyza Nur Glrses und Szilvia Batyi
in ihrem Beitrag THE APPLICABILITY OF SPOLSKY’S TRIPARTITE MODEL IN THREE
CONTEXTS. Diese Studie wendet Spolskys dreiteiliges Modell der Sprachpolitik -
Uberzeugungen, Praktiken und Management - auf Minderheitengruppen in Europa an
und untersucht Algerier in Frankreich, Ungarn im Vereinigten Kdnigreich und Tirken in
Ungarn in den Bereichen Staat, Gemeinschaft und Familie. Sie kommen zu folgendem
Schluss: Das Modell erweist sich zwar als nitzlich, um die wichtigsten Dimensionen der
Sprachpolitik zu erfassen, doch zeigen die Ergebnisse auch seine Grenzen bei der
Bericksichtigung der komplexen soziopolitischen und wirtschaftlichen Einflliisse und der
wechselnden Selbstzuschreibung der mehrsprachigen Identitat auf.

Milda Kiské mochte in ihrem Aufsatz LANGUAGE PROFICIENCY AND WAGE
PREMIUMS: A REVIEW OF ANALYTICAL MODELS WITH REFERENCE TO LITHUANIA
zeigen, wie Unterschiede der Entlohnung mit Bezug auf Sprachkenntnisse mithilfe
verschiedener statistischer Methoden analysiert werden kénnen und bezieht sich dabei
im wesentlichen auf den litauischen Arbeitsmarkt.

Hochinteressant ist die Studie von Nemira Macianskiené und Vilma Bijeikieng,
ARE LITHUANIAN HIGHER EDUCATION TEACHERS READY FOR THE PLURILINGUAL
APPROACH?, und das, weil die von ihnen fir Litauen erhobenen Ergebnisse wohl nicht
nur fur dieses Land Geltung beanspruchen dirfen. Sie beginnen mit der Feststellung, daB
Hochschulen zunehmend mehrsprachiger und multikultureller werden und von
Pddagogen erwartet wird, daB sie Kompetenzen in sprachlicher Sensibilitdt und
mehrsprachiger Praxis entwickeln, und fragen dann, wie die Institutionen auf diese
Herausforderung reagieren. Die Ergebnisse deuten darauf hin, daB litauische
Hochschulen zwar Fortschritte in Richtung einer gréBeren sprachlichen und kulturellen
Inklusivitat machen, machen aber auch deutlich, daB der von den Hochschulen




Michael LONZ

angebotene Sprachunterricht den veranderten Anspriichen noch nicht wirklich genigen
kann.

Badriyah Ulfah, Utami Widiati, Sri Rachmajanti und Utari Praba Astuti wahlen in
ihrem Beitrag THE LANGUAGE IDENTITY OF AN ENGINEERING PROFESSOR:
A NARRATIVE INQUIRY INTO MULTICULTURAL AND MULTILINGUAL EXPERIENCES einen
sehr individualisierten AnsatzIhre Studie untersucht, wie Sprachwechsel die akademische
Identitat préagen, indem sie die sprachlichen und kulturellen Erfahrungen eines Professors
der Ingenieurwissenschaften untersucht, der in Indonesien, England und Malaysia
gearbeitet hat. Anhand einer qualitativen Studie zeigen sie durch narrative Analyse, da3
Sprachadaption emotionale, kulturelle und berufliche Dimensionen umfaBt, und heben
die komplexe Wechselwirkung zwischen globaler Prasenz, lokaler Identitat und der
Notwendigkeit eines groBeren BewuBtseins fir den Sprachwechsel in nicht-sprachlichen
akademischen Bereichen hervor.

Daiva Pundziuviené geht in ihrem Beitrag MEDIATION STRATEGIES IN
THE ENGLISH LANGUAGE CLASSROOM TO BUILD STUDENTS’ SOCIO-EMOTIONAL
COMPETENCES ein starker praxisorientiertes Problem an und kann wertvolle Hilfestellung
fir den konkreten Sprachunterricht bereitstellen. Ahnliches versprechen Oleksandr
Kapranov und Oksana Voloshyna mit ihrem Beitrag THE ACQUISITION OF DISCOURSE
MARKERS BY ESP UNDERGRADUATES: UNCOVERING SUSTAINABLE PRACTICES IN
DESCRIPTIVE ESSAY WRITING.

Auf ein weithin bekanntes Problem insbesondere literarischer Ubersetzungen
machen Xinyu Hou, Deyan Zou und Shuhan Zhang noch einmal aufmerksam, namlich
das Problem, dass der Ubersetzer zwar adaptive Strategien wie wortliche Ubersetzung,
freie Ubersetzung und Paraphrasierung einsetzt, um sprachliche, kommunikative und
kulturelle Anforderungen in Einklang zu bringen, dies jedoch oft auf Kosten einer
kulturbezogenen Tiefe die Sprachgewandtheit verbessert. Dies veranschaulichen die

Autoren anhand der Analyse der Ubersetzung kulturell verhafteter Begriffe in Roman

=WIskMic / H=#MEBEMmE (Tagebuch eines Blutverkdufers), einem Roman des
chinesischen Autors Yu Hua aus dem Jahr 1995, der das Leben eines Mannes namens Xu
Sanguan schildert, der wiederholt sein Blut verkauft, um seine Familie in den schwierigen
Zeiten unter Mao in China zu versorgen, und zwar aus der Perspektive der
dreidimensionalen Transformationstheorie der ,Eco-translatology theory" (keine
deutsche Ubersetzung ermittelt, M.L.)

Auf ein anderes Problem von Ubersetzungen, der Verbindung zwischen
Ubersetzung und Zensur in minder freien oder von einem starken Narrativ gepréagten
Gesellschaften macht Giedré Pranaityté in ihrem Aufsatz INTERSECTIONS OF FREEDOM,
EXPRESSION OF CHRISTIAN FAITH AND CENSORSHIP IN TRANSLATED LITERARY
WORKS: THE CASE OF HARRIET BEECHER STOWE’S NOVEL “UNCLE TOM’'S CABIN”
aufmerksam. Sie nimmt Nicol Doerrs Ansatz in ihrem Buch Political Translation. How
Social Movement Democracies Survive (2018) auf und mdchte anhand der
Ubersetzungsgeschichte von Uncle Tom's Cabin ins Litauische die Rolle der Zensur bei
der Ubersetzung literarischer Werke im sowjetisch besetzten Litauen exemplifizieren.

Den AbschluB bildet eine Untersuchung Uber vor allem das intratextuelle code-
switching, dargestellt an Akvilina Cicénaité’s novel Angly kalbos Zodynas [A Dictionary of
English] aus dem Jahr 2022. R{ta Eidukeviciené und Kristina Aurylaité, die sich schon
einige Zeit mit dieser Thematik beschaftigen, versuchen in ihrem Beitrag "WOR(L)D":
AESTHETIC AND EXPERIENCED MULTILINGUALISM IN AKVILINA CICENAITE’'S NOVEL
“"ANGLU KALBOS ZODYNAS” / “A DICTIONARY OF ENGLISH"” (2022) zu zeigen, wie stark
multilinguale Aspekte mittlerweile auch die dsthetische Verarbeitung der Gegenwart
pragen.
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Dr. Michael Lonz
Ruhr-Kolleg Essen, Germany

EDITORIAL

If I had had to write this editorial three or four years ago, I would have
taken my thick dictionaries (dictionary and encyclopaedia of English usage) off
the bookshelf, sat down at my desk and tried to compose an appropriate English
text. It would have taken a lot of time and effort, frequent consultation of
dictionaries and a great deal of self-doubt before I finally finished the text. Because
although I have been writing academic texts in English for several decades - initially
out of necessity, as opportunities to publish in my native language became
increasingly limited - I still find it difficult. And even today, my writing style reveals
that English is not my mother tongue. However, since Al-based translation
programmes have reached a level that was hardly imaginable a few years ago, my
work has become easier. I also wrote this text in German first, then had it
translated, and finally corrected the translation and sent it to print. In order to
produce English texts, I don't have to constantly check and improve my English
skills. Why am I telling you all this?

Because the journal Sustainable Multilingualism is committed to a principle
that it sees as complementary, which, despite the ubiquity of English not only in
academia and the advances in digital technology, upholds the validity of the concept
of multilingualism and/or plurilingualism. Servet Celik and Aurelija DauksSaité-
Kolpakoviené demonstrate how it has done so since its first publication in 2012 in
their article A BIBLIOMETRIC ANALYSIS OF SUSTAINABLE MULTILINGUALISM:
INSIGHTS FROM 25 ISSUES (2012-2024). The other articles in the current issue
confirm the findings in their breadth.

Zsofia Fulop, Zahia Flih, Beyza Nur Glrses and Szilvia Batyi provide
an interesting insight into the usefulness of a much-discussed theoretical model in
their article THE APPLICABILITY OF SPOLSKY’'S TRIPARTITE MODEL IN THREE
CONTEXTS. This study applies Spolsky's tripartite model of language policy—beliefs,
practices, and management—to minority groups in Europe, examining Algerians in
France, Hungarians in the UK, and Turks in Hungary across national, community,
and family domains. They conclude: While the model proves useful in capturing
key dimensions of language policy, the findings reveal its limitations in addressing
the complex socio-political and economic influences and the fluid nature of
multilingual identity.

In her essay LANGUAGE PROFICIENCY AND WAGE PREMIUMS: A REVIEW
OF ANALYTICAL MODELS WITH REFERENCE TO LITHUANIA, Milda Kiské aims to
show how wage differentials related to language skills can be analysed using
different statistical methods, referring primarily to the Lithuanian labour market.

The study by Nemira Macianskiené and Vilma Bijeikiené ARE LITHUANIAN
HIGHER EDUCATION TEACHERS READY FOR THE PLURILINGUAL APPROACH? is
extremely interesting because the findings they collected for Lithuania are likely to
apply to other countries as well. They begin by stating that higher education
institutions are becoming more multilingual and multicultural, and that educators
are expected to develop competences in linguistic sensitivity and plurilingual
practices and then ask how institutions are responding to this challenge.
The findings suggest that Lithuanian higher education institutions are making
progress toward greater linguistic and cultural inclusiveness but also make it clear
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that the language teaching offered by universities is not yet really able to meet
the changed demands.

Badriyah Ulfah, Utami Widiati, Sri Rachmajanti and Utari Praba Astuti take
an individualised approach in their article THE LANGUAGE IDENTITY OF
AN ENGINEERING PROFESSOR: A NARRATIVE INQUIRY INTO MULTICULTURAL AND
MULTILINGUAL EXPERIENCES. Their study investigates how language transitions
shape academic identity by examining the linguistic and cultural experiences of an
engineering professor who has worked in Indonesia, England, and Malaysia. Using
a qualitative narrative inquiry, it reveals that language adaptation involves
emotional, cultural, and professional dimensions, highlighting the complex interplay
between global exposure, local identity, and the need for greater awareness of
language transitions in non-language academic fields.

In her contribution MEDIATION STRATEGIES IN THE ENGLISH LANGUAGE
CLASSROOM TO BUILD STUDENTS' SOCIO-EMOTIONAL COMPETENCES, Daiva
Pundziuviené addresses a highly practice-oriented problem and provides valuable
assistance for concrete language teaching. Oleksandr Kapranov and Oksana
Voloshyna promise similar insights in their contribution THE ACQUISITION OF
DISCOURSE MARKERS BY ESP UNDERGRADUATES: UNCOVERING SUSTAINABLE
PRACTICES IN DESCRIPTIVE ESSAY WRITING.

Xinyu Hou, Deyan Zou and Shuhan Zhang once again draw attention to
a widely known problem, particularly in literary translations, namely that while
the translator employs adaptive strategies such as literal translation, free
translation, and paraphrasing to balance linguistic, communicative, and cultural
demands, this often enhances fluency at the cost of some cultural depth.
They illustrate this with an analysis of the translation of culture-loaded terms in
the Chronicle of a Blood Merchant, a 1995 novel by Chinese author Yu Hua that
chronicles the life of a man named Xu Sanguan who repeatedly sells his blood to
provide for his family during difficult times in Mao's China, through the lens of eco-
translatology's three-dimensional transformation theory.

Giedré Pranaityté draws attention to another problem of translation,
the connection between translation and censorship in less free societies or those
characterised by a strong narrative, in her essay INTERSECTIONS OF FREEDOM,
EXPRESSION OF CHRISTIAN FAITH AND CENSORSHIP IN TRANSLATED LITERARY
WORKS: THE CASE OF HARRIET BEECHER STOWE'S NOVEL ‘UNCLE TOM'S CABIN'.
She takes up Nicol Doerr's approach in her book Political Translation. How Social
Movement Democracies Survive (2018) and uses the history of the translation of
Uncle Tom's Cabin into Lithuanian to illustrate the role of censorship in
the translation of literary works in Soviet-occupied Lithuania.

The conclusion is an examination of intratextual code-switching, illustrated
by Akvilina Cicénaité's 2022 novel Angly kalbos Zodynas [A Dictionary of English].
RGta Eidukeviciené and Kristina Aurylaité, who have been working on this topic for
some time, attempt in their contribution *‘WOR(L)D": AESTHETIC AND EXPERIENCED
MULTILINGUALISM IN AKVILINA CICENAITE'S NOVEL ‘ANGLY KALBOS ZODYNAS' /
‘A DICTIONARY OF ENGLISH’ (2022) to show how strongly multilingual aspects now
also shape the aesthetic processing of the present.

-iv -
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REDAKTORIAUS ZODIS

Jeigu $j redakcinj straipsnj bGciau rases pries trejus ar ketverius metus,
pirmiausia i$ knygy lentynos baciau susirinkes savo storuosius Zodynus, atsisédes
prie stalo ir bandes parasyti tinkama tekstg angly kalba. Tam bty prireike labai
daug laiko ir pastangy. Jau kelis desimtmecius - i$ pradZziy priverstinai, nes vis
mazéjo galimybiy publikuoti gimtaja kalba - rasau akademinius tekstus angliskai,
bet i$ jy vis tiek akivaizdu, kad angly kalba néra mano gimtoji. Sis darbas labai
palengvejo, kai dirbtiniu intelektu pagristos vertimo programos pasieké dabartinj
lygi, koks pries kelerius metus dar buvo sunkiai jsivaizduojamas. Taigi $j tekstg as
pirmiausia parasiau vokieciy kalba, tada iSverciau | angly kalba, galiausiai pataisiau
vertima ir atidaviau leidybai. Kodél jums visa tai pasakoju?

Todél, kad zurnalas Darnioji daugiakalbysté yra |sipareigojes laikytis
daugiakalbystés, arba daugiakalbiSkumo, principy nepaisydamas visuotinio angly
kalbos paplitimo ne tik akademinéje erdvéje, bet ir skaitmeniniy technologijy
pazangos pasaulyje. Sios koncepcijos laikomasi nuo pat pirmojo Zurnalo numerio
2012 m., kaip akcentuoja Servet Celik ir Aurelija Dauksaité-Kolpakoviené savo
straipsnyje ,Bibliometriné ,Darniosios daugiakalbystés" analizé: jzvalgos iSleidus
25 numerius (2012-2024)". Kiti Sio Zurnalo numerio straipsniai mano iSvadq
patvirtina.

Idomia {zvalga apie daug diskutuojamo teorinio modelio naudingumg
pateikia Zsoéfia Fulop, Zahia Flih, Beyza Nur Girses ir Szilvia Batyi straipsnyje
»Spolskio trijy daliy modelio taikymas trijuose kontekstuose". Trijy daliy Spolskio
kalbos politikos modelj, susidedantj i$ kalbos sitikinimy, praktikos ir valdymo,
autoriai taiko mazumy grupéms Europoje nagrinédami Prancizijoje gyvenanciy
alzyrieciy, Jungtinéje Karalystéje gyvenanciy vengry ir Vengrijoje gyvenanciy turky
kalbines problemas valstybés, bendruomenés ir Seimos lygmenimis. Tyrimo iSvada:
modelis yra naudingas siekiant apibudinti pagrindinius kalbos politikos aspektus,
taciau rezultatai rodo jo ribotuma atsizvelgiant | sudétingus sociopolitinius ir
ekonominius veiksnius bei kintantj daugiakalbés tapatybes formavimasi.

Milda KiSké straipsnyje ,Kalbos mokéjimas ir priedai prie atlyginimo:
analitiniy modeliy apzvalga, atsizvelgiant | Lietuvos atvej{" siekia parodyti, kaip,
remiantis Lietuvos darbo rinkos pavyzdZiu, galima jvairiais statistiniais metodais
analizuoti kalbiniy gebéjimy jtaka darbo uzmokescio skirtumui. Autoré daro iSvada,
kad skaidris reikalavimai kalbinei kompetencijai, tiksliné parama antrosios kalbos
isisavinimui ir mazumy kalby pripazinimas gali padéti iSlaikyti darnigjq
daugiakalbyste - kalby jvairove - bei visiems Lietuvoje uZztikrinti vienodas darbo
rinko prieigos salygas.

Nemira Macianskiené ir Vilma Bijeikiené straipsnyje ,Ar Lietuvos aukstojo
mokslo déstytojai pasirenge jgyvendinti daugiakalbyste jgalinancig pedagogika?"
nagrinéja austyju mokykly kalbas ir dalykus angly kalba déstanciy déstytojy
nuomone apie jy pasirengima priimti daugiakalbiy ir daugiakultiriy studenty
europinés apklausos duomenimis, analizuojama Lietuvos respondenty nuomoneé.
Kadangi respondentai pripazino daugiakalbés prieigos svarba bei kompetencijos
Sioje srityje stoka, antruoju tyrimu siekta nustatyti, ar pagrindinés pedagogus
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rengiancios aukstosios mokyklos sitlo dalykus, tiesiogiai ar netiesiogiai susijusius
su pasirengimu jgyvendinti pedagogika, jgalinancig daugiakalbyste.

Badriyah Ulfah, Utami Widiati, Sri Rachmajanti ir Utari Praba Astuti
straipsnyje ,InZinerijos profesoriaus kalbos tapatybé: naratyvinis tyrimas apie
daugiakultlires ir daugiakalbes patirtis® tyrinéja, kaip kalbos kaita formuoja
akademine tapatybe; analizuojama inzinerijos profesoriaus, dirbusio Indonezijoje,
Anglijoje ir Malaizijoje, kalbos ir kultiros patirtis. Kokybinio tyrimo rezultatai rodo,
kad kalbos adaptacija apima emocinius, kultlrinius ir profesinius aspektus, ir
pabrézia sudétingg sqveikq tarp globalios ir vietinés tapatybés bei bitinybe jautriau
vertinti peréjimo nuo vienos kalbos vartojimo prie kitos pasekmes jvairiose
akademinés aplinkose.

Daiva Pundziuviené straipsnyje ,Socialiniy emociniy kompetencijy
ugdymas taikant mediacijos strategijas angly kalbos pamokose"™ nagrinéja
praktiSkai orientuotg problemg ir gali suteikti vertingos pagalbos konkrecioms
kalbos pamokoms. Panasy pazada duoda Oleksandr Kapranov ir Oksana Voloshina
straipsnyje ,Bakalauro studijy studenty dalykinés angly kalbos diskurso zymekliy
isisavinimas: tvariy mokymo praktiky atradimas apraSomojo esé raSymo metodu®.

Siame numeryje pristatomi net trys straipsniai, analizuojantys vertimo
problemas. Xinyu Hou, Deyan Zou ir Shuhan Zhang atkreipia démesj | aktualig
kultlros perdavimo per vertimg problema, t. y., kai vertéjas, siekdamas suderinti
kalbos, komunikacijos ir kultiros reikalavimus, taiko adaptyvias strategijas,
pavyzdziui, pazodinj vertima, laisvg vertimag ir aiSkinamajj parafrazavima, taciau dél
to daznai nukencia kultdriné gelmé. Autoriai tai iliustruoja per ekologinés vertimo
teorijos trimatés transformacijos teorijos prizme, analizuodami kultdriskai
reikSmingy sqvoky vertima Yu Hua romane , Prekiautojo krauju dienorastis" (1995).
Tai pasakojimas apie vyro vardu Xu Sanguan gyvenima: jis parduoda (ne vieng
kartg) savo kraujg, kad galéty islaikyti Seimg sunkiu Mao laikotarpiu Kinijoje.

Giedré Pranaityté atkreipia miusy démes;j j kitg vertimo problema - vertimo
ir cenzdros rysj maziau laisvose arba stipriai naratyvu grindziamose visuomenése —
ir aptaria ja straipsnyje ,Laisvés, krikSCioniskojo tikéjimo raiSkos ir cenzlros
sankirtos grozinés literatiiros vertimuose: Harrietos Beecher Stowe romano ,Dédés
Tomo trobelé" atvejis®. Remdamasi Nicolés Doerr (2018) prielaida dél politinio
vertimo dominavimo, autoré nagrinéja sovietinés cenziros vaidmenj literatiiros
kdriniy vertimuose soviety okupuotoje Lietuvoje, arba sovietinés ideologijos
prieSisSkuma kriks¢ionybés idéjoms ir krikSc¢ioniSkosioms vertybéms. Dél to nebuvo
deramai perteiktos autorés religinés jzvalgos 1951 m. publikuotame romano
vertime.

Paskutinis vertimo tematikos tyrimas, nagrinéjantis daugiakalbystés
apraiskas, skirtas intratekstiniam kody perjungimui, pateiktam Akvilinos Cicénaités
2022 m. romane ,Angly kalbos Zodynas". Rita Eidukeviciené ir Kristina Aurylaité
straipsnyje ,WOR(L)D": estetinis ir patirtinis daugiakalbiSkumas Akvilinos
Cicénaités romane ,Angly kalbos Zodynas" (2022)", remiasi literatliriniy teksty
daugiakalbystés ,reZisavimo" principu bei dviem pagrindinémis literatdrinés
daugiakalbystés funkcijomis — estetine ir patirtine daugiakalbyste, siekdamos
parodyti, kaip labai dabar aktualds daugiakalbiai aspektai.
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Abstract. As an outlet in the field of multilingual studies, Sustainable Multilingualism
(ISSN: 2335-2019; eISSN: 2335-2027) has contributed significantly to research on
language diversity, education, and policy. Since its establishment in 2012, the journal
has provided a platform for scholarship that addresses the complex dynamics of
multilingualism in both local and global contexts. This bibliometric study examines
the first 25 volumes of Sustainable Multilingualism (2012-2024) to evaluate its thematic
evolution, authorship patterns, institutional and geographic reach, and citation
performance. The corpus comprises 249 peer-reviewed research articles, which were
analyzed using manual coding and bibliometric tools, including Excel and VOSviewer.
The findings reveal that annual article output stabilized at ten per issue after 2016,
reflecting consistent editorial capacity. Thematically, early volumes focused on identity,
language policy, and rights, while more recent issues highlight digital multilingualism,
English as a Medium of Instruction (EMI), and artificial intelligence in education.
Lithuania, Turkiye, Latvia, Spain, and Poland emerge as leading contributors, with author
affiliations spanning more than 40 countries. However, contributions remain unevenly
distributed, with a strong European concentration and limited or no participation from
the Middle East (excluding Tirkiye and Iran), Oceania, Southeast Asia, South Asia, East
Asia, Africa, South America, the Caribbean, and Central Asia. Citation metrics
demonstrate a modest but growing impact: the journal’s CiteScore increased to 0.9 in
2024, its SCImago Journal Rank (SJR) rose to 0.211, and its h5-index reached 10,
reflecting a steady integration into global scholarly discourse. Frequently cited and
downloaded articles highlight the journal’s impact on multilingual education, migration
studies, and research on endangered languages. The study concludes that while
Sustainable Multilingualism has achieved international visibility and sustained scholarly
contributions, expanding representation to include underrepresented regions would
enhance diversity and further increase global engagement. Building on the findings,
some recommendations are also included to guide the journal’s editorial strategy and
future growth.

Keywords: SM; linguistic sustainability; academic publishing; bibliometric research;
scientometric analysis.
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Introduction

Bibliometrics and Bibliometric Studies in Language Research

Bibliometrics is an objective and systematic methodological approach
that helps synthesize information from scientific data contained in published
articles (Zhang & Aryadoust, 2025). According to Plonsky (2023, pp. 722-723),
bibliometric studies generally focus on variables related to publication
practices, patterns, and conventions. In this context, author collaborations
(single-authored-multi-authored, regional/international partnerships), types
of data and analysis used (quantitative, qualitative, mixed), subject areas
covered (e.g., listening, measurement, vocabulary, interaction, pronunciation),
impact metrics (citation and co-citation patterns, impact factor, h-index,
Altmetrics), perceptions of journal quality and prestige, and regional
representation (authors, editorial board members) are among the prominent
variables. Some scholars view bibliometrics and scientometrics as
interchangeable; for instance, Meihami and Esfandiari (2024) treat them as
such in their edited volume A Scientometrics Research Perspective in Applied
Linguistics, which presents bibliometric analyses of specific journals, topics,
and time periods.

Bibliometric studies are powerful tools that have been increasingly
used in recent years to understand the evolution, visibility, and scientific impact
of academic journals. By objectively revealing publication patterns, researcher
collaborations, geographical representation, and thematic priorities, such
studies both map the developmental dynamics of scientific fields and contribute
to shaping the strategic orientation of journals (Plonsky, 2023). According to
Plonsky, bibliometric research is relatively new in applied linguistics but has
shown steady growth from 2010 to 2020. Plonsky (2023) considers this
technique “a means to help us better understand many of the author- and
publication-related patterns and developments” (p. 722).

In general, bibliometric studies focus on variables related to publication
practices, patterns, and conventions. Therefore, bibliometrics does not merely
report publication counts and citation metrics; it also enables an understanding
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of the scientific culture of a journal or field. For example, Stapleton and Shao's
(2017) retrospective content analysis of articles published in the Language
Teaching Research journal over 20 years (1997-2016) sheds light on
the evolving research culture of the field by mapping the thematic and
methodological orientations of the journal.

Bibliometric studies have grown substantially over the past decade,
establishing themselves as a key method for analyzing research in applied
linguistics, language education, and related fields such as English as a foreign
language, English for specific purposes, and second language acquisition (Lei
& Liu, 2019). Most bibliometric studies in these language-related fields have
focused on specific topics or subfields. For example, Hajar and Karakus (2024)
examined fifty years of research on language learning strategies, identifying
prominent researchers, institutions, and key themes, thereby situating
the evolution of this field in a historical context. Similarly, Lei et al. (2023)
analyzed second language listening research from 1948 to 2020, identifying
both key research topics and the most cited authors and journals. While such
studies reveal how specific subfields have developed, there are also studies
that reveal the general orientations and network structures of SLA research on
a broader scale (Zhang, 2020).

Looking at the dynamics of production across the field, it is evident that
contributions from different geographical regions have also changed
significantly. Lei and Liao's (2017) study shows that linguistics publications in
China, Hong Kong, Taiwan, and Macau increased markedly between 2003 and
2012, with China rising to a leading position, particularly after 2011. Similarly,
Lei and Liu's (2019) review of the field of applied linguistics reveals an increase
in sociocultural and identity-based research between 2005 and 2016,
accompanied by a relative decline in phonological and morphological
approaches. It further indicates that while the United States’ share of
publications has gradually declined, new countries such as China have emerged
as growing centers of research activity.

In addition to these regional and thematic trends, technology-based
research orientations have also become a significant focus of bibliometric
studies in recent years. Kartal and Yesilyurt's (2024) review of artificial
intelligence applications highlighted emerging themes such as natural language
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processing, robot-assisted learning, and chatbots in the fields of second
language teaching and applied linguistics. Similarly, Feng and Chen's (2022)
bibliometric review on mobile-assisted second language learning (MASLL)
shows that research in this field has increased rapidly since 2002, gaining
momentum especially after 2015, with the focus shifting from “technology to
student.” Along the same lines, Min and Yu's (2023) bibliometric study on
the use of augmented reality (AR) technology in language learning shows that
publications in this field have increased rapidly since 2008, with themes such
as motivation, anxiety reduction, and interaction becoming prominent,
especially after 2020.

The use of gamification and digital entertainment tools in language
learning is also one of the new focuses of bibliometric research. The study by
Presentacion-Mufioz et al. (2025) examined articles published in the Web of
Science (WoS) between 2009 and 2022 and revealed an exponential increase
in research on video games and language learning during this period. In
addition, leading journals (Computer Assisted Language Learning and
Computers and Education), the most cited authors (Jie Chi-Yang and Gwo Jen-
Hwan), and the most productive countries (the United States and Taiwan) were
identified.

Corpus-based approaches also form a notable strand in bibliometric
literature. A comprehensive review of corpus linguistics by Crosthwaite et al.
(2023) analyzed 5,829 articles indexed in Scopus between 2001 and 2020,
showing a rise in discourse studies, academic writing, multilingualism, and
social media research in the field. Such reviews reveal that the field has evolved
not only methodologically but also in its socio-cultural context.

Similarly, bibliometric studies on language testing and assessment are
also on the rise. Dong et al.'s (2022) comprehensive analysis of the Language
Testing journal revealed that topics such as test types, validity, and reliability
have come to the fore over the past thirty years, while international
collaborations have remained limited. Zhang's (2025) study mapped the most
influential authors, institutions, and research trends by examining articles
published in the journals Language Testing and Language Assessment
Quarterly between 2008 and 2019. Finally, Yang and Wang's (2025)
bibliometric analysis of 927 WoS-indexed articles on English language
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assessment from 1992 to 2024 highlights the rise of themes such as writing
assessment, multilingualism, and translanguaging, emphasizing the central
role of journals such as Assessing Writing, Language Testing, Language
Assessment Quarterly, and Modern Language Journal.

Written corrective feedback (WCF) research is also present in
bibliometric literature. A comprehensive review by Crosthwaite et al. (2022)
analyzed 493 articles indexed in Scopus and showed that themes such as
teacher/peer feedback, direct-indirect forms of WCF, automated writing
assessment, and student participation are increasingly prominent. The authors
also emphasize that WCF research is closely related not only to methodological
developments but also to developments in the socio-cultural context.

”

In new subfields, “trans-" studies are attracting attention. Sun and
Lan's (2021) bibliometric analysis reveals that concepts such as “translingual
practice,” “translanguaging pedagogy,” and “translanguaging space” have
increasingly come to the fore between 2011 and 2020, fundamentally
transforming the orientation of writing research. Similarly, Zhu and Wang’s
(2024) bibliometric analysis of 175 WoS-indexed articles on multilingualism in
EMI indicates that translanguaging is emerging as an increasingly dominant
paradigm, with research output accelerating notably since 2019 and
concentrated in core journals such as the International Journal of Bilingual
Education and Bilingualism and the Journal of Multilingual and Multicultural
Development. Their study also highlights the influence of leading authors
(e.g., Li Wei, Kevin W. H. Tai, Aintzane Doiz) and identifies translanguaging
and language policy as the most promising future directions in this field. In
parallel, Wu and Tsai's (2022) review of 105 EMI articles published in WoS
between 2005 and 2021 also reveals that the EMI field gained momentum
starting in 2018, with influential authors such as Piller, Cho, and Kuteeva, and
journals such as the Journal of Multilingual and Multicultural Development and
the International Journal of Bilingual Education and Bilingualism coming to
the fore. The study also emphasizes that themes such as internationalization,
translanguaging, teacher development, and the effectiveness of EMI in higher
education are key research directions for the future in EMI research.

Beyond bibliometric studies that focus on specific topics or subfields,

others have examined dimensions such as collaboration patterns, thematic




A BIBLIOMETRIC ANALYSIS OF SUSTAINABLE MULTILINGUALISM:
INSIGHTS FROM 25 ISSUES (2012-2024)

orientations, keyword trends, methodologies, data collection tools, and
language use. For instance, Lee’s (2023) bibliometric analysis of language and
linguistics research across 13 Asian countries highlights regional publication
trends, collaborative networks, and thematic orientations, noting that China,
Japan, Hong Kong, and Taiwan were the most prolific in international journals,
whereas countries such as Indonesia, Iran, and Malaysia published more in
regional outlets, with increasing attention to English-related topics after 2010.
In the Turkish context, Kir and Yigitoglu Aptoula (2025) examined 122 English
language teaching articles from 23 TR Dizin-indexed journals, finding that most
were research articles featuring keywords such as teacher, English, and foreign
language, employing quantitative, qualitative, or mixed-methods designs in
roughly equal proportions, relying primarily on questionnaires and interviews,
involving university students in Tlrkiye as the main participants, and published
predominantly in English. Similarly, Amini Farsani and Naderi Zonouz (2025)
synthesized 1,915 TEFL articles published in Iran between 2016 and 2022,
reporting a predominance of quantitative and mixed-methods studies, high
collaboration rates, and distinct thematic emphases across research
approaches.

Additionally, in recent years, external factors affecting citation
dynamics, not just publication topics and patterns, have been analyzed.
Zakaria and Aryadoust's (2024) study, for instance, revealed that citation
counts are influenced not only by research quality but also by visibility-related
variables such as journal CiteScore, access type, author collaborations, and
title length. Similarly, Zhang and Aryadoust's (2025) bibliometric analysis,
based on an examination of the 302 most cited articles, showed that the factors
determining high citation counts are largely independent of scientific content.
It was found that elements such as the number of authors, subfield, method,
title length, CiteScore, accessibility, and authors' h-index significantly
predicted the number of citations; however, variables such as the number of
references, international collaboration, or geographical origin were found to
have no statistically significant effect.

On the other hand, bibliometric studies focusing on specific journals
are relatively limited. For example, Riazi et al. (2018) examined the first

25 years of publication in the Journal of Second Language Writing (1992-
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2016), analyzing 272 empirical research articles to trace trends in research
contexts, foci, theoretical orientations, and methodologies. Lei’'s (2022)
bibliometric study analyzed 656 articles published in the L2 Writing Journal
between 2002 and 2021, mapping the journal’s intellectual structure and
collaboration networks. Building on this line of research, Riazi et al. (2023)
conducted a comprehensive review of 696 empirical articles published in TESOL
Quarterly (1967-2019), revealing the dominance of single-author publications,
the prevalence of U.S.-based research, and shifts in methodological
orientations over time. Syahid and colleagues (2021a, 2021b, 2021c) revealed
the publication patterns of regional journals such as TEFLIN Journal,
Indonesian Journal of Applied Linguistics, and Journal of Language and
Linguistic Studies. Swales and Leeder's (2012) study on the citation patterns
of articles in the English for Specific Purposes journal during the 1990s shows
that citation dynamics shape not only pedagogical dimensions but also
the visibility of the journal.

All these studies demonstrate that bibliometric analyses are
indispensable both for understanding the historical and thematic evolution of
subject areas and for evaluating the position of specific journals within
the academic ecosystem. Bibliometrics is not only an important tool for
evaluating the evolution, visibility, and scientific impact of academic journals
through frequency analyses, citation tracking, co-authorship maps, and
thematic evolution models; it also guides editorial policies, identifies thematic
gaps, and reveals imbalances in author  collaboration and
institutional/geographical distribution. However, the absence of long-term
bibliometric studies on multilingual or sustainability-focused multilingual
journals is noteworthy. This gap becomes even more apparent when
considering the rapid rise of open access platforms and the growing global
interest in multilingualism. Therefore, this study aims to address a significant
gap in the literature by examining the publication patterns, thematic
orientations, and author profiles of a journal's 25 issues published between
2012 and 2024.
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Journal Profile

Sustainable Multilingualism (Darnioji daugiakalbysté) (ISSN:2335-
2019; eISSN:2335-2027) is a biannual, open-access scientific journal
established in 2012 by Vytautas Magnus University (VMU), Lithuania.
The foundation of the journal was inspired by the 15t International Conference
on Multilingualism and Language Studies in Higher Education, held on
December 8-10, 2011, at VMU. The conference later became a sister academic
forum to the journal and served as a publication outlet for selected high-quality
papers presented at the event.

The chair and vice-chair of the conference, together with one of
the international members of the organizing committee at the time (the first
author of this article), subsequently formed the journal’s management team.
The chair assumed the role of Editor-in-Chief, while the other two served as
Executive Editors. All three recognized both the significance of multilingualism
in education and the need for an academic platform dedicated to fostering
multilingualism and multiculturalism. The journal’s mission was to support
research on the acquisition and maintenance of plurilingual competence across
the lifespan, as well as the preservation of linguistic diversity and
the harmonious coexistence of languages within communities. A key principle
from the outset was to enable publication in multiple languages.

However, the name of the journal had not yet been decided. It needed
to be distinctive—one that would not only reflect the vision underlying its
creation but also appeal to prospective authors and researchers. In
an exchange between the Editor-in-Chief and the first author, the latter
proposed the title that ultimately prevailed. The inclusion of the word
“sustainable” before “multilingualism” proved particularly apt, as it
encapsulated the journal’s commitment to promoting practices, policies, and
research that ensure the long-term vitality of linguistic diversity and
the enduring coexistence of multiple languages in both individual repertoires
and societal contexts. The notion of sustainable multilingualism had already
been coined before the journal’s establishment. Nevertheless, the journal—
along with its accompanying biennial conference, which adopted the journal’s
name beginning with its second meeting in 2013—has undoubtedly contributed
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to the wider dissemination of the term and the advancement of research in this
area over the years.

The editorial team of Sustainable Multilingualism currently comprises
an Editor-in-Chief, two Executive Editors (one of whom is the first author), and
an Associate Editor-in-Chief (the second author), supported by an international
Editorial Board of distinguished scholars representing institutions across
Europe, North America, Australia, and Asia. This diverse team brings extensive
expertise in multilingualism, language policy, and education, ensuring
the journal maintains high academic standards and global relevance.

Today, Sustainable Multilingualism publishes research in bilingual and
multilingual education, language policy, linguistics, applied linguistics,
language assessment, intercultural communication, and translation studies. All
articles are peer-reviewed, assigned DOIs, and indexed in numerous scholarly
databases, including Scopus, DOAJ, MLA, and CEEOL, among others.
The journal is free for both authors and readers, ensuring broad accessibility
for researchers, educators, and practitioners worldwide. Since 2017, it has
been published online by Sciendo, a brand within the De Gruyter Brill Group,
which has over 270 years of publishing experience (Sciendo, n.d.). As of
October 2025, Sciendo has transitioned to Paradigm, and its publishing
platform has relocated from sciendo.com to reference-global.com, a new
gateway to trusted knowledge developed and managed by Paradigm Publishing
Services, an innovative division of De Gruyter Brill (Paradigm, 2025a).
According to the most recent Scopus statistics (March 2025), Sustainable
Multilingualism holds a 2024 SJR of 0.211, placing it in Quartile 2 (Q2) within
the Social Sciences category of Linguistics and Language (SJR, 2025).

Given the journal’s fourteen-year history and its publication of twenty-
six issues, it is timely to take a close and systematic look at its thematic scope,
authorial patterns, and scholarly reach. Such an examination allows us to
assess how well the journal has fulfilled its mission, identify strengths and
recurring emphases, and detect areas that remain underrepresented. By
analyzing trends in topics, geographic and institutional contributions, and
citation impact, we aim to generate insights that can inform editorial decisions
and strategic planning. This analysis also benefits readers and both current and
prospective authors by providing a clearer picture of the journal’s scholarly
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profile, thereby helping them identify thematic alignments for their research
and engagement. The outcomes of this study have the potential to guide
the journal toward greater thematic diversity, broader international
engagement, and enhanced visibility in the global academic community,
ultimately positioning it for continued growth and influence.

The purpose of this study is to examine Sustainable Multilingualism’s
publication patterns, thematic priorities, and author demographics over its first
25 issues (2012-2024). Key research questions include:

e What are the most prominent topics and keywords?
e  Which institutions and countries contribute most frequently?
e How have authorship and collaboration evolved over time?
Around these guiding questions, our particular objectives were to:
e analyze publication trends (article count, authorship, language use);

e examine recurring themes and keyword frequencies;

identify prolific contributors, institutions, and countries;

trace thematic evolution and emerging topics; and

offer evidence-based recommendations for future development.

Methodology

This study employed a bibliometric analysis, combining quantitative
indicators with qualitative interpretation, to examine publication patterns,
research trends, and citation dynamics within the selected corpus. Data were
collected from 25 issues published between 2012 and 2024, comprising
249 peer-reviewed research articles. The first issue of 2025 (Volume 26) was
excluded, as the subsequent issue of the same year (Volume 27) had not yet
been published at the time of analysis. To ensure consistency, only full
publication years were included. Data sources featured only published full
articles; editorials, book reviews, and announcements were excluded.

Before analysis, metadata — including authors, affiliations, keywords,
and languages — were extracted and manually compiled in Excel. Author
affiliations were examined to determine institutional and geographic
distribution, and co-authorship patterns were identified through manual
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inspection of article bylines. The compiled dataset was cross-verified against
the tables of contents and full-text PDFs to ensure accuracy. In addition,
Sciendo Journal Metrics (2005) and SCImago Journal and Country Rank
(SCImago, n.d.) data, including numerical indicators and graphical outputs,
were consulted to contextualize the journal’s performance and international
standing. Written permission was obtained from both sources to reproduce
the graphs (Figures 2 through 16).

The metrics analyzed included article productivity per issue/year,
author productivity and collaboration patterns, institutional and country
affiliations, thematic trends via keywords, and citation data when available.
The study was limited by inconsistent keyword availability, particularly in early
volumes, and by the fact that citation data from Scopus did not include all

issues published prior to 2017.

Results

Article Productivity

Across 2012-2024, the journal published 25 volumes containing a total
of 249 peer-reviewed research articles. The journal designates each issue as
a distinct volume, releasing two issues per year. Annual output varied slightly
in the early years, with some volumes containing fewer than ten articles, before
stabilizing at ten articles per issue from 2016 onwards. Thematic emphases
shifted over time, moving from an early focus on identity, language policy, and
language rights toward more recent attention to digital multilingualism, English
as a Medium of Instruction (EMI), and artificial intelligence in education (see
Table 1). Post-2020, there was a marked rise in technology-oriented studies
and research set in crisis contexts, including wartime communication, refugee
education, and pandemic-driven shifts in language teaching (see Table 2).
The corpus also reflects sustained multilingual scholarship, with articles
published mainly in English and Lithuanian, and occasional contributions in

other European and global languages (see Table 1).
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Table 1

Article Output, Primary Themes, and Publication Languages by Volume

(2012-2024)

Vol Year Articles Primary themes

Main publication
languages

Baltic identity; plurilingual

English, Lithuanian, Latvian,

1 2012 12 c_omp_etencg; IC'_I' & academic Spanish, German
listening (didactics)
Language policy (higher ed); English, Lithuanian, Polish,
2 2013 12 multilingual identity; Latvian, Italian, German,
ESP/phraseology; didactics Spanish
EU language policy; multilingualism . - . .
3 2013 10 & identity; corpus use in L2; English, Serbian, Lithuanian,
. . . - French
historical linguistics
Dialect planning & language policy;
4 2014 10 plurilingual higher education; English, French, Lithuanian
teacher education
Family bilingualism;
5 2014 9 immigrant/ESOL; ecolinguistic English
sustainability; wiki/tech in learning
Multilingualism & intercultural . . . .
6 2015 8 education; ESP (legal/professional); Engll_sh, Lithuanian, Latvian,
: Russian
pop-culture analysis
Linguistic imperialism; LSP/ESP; . . .
7 2015 9 script learning; corpora/technology E_ngllsh,_ Russlan, Italian,
: - Lithuanian
in teaching
Trilingual identity; contact
8 2016 10 linguistics; immigrant education; English, French, Lithuanian
ICT/problem-based learning
Multicultural citizenship & migrants;
9 2016 9 teacher education; CLIL; English, Lithuanian
portfolios/didactics
Bilingualism (Ukraine); minority
10 2017 10 language revitalization; identity; English, French
CLIL/ESOL
Standard language ideology;
11 2017 10  teacher training; English, French
translation/audiovisual; CLIL/ESP
Language rights/ecology; mobility &
12 2018 10  virtual exchanges; refugee English, Italian
education; translation
Linguistic rights; media discourse; . . .
13 2018 10 workplace multilingualism; teacher Engllgh, Lithuanian, German,
- Spanish
education
Language negation/oppression;
14 2019 10 creole education; CLIL; translation English, Lithuanian

studies
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Vol Year Articles Primary themes

Main publication
languages

15 2019

10

Language policy & school practice;
new speakers/minority languages;
translation

English, French, Spanish,
Lithuanian

16 2020

10

Political discourse; borderland
linguascapes; plurilingual
competence; EQ in learning

English, Lithuanian

17 2020

10

Ethnolinguistic vitality; family
language policy; teacher beliefs;
vocabulary/phonetics

English, Lithuanian, French,
Italian, German

18 2021

10

Language revival/preservation;
multilingual teaching; flipped
learning; translation

English, Lithuanian, German

19 2021

10

Multilingual identity; youth
language use; pedagogy;
translation

English, Lithuanian

20 2022

10

Ecolinguistic language policy;
English hegemonic/EMI; teacher
perceptions; translation

English, Lithuanian, French,
German

21 2022

10

Endangered languages;
translanguaging; teacher
development; digital tools

English, Spanish, German,
Latvian

22 2023

10

Language

maintenance/ethnolinguistic vitality;

dyslexia & bilingual children;
translation

English, Lithuanian

23 2023

10

Wartime/crisis contexts;
translanguaging; Al/digital tech in
language education

English

24 2024

10

Heritage language & family policy;
EMI; autism & multilingual
education; translation

English, Spanish, Lithuanian

25 2024

10

Migrant identity & maintenance;
endangered languages; linguistic
landscapes; EMI

English, Lithuanian

Table 2

Keyword Trends Since 2020: Most Frequent and Emerging Terms

Most Frequent Keywords

Emerging Keywords in Post-2020
Volumes

Multilingualism

Language policy

Bilingualism

Translation

Identity

English Medium Instruction (EMI)
Language education

Artificial Intelligence
War-time multilingualism
Emotional intelligence
Digital pedagogy
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Institutional and Geographic Distribution

A detailed analysis of the first 25 volumes of Sustainable
Multilingualism reveals a broad network of collaborating institutions and
countries. The host institution — VMU in Lithuania — is by far the most frequent
contributor, but the journal’s author pool spans multiple continents. Frequent
contributors outside Lithuania include institutions from Turkiye, Latvia, Spain,
Poland, Germany, Hungary, Ukraine, the United States, and Iran (see Table 3
below).

Across all issues, contributions originated from more than 40 countries.
Following the countries highlighted in the table, other frequent contributors
included France, the Netherlands, Estonia, Norway, Croatia, the United
Kingdom, Italy, and Saudi Arabia. Submissions were also received from over

two dozen additional countries.

Table 3
Institutional and Geographic Distribution: The Top 10 Contributing Countries

Unique Articles

Country Institutions Noted Contributed*

Vytautas Magnus University (Host), Mykolas Romeris
University, Lithuanian University of Health Sciences,
Vilnius University, Klaipéda University, Siauliai
University (now part of Vilnius University since 2021),
Lithuania Kaunas University of Technology, ISM University of 97
Management and Economics, VilniusTech (Vilnius
Gediminas Technical University), Military Academy of
Lithuania, A. Stulginskis University (merged into
Vytautas Magnus University in 2019)

Karadeniz Technical University, Akdeniz University,
Yildiz Technical University, Atatiirk University, Recep
Tayyip Erdogan University, Bahgesehir University,
Anadolu University, Balikesir University, izmir
Tirkiye University of Economics, Gaziantep University, Kog 22
University, Yeditepe University, Istanbul Medipol
University, Istanbul Medeniyet University, Cukurova
University, Sivas Cumhuriyet University, Hacettepe
University, Kilis 7 Aralik University

Liepaja University (now RTU Liepaja Academy, part of
Riga Technical University since 2024), University of
Latvia, Transport and Telecommunication Institute,
Ventspils University College (now Ventspils University
of Applied Sciences, since 2016), Riga Stradins
University, Liepaja Secondary School No. 5, The

Latvia 13

-14 -
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Unique Articles

Country Institutions Noted Contributed*

Latvian Academy of Culture, Latvian University of
Agriculture

University of the Basque Country (UPV/EHU),
Complutense University of Madrid, University of
Barcelona, Universidad Auténoma de Madrid,
Universitat Jaume I (UJI), Autonomous University of
Barcelona, Universidad de Alcala (UAH), National
Distance Education University, UNESCO Chair of World
Linguistic Heritage of the University of the Basque
Country (UPV/EHU)

Spain 13

Jagiellonian University, Jan Kochanowski University,
Poland Adam Mickiewicz University in Poznan, University of 9
Warsaw, University of Zielona Gdra, University of £6dz

Ruhr University Bochum, University of Heidelberg,
University of Hamburg, University of Cologne,
University of Potsdam, Chemnitz University of
Technology

Germany

University of Pécs, University of Pannonia, EGtvos

Hungary Lorand University

Taras Shevchenko National University of Kyiv, Vinnytsia
National Agrarian University, V.N. Karazin Kharkiv
National University, Ukrainian National Tchaikovsky
Academy of Music, Zaporizhzhya National University,
Ferenc Rakdczi I1. Transcarpathian Hungarian College
of Higher Education

Ukraine

Auburn University, Indiana University—Bloomington,
Teachers College-Columbia University, University of
uU.s. Pennsylvania, University of Nebraska at Omaha, 7
University of Arizona, International Bilingual School-
Emeryville

Islamic Azad University, Urmia University, Shahid

Bahonar University of Kerman, University of Maragheh 7

Iran

Note. Numbers are based on country representation in articles; a country is counted
once per article, regardless of the number of authors or institutions from that country.

The analysis of regional representation shows that the distribution of
contributions is uneven (see Table 4 below). European institutions dominate
the network, particularly those in the Baltic region, Southern Europe, and
Tarkiye. North America follows as a moderately represented region, with
a small but steady number of articles across several issues, mostly from U.S.
and Canadian universities. Beyond these areas, representation declines
sharply. The Middle East (excluding Tlrkiye and Iran), Oceania, Southeast
Asia, and South Asia contribute intermittently, with only a few articles from
each region. In most cases, these originate from single institutions that appear
once or twice across the journal’s history, such as Saudi Arabia, Australia, New
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Zealand, Thailand, Malaysia, and India. East Asia shows very limited

engagement, represented by only two articles from Taiwan and one
collaboration involving a Chinese university. Africa, South America, and
the Caribbean remain marginally visible, each appearing in only one or two
issues. These include isolated examples such as articles from Cameroon and
Algeria in Africa, Argentina in South America, and Trinidad and Tobago in
the Caribbean. Central Asia is entirely absent, with no contributions recorded
in any of the twenty-five issues (2012-2024). Collectively, these patterns point
to a strong European concentration and continued underrepresentation of

much of the Global South and other world regions.

Table 4

Levels of Regional Representation in Contributions

Category

Regions

Representation (with issue numbers)

Dominant
Regions

Europe

Very strong and consistent presence across nearly
all 25 issues, mostly from Lithuania, Tulrkiye,
Latvia, Spain, Poland, Germany, Hungary, Ukraine,
France, the Netherlands, Estonia, Norway, the UK,
and Italy.

Moderately
Represented
Regions

North
America

was represented in eight articles across six issues:
e Issue 5 — Indiana University-Bloomington, U.S.
e Issue 5 — Teachers College, Columbia University
& University of Pennsylvania, U.S.

¢ Issue 13 — International Bilingual School,
Emeryville, U.S.

e Issue 15 — University of Nebraska at Omaha,
u.s.

e Issue 15 & 22 — University of Toronto, Canada
e Issue 21 — University of Arizona, U.S.

e Issue 24 — Auburn University, U.S.

Less
Represented
Regions

Middle East
(excluding
Turkiye
and Iran)

was represented in four articles:

e Issue 8 — Taif University, Saudi Arabia

e Issue 18 — University of Ha'il, Saudi Arabia

e Issue 20 — King Khalid University, Saudi Arabia
eIssue 24 — Northern Border University, Saudi
Arabia

Oceania

was represented in four articles:

o Issue 18 — University of Adelaide, Australia

e [ssues 20, 22, 24 — University of Auckland, New
Zealand

Southeast
Asia

was represented in four articles (across three
issues):

e Issue 19 — Thammasat University, Thailand
e Issue 19 — Universiti Malaya, Malaysia
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Category Regions Representation (with issue numbers)

e [ssue 21 — Mahidol University, Thailand
e Issue 22 — Universiti Teknologi PETRONAS,
Malaysia
was represented in three articles:
e Issue 4 — University of Sindh, Pakistan
e Issue 22 — Vellore Institute of Technology &
Institute of Technology (Indian School of Mines),
India
e Issue 25 — Vellore Institute of Technology, India
was represented in two articles only:
e [ssue 9 — National Chengchi University, Taiwan
East Asia e Issue 21 — National Taiwan Normal University,
Taiwan & Xi‘an Jiaotong-Liverpool University,
China
was represented in two articles only:
e Issue 10 — University of Yaoundé I, Cameroon
e Issue 15 — Mohamed Lamine Debaghine Sétif 2
University, Algeria
was represented in two articles only:
South e Issue 9 — CAECE University, Argentina
America e Issue 23 — Rosario Institute for Research in
Educational Sciences, Argentina
was represented in two articles only:
Caribbean e Issues 8, 10 — University of the West Indies,
Trinidad and Tobago
Absent Central No representation in any of the 25 issues (2012-
Region Asia 2024).

South Asia

Africa

Authorship Patterns, Co-authorship, and Institutional

Cooperation

The analysis shows that most published papers list 2-3 authors, with
occasional single-author and larger multi-author teams. The distribution shows
a strong tendency toward collaborative authorship rather than solo research.
While some authors appear in multiple issues, there are no dominant recurring
individual authors across the 25 issues. This indicates an open submission
profile, welcoming diverse contributors rather than relying on a fixed core
group.

Approximately 30% of papers are authored by researchers from
the same institution. This is often the case with VMU-affiliated works, where
multiple Lithuanian co-authors collaborate. Around 70% of papers involve

authors from different institutions, showing that inter-institutional
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collaboration is the norm. About 40% of articles feature international co-
authorship, involving institutions from at least two countries. This rate is high
compared to many language and linguistics-related journals, reflecting
the journal’s multilingual and cross-cultural research scope.

Co-authorship network analysis, based on manually compiled and
inspected data, shows that nodes cluster strongly around VMU (Lithuania),
major Turkish institutions, and several concentrated groups in Southern Europe
and parts of Asia. Frequent bilateral country pairings include:

Lithuania-UK — 4 articles (Issues 5, 10, 16, 23)
Lithuania-Sweden — 2 articles (Issues 10, 18)
Tiirkiye-Norway — 2 articles (Issues 17, 24)

Hungary-Ukraine — 2 articles (Issues 10, 25)

By contrast, collaborations with institutions in Africa and Latin America
remain very limited, with only a handful of isolated cases (e.g., Algeria,
Cameroon, Argentina). South Asian contexts appear sporadically and are not
proportionally represented, given the region’s size and diversity, while
Southeast Asian contributions are occasional and concentrated in only a few
countries. Caribbean representation is extremely rare, and East Asian
collaborations are visible mainly through repeated ties with Taiwan, with very
limited involvement from other countries in the region. Overall, the network
exhibits strong regional concentration in Europe, while global linkages beyond
these areas remain comparatively underdeveloped.

Most cross-country collaborations involve two countries only, while one
multi-country collaboration involving three countries was also observed
(Taiwan, Thailand, and China in Issue 21). In addition, Issue 23 features
an exceptional case with 11 authors across seven countries (Czechia,

Germany, Latvia, Spain, Tlrkiye, Luxembourg, and Cyprus).

Journal Metrics and Citation Analysis (Scopus-Based, Post-
2017)

According to journal metrics (Paradigm, 2025b; Scopus, 2025),
Sustainable Multilingualism holds a CiteScore of 0.9 for 2024, indicating that,
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on average, each document published in the preceding three years has
received nearly one citation in the current year—a level that reflects modest
citation performance within its field. Complementing this, the SCImago Journal
Rank (SJR) stands at 0.211 for the same year (SCImago, n.d.), a value that
suggests moderate prestige by accounting not only for citation counts but also
for the influence of the citing journals, thereby positioning Sustainable
Multilingualism as a moderately integrated player within broader scholarly

discourse.

Figure 1

Paradigm Journal Metrics

0.9 0.211 0.547 20 10 15

CiteScore SR SNIP MNISW Google Scholar Google Scholar
hs-index hs-median

CiteScore

08
06
0.4

02

2021 2022 2023 2024

The Source Normalized Impact per Paper (SNIP) for 2024 is 0.547,
meaning that when adjusted for differences in citation practices across
disciplines, the journal’s impact is slightly below the global average—
an expected outcome for a specialized, interdisciplinary linguistics outlet.
Nationally, the journal is recognized with an MNiSW score of 20 under Poland’s
academic evaluation framework, indicating a solid reputation in terms of

scholarly quality and institutional standing. Finally, Google Scholar Metrics

- 19 -



A BIBLIOMETRIC ANALYSIS OF SUSTAINABLE MULTILINGUALISM:
INSIGHTS FROM 25 ISSUES (2012-2024)

(SCImago, n.d.) report an h5-index of 10 and an h5-median of 15, showing
that at least ten recent publications have each garnered ten or more citations,

with a median of fifteen citations among them (see Figure 1).

Figure 2

Scopus Source Details for Sustainable Multilingualism

Sustainable Multilingualism
Open Access (i)

Years currently covered by Scopus: from 2019 to 2025
Publisher: Walter de Gruyter
ISSN: 2335-2019 E-ISSN: 2335-2027

Subject areaq: CAr(s and Humanities: Language and Linguistics) (SociutSciences: Linguistics and Languuge)

Source type: Journal

View all documents » Set document alert [ Save to source list

CiteScore CiteScore rank & trend Scopus content coverage

CiteScore 2024 CiteScoreTracker 2025 @

0 9 70 Citations 2021 - 2024 72 Citations to date
. 79 Documents 2021 - 2024 1.0 - 70 Documents to date

Calculated on 05 May, 2025 Last updated on 05 August, 2025 « Updated manthly

CiteScore rank 2024 o

Category Rank Percentile

Arts and Humanities

—
Language and Linguistics #394/1126 65th

Social Sciences

—
Linguistics and Language #464/1212 blst

Building on these indicators, Scopus (2025) reports that Sustainable
Multilingualism attained a CiteScore of 0.9 in 2024, based on 70 citations
across 79 documents published between 2021 and 2024. This reflects modest
but steady engagement with the journal’s content over the evaluation period.
The most recent CiteScoreTracker for 2025 shows a value of 1.0, calculated
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from 72 citations to date across 70 documents, suggesting a slight upward
trend in citation activity. In terms of disciplinary positioning, the journal is
ranked in the 65th percentile (394th of 1,126 journals) in Arts and Humanities:
Language and Linguistics and in the 61st percentile (464th of 1,212 journals)
in Social Sciences: Linguistics and Language (see Figure 2).

Overall, these metrics indicate that Sustainable Multilingualism
demonstrates moderate scholarly influence and visibility. While not among
the top tier, the journal performs solidly across multiple impact measures: it
achieves consistent recognition (via MNiSW), maintains a moderate prestige
(via SJR), garners a steady citation rate (via CiteScore), and sustains
a promising subset of well-cited content (via h-index metrics).

Most Cited and Most Downloaded Articles: Indicators of

Scholarly Impact and Reader Engagement

According to Paradigm (2025b), download activity has shown
considerable variation over the entire observation period, with alternating
phases of growth and decline. In the past year specifically, it remained
relatively stable until March 2025, then rose sharply to a peak in June
(2,644 downloads) before falling markedly by August (1,803 downloads) and
rising again to 2,196 downloads thereafter (see Figure 3). Sustainable
Multilingualism’s most cited publications reflect a thematic emphasis on
multilingual education, teacher competencies, and the sociocultural dimensions
of language learning. The top-cited article, “"Should Schools Undermine or
Sustain Multilingualism? An Analysis of Theory, Research, and Pedagogical
Practice” by Jim Cummins (2019), addresses foundational debates in language
policy and pedagogy. Other highly cited works include “CLIL Teacher
Competences and Attitudes” by Vilkanciené and Rozgiené (2017), “Teaching
Syrian Students in Turkish Schools: Experiences of Teachers” by Yasar and
Amag (2018), and “Migrant and Non-Migrant Origin Pre-Service Teachers’
Beliefs about Multilingualism and Teaching in Multilingual Classrooms:
Convergences and Divergences” by Llompart and Birello (2020). Collectively,
these articles highlight the journal’'s role in advancing research at
the intersection of multilingualism, teacher preparation, and migration studies.
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The most downloaded papers show both thematic continuity and topical
diversity. Alongside Cummins’ (2019) widely cited piece, recent works such as
“Ethnolinguistics Vitality Theory: The Last Stance for a Language Survival” by
Jamallullail and Nordin (2023) and “Endangered Languages: A Sociocognitive
Approach to Language Death, Identity Loss, and Preservation in the Age of
Artificial Intelligence” by Low et al. (2022) indicate strong reader interest in
language preservation and revitalization. Additional frequently downloaded
studies include “Analysis of Humour in TV Series Friends and Its Translation
into Lithuanian” (Korostenskiené & Pakrosnyte, 2017), ™Your Language is
Forbidden’: Language Negation as Political Oppression in Pinter’'s Mountain
Language” (Goodspeed, 2019), and “The Role of Translation in
the Revitalization Process of Minority Languages: The Case of Basque” (Belmar,
2017).

The overlap between the most cited and most downloaded lists—
particularly Cummins’ 2019 article—suggests that certain contributions have
achieved both academic recognition and broad readership, reinforcing

the journal’s impact within its specialist domain.

Figure 3
Article Downloads (Last 12 Months)
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Scholarly Influence and Global Positioning: SIR Analysis

Next, the data from the SCImago Journal and Country Rank (SJCR)

(SCImago, n.d.) portal are examined to provide insights into the journal's
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scholarly influence and its positioning within the global research landscape.
Building on the earlier observation from Sciendo metrics, the SJR index
provides a size-independent indicator of journal prestige by evaluating
the average scientific influence per article. Unlike raw citation counts, SJR
incorporates the quality of the citing sources, recognizing that “all citations are

|n

not created equal” (SCImago, n.d.). In this way, the metric reflects both
the number of citations a journal receives and the prestige of the journals from
which those citations originate, offering a more nuanced picture of scholarly
influence.

For Sustainable Multilingualism, the SIR values over the past four years
reveal a general upward trajectory, albeit with minor fluctuations. After a small
decline from 0.132 in 2021 to 0.123 in 2022, the index rose sharply to 0.202
in 2023 and further to 0.211 in 2024. This steady recovery and growth,
particularly in the last two years, indicates an enhancement in the journal’s
scientific influence and deeper integration into higher-prestige citation

networks (see Figure 4).

Figure 4 Figure 5
SJR by Year (2021-2024) Number of Published Articles
SJR A Total Documents AN
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From 2019 to 2024, the journal’s annual output of published
documents has remained relatively stable, ranging between 19 and 21 items
per year. This steadiness suggests consistent editorial capacity and a stable
flow of submissions. Notably, all recorded outputs are citable documents, with
no non-citable items (e.g., editorials or news pieces) appearing in the dataset,
indicating a focus on substantive scholarly contributions (see Figure 5).

Total citations have risen sharply over the observed period, from zero
in 2019 to 46 in 2024. Self-citations, while increasing from zero to seven over
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the same timeframe, remain a small fraction of total citations, suggesting that
the growth in impact is driven primarily by external scholarly engagement
rather than internal referencing. This trajectory points toward an expanding

influence of the journal in its research community (see Figure 6).

Figure 6 Figure 7
Total Number of Citations & Self-Cites Citations Per Document
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Citation intensity, measured by citations per document over two-,
three-, and four-year windows, shows a marked upward trend since 2022.
The four-year metric increased from 0.233 in 2022 to 0.788 in 2024, with
similar gains in the two-year and three-year measures. These improvements
indicate not only more frequent citation of articles but also sustained relevance
of published work over multiple years, aligning with patterns of growing
academic recognition (see Figure 7).

The proportion of articles co-authored by researchers from multiple
countries has shown fluctuations over the years, with notable growth from
15.00% in 2022 to 35.00% in 2023, followed by a slight decrease to 25.00%
in 2024. This trend suggests a moderate but growing level of international
engagement, which can improve both the visibility and citation reach of
the journal’s publications (see Figure 8).

The number of citable documents has steadily risen from 2019 to 2022,

reaching its peak and remaining relatively stable through 2024. The minimal
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proportion of non-citable documents indicates that the journal predominantly
publishes content eligible for academic referencing, supporting stronger

citation potential (see Figure 9).

Figure 8 Figure 9
International Collaboration Numbers of Citable & Non-citable
Documents
% International Collaboration \Q Citable documents Non-citable documents \9\
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The share of cited documents has increased considerably, from 4 in
2020 to 26 in 2024, while the proportion of uncited documents has steadily
declined since peaking in 2022. This shift reflects that more of the journal’s
content is gaining scholarly recognition and reducing the prevalence of papers

without citation impact (see Figure 10).

Figure 10 Figure 11
Three-year Cited Vs. Document Percentage of Female Authors
Uncited Ratio
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Female author participation has remained relatively high—consistently
above 70%—over the six-year period. Nonetheless, there has been a gradual
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decline from peaks above 80% in 2019-2020 to 68.29% in 2024, indicating

a slight narrowing of gender representation in recent years (see Figure 11).

Figure 12 Figure 13
Trend of Policy-Cited Documents Trend of UN SDG-Related Documents
(Overton) (2018-)
Documents cited by public policy (Overton) \Q Documents related to SDGs (UN) \Q
6
0 4
2
2019 2020 2021 2022 2023 2024 2019 2020 2021 2022 2023 2024

No documents have been cited in public policy outputs according to
the Overton database, indicating a lack of measurable direct policy influence
(see Figure 12). In contrast, contributions to United Nations Sustainable
Development Goals (SDGs) have been consistently present, ranging from two
to five per year, demonstrating an ongoing alignment with global sustainability

research themes (see Figure 13).

Figure 14 Figure 15
Estimated APC Estimated Financial Value of the
Journal
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While Sustainable Multilingualism does not charge publication fees, its
estimated article processing charge (APC)—a modeled value based on
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comparable journals—has increased modestly from USD 2,292 in 2021 to
USD 2,393 in 2024 (see Figure 14). Correspondingly, the journal’s estimated
financial value—calculated as APC multiplied by the total number of citable
documents over five years—has more than quadrupled over the same period,
from USD 43,544 in 2021 to USD 189,076 in 2024. This growth reflects both
an increase in publication volume and the steady upward trend in estimated
APCs (see Figure 15).

Discussion

The data indicate that Sustainable Multilingualism has steadily
developed a globally collaborative, thematically diverse, and discipline-
integrated corpus of scholarship, positioning it as a growing platform in applied
and sociolinguistic research. Several key patterns emerge in the journal’s
output and thematic orientation. Over the period examined, productivity has
remained consistent, with 249 articles published across 25 issues, reflecting
sustained editorial momentum. The authorship reflects notable geographic
diversity, although institutional affiliations are comparatively centralized,
suggesting both the success of international outreach and the potential for
further diversification. Thematic trends reveal a recurring emphasis on
multilingual education, language policy, and translation studies, alongside
a discernible rise in scholarship addressing digital communication, war-related
linguistic dynamics, and policy-driven concerns—indicating responsiveness to
global sociopolitical and technological shifts. The journal has particularly
excelled in sustaining a multilingual lens across sociolinguistics, education, and
translation; in hosting early research on translanguaging, EMI, and digital
tools; and in fostering participation from non-Western institutions, thereby
contributing to the decentralization of knowledge production in language
studies.

However, certain gaps are observed and warrant further scholarly
attention. First, the limited representation of multilingual contexts from
the Middle East (excluding Tirkiye and Iran), Oceania, Southeast Asia, South
Asia, East Asia, Africa, South America, and the Caribbean, together with

the complete absence of Central Asia, constitutes a significant shortfall in
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the existing body of published research, potentially skewing theoretical
generalizations and comparative insights. Second, there is a marked lack of
integration between advances in artificial intelligence, language technologies,
and research on minority sign languages, which constrains opportunities for
innovation and accessibility. Next, heritage language studies at times exhibit
thematic repetition without the benefit of a deeper, robust comparative or
cross-linguistic methodological framework, limiting the depth and
generalizability of their findings. Moreover, the overall citation impact of
the existing literature remains modest, suggesting limited scholarly reach and
influence within and beyond the immediate field.

Finally, it might be argued that a relatively large share of the published
articles includes at least one author affiliated with an institution in Lithuania or
Turkiye, reflecting strong representation from these countries (together nearly
half of all publications). This is understandable given that the journal is based
in Lithuania, and that the editors are from Lithuania and Ttrkiye, which may
have influenced the visibility and submission patterns through their academic

networks.

Conclusion

This research underscores Sustainable Multilingualism’s role in
advancing scholarship that is thematically diverse, internationally engaged,
and responsive to evolving linguistic realities. Despite the uncovered issues,
such as limited representation of some multilingual contexts and
overrepresentation of some countries, modest integration of emerging
technologies, and comparatively low citation impact, the journal’s consistent
productivity, breadth of themes, and commitment to multilingual perspectives
provide a strong foundation for continued growth and influence. Addressing the
identified shortages may not only expand the journal’s reach and scholarly
impact but also strengthen its contribution to global conversations on
language, policy, and education.

Based on the findings, several recommendations are offered. First,
Sustainable Multilingualism should broaden its geographic reach by

encouraging and inviting contributions from underrepresented regions,
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particularly from Central Asia, Africa, and South America. Next,
interdisciplinary submissions (e.g., Al and language learning) and research on
emerging and/or innovative topics (e.g., multilingualism and minoritized sign
languages) should be promoted. This could be done through special issues and
targeted calls for papers in specific regions and countries, as well as among
research networks beyond traditional language studies. Furthermore, while
submissions from Lithuania and Tlrkiye cannot be restricted, potential regional
bias can be addressed by actively inviting contributions from diverse regions
and enhancing international visibility of the journal. Finally, while the editorial
board encompasses distinguished scholars from diverse regions of the world,
expanding representation to include experts from additional countries and

continents could further enhance its global reach and serve as a strategic step
toward encouraging submissions from currently underrepresented regions.

Despite the limitations of this small-scale research, this is the first
systematic study on Sustainable Multilingualism that offers a scholarly
overview of the journal’s publishing practices, statistics, and impact. Future
research can perform full citation network analysis (e.g., with Google Scholar),
examine publishing standards and policies, and investigate reviewer
demographics and peer-review processes. This analysis of the journal is
anticipated not only to inform the journal’s administration in shaping future
management strategies but also to support its readership in understanding
publication patterns and trends while inspiring further critical examinations of

academic journals.
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BIBLIOIYIETBINE ~SUSTAINABLE MULTILINGUALISM™
ANALIZE: TZVALGOS ISLEIDUS 25-IS NUMERIUS (2012-2024)

Anotacija. Kaip daugiakalbystés tyrimy leidinys, ,Sustainable Multilingualism"
(ISSN: 2335-2019; eISSN: 2335-2027) reikSmingai prisidéjo prie kalbinés jvairovés,
Svietimo ir politikos tyrimy, plétros. 2012 m. jkurtas zZurnalas tapo platforma moksliniams
darbams, nagrineéjantiems sudétingg daugiakalbystés dinamika tiek vietiniu, tiek globaliu
lygmenimis. Si bibliometriné studija apZvelgia pirmuosius 25-is ,Sustainable
Multilingualism™ numerius (2012-2024), siekdama jvertinti temy raidgq, autorysteés
modelius, institucijy ir geografijos apreptj bei citavimo rodiklius. Tyrimo duomeny, baze
sudaro 249 recenzuoti straipsniai, analizuoti pasitelkus rankinj kodavima ir
bibliometrinius jrankius, jskaitant Excel ir VOSviewer. Rezultatai rodo, kad nuo 2016 m.
straipsniy  skaiCius kiekviename numeryje iSsilygino iki deSimties, atspindédamas
nuosekly redakcinj pajéguma. Teminiu pozZilriu pirmieji numeriai daugiausia démesio
skyré tapatybei, kalbos politikai ir teiséms, vélesniuose dominuoja skaitmenine
daugiakalbyste, angly kalba kaip déstymo priemoné (EMI) ir dirbtinio intelekto
pritaikymas Svietimui. Bendra autorysté apima daugiau nei 40 Saliy, taciau pagrindiniai
zurnalo autoriai atstovauja Lietuvai, Turkijai, Latvijai, Ispanijai ir Lenkijai. Akivaizdu, jog
dominuoja Europos autoriai, o Afrikos, Lotyny Amerikos, Piety Azijos ir Kariby regiony
mokslininkai savo tyrimus publikuoja palyginti retai. Autorystés analizé atskleide, kad
dauguma_ straipsniy raso bendraautoriai, daznai i$ skirtingy institucijy ir Saliy, o apie
40 % publikacijy sudaro tarptautinés bendradarbiavimo formos. Citavimo rodikliai rodo
nuosaiky, bet augantj poveikj: 2024 m. zurnalo CiteScore pakilo iki 0,9, SCImago Journal
Rank (SJR) padidéjo iki 0,211, o h5-indeksas pasieké 10, atspindédamas pastovig
integracijq | tarptautinj mokslinj diskursa. Daznai cituojami ir atsisiunciami straipsniai
pabrézia Zzurnalo jtakg daugiakalbiam Svietimui, migracijos studijoms ir nykstanciy kalby
tyrimams. Sis tyrimas daro i§vada: ,Sustainable Multilingualism" pasieké tarptautinj
matomumg ir nuosekliai prisideda prie mokslo sklaidos, taCiau platesné regioniné
reprezentacija sustiprinty jvairove ir dar labiau paskatinty pasaulinj jsitraukima.
Remiantis gautomis jZvalgomis, pateikiamos rekomendacijos, galincios padéti formuoti
zurnalo redakcine strategijq ir tolesne plétra.

Pagrindinés savokos: ,Sustainable Multilingualism"; kalbinis tvarumas; akademiné
leidyba; bibliometriniai tyrimai; scientometriné analize.
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THE APPLICABILITY OF SPOLSKY’S TRIPARTITE
MODEL IN THREE CONTEXTS

Abstract. This study evaluates the applicability of Spolsky’s tripartite model of
language policy, consisting of language beliefs, practices, and management across three
different minority contexts in Europe. The research respectively targets Algerians in
France, Hungarians in the UK, and Turks in Hungary. The first study centres around
the national and community level, while the second and third studies focus on the family
domain. For the case of Algerians in France, the study investigates language
management by analysing governmental top-down language policies and probes
language beliefs and practices among first-generation immigrants using a questionnaire.
The second study shifts to the familial domain, using a questionnaire based on Spolsky’s
tripartite model to explore bilingualism efforts among Hungarian-speaking mothers in
the UK. Meanwhile, the Turkish context in Hungary utilizes both semi-structured in-depth
interviews as well as a short questionnaire to examine Turkish families’ language
management, beliefs and practices. The studies present varying results, with Algerians
strongly upholding Arabic against the weight of French monolingual policies and
the societal demands for using French. Moreover, Hungarian families’ efforts to
meticulously cultivate bilingualism among their children are undermined by external
pressures in education, leading to a more fluid bilingual experience. By contrast,
the results showcase the shift of Turkish immigrants towards Hungarian due to
intermarriages and the lack of institutional support. Although the findings underscore
Spolsky’s model adaptability in depicting language policy dimensions across different
contexts, it falls short of accounting for layers of complexity pertaining to the impact and
role of external socio-political and economic factors. Furthermore, the model partially
grasps the dynamic nature of multilingual identity construction. As such, these insights
call for a rigorous investigation of these complexities in order to arrive at a better
understanding of the fluid and ever-evolving nature of language policy as well as
producing more context-sensitive policies.

Keywords: bilingualism; language beliefs; language management; language policy;
language practices; Spolsky’s tripartite model.
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Introduction

When examining language policy (LP), whether at the macro level
(e.g., nations, minority groups, education) or at the micro level (e.g., family
settings), Spolsky's (2004) framework is frequently used. This framework
outlines language policy as a multifaceted concept consisting of three distinct
yet interconnected elements: language beliefs, practices, and management. In
his later works, Spolsky also added different levels or domains where these
elements can be applied, such as the individual, family, national and
supranational levels (Spolsky, 2009; 2012; 2021). Language practices are
understood as the actual language use of a speech community or family, also
labelled as language repertoire at the individual level (Spolsky, 2021). Beliefs
and ideologies are formed by the speakers about language(s) and language
choices. The third component is language management which refers to any
deliberate efforts of individuals or institutions to modify the language practices
or beliefs of a community. Van Oss et al. (2021) note that none of these
components can be investigated without the other two as they are
interconnected and indispensable elements of language policy.

In this paper, we would like to describe the applicability of the model
in three different research designs. The goal of this study is to present how
language management, practices and beliefs are manifested in three minority
contexts in Europe, where individuals and communities navigate their
multilingualism in different language political environments. Different
methodologies are used in the studies, as several factors (such as size and
composition of the minority) require qualitative and/or quantitative
approaches. The first study focuses on the national and community level, while
the second and third studies concern the family domain approaching it from
a quantitative and a qualitative perspective. Study 1 reports on the findings of
a research that was conducted among Algerians in France. It is a special case
as the target community includes post-colonial migrants already having a good
proficiency in French pre-migration. Language management is described at
the national level (i.e., France), while language practices and ideologies at
the immigrant community level. Study 2 is a large questionnaire survey-based

study using Spolsky’s tripartite model as a framework and targets different
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types of Hungarian families living in the UK. Study 3 employs in-depth
interviews to explore Turkish families’ language ideologies, management and
practices in Hungary. The article will discuss the most relevant concepts and
studies followed by the description of the three studies; the results part will
concentrate on how the components in Spolsky’s framework can be used to

explain the results.

Literature Review

The majority of the world’s languages are minority languages which
are either undergoing the shifting process to the dominant language in
the hope of better opportunities or fighting against the homogenizing effect of
globalization and focusing on language maintenance (Hogan-Brun O’ & Rourke,
2019). Cross-border migrants are no exception. Globalization is a major factor
affecting the mobility of people and at the same time urges scholars to revisit
approaches to studying migrant speaker communities. Pauwels (2016) notes
that the triggers and the nature of migration have changed considerably
because of globalization. The economic, religious, demographic and political
reasons are complemented with educational opportunities, tourism and
employment practices. Furthermore, migration or mobility can also take
different forms: short-term mobility, long-term (re)settlement or being ‘on
the move’ as a desire or a must. This creates a new context to approach and
interpret the language choices and practices in these communities.
The language policy model developed by Spolsky (2004) and its later
modifications offers such a framework. The model can be understood as
a reaction to the limited scope of previous conceptualizations of language
policy. Initially, the concept of language policy was developed jointly with
language planning; however, with the expansion of the field, the planning part
became inapplicable in many contexts. Now language planning is mainly used
in situations when the state or authority determines what languages or
varieties can be used in different domains, i.e., how languages should be
managed (Jernudd & Nekvapil, 2012). As a result of the intertwined history of
the two terms, language policy is still often understood as a top-down process
(Liddicoat, 2020). However, taking into account all the domains where
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language policy research is conducted (e.g., families, workplaces, schools,
public spaces, military, etc.), it becomes apparent that bottom-up processes
are also important. The wide scope of language policy is also evidenced by its
interrelation with multiple factors. As Spolsky (2004: ix) notes: “Language
policy exists within a complex set of social, political, economic, religious,
demographic, educational and cultural factors that make up the full ecology of
human life.”

Spolsky’s tripartite model of language policy is comprehensive,
composed of language management, language practices and beliefs or
ideologies. Besides the top-down language managing activities, it includes not
intentional and not planned activities (Johnson, 2013) as well. The introduction
of domains, following Fishman (1972), was a useful addition to the model, as
it makes the framework applicable to the context of individual, family,
education, nation, and above (Spolsky, 2007; 2021). Language
management originates from the idea that language use can be managed.
The language manager can be the state managing language use via
the constitution and/or language laws, institutions, making decisions about
the official working language or medium of instruction in schools, parents
making efforts to persuade their children to use the heritage language.
The Language Management Theory (Neustupny & Nekvapil, 2003; Nekvapil &
Sherman, 2015) makes a distinction between simple management and
organised management, the latter referring to activities undertaken by
institutions, while the former means language decisions made by individuals
(also referred to as individual self-management by Spolsky, 2021). Language
practices are the observable behaviors and choices of people, and these
practices may be influenced by external and internal forces (social,
psychological, religious, etc.) and the outcome can be maintenance or shift
depending on the strength of these factors. Language practices are not
necessarily in line with language management efforts; for example, regardless
of the government’'s recommendations to use the state language at home,
migrant families can still use their mother tongues with their children.
Language beliefs and ideologies are values assigned to languages and
varieties. Ideologies do not always translate into practices, e.g., minority

groups may have very positive attitudes towards their languages, but their
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language use in the family and community is low (Flih, 2024). The model has
served as a framework in different contexts (e.g., education (Dalton-Puffer,
2011; Van Oss et al., 2021); however, in this paper only the community and

family context will be discussed.

Language Policy at the State and Community Level

Early research on LP started at the level of the state, focusing on how
languages are managed across different nations as well as addressing
the challenges and the issues that may arise from adopting certain policies.
Lambert (1999) believed that the language policy of a country is highly
influenced by the composition of its society, as it reflects the complex
relationship between the state and its linguistic communities. This foundational
understanding of state level language policy aligns with Spolsky’s
aforementioned tripartite model, which offers a nuanced perspective when
applied at the macro level (Spolsky, 2004). At a national scale, language
management usually denotes the state’s legislative and administrative efforts
to direct the use of language by either bolstering or contrasting prevailing
language practices in the community. Language practices themselves are both
a reflection of and response to such language management strategies that
manifest in the linguistic behavior of the community. Moreover, language
beliefs and ideologies held by the community could incline towards a singular
national identity and language or opt for linguistic diversity, informing as well
as yielding to national policies. In an application of Spolsky’s model to Iceland,
Albury (2015) highlights how language management, language practices, and
language beliefs materialize at a macro level. As a response to the global
influence of English, the Icelandic government enacted a policy of linguistic
purism and monolingualism, perceiving Icelandic as a global minority language
in need of preservation. Supported by a community that embraces a monoglot
ideology and belief, language purism was implemented by reinforcing Icelandic
in daily life (media and education), scrutinizing loanwords from other
languages, promoting a cultural identity, and influencing digital contexts
(Fridriksson, 2009; Svavarsdéttir, 2008; Hilmarsson-Dunn, 2009).
Concurrently, the policies acknowledge the necessity of English in certain
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academic and professional domains, fostering a form of pragmatic bilingualism
whereby English is used without replacing Icelandic’s central role in
the language practices of the community (Hilmarsson-Dunn & Kristinsson,
2010). Moreover, in reviewing Malaysia’s national language policy, Habuan
(2018) displays how language management, shaped by the language practices
of the community, attempts to balance the national ideology which is firmly
tied to the Malay language and identity, the global influence of English as well
as the plight of minority languages in the country. Although the national policy
recognises Malay as the official language of the country, it also allows for
a degree of flexibility in trying to meet the demands for global communication
in English (MBMMBI policy to strengthen both Malay and English proficiency;
Ahmed et al., 2012). Furthermore, the policies sanction national-type schools
and elective language subjects to accommodate the languages of minority
(Chinese and Indian) as well as indigenous (Iban, Kadazan-Dusun, and Semai)
groups (Habuan, 2018). The previous examples showcase the interplay of
Spolsky’s three elements in forging national language policies at the macro
level whereby language management both influences as well as adheres to

language practices and national ideology in the community.

Language Policy at the Family Level

Recent studies have highlighted both the strengths and limitations of
Spolsky’s tripartite model in explaining Family Language Policy (FLP). Curdt-
Christiansen and Sun (2022), after reviewing past research that applied
Spolsky’s model, note that studies have predominantly focused on internal
factors such as parental beliefs, emotions, and identity and how these influence
language practices and management efforts, and they argue that future
inquiries should broaden their scope to include diverse socioeconomic contexts
and apply quantitative methods to better understand multilingual families.

Among others, Stavans (2012) has implemented Spolsky’s model in
her study, which involved 60 Ethiopian families in Israel. The findings highlight
how internal (home and family) and external (school and institutions) factors
shape parent-child interactions. Stavans emphasizes the complex interplay
between parental attitudes towards child-rearing and educational
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responsibilities, which are influenced by both home culture and the desire to
adapt to a new society.

On the other hand, quantitative research has also made valuable
contributions to the field, as presented in studies by Hirsch and Kayam (2020)
and Hollebeke et al. (2022). Hirsch and Kayam explored the interrelation
between different immigrant and trans-settler transnationalism types using
Spolsky’s model in Israel. In contrast, Hollebeke et al. questioned
the complexity of Spolsky’s three components, creating and testing scales to
measure the relationships between beliefs, practices, and management within
the Flemish community in Belgium. A successive study by Hollebeke (2024)
provided an even deeper analysis of these scales, allowing for statistically
validated assessments of the dynamic nature of Family Language Policy both
at the population level and within individual families. Based on the meticulous
research on Spolsky’s tripartite system the results of Hollebeke's analyses also
confirm that language policy in the family sphere is not a unitary construct,
and she notes that its components can be accurately described independently
of each other and, therefore, draws attention to the importance of exploring
the varied dynamics between components in both formal institutionalized
domains and in the family sphere.

The most recent study by Hatoss (2024) further expands
the application of Spolsky’s model by examining FLP among Hungarian families
in Australia. This study focuses closely on the emotive-relational dimensions,
testing a semi-comprehensive model that highlights the challenges and
conflicts from the parental perspective. Despite these advancements, Hatoss
notes that questions about parental beliefs regarding their impact on and
control over children’s language practices and development remain

unanswered.

Aims and Research Questions

The three studies in this paper aim to illustrate how Spolsky’s tripartite
framework can be applied flexibly to examine language policy across different
contexts at both macro and micro levels. The studies required the use of

diverse methodologies and instruments to accommodate contextual
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differences. Each study investigates the language practices, ideologies, and
management of a particular minority, which allows for a more focused
examination of how the model’'s components manifest in various
settings. The study is guided by two main research questions:
1. How are language beliefs, practices, and management reflected in
the experiences of Algerians in France, Hungarians in the UK, and Turks
in Hungary?
2. To what extent does Spolsky’s model explain the influence of
outside factors—such as schools, government policies, or mixed

marriages—on language use and practices?

Research Contexts and Methodologies

Study 1: Algerians in France

The Algerian presence in France dates back to the late 19th century,
following the French colonisation of Algeria in 1830 and as a result of several
historical events it continued until today. As of recent statistics!, there are
approximately 2.6 million Algerians living in France including both immigrants
and their descendants. To date, there has been little research conducted on
the linguistic profile of the Algerian community despite being the largest
immigrant minority in France and one of the largest immigrant minorities in
Europe (Vassoille, 2024). Furthermore, none of the studies have analysed all
aspects of language policy as it is manifested in the given community.
Nonetheless, it is possible to derive insights from available research on
the Algerian immigrant community in France. For instance, Arfi (2008) argues
that prior knowledge of French plays a significant role in pushing Algerians
towards the dominant language, which can serve to inform national language
management decisions towards increasing language proficiency requirements
for future immigrants. Medjdoub’s (2015) observation of the gradual
generational shift towards French among Algerian immigrants highlights

the impact of strict monolingual policies on language practices over time, while

! See https://observatoire-immigration.fr/limmigration-des-algeriens/
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Zemmour and Alghazo (2023) results about Kabyle speakers’ positive attitude
towards their native language illustrate how established language beliefs resist
robust language policies. The aim of this study is to explore how language
practices and beliefs/ideologies are negotiated by the Algerian community

given the assimilatory policy of France.

Participants

The study involved 221 participants, with 113 females and 108 males.
All  participants were first-generation immigrants recruited using
the snowballing technique; however, an important aspect of the study was to
aim for diversity and representativeness in terms of settlement, education,
age, age at immigration, occupation, marriage type, etc. Most participants are
currently residing in major French cities including Paris, Marseille, and
Grenoble. Among the group of married respondents (40.27%), 50.6 percent
were married to Algerian spouses, 30.4 percent to Franco-Algerian spouses,
and 16.5 percent to French spouses. The remaining 2.5 percent were married
to immigrants of other nationalities (Tunisian and Egyptian). As for
participants’ level of education, 57.9 percent have a university level education
(bachelor, master, or PhD degrees) while 42.1 percent have a non-university
level education (vocational certificate or below). Table 1. shows participants’
characteristics in terms of their age, age at immigration, and length of
residence (LOR).

Table 1
Participants’ Characteristics (N=221)
Mean Std. Deviation Min Max
Age (years) 35.8 13.8 14 82
Age at
immigration 25.3 8.3 7 61
(years)
LOR (years) 10.5 11.4 .33 57
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The Research Instrument

To get a full picture about the language management, language
practices and beliefs in this community, different approaches were used. In this
context, language management is conceptualized as the top-down activity of
the state through the constitution, language laws, and regulations. Language
practices and beliefs were explored using a questionnaire developed for this
study. Besides demographic information, participants were asked about their
language use habits in different domains and with different interlocutors. They
were also asked to rate, on a five-point Likert scale, their agreement with
statements in order to assess their attitudes and beliefs towards French and
Arabic.

Procedure and Analysis

Participants were recruited using the snowballing technique, which
allowed the sample to grow through referrals. They were asked to complete
the questionnaire that was available both online (Google Forms) and in person
(paper-based format) in the language of their choice since it was developed in
Arabic and French. Participants’ responses were then analysed. The analysis
involved conducting basic statistical techniques (e.g., mean, std. deviations,
etc.) to investigate participants’ language use as well as their attitudes towards

Arabic and French languages.

Study 2: Hungarians in the UK

Emigration waves from Hungary to the UK have occurred during
various historical periods starting after World War I (Gazso, 2016). Migration
in the last 50 years or so differs from previous waves as the triggers are not
historical but economic, social, educational, etc. According to the latest census,
data from the Office for National Statistics (ONS) from 2021, there are
118,000 Hungarian-born people residing in the UK, most of them moved there
after Hungary joined the EU in 2004.
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One of the most relevant features of the migration for this current wave
is that Hungarians living in the UK have turned from young, single emigrants
into blossoming families, from which thousands of children are born into
Hungarian families in the UK. Due to their significant number, the Hungarian
community has become increasingly visible, particularly through the Hungarian
Sunday School system (Papp, Kovacs, & Kovats, 2019). However, little is
known about the Hungarian community’s language practices, ideologies and

language management, a gap this study aims to fill by focusing on families.

Participants

The study involved 93 participants with a mean age of 38.18 years,
consisting entirely of women. These participants, who have resided in the UK
for an average of 11.35 years, are all Hungarian-speaking mothers (see
Table 2). The majority of them live in Hungarian-English dominant speaking
families, whereas 3 families use Hungarian and other languages, but not
English. This indicates multilingualism without the inclusion of English. One
family uses only English at home that suggests that English-only households
are very rare in this context. Households that predominantly use Hungarian
show strong native-language preservation, as indicated by their high numbers.

Table 2
Participants’ Characteristics (N=93)
Mean SD Min Max
Age (years) 38.18 5.3 28 50
Age at
immigration 26.75 4.9 15 43
(years)
LOR (years) 11.35 4.3 4 26

The majority are currently living in London, while many others are
based in the East and West Midlands. In terms of education, 63.2 percent have
attained a university degree (bachelor’s, master’s, or PhD), while the rest have
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a non-university level education, such as a vocational certificate or informal

learning.

The Research Instrument

The research employed a macro-level investigation using
a questionnaire that is based on Spolsky’s tripartite model (2004, 2008).
The questionnaire included questions about language management, practices
and beliefs besides demographic and other relevant data. Factors affecting
the three pillars of FLP have also been explored by the survey; however, it is
not the goal of the present paper to discuss these relationships. The instrument
was composed relying on previous studies (Curdt-Christiansen et al., 2023;
Gonzalez et al., 2024), The different scales of the questionnaire were reliable

as measured by Cronbach alpha (child-directed speech (6 items): a = .751,

child(ren)-initiated conversations (5 items): a = .894; positive language
ideologies (18 items): a = .804; negative language ideologies (6 items):
a=.723

Procedure and Analysis

Only the Hungarian members of the couples were invited via online
platforms to complete a questionnaire in Hungarian. Following this, additional
participants were encouraged by snowball sampling to participate, allowing
the sample expand through referrals. The collected responses were then
analysed using basic statistical methods (such as means and standard
deviations) to explore various aspects of Spolsky’s tripartite model and their
interconnectedness. This analysis aimed to examine participants’ language

practices and their attitudes towards both Hungarian and English.

Study 3: Turkish in Hungary

The historical connection between Hungary and Turkey dates back to

the Turkish occupation from 1526 to 1686, which provides context for
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contemporary Turkish migration to Hungary, particularly after 1989 (Egeresi &
Szigetvari, 2017). Currently, around 5,700 Turkish citizens reside in Hungary,
though the number of permanent settlers is lower, as per the 2011 census.
While Hungary officially recognizes 13 minorities under Act CLXXIX of 2011,
Turks are classified as an immigrant community (Kovats, 2010). A 2009
sociological study of 223 participants found that most Turks migrated for
economic reasons, with an average stay of nine years, and 29% spoke
Hungarian fluently, especially those aged 35-49, while one-third neither spoke
nor planned to learn Hungarian (Orkény & Székelyi, 2010). This community is
different in many ways from the Turkish diaspora in Western Europe which has
grown significantly since labor migration agreements in the 1960s, with
5.5 million Turks currently residing there (Akgintdiz, 2008). Language
maintenance is key in these communities, with Turkish as a core identity
marker with high language vitality perception (Extra, Yagmur, & Van der
Avoird, 2004). In France, bilingualism is common, and in-group marriages
reinforce Turkish language use (Yagmur & Akinci, 2003). Linguistic changes,
such as new dialects, are seen in Germany due to bilingualism (Schroeder,
Simsek, & Klpper, 2015), while in the Netherlands, Turkish remains dominant
within families, though language attitudes differ by education (Yagmur, 2015).
Conversely, in Hungary the Turkish population is small facing challenges with
limited institutional support, weak community networks, and high out-group
marriage rates, affecting language maintenance and identity. A small-scale
study by Glrses & Batyi (2022) highlights these issues, revealing distinctive
dual identity negotiation, and calls for further research into how these factors
affect the Turkish diaspora’s long-term linguistic practices.

Participants

A total of 20 male first-generation Turkish immigrants in Hungary
participated in this study, with an age range of 33-71 (mean: 51.65 years)
(Table 3). Participants were recruited from diverse educational, marital, and
occupational backgrounds to ensure representativeness. Most participants
were recruited in Budapest, specifically in teahouses, restaurants, and

businesses where the Turkish community gathers.
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Table 3
Participants’ Characteristics (N=20)
Mean Std. Deviation Min Max
Age (years) 51.65 7.9 33 71
Age at
immigration 28.5 6.3 18 49
(years)
LOR (years) 22.9 2.5 11 36

In terms of marital patterns, out-group marriages were predominant:
12 participants were married to Hungarian partners, while only two
endogamous marriages were documented. Additionally, three participants
were unmarried, and three reported divorces involving Hungarian or Turkish

spouses.

The Research Instrument

A short questionnaire was used to explore personal and demographic
data, and as the main instrument, semi-structured in-depth interviews were
conducted to examine language management, use, and ideology within
the Turkish immigrant community, based on Spolsky’ s model. The interview
questions explore experiences, integration strategies, and community
connections, focusing on how language management influences language use.
It also investigates beliefs about Turkish and Hungarian languages, ideological
stances, and the societal impact on language ideologies. Additionally, the study
addresses social language use, media multiliteracy, bilingual and multilingual
practices, and the negotiation of multiple identities, all within the framework

of language policy's influence on linguistic behavior and self-perception.

Procedure and Analysis

The study employed qualitative methods, using semi-structured in-
depth interviews at locations convenient to participants, not limited to their
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homes. Interviews followed grounded theory principles (Charmaz, 2006), were
conducted in Turkish, and allowed language switching for natural expression.
Each lasted 45-60 minutes, was audio-recorded with consent, and
supplemented by observational notes for contextual insight. Transcripts were
analyzed using initial and focused coding, with constant comparison. Data were
organized via Spolsky’s tripartite model; language practices, management, and
ideologies. Demographic questionnaires further contextualized the findings.
Ethical considerations were carefully observed for each of the three
studies included in this paper. Prior to data collection, participants were asked
for their consent to take part in the study. They received ample explanation
regarding the nature and aims of the research. They were informed that their
participation is voluntary and that withdrawing is optional at any time.
Participants were also informed that their responses will remain anonymous

and confidential and will only be used for academic research purposes.

Results
Study 1

This section will examine the language policy of France and investigate
whether it has an effect on the linguistic choices and ideologies of the Algerian
community residing in the French territory. By considering language
management at the state level and ideology and practices at the community
level, the analysis will offer a comprehensive understanding of how Spolsky’s
model is applied in the French context.

Language Management

France is one of the most linguistically varied countries in Europe, yet,
it adopts a strict monolingual French language policy. This policy is based on
the “one nation, one language” principle where the use of any other language
on its territory is officially rejected. Article 2 of the French constitution explicitly
states: "la langue de la République est le francais”, which emphasizes

the central role of the French language in France and reflects its linguistic unity.
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According to a 2022 report by the French Ministry of Culture, Arabic is
approximately spoken by 4 million people, mainly of North African origin
(around 6% of the population). However, France insists on implementing
policies that seek to limit and control the teaching, learning and use of Arabic
within the society. In 2016, Najat Valluad-Belkacem, a former Minister of
Education, suggested a project that aimed at improving the teaching of Arabic
to all Arab communities living in France (Durand, 2016). Her initiative was
unfortunately denied by members of the right-wing party who said the decision
would fuel sectarianism and threaten the French national unity. Figures show
that Arabic is only taught in 3% of the country’s schools, especially in areas
that are mostly inhabited by Arab immigrants (Wakim, 2020). On
the community-level, however, Arabic classes are usually delivered by
mosques and in private institutions where children have the opportunity to
learn their heritage language each Sunday. Such efforts have been critical in
ensuring that the younger generation remains connected to their identity,

language and culture, despite the challenges posed by the French government.

Language Practices

Table 4 presents the results (mean scores and standard deviations) of
language use of the Algerian community living in France across five domains:
family, friends, mosque, work, clubs and organizations. Within the family
domain, participants reported using mostly Arabic when communicating with
their parents, siblings, spouses, and children (M = 2.27, SD = 0.95). This is
not surprising since ‘home’ is the least subjected domain to the language
policies and regulations of the host country and, therefore, the most crucial in
terms of language maintenance. By speaking Arabic at home, Algerians
encourage intergenerational transmission of their heritage language and create
a linguistic space that balances between the pressure of integration and
the preservation of their identity in a predominantly French-speaking
environment. Furthermore, the data suggests that participants use Arabic and
French equally with their Algerian friends (M = 2.99, SD = 0.84). Note that
participants’ linguistic choices in the friendship domain may vary depending on

the interlocutors’ Arabic proficiency level (especially if they are second or third
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generation), topic of conversation, and personal preferences. In the mosque,
Arabic is commonly used for prayers as it is the language of Quran, but also
for delivering the Friday’s sermon (M = 2.21, SD = 0.73). We conclude that
the religious domain is also important since it has a critical role in helping
the Algerian community maintain ties to its heritage language in the French
context. Conversely, French emerges as the dominant language in
the workplace (M = 4.30, SD = 0.96), reflecting its role as the official and
administrative medium of communication. Finally, the results show that
participants use both Arabic and French in clubs and organizations (M = 3.10,

SD = 0.98) considering the type of activities they are involved in.

Table 4
Self-Reported Language Use

Mean (M) Std. Deviation (SD)

Family 2.27 0.95
Friends 2.99 0.84
Mosque 2.21 0.73
Work 4.30 0.96
Clubs/organizations 3.10 0.98

Note. (1) only Arabic, (2) mostly Arabic, (3) Arabic and French, (4) mostly French,
(5) only French.

Language Ideologies

Participants were asked to report about their ideologies and attitude
towards their home language (Arabic) and the majority language of
the dominant group (French). The results, provided in Table 5, show that
participants have very positive attitudes regarding both languages.
The positive attitude of participants towards Arabic is reflected not only in their

frequent use of the language with people that share the same linguistic

-52-



THE APPLICABILITY OF SPOLSKY’S TRIPARTITE MODEL IN THREE CONTEXTS

background, but also in their strong desire to maintain it and pass it on to
future generations, considering it is an integral part of their heritage. However,
the positive attitude towards the French language is a matter of necessity in
the first place. Despite the shared colonial history between Algeria and France
that may influence the linguistic attitudes of the Algerian minority group in
France, they are surely aware of the great role French plays since it is
the primary means of communication and integration into the French society
and key to higher academic and professional achievement. The mean scores

and standard deviations of participants’ self-reported attitude are presented

below.

Table 5

Participant’s Attitude Towards Arabic and French Languages

Mean Std. Deviation
(M) (SD)

Attitude towards the Arabic 4.21 0.60
language
Attitude towards the French 4.07 0.60

language

Note. (1) strongly disagree, (2) disagree, (3) Not sure, (4) agree (5) strongly agree.
Study 2
Language Management

Following Curdt-Christiansen et al. (2023) language management was

operationalised as different actions that parents can take to manage and/or

develop their home languages.

Table 6

Actions Parents Would Take for Their Child’s/Children’s Language Development
Actions %o
Hire a bi/multilingual nanny/child-carer 15
Sign up my child for Hungarian tuition 35
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Actions %
Register my child for summer camp to learn English 15
Register my child for summer camp to learn Hungarian 60

Organise frequent visits for my child to stay with relatives in

68
my home country for language purposes
I learn my partner's language 13
Involve my child's grandparents in child-caring 34
Maintain virtual contacts with family members through mobile 78
devices
Other 12

The analysis discovered (Table 6) reveals a strong preference for both
virtual communication and physical immersion: 78% of the parents marked
mobile devices as the most prioritised way to keep in touch with family
members abroad, thus highlighting the ever-growing reliance on technology to
preserve linguistic and cultural bonds. On the other hand, 68% of
the participants emphasized the importance of frequent visits to the home
country that points towards physical immersion in a native-speaking
environment as a complementary method for language learning. Cultural
programs, such as Hungarian summer camps was chosen by 60% of
the parents while 34% of the participants would opt for grandparental
involvement in child-rearing. The choices reflect a strong commitment towards
maintaining the children’s Hungarian language skills and cultural identity

through real-world experiences.

Language Practices

The questions related to language practices incorporated the following
domains: (1) the parents’ own language practices, (2) child directed speech
(3) child(ren)-initiated conversations. A clear bilingual trend became visible
across most of the observed activities.
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When it comes to parents’ own language practices, they use both
Hungarian and English for reading books and online news, watching TV,
listening to music, writing shopping lists, while with their partners they either
use Hungarian or English exclusively, depending on the partner’s language.
After examining the child-directed speech, it becomes clear that Hungarian is
most likely to be chosen as the dominant language across most of the family
interactions—especially in culturally significant contexts such as mealtime
conversations and grandparent interactions—confirming its central role in
intimate family life. Most of the parents use both Hungarian and English in
various contexts, such as homework assistance, that again shows a great
impact of the schooling system. English is more present in child-partner
interactions, presumably influenced by the partner’s linguistic background.
Different types of family dynamics are shown by the relatively high humber of
‘not relevant’ answers, the reasons of which could be the absence of a partner,
the age of the child, or role-specific parental engagement. Overall, in child-
directed speech context Hungarian remains central in intimate family
communication, together with the features of bilingualism and English that both

play context-dependent roles.

Table 7
Language of Child-Directed Speech (%)
Dominantly Hungarian Dominantly Not
Hungarian and English Other L
(> 75%) English (> 75%)
Help your child 19 42 16 0 23
do homework
During 68 12 19 1 0
mealtime
You to children 72 23 5 0 0
Your partner
to child(ren) 35 9 24 4 28
Paternal
grandparents 55 0 15 6 24
to child(ren)
Maternal
grandparents 88 4 0 0 8

to child(ren)
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When it comes to conversation initiated by the child(ren), the data
shows Hungarian as the dominant language in close family interactions,
particularly between children, parents, and grandparents (Table 8). Bilingual
communication among family members is also significant, indicating a flexible
and dynamic language environment within the family. On the other hand,
interactions with grandparents show a solid attachment to Hungarian, that
points towards the endeavours of involving the grandparents and other non-
English speaker family members into the children’s lives. Sibling interactions,
however, present a more balanced distribution of the languages, that reflects
varying degrees of language influence across family relationships and indicates
a strong impact of the dominant schooling system.

Table 8

Language of Child(ren)-Initiated Conversations (%)

Dominantly Hungarian Dominantly

Hungarian and English Other Not relevant
(> 75%) English (> 75%)
Children to a4 24 25 0 8
you
Children to
you partner 32 16 34 2 15
Child to 16 12 22 1 49
siblings
Children to
paternal 46 2 20 5 26
grandparents
Children to
maternal 73 9 9 0 10
grandparents

Language Ideologies

Language ideologies were explored via Likert-scale statements—both
positive and negative—regarding the perception of bilingualism, the use of
Hungarian in a predominantly English-speaking environment, the use of
English in Hungarian households in the United Kingdom, and grandparental
involvement in the upbringing of children in transnational families.

This section of the questionnaire included 20 items; therefore,

the Exploratory Factor Analyses (EFA) was conducted using the Principal
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Component Analyses (PCA) for factor extraction. The analyses identified
5 factors:
(1) Factors contributing to child’s (language) development
(5 items, e.g.: “It is beneficial for a child to attend a Hungarian
complementary school to learn the non-English home language(s)”; “It
is important for me to follow websites/pages where language related
advice is shared”);
(2) Positive statements about bi/multilingualism (2 items, e.g.:
“Being bi/multilingual benefits a child's academic performance”);
(3) Negative statements about bi/multilingualism and Hungarian
(5 items, e.g.: “It is disadvantageous for a child if only Hungarian is
used at home"; “Speaking two or more languages confuses a child".);
(4) Literacy (3 items, e.qg.: “It is important for my child(ren) to
read in Hungarian”; “A child's ability to read and write in two or more
languages plays a positive role in his/her academic development”);
(5) Contact with family members (two items, e.g.: “Keeping in
regular contact with members of our family who do not speak

Hungarian is important to me").

As Table 9 shows, parents usually are positive towards maintaining
Hungarian and raise their children bi- and multilingual. Participants are positive
about the contribution of grandparents, complementary schools and
recommendations of language-related websites to help their children language
development. They also disagree with negative statements about
the maintenance of the heritage language and the benefits of bi- and
multilingualism; however, there are some negative opinions about
the contribution of bi- and multilingualism to the children’s success as indicated
by the dispersion of the data (M = 1.5, SD = 1.05). Literacy in Hungarian as
well as bilingual literacy is valued by the parents, and they particularly value
the maintenance of regular contact with the non-English speaking family
members, emphasizing the decisive role of family in the preservation of
heritage languages.
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Table 9

Descriptive Data of Parents’ Language Ideologies

Descriptive Statistics

Std. .. .
Mean Deviation Minimum Maximum

Factors contributing to
(language) 2.78 0.83 1 5
development

Positive statements
about 1.5 1.05 1 5
bi/multilingualism

Negative statements
about

bi/multilingualism and 4.41 0.61 2.8 >
Hungarian

Literacy 1.68 0.69 1 3.67
Contact with family 1.4 0.69 1 5

Note. 1=strongly agree, 5=strongly disagree

Study 3

Language Management

Individuals as language managers often make decisions about
language use, especially in bi- and multilingual contexts. As it becomes clear
from the analyses of the interviews with first-generation Turkish immigrants in
Hungary, language management exhibits a dynamic interplay with personal
ideologies, language practices and external sociolinguistic influences.
A significant sociolinguistic factor within the domestic sphere is the marital
context. Participants in exogamous marriages predominantly use Hungarian
with their spouses, whereas those in endogamous marriages demonstrate
stronger efforts to maintain Turkish at home (see Excerpt 1). Father
interviewees adhering to an "only Turkish" ideology emphasized the exclusive
use of Turkish with their children, often reinforcing it with books, media, and
cartoons. Conversely, language practices can also affect language

management as some parents reported abandoning Turkish in child rearing
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due to resistance from children or the dominance of Hungarian in
the surrounding environment. This also highlights the prominent role of familial
language policies in shaping intergenerational transmission of the heritage
language (Spolsky, 2012).

Participants with higher educational attainment were found to engage
more deliberately in preserving and transmitting Turkish to the next
generation, However, these individuals also reported more frequent use of
Hungarian in daily interactions (see Excerpt 2), highlighting their heightened
experience of language shift. These individuals reported more frequent use of
Hungarian in daily interactions (see Excerpt 3), reflecting the language shift
that often accompanies integration.

Excerpt (1)

... The most important thing is to understand each other. I
speak in solely Hungarian to my wife. It is easier so I do not
switch with her. I don't feel the need.

Excerpt (2)

Because of those children, well, we built the house completely
in Turkish.

Excerpt (3)

Now we deliberately keep the social media, TV, and radio in
Turkish at home just for the kids. However, in the car, my radio
has always been Hungarian. I use Hungarian seventy to eighty
percent of the time in my daily life. It is very important. I've
invested all my effort in Hungarian. Am I satisfied? So far, yes.
But with the kids, I speak only Turkish.

Language Practices

Patterns of language use within the Turkish immigrant community in
Hungary reflects practical considerations and sociolinguistic dynamics. Turkish
is primarily used with the parents of the participants, serving as a medium for
emotional connection and cultural heritage. However, interactions with
children, particularly in exogamous families, are dominated by Hungarian (see
Excerpt 4), reflecting the societal dominance of the majority language and
interethnic language shift.
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Excerpt (4)

We speak Turkish with my parents, but with my children, it's
all Hungarian. I try sometimes, but when I speak Turkish to
my kids, they respond in Hungarian.

Examples such as this illustrate the gradual shift towards Hungarian
within both family and social contexts. Multilingual practices are prevalent in
social interactions, with language choice determined by context. Turkish is
used with other Turks, Hungarian with Hungarians, and English or other
international languages in intercultural settings (see Excerpt 5). Code-
switching is common, reflecting the community's linguistic adaptability (see
Excerpt 6).

Excerpt (5)

In general, I use Hungarian with Hungarians, Turkish with
Turks, and English with others, depending on the situation. It's
all about what's needed at the moment.

Excerpt (6)

We switch between languages even with our Turkish friends,
sometimes just for fun. For example, we might say, ‘Boldog
szllinapot, baratom!” [Happy birthday, my friend!] in
Hungarian, then add a smiley face to show we’re not serious.

Participants also reported context-dependent literacy practices.
Turkish and English are preferred for leisure reading, while Hungarian
dominates professional and instructional contexts due to its utility in technical
fields. Similarly, writing in Hungarian is common in work-related settings, even

when communicating informally with Turkish friends.

Language Ideologies

Language ideologies significantly shape the practices of Turkish
immigrants in Hungary, reflecting a tension between cultural preservation and
integration. Hungarian is prioritized pragmatically for societal integration, while
Turkish remains a key marker of identity with emotional and -cultural
significance (see Excerpt 7, Excerpt 8, Excerpt 9). This duality highlights
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the complex relationship participants have with language: Hungarian is
necessary for engagement with broader society, while Turkish serves as a vital

marker of personal and cultural identity (see Excerpt 8).

Excerpt (7)

Hungarian comes first for me. Why? Because I live here. I meet
these people every day. At home, in family meetings, or during
trips, we're mostly with Hungarians. You need to know the
language. Without it, you feel incomplete and alienated.

Excerpt (8)

Of course, Turkish has a special place for me, as it is my mother
tongue.

To navigate this tension, participants emphasize multilingualism,
advocating for the balanced use of Turkish, Hungarian, and even English (see
Excerpt 10). However, they recognize the Turkish language decline as

an inevitable consequence of integration.

Excerpt (9)

Turkish is more important because it is our mother tongue... If
you live here, speaking Hungarian is essential.

Excerpt (10)

Children should use all languages—Hungarian, Turkish, and
English. But Hungarian and Turkish are a must.

Despite Hungarian's dominance, participants express concern about
the lack of institutional support for Turkish, which threatens its
intergenerational transmission. They all see a weak future for the Turkish
language (see Excerpt 11, Excerpt 12, Excerpt 13) Many call for the Turkish
state's involvement, noting stronger heritage language programs in other

European countries (Excerpt 13).

Excerpt (11)

Turkish will be lost... Will I be sad? Yes, because I am Turkish.
But will they (the kids) lose much in life? No.
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Excerpt (12)

Hungarian will be sufficient... There will be a loss of Turkish,
but it's not a problem.

Excerpt (13)

In Hungary, there’s no system for teaching Turkish. The
Turkish state should do more other countries like Germany or
France do.

Discussion

Subsequent review studies have already ventured into the applicability
of Spolsky’s tripartite model (language beliefs, practices, and management)
(Hollebeke et al. 2022; Lomeu Gomes 2018; Tamleh, Rezaei, & Boivin, 2022)
providing a solid framework for an analytical lens, yet each study analyses
the model from distinct perspectives that highlight both its usefulness and its
limitations. Hollebeke et al. (2022) and Tamleh, Rezaei, and Boivin (2022)
particularly emphasize the disconnectedness between parental ideologies and
actual language use, revealing how easily strong heritage language beliefs fail
to result in consistent practices due to children’s preferences, societal norms,
or institutional barriers. Lomeu Gomes (2019), in contrast, questions
the frequent application of the Spolsky’s model without sufficient reflection,
calling attention to the uncritical adoption that overlooks power relations and
Western-centric assumptions. These perspectives ultimately highlight that
while Spolsky's framework is structurally sound, its practical application
requires a much deeper exploration of the socio-political contexts that
influences families' language choices.

Following these previous studies, this theoretical disparity becomes
even more pronounced when the model is applied to the empirical cases
illustrated in this paper, such as Algerian, Hungarian, and Turkish diasporas in
Europe.

In France, the Algerian diaspora keeps maintaining the Arabic language
in the private and religious spheres despite the high demands of monolingual
policies. This persistence of autonomy confirms the disunion between

the official language management endeavours and real-life linguistic practices,
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highlighting the community's resilience against the pressure of assimilation. As
Curdt-Christiansen and Lanza (2018) emphasize, family language policy is
shaped by dynamic and situational factors including children's agency and
everyday interactions which are particularly evident in the Algerian case. In
contrast, Hollebeke et al. (2022) show that in the Flemish context,
the maintenance of heritage languages often relies more on conscious,
structured family management, such as setting explicit rules about language
use, than on oppositional or identity-driven strategies. These cases illustrate
how varying sociopolitical environments and the role of family agency can
shape divergent trajectories in heritage language practices.

Hungarian families in the UK work out meticulous strategies to support
bilingualism among their children. Nonetheless, these efforts are often
undermined by external factors such as peer interactions and educational
environments, pointing towards a more fluid bilingual experience than initially
intended by parental language management, echoing Hollebeke et al.’s findings
on the gap between beliefs and practices. This is further supported by King and
Fogle (2013), who highlight how parental aspirations for bilingualism are
frequently reshaped by external social pressures. Bezcioglu-Goktolga and
Yagmur (2022) reinforce the argument about the disconnect between parental
ideologies and language practices, demonstrating that, despite strong
ideologies (e.g., the desire to maintain Turkish), actual language use is
significantly influenced by external factors such as children's language
practices and societal expectations.

Turkish immigrants in Hungary face a pronounced language shift
towards Hungarian due to the limited institutional support and prevalent
intermarriage. These families illustrate how individual language management
endeavours can be overshadowed, therefore setting an example as the most
striking case of language shift, where external forces like limited institutional
support and intermarriage override familial language intentions, as Tamleh,
Rezaei, and Boivin (2022) observed. This observation aligns with Pauwels'
(2016) analysis, which highlights how similar external pressures contribute to
the decline of heritage language use. In contrast, in the Netherlands,
institutional support, such as Turkish-language schools and community

organizations, plays a significant role in preserving linguistic ties (Yagmur, de
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Bot, & Korzilius, 1999), helping counteract the effects of language shift.
Intermarriage also significantly influences language practices, often leading
households to prioritize the dominant language of the wider society over
heritage languages (De Klerk, 2001). These studies highlight the strengths of
Spolsky's model and the limitations of its use but also stress the importance of
including identity negotiation and broader social forces in family language

policy research to get a clearer, more comprehensive picture.

Conclusions

This current study set out to examine the applicability of Spolsky’s
tripartite model across three distinct migratory contexts—Algerians in France,
Hungarians in the UK, and Turks in Hungary—by exploring how language
ideologies, practices, and management interact within diverse socio-political
environments. The findings confirm that while the model offers a flexible and
valuable structure for analysing family and community language policy, it does
not fully capture the impact of external factors such as state-level monolingual
policies, institutional support, educational pressures, or intermarriage. These
variables proved to be decisive in shaping language behaviour and in either
supporting or undermining efforts at language maintenance.

Across the three studies, different patterns of resilience, adaptation,
and language shift were identified. Algerians in France maintain Arabic in
private and religious domains despite state-imposed monolingualism, reflecting
a disconnection between language management and community practice.
Hungarian families in the UK demonstrate active language management
strategies but face challenges from peer influence and education systems,
resulting in fluid bilingualism. Meanwhile, Turkish families in Hungary
experience a significant shift towards Hungarian, driven by societal integration
pressures, lack of institutional support, and intermarriage illustrating
the model’s limitations in contexts of high external influence.

These findings underscore the need to revise or expand Spolsky’s
model to account for broader socio-political dynamics and the negotiation of
multilingual identities. Language policy is shown here not as a static construct,
but as a fluid, evolving process shaped by individual agency, family dynamics,
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institutional environments, and societal expectations. Future research should
aim to develop a more nuanced, context-sensitive framework that integrates
these external dimensions, offering a more comprehensive tool for analysing

language policy in complex, real-world multilingual settings.
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SPOLSKY HAROMPILLERU NYELVPOLITIKAI MODELLIJENEK
ALKALMAZHATOSAGA HAROM KONTEXTUSBAN

Absztrakt. Jelen tanulmany Spolsky harompillér(i nyelvpolitikai modelljének
alkalmazhatdsagat értékeli, amely a nyelvi dontések, nyelvi gyakorlatok és nyelvi
ideologiak harmasabdl all, harom kilénb6z6 eurdpai kisebbségi kontextusban. A kutatas
a franciaorszagi algériaiakat, az Egyesllt Kirdlysagban él6 magyarokat, illetve
a magyarorszagi térokoket vizsgalja. Az elsé tanulmany a tagabb, tarsadalmi szintre
Osszpontosit, mig a masodik és harmadik tanulmany a csalédi szinteret helyezi el6térbe.
A franciaorszagi algériaiak esetében a tanulmany a nyelvi dontések meghozatalanak
folyamatat vizsgalja a kormanyzat felllrél lefelé iranyuld nyelvpolitikajanak elemzésével,
valamint kérdGiv segitségével elemzi az els6 generacidos bevandorldk nyelvi
meggy6z0dését és gyakorlatat. A masodik tanulmany a csalad szintjére helyezi at a
hangsulyt, és Spolsky harompillér(i modelljén alapuld kérddiv segitségével vizsgalja az
Egyesiilt Kirdlysagban él6 magyar anyak kétnyelviiségi torekvéseit. Ekdzben a
magyarorszagi térok kontextusban félig strukturalt mélyinterjukat, valamint egy rovid
kérdbivet hasznalnak a térok csaldadok nyelvi dontései, nyelvi gyakorlatai és nyelvi
ideoldgidinak vizsgdlatara. A tanulmanyok eltér6 eredményeket mutatnak be: az
algériaiak erésen kitartanak az arab nyelv mellett, még a francia egynyelv(iségi politika
sulydnak és a francia nyelv haszndlatéra vonatkozd térsadalmi igények ellenére.
Tovabba, a magyar csaladok arra iranyuld eré6feszitéseit, hogy gondosan apoljak
gyermekeik kétnyelvliségét, alddssa az oktatdsban tapasztalhatd kils6 nyomas, ami a
kétnyelviliség folyékonyabb megéléséhez vezet. Ezzel szemben az eredmények a torok
bevandorlok magyar nyelv felé torténd elmozdulasat mutatjak, amit a tomeges
vegyeshazassagok létrejotte és az intézményi tadmogatas hidnya indokol. Bar az
eredmények hangsulyozzak Spolsky modelljének alkalmazhatdésagat a nyelvpolitika
dimenzidinak bemutatasara kiilénb6zé kontextusokban, a modell nem veszi figyelembe
a kuls6 tarsadalmi-politikai és gazdasagi tényezdk hatasanak és szerepének Gsszetett
rétegeit. Ezen kivil a modell csak részben magyarazza a tobbnyelvl identitas
kialakulasanak dinamikus jellegét. Ennek eredményeként ezen dsszetett tényezdk alapos
vizsgalata sziikséges ahhoz, hogy jobban megértsiik a nyelvpolitika folyékony és
folyamatosan fejl6éd6 természetét annak érdekében, hogy kontextus-érzékeny
nyelvpolitika keriljon kidolgozasra.

Kulcsszavak: kétnyelv(iség; nyelvi meggy6z6dések; nyelvi déntések; nyelvpolitika;
nyelvi gyakorlatok; Spolsky harmas modellje.
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SPOLSKIO TRIJY DALIUY MODELIO TAIKYMAS TRIJUOSE
KONTEKSTUOSE

Anotacija. Siame tyrime vertinamas Spolskio trijy daliy kalbos politikos modelio,
susidedancio i$ kalbos jsitikinimy, praktikos ir valdymo, taikymas trijose skirtingose
mazumy aplinkose Europoje: Pranclizijoje gyvenantys alzyrieciai, Jungtinéje Karalystéje
gyvenantys vengrai ir Vengrijoje gyvenantys turkai. Pirmoji tyrimo dalis démesj sutelke
i nacionalinj ir bendruomenés lygmenis, kitos dvi - | Seimos sritj. Pranctzijoje gyvenanciy,
alzyrieciy atvejo tyrimas nagrinéja kalbos valdymg atsizvelgdamas | vyriausybés
nustatytg kalbos politika ir apklausos bidu tiria pirmosios kartos imigranty kalbinius
isitikinimus ir praktika. Antrojo tyrimo démesio centre - Seima. Taikant Spolskio trijy
daliy modelio pagrindu parengtg klausimyng, tirtos Jungtinéje Karalystéje gyvenanciy,
vengriskai kalbanciy motiny dvikalbystés ugdymo pastangos. TreCiajame tyrime
nagrinétas turkiskas kontekstas Vengrijoje: taikant pusiau struktlruotg giluminj interviu
bei trumpa klausimynag, siekta istirti turky Seimy kalbos valdyma, jsitikinimus ir praktika.
Tyrimai pateikia skirtingus rezultatus. Alzyrieciai tvirtai gina araby kalba, nepaisydami
prancizy kalbos vienkalbystés politikos ir visuomeneés reikalavimo vartoti prancizy
kalba. Vengry Seimy pastangas kruopsciai ugdyti vaiky dvikalbyste silpnina iSoriniai
Svietimo sistemos veiksniai, todél dvikalbysté labiau kinta. Turky imigrantai pereina prie
vengry kalbos dél misriy santuoky ir institucinés paramos trikumo. Sie rezultatai
atskleidzia, kad Spolskio modelis pritaikomas aprasant kalbos politikos aspektus
skirtingomis aplinkybémis, vis délto jis nepakankamai atsizvelgia | iSoriniy socialiniy,
politiniy, ir ekonominiy veiksniy poveikio ir vaidmens sudétinguma. Be to, tik i$ dalies
atspindi dinamiska daugiakalbés tapatybés formavimasi. Todél jzvalgos reikalauja
nuodugniai iStirti sudétingus aspektus, siekiant geriau suprasti kintamg ir nuolat
besikeiCiant] kalbos politikos pobtdj, bei sukurti kalby politika, labiau atitinkancig
konteksta.

Pagrindinés savokos: dvikalbysté; kalbos jsitikinimai; kalbos valdymas; kalbos
politika; kalbos praktika; Spolskio trijy daliy modelis.
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Abstract. This paper reviews multiple cross-national empirical studies and proposes
a comparative analytical framework for the economic value of multilingualism in
the Lithuanian labour market. The study draws on the concepts of human capital theory,
language economics and communication efficiency models. By synthesising the main
findings on multilingual labour markets, the paper shows how wage differentials related
to language skills can be analysed using different statistical methods. The study uses
an illustrative simulated data set based on the PIAAC methodology. The data indicate
that individuals with proficiency in the national language (host-country) skills can expect
an average wage premium of 18.8%. The findings of the study suggest that to strengthen
the workforce in Lithuania, it would be beneficial to integrate language policy with
educational and employment systems. The statistical results presented in this paper are
based on a simulated dataset modelled on the PIAAC framework and do not represent
empirical findings from real Lithuanian labour force data. Additionally, the proposed
analytical model provides a novel perspective and addresses a specific gap in existing
research on the economics of multilingualism in Lithuania. The framework highlights
policy levers such as transparent language requirements, targeted L2 support, and
recognition of minority language capital—that can operationalise sustainable
multilingualism, i.e., maintain linguistic diversity while improving equitable labour-
market access in Lithuania.
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MODELS WITH REFERENCE TO LITHUANIA

Introduction

Background

The economic value of multilingualism has attracted growing scholarly
attention. Recent studies have shown a direct relationship between language
skills, income, employment prospects, and career opportunities. This paper
reviews the most cited and influential research studies in the field of language
economics and multilingualism, serving as the foundation for the current
research study.

The studies reveal that multilingual labour markets, such as those
examined in Québec, Wales, Switzerland, Catalonia, Estonia, Latvia, Germany,
Italy and Poland, create a positive environment in which foreign language
proficiency offers a clear competitive advantage. Researchers have attempted
to measure the wage premiums related to multilingualism, both for native
speakers and immigrants. Together, these studies show that language skills
often bring significant economic benefits (Chiswick & Miller, 1995; Di Paolo &
Raymond, 2012; Albouy, 2008). However, the studies examined revealed that
the economic benefits gained from language skills heavily depend on
institutional, cultural and regional factors.

This gap presents an opportunity to review broader hypotheses of
analytical models in language economics with reference to Lithuania. However,
the findings of methodological approaches which aimed to determine
the relationship between wage premiums and individual economic outcomes
are difficult to systemise, because they often differ drastically due to
the various analytical techniques and contexts used. The key challenges that
the scholars faced were issues such as endogeneity, selection bias, and
unobserved heterogeneity. Thus, to overcome the above-listed issues,
researchers have employed tools such as Two-Stage Least Squares (TSLS),
Propensity Score Matching (PSM), and fixed-effects panel models. For example,
TSLS utilises special variables to help identify cause-and-effect relationships,
while PSM compares individuals with similar characteristics but different
language skills to examine how language affects outcomes.

Hence, keeping the above-mentioned issues in mind, this paper does
not aim to produce new empirical data; instead, it seeks to provide
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a conceptual and methodological synthesis of how language proficiency relates
to wage premiums in the Lithuanian and broader European labour markets. By
reviewing analytical models used in previous empirical studies, the paper
establishes a framework that may later be applied to international and
Lithuanian datasets. The goal is to identify theoretical approaches that can
inform future empirical research in multilingual economic contexts. In addition,
when determining economic outcomes, it is essential to emphasise the crucial
role of institutions and cultural factors. For example, policies such as Bill 101
in Québec and the official recognition of Catalan in Spain have significantly
influenced wage premiums and employment opportunities for speakers of
minority languages (Shapiro & Stelcner, 1997; Di Paolo & Raymond, 2012;
Rendon, 2007). The framework developed in this paper focuses on cross-
regional comparisons. It provides practical guidance for policymakers and
researchers seeking to enhance labour market inclusion and community

cohesion in multilingual contexts.

The Lithuanian Sociolinguistic and Policy Context

Although a majority of the Lithuanian population knows at least one
foreign language, nine out of ten people of working age state that they speak
at least one foreign language (Eurostat, 2019); official systems, however,
remain monolingual, recognising only Lithuanian. The Law on the State
Language (Valstybinés kalbos jstatymas, 1995) formally establishes Lithuanian
as the only official language in important sectors, excluding other languages
from official recognition. According to this legislation, the Lithuanian language
must be used throughout all contexts, from public institutions and official
communication to educational settings. On the one hand, minority languages
(such as Russian, Polish, or Belarusian) are allowed only in cultural spaces, not
in work or state settings. Speakers of minority languages often lack official
support in employment settings, which affects their access to wages and jobs
(Seimas of the Republic of Lithuania, 1995-2023). On the other hand,
substantial Russian-speaking communities remain, and the younger generation
increasingly turns to English for socio-economic mobility. Despite this linguistic

diversity, empirical assessments of how multilingualism affects economic
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outcomes in Lithuania remain scarce, making it an ideal setting to test
the broader hypotheses of language economics.

In contrast to Switzerland, where multilingual legal framework of
several languages is officially recognised, or in Catalonia, where both
languages Catalan and Spanish have equal status and economic value with
a presumption that language proficiency in either can lead to better
employment outcomes (Di Paolo & Raymond, 2012), Lithuania, by recognising
only one official language, increases the economic importance of knowing
Lithuanian.

While the Law on the Legal Status of Foreigners (further referred to as
the Foreigners' Law) (Seimas of the Republic of Lithuania, 2004) does not
explicitly mention language acquisition; its references to integration and
naturalisation, aligned with EU frameworks, implicitly include linguistic and
cultural adaptation. Following the Russian invasion of Ukraine, Lithuania
implemented the "Language Learning as Part of Successful Social Integration”
project (2020-2022) to support migrant integration, targeting third-country
nationals and language teachers. The initiative, inspired by models from
Austria, Germany, the Netherlands, and Sweden, aimed to enhance access to
education and employment through structured Lithuanian language instruction
(Lietuvos Respublikos socialinés apsaugos ir darbo ministerija, 2018).
Furthermore, Lithuania's parliament has recently passed amendments to
the State Language Law (Seimas of the Republic of Lithuania, 1995-2023) that
will require foreigners and the companies employing them to serve clients in
Lithuania in the national language starting in January 2026. The legislation
aims to enhance communication and customer service in Lithuania while
striking a balance between the needs of foreign employees and businesses.
The strict language policy makes language more than just a communication
tool; it is also a structural access mechanism to economic inclusion and upward
mobility.

Between 2001 and 2020, Lithuania experienced the most significant
relative decrease in demographics (—20%) and showed the highest increase in
median age among other European Union countries during the period 2002-
2022 (Eurostat, 2023). New migration inflows partially substitute for
the decrease. Among newcomers to Lithuania, Belarusians made up the largest
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group, with 15,675 arrivals in 2023, followed by Ukrainians (10,539) and
Kyrgyz (3,227). Despite ongoing labour shortages in such sectors as cleaning,
food service, manufacturing, healthcare, education, and construction,
the Lithuanian government has recently tightened employment rules for
foreign employees (European Labour Authority, 2023). Currently, only
individuals with residence permits are allowed to work in the country. However,
certain employees, including teachers, researchers, and citizens from
economically developed countries, are exempt from this policy and have easier
access to the Lithuanian job market.

Lithuania continues to face Ilabour shortages in 59 different
occupations, as noted in a recent report. However, the government is seeking
to balance these shortages with stricter rules for foreign employment, aiming
to maintain control over its workforce and ensure that citizens are served in
the national language (European Labour Authority, 2023). As migrants are
funnelled into low-skill or non-client-facing roles without language training,
those with stronger Lithuanian skills command clear wage premiums and better
career mobility.

Together, these dynamics position Lithuania as a compelling case
where monolingual legal structures, migrant integration policies, and
demographic trends converge to institutionalise the economic value of
Lithuanian proficiency. Unlike multilingual societies where legal pluralism
dilutes the dominance of a single language, Lithuania's unitary framework
sharply accentuates the link between language skills and earnings potential,
aligning with the wage premium trends illustrated in this paper's simulated

model.

Objectives and Research Questions

The main objective of this study is to provide a conceptual and
methodological synthesis of the analytical models used to assess the economic
value of multilingualism. Specifically, the study seeks:

1. to review how various statistical models have been applied to

estimate wage premiums associated with multilingualism;

2. to integrate these models into a unified framework that improves

coherence and comparability;
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3. to identify gaps in existing research and suggest methodological

improvements for future studies.

To guide this analysis, the following research questions were
formulated:

1. How have different analytical and statistical models been

employed to measure the economic value of multilingualism and wage

differentials across countries?

2. What methodological patterns and key variables emerge from

existing studies on language proficiency and earnings?

3. To what extent can these models be adapted or applied to

analyse Lithuania’s multilingual labour market?

4. How can the synthesis of previous approaches contribute to

a unified conceptual framework for future empirical research?

The paper is organised as follows. First, it defines and critically
examines the concept of multilingualism, highlighting its evolving
interpretations within the academic literature. Second, it examines the wage
premiums earned by immigrants in host countries, with a focus on the impact
of language skills on labour market integration. Third, attention shifts to native
speakers in multilingual regions, examining how language competencies
function as economic capital. Fourth, the paper presents the methodology,
discussing in detail the statistical techniques employed to synthesise previous
research. Finally, the paper concludes with key insights and policy implications
for researchers and decision-makers, aiming to promote more inclusive

multilingual labour markets.
Literature Review
Changing Concept of Multilingualism
The rise of digital communication tools and globalisation has

significantly expanded our understanding of multilingualism over the past few
decades (Hahm & Gazzola, 2022). Previously, the key function of
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multilingualism served as an intercommunicational tool and cognitive asset to
enhance intercultural awareness and facilitate communication (Gazzola &
Mazzacani, 2019). However, due to the intensive interconnections in intensely
globalised labour markets, the function of multilingualism has expanded
beyond intercultural communication to promoting economic mobility,
enhancing workforce adaptability, and informing language-related policy
decisions.

Studies have shown a direct relationship between language skills,
a form of human capital, and productivity and employability (Becker, 1993;
Chiswick & Miller, 1995). Different communicative environments are more user-
friendly to multilingual individuals, as their functional ability to manipulate
more than one language in turn strengthens their position in the labour market.
In addition to these functional benefits, a multilingual individual is also
regarded as more successful in cognitive work-related environments, such as
those that value flexibility, creativity, and problem-solving ability, qualities that
are especially valued in knowledge-intensive sectors of the modern economy
(Budria et al., 2019).

The economic benefits of multilingualism are especially well recognised
in countries where legal frameworks and government programs determine
language diversity. For example, a law called Bill 101 in Québec was designed
to protect the status of the French language. As a result, individuals proficient
in both French and another language tend to gain higher wage premiums
compared to those who speak only one language (Shapiro & Stelcner, 1997;
Albouy, 2008). Similarly, in Catalonia, the established language policy has
helped individuals proficient in Catalan (and Spanish) gain a competitive
advantage (Di Paolo & Raymond, 2012).

The concept of multilingualism has expanded over recent decades.
The studies highlight the need to reconsider the analytical frameworks that
embrace both economic returns and socio-cultural linguistic functions (Budria
et al., 2019; Hahm & Gazzola, 2022).

In recent years, researchers have employed various theories, including
Human Capital Theory, Language Economics Theory, and Communication
Efficiency Models, to understand how knowing more than one language affects
individuals in the labour market. Table 1 summarises the main theories that
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scholars used to determine how multilingualism can create economic value in

the workplace.

Table 1
Key Theoretical Approaches Explaining the Economic Value of Multilingualism

in the Workplace

Application to Supporting

LR B A Multilingualism Studies

Skills as Language proficiency .
H““?a” economic assets; enhances productivity, Be_cke_r (1993.)’
Capital ductivi d bili d lab Chiswick & Miller
Theory productivity adapta i ity, and labour (2003).

enhancement. market integration.

. Provides immediate returns .
Language Direct and L Budria et al.
Economics  Indirect Value of w;gggpr;:nmﬂﬁzézgmszgs (2019); Zorlu &
Theory Language Skills. other human capital forms. Hartog (2018).
. Reduced
gg;munlc communication Language proficiency Stéhr (2015);
- barriers, improves information Isphording

Efficiency .

increased exchange and market access. (2015).
Models .

productivity.

Human Capital Theory views language proficiency as a valuable skill,
demonstrating that an individual with good language skills is more productive
and inclusive, especially in multilingual work environments. This suggests that
language proficiency influences the wage premium and better employment
opportunities (Becker, 1964; Chiswick & Miller, 1995). Language Economics
Theory categorises the economic value of language skills into two categories:
direct benefits and indirect benefits gained from multilingualism in the labour
market (Budria et al., 2019; Zorlu & Hartog, 2018). The tangible benefits refer
to higher personal incomes and more fluent participation in job opportunities.
More transparent communication and easier knowledge transfer increase work
productivity in the workplace and are referred to as the intangible benefits
gained from multilingualism in the job market (Budria et al., 2019; Zorlu &
Hartog, 2018). Thus, it is suggested that language skills increase in value when
combined with education and job-specific skills. Furthermore, Communication
Efficiency Models emphasise that speaking multiple languages reduces
misunderstandings and enhances collaboration, thereby increasing overall

efficiency in multilingual workplaces (Stéhr, 2015; Isphording, 2015).
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Wage Premiums Earned by Immigrants in Host Countries

Wage premiums earned by immigrants in host countries are one of
the clearest indicators of the economic value of multilingualism, resulting in
higher incomes, better labour market mobility, and smoother integration into
the host country's social and economic environment (Chiswick & Miller, 1995;
Budria et al.,, 2019). The findings from labour markets in regions such as
North America, Europe, and Australia suggest the importance of investing in
human capital to improve productivity and help immigrant employees succeed
in the labour market, as well as to prove the relationship between language
acquisition and labour market outcomes (Chiswick & Miller, 1995). Studies
show that highly skilled immigrants with strong command of the dominant
language earn more and transition jobs more readily.

The height of wage premiums for immigrants from language skills
varies significantly depending on the specific context of the host country. For
example, cases in Canada and the United States proved that proficiency in
the host language strongly correlates with increased earnings (Albouy, 2008;
Shapiro & Stelcner, 1997; Chiswick & Miller, 1995). Strong language skills in
either English or French among immigrants in Canada have been associated
with higher earnings compared to those with limited language skills (Albouy,
2008; Shapiro & Stelcner, 1997). Similarly, in the United States, recent
immigrants who were proficient in English and had not yet established
themselves in the labour market earned more than those with no skills in
the dominant language (Chiswick & Miller, 1995). While the current research
focuses on economic factors related to language acquisition, studies in the field
are showing a growing recognition of the broader social benefits of language

proficiency among immigrants.

Wage Premiums Earned from Language Skills for Natives in
Multilingual Markets

The second strand of existing literature examines the benefits that
natives derive from foreign language proficiency in bilingual or multilingual

labour markets, particularly in environments where individuals are proficient in
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both regional and national languages (Shapiro & Stelcner, 1997; Grin &
Sfreddo, 1998; Di Paolo & Raymond, 2012). Cases from countries such as
Canada, Wales, Switzerland, Catalonia in Spain, as well as other European
countries, have sparked the interest of researchers in the field.

To estimate wage differentials related to language skills, researchers
employed several quantitative methods. Shapiro and Stelcner (1997) analysed
the impact of bilingualism on income in Québec using a specialised statistical
model that helped to address problems when the data were biased or not fully
representative. They employed a two-step method that included a so-called
probit model to address the issues arising from the selection of data, thereby
allowing them to analyse wage differences between language groups over
20 years using census data from 1971, 1981, and 1991. The study results
revealed that bilingual Francophone individuals gained significant economic
benefits, while monolingual Anglophones, particularly those working part-time,
were at a relative disadvantage. The study also highlights the role of Québec's
1977 Bill 101, which had a significant impact on the use of the French language,
thus creating more possibilities for French-speaking employees in the job
market.

Similarly, to determine the wage differences between French-speaking
and English-speaking employees, Albouy (2008) combined three methods:
Mincer-type wage regressions, Oaxaca-Blinder decomposition, and quantile
regressions. First, basic wage regressions were conducted to examine how
factors such as language affect income. Second, a method called Oaxaca-
Blinder decomposition helped determine what part of the wage gap is due to
fundamental differences (such as education or experience) and what part
cannot be easily explained (possibly due to discrimination or other hidden
reasons). Third, quantile regressions were used to examine whether the wage
gap varies depending on whether someone earns a low, middle, or high income.
Using census data from 1970 to 2000, the study showed that the pay gap
between French and English speakers in Québec decreased by about
25 percentage points. In the rest of Canada, the gap narrowed by only about
10 points. The study findings suggest that this change in Québec was not
because French speakers started earning a lot more—it was mainly because

English speakers in Québec started earning less. Albouy (2008) explained that
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this occurred due to changes in Québec's economy and a key language law,
Bill 101, introduced in 1977, which gave the French language a stronger role
in society. His study reveals that language-related income disparities often
depend on local government policies and broader social structures.

In their study, Grin and Sfreddo (1998) examined the wage premium
that individuals in Switzerland earn based on the language they speak. Using
a statistical analysis called OLS regression, Grin and Sfreddo (1988) examined
the impact of education, job experience, and language skills on wage
premiums. Focusing on Italian speakers, the study compared their wages to
those of German and French speakers, aiming to test whether multilingual
employees (especially those with Italian plus another official language)
received wage premiums. Moreover, to make their results more accurate, they
examined residents living in different parts of Switzerland and also separated
the data between all residents and Swiss citizens only. Their results showed
that Italian speakers often earn less, especially if they live in areas where
Italian is not the main language. Hence, the results suggest that a minority
language may still face disadvantages even in a country with multiple official
languages. However, the study acknowledges that its data has some limitations
regarding other important factors that might affect the results.

Using census data from 1991 and 1996, Rendon (2007) found proper
evidence regarding the influence of language skills on employment and income
in the Catalan region. The study findings showed that employability possibilities
increased by 3-5 percentage points for people who could read and speak
fluently in Catalan, while those who could also write in Catalan saw a 2-
6 percentage point advantage. Later, Di Paolo and Raymond (2012) employed
the Two-Stage Least Squares (TSLS) method to exclude any biases in
the results where language skills and wages might influence each other.
The study findings showed that skills in the Catalan language increased
monthly earnings by approximately 7.5% under the standard regression, and
the percentage grew to 18% after controlling for bias and possible errors.
Hence, the study findings suggest that fluency in the Catalan language offers
clear economic benefits in the region.

Table 2 compares the wage premiums earned from language skills in
different regions. The table includes information such as language laws in
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the area, the importance and prevalence of the language in the region,
the methodological approaches employed, and the limitations of the research.
This comprehensive summary contributes to a better acknowledgement of how
the economic returns to language skills vary depending on the regional context

and the sociolinguistic status of the language.

Table 2

The Comparative Analysis of Wage Premiums Earned from Language Skills

Across Various Regions

‘Iﬁ:?:ium Statistical
Region Models Key Findings Limitations
Range Applied
(0/0) pp
Bilingualism bteneflts Limited
Francophones; generalizability
Québec 2; h OLS, Probit, g_nglé)phones fac;_” beyond Québec;
(Canada) (Francop TSLS isadvantages. B focus on
ones) 101 enhanced the Francophones and
economic status of Andlo Eones
Francophones. glop ’
Bilingual workers Small sample
Wales 8-10 Econometric  earn approximately size; limited
(UK) Models 8-10% more than sectoral
monolinguals. representation.
(Iatéacilrz]ag;izeakers face Inconsistent
Switzerla -5 oLs disadvantages statistical
nd (Italians) Regression compared tgo German significance
and French speakers. across models.
Catalan proficiency
increases
employment
robability by 3-6 .
Catalonia Eercentagye pyoints. Reg'??‘?' .
(Spain) 7.5-18 TSLS, OLS Accounting for specificity; limited
P endogeneigty generalizability.
increases wage
premiums from 7.5%
to 18%.
Local language Limited
Estonia & 10 Econometric  proficiency increases applicability to
Latvia Analysis income, particularly private sector

in the public sector.

economic returns.

-85 -




Milda KISKE

‘Ig::?neium Statistical
Region Range Models Key Findings Limitations
(%) Applied
English proficiency
enhances . . .
Germany 13 Probit employment lelteq discussion
, Italy, - on societal and
. (Germany) Models prospects; French
Spain S - cultural factors.
proficiency is
negligible.
Foreign language
proficiency offers a
6% wage premium in .
Survey- Poland and a 22% Lack of a detailed
Poland & 6-22 Based remium abroad breakdown of
Abroad . pr S contributing
Analysis Higher premiums for

Spanish, Italian, and factors.

French than for
English.

The table illustrates how wage premiums from language proficiency
vary according to different factors. For example, after the establishment of Bill
101, in Québec, people with skills in both French and English tend to earn more
than those who speak only one language (English speakers) (Shapiro &
Stelcner, 1997; Albouy, 2008).

As has been shown, in Catalonia, knowledge of Catalan enhances both
job opportunities and earnings, especially after controlling for any biases where
language skills and wages might influence each other (Di Paolo & Raymond,
2012). In comparison, the study findings from Estonia and Latvia show that
wage premiums are only evident in the public sector, thus suggesting that
economic rewards from language skills are highly dependent on government
policies and formal language rules (Toomet, 2011; Ridala, 2020).

Furthermore, the table confirms the notion that the English language
remains the dominant language in the international business world (Gazzola &
Mazzacani, 2019; Liwinski, 2018). The study findings from Germany, Poland,
and other parts of Europe support this fact, showing that proficiency in English
brings obvious financial advantages (Gazzola & Mazzacani, 2019; Liwinski,
2018). On the other hand, the research findings suggest that proficiency in

minority languages, such as Italian in Switzerland, may earn less outside their
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home language regions (Grin & Sfreddo, 1998; Cattaneo & Winkelmann, 2005).

Taken together, these comparisons confirm the interdependability
between how local language policies and legal frameworks influence
the economic value of language skills in the labour market. Thus, there is
a need to standardise research methods, which would create a better
environment for comparing and interpreting findings across different countries
and regional contexts.

Although numerous international studies have examined language
proficiency and wage premiums, research in the Lithuanian context is minimal.
To the best of the author's knowledge, there are no comprehensive Lithuanian-
language studies that directly analyse the economic value of multilingualism.
Existing publications tend to focus on education or migration rather than
quantitative labour-market outcomes. Similar gaps exist in other Baltic states.
Therefore, this review aims to consolidate existing analytical approaches and
provide a foundation for future empirical investigations in Lithuania and
the Baltic region.

To address these limitations, this study introduces a unified framework
that integrates diverse statistical models, standardises data collection
practices, and incorporates the economic, social, and cultural dimensions of
multilingualism. This approach offers a more comprehensive understanding of
how language proficiency affects wage outcomes and employment
opportunities across diverse regional contexts.

Methodology

This methodological framework presents a structured review of
the statistical models used to estimate the economic value of multilingualism.
It is important noting that these models are presented illustratively to show
how prior studies addressed endogeneity, selection bias, and unobserved
heterogeneity. Instead, the aim here is to explain how past studies have
applied these tools to overcome the common research problems, such as
biased samples (endogeneity), hidden variables, or unclear cause-and-effect

relationships (heterogeneity).
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Data Collection and Standardization

This review integrates data from various sources, such as national
labour market surveys, longitudinal studies, structured questionnaires, and
data from legal documents. By combining these different types of data, it offers
a comprehensive analysis of how wage premiums from multilingualism vary
across regions.

Table 3 provides a structured summary that introduces the type of data
used (for example, job surveys, long-term studies, questionnaires) and
statistical methods employed to analyse that data (such as regression models
or matching techniques) to determine wage premiums from language
proficiency. To better compare research results in the field conducted across
different regions, we emphasised the aim and limitations of the studies, as well
as the benefits gained from the language proficiency. The existing literature in
the focus field employs various types of data and statistical approaches to
determine the economic value of language skills. Findings from several studies
are based on national labour market data, allowing for the analysis of large-
scale cross-sectional data (Chiswick & Miller, 1995; Albouy, 2008; Gazzola &
Mazzacani, 2019). Techniques such as Propensity Score Matching (PSM), Two-
Stage Least Squares (TSLS) and fixed or random effects models were
commonly employed to determine the differences in wage premiums depending
on language knowledge.

The studies by Aldashev et al. (2009) and Ridala (2020) utilised panel
data to examine the dynamics of how language skills influence career
possibilities over a longer time period.

Structured questionnaires applied by Budria et al. (2019) and Liwinski
(2018) focused on qualitative language use. The authors applied PSM and
probit models and compared wage premiums between groups with differing

language skills.
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Table 3

Summarised Data Sources and Statistical Methods Applied by the Reviewed Studies to Analyze Wage Premiums from

Language Skills

Variables Measurement il . S Supporting
Data Source C . Models Purpose Benefits Limitations .
ollected Techniques Applied Studies
National Labour Language Structured PSM, TSLS, Cross-sectional  Large Limited data Chiswick & Miller
Market Surveys Proficiency, Surveys, Fixed/Rando analysis of sample on individual (1995); Gazzola &
Earnings, Government m Effects. language- size, progression Mazzacani (2019);
Employment Reports (e.g., related wage statistical over time. Albouy (2008).
Status, Education, OECD, Eurostat, premiums. precision.
Demographics, ILO).
Occupation.
Longitudinal Language Skills Repeated Panel Data Dynamic Tracks Limited Aldashev et al.
Studies (Over Time), Surveys, Panel Analysis, analysis of individual availability of (2009); Ridala
Career Data Sets (e.g., TSLS, language skills'  progressio longitudinal (2020); Di Paolo &
Progression, Germany, Fixed- impact over n, reduces  data. Raymond (2012).
Earnings Growth, Eurostat Panels). Effects time. bias.
Occupational Models.
Mobility.
Structured Language Self-Reported PSM, Probit Comparison of Controls Susceptible to Budria et al.
Questionnaires Proficiency (Self- Surveys, Models. language- for self-reporting (2019); Liwinski
Assessment), Interviews, Focus related observable bias. (2018); Toomet
Social Capital, Groups. premiums characteris (2011).
Cultural across groups. tics.
Integration,
Perceived
Language Value.
Institutional Historical Official Fixed/Rando Analyzing Captures Limited Shapiro & Stelcner
Data Language Policies, Documents, Legal m Effects institutional legal and comparability (1997); Grin &
Regional Legal Reports. Models, impacts on policy across regions.  Sfreddo (1998);
Frameworks. TSLS. wage effects. Cattaneo &
premiums. Winkelmann
(2005).
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Several research papers aimed to establish a better understanding of
how language policies and legal rules across different regions influence
economic outcomes over time. Shapiro & Stelcner (1997), Grin & Sfreddo
(1998), and Cattaneo & Winkelmann (2005) applied the Two-Stage Least
Squares (TSLS) method to explore whether an individual earns higher
premiums due to language proficiency or whether other hidden factors
influence the results.

The various methods and data sources used in the existing literature
of the focus field make the findings summarised in the table more credible and

reliable across multiple multilingual contexts.

Statistical Models and Techniques

This section discusses how different statistical models were used to
analyse the relationship between language skills and wage differentials.
The formulae presented below serve to solely illustrate the types of methods
that other researchers have used in similar studies, as well as the references

to existing methodologies applied by previous researchers.

Two-stage Least Squares (TSLS)

Researchers use the TSLS method in the literature reviewed when they
suspect that undefined factors, such as motivation or socio-economic
background, could distort the results when trying to determine how strongly
language skills influence higher income. By using instrumental variables (IVs),
this method helps filter out factors related to language skills but not directly
related to income. The TSLS model comprises two steps. In the first step, the
model predicts language proficiency using the instrumental variables. In the
second step, this prediction is used to estimate the actual impact of language
skills on income, without the bias from the hidden factors. Illustrative Formulas
(For Reference Only):

1. Instrumental Variable Regression:

Li=a0+ alZi+ a2Xi + ui
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Where:

Li = Predicted Language Proficiency.

Zi = Instrumental Variable (e.g., Age at Immigration, Parental
Language).
Xi = Control Variables (e.g., Education, Gender, Occupation).

ui= Error Term.

2. Second Stage (Outcome Regression):
Yi=p0+ L1Li" + B2Xi+ €i

Where:

Yi = Economic Outcome (e.g., Earnings).
Li™ = Language proficiency as predicted by the first regression

€l = Error Term.

In their research, Di Paolo & Raymond (2012) used TSLS to determine
wage premiums regarding Catalan proficiency. Researchers noticed that
language skills might be connected to other hidden factors (like motivation or
family background), which could distort the results when trying to see if
speaking a language leads to higher income. This is referred to as a problem
of endogeneity.

To overcome this problem, they employed a special method called Two-
Stage Least Squares (TSLS). Instead of directly using language skills, they first
predicted language ability based on something not directly related to income,
in this case, how much the person was exposed to the language in the past
(this is called an instrumental variable). Using ordinary least squares (OLS)
regression, they found that speaking the local language led to a 7.5% higher
income. However, when they used the TSLS method (which better isolates
cause and effect), the estimate jumped to 18%. This means that after
correcting for hidden influences, the effect of language skills on wages turned
out to be even bigger.

Similarly, Albouy (2008) employed the same method to investigate
income differences between French and English speakers in Québec, aiming to
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understand the impact of language skills alone on earnings, without other

factors interfering.
Propensity Score Matching (PSM)

The PSM method compares individuals with similar characteristics but
differing language skills.
Illustrative Formulas (For Reference Only):
1. Estimating Propensity Scores:
P(Ti) = Pr(Ti= 1] Xi)
Where:

Ti = Treatment Variable (1 if proficient, zero if not).

X1 = Vector of Control Variables (e.g., Education, Age, Occupation).

2. Matching Process:

Nearest Neighbour Matching: Compare each treated individual with the
most similar untreated individual.

Kernel Matching: Use a weighted average of all individuals based on
their propensity scores.

3. Treatment Effect Calculation:

ATE = E[Yi(1) = Yi(0)]
Where:

Yi(1) = Outcome for treated individuals.

Yi(0)] = Outcome for untreated individuals.

Chiswick and Miller (1995) and Budria et al. (2019) both used a method
called Propensity Score Matching (PSM) to make fair comparisons between
people with different language abilities. Chiswick and Miller (1995) looked at
immigrants in the U.S. and compared how much bilingual immigrants earn
versus monolingual ones, making sure the two groups were similar in other
ways (like age, education, etc.). Budria et al. (2019) conducted a similar study
in Europe, comparing wages across individuals from different language groups

while matching them with similar backgrounds to ensure a fair comparison. It
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helped to isolate the effect of language skills by making sure the people being
compared are alike in all other important ways. Therefore, if there is
a difference in wages, it is more likely due to language ability, rather than

something else.
Panel Data Analysis

Panel data analysis is employed to capture dynamic effects over time.
Illustrative Formulas (For Reference Only):
1. Fixed-Effects Model:

Yit = ai + pLit + yXit + uit
Where:
Yit= Outcome Variable (e.g., Earnings) for individual iii at time ttt.
Lit = Language Proficiency.
Xit= Time-variant Control Variables (e.g., Employment Type,
Education).
ai = Individual-Specific Effect (constant over time).

UIT = Error Term.
2. Random-Effects Model:

Yit = a + BLit + yXit + ui + uit
Where:

Yit =Earnings for individual at time { at time ¢t

Lit Language proficiency

Aldashev et al. (2009) investigated the economic returns of language
proficiency among foreigners in West Germany. They found that language skills
have a positive influence on employment probabilities and occupational
choices, particularly in white-collar professions. However, the direct effect of
language proficiency on earnings diminished when controlling for occupational
selection and economic sector characteristics. Ridala (2020) applied panel data
models to assess the impact of multilingualism on labour market outcomes in

Estonia and Latvia.
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Fixed and Random Effects Models

To control for unobserved heterogeneity across individuals and regions.
Illustrative Formulas (For Reference Only):
1. Fixed-Effects Model:
Yi=ai+pLi+yXi+ei
2. Random-Effects Model:
Yi=a+ pLi+yXi+ pi+ €l

Grin & Sfreddo (1998) and Cattaneo & Winkelmann (2005) applied
these models to analyze wage differentials in Switzerland.

The application of these statistical models provides a comprehensive
framework for assessing the economic value of multilingualism. By examining
how these methods have been used in various studies, this review identifies

best practices and methodological gaps that future research should address.
Comparative Analytical Framework

To understand how multilingualism affects economic, social, and
cultural outcomes, researchers employ a structured approach that incorporates
various statistical methods. Comparing outcomes across countries or regions
becomes easier when this structure highlights how factors such as government
policy, cultural context or economic conditions influence the income associated
with language skills. Many of these studies employ methods such as TSLS,
PSM, panel data analysis, and fixed or random effects — not only to avoid bias
but also to enhance the accuracy of the results.

Empirical Methods

Based on data from Lithuania, particularly from employed persons aged
25 to 65, this study demonstrates how the analytical framework operates.
The information comes from the OECD's PIAAC survey (OECD, 2016), which
collects details about people's work, skills and personal background across

countries.
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To create the model, this Lithuanian subset was taken from the larger
international dataset. Monthly income (G_QO07a_REC), the most important
variable in the analysis, was taken from a survey in which income was
expressed in ranges. To estimate a single number for each person,
the researchers used the mean value of each range. Then, to make
the numbers easier to work with and compare, especially because some
incomes are much higher than others, they transformed the income values
using a mathematical tool called the natural logarithm. This smoothes out
the differences between low and high incomes, making the patterns in the data
easier to identify and analyse.

To determine language proficiency, three specific questions were asked
in the survey: the language in which the test was taken (L_TestLang),
the language spoken at home (B_QO01a), and how well respondents reported
they could speak the test language (L_SpeaklLangTest). Respondents were
considered fluent in the national language if they completed the test in
Lithuanian and stated that they spoke Lithuanian at home. In addition to
language skills, other background factors such as educational level based on
ISCED categories (B_Q06a), age (AGE_R) and gender (GENDER_R) were also
a part of the analysis.

The current paper used version 2.3 of the PIAAC dataset (published in
2023) for this analysis. However, the background questionnaire containing
the survey questions was last updated in 2012. Lithuania participated in
Round 1 of PIAAC, thus there is no newer version of the questionnaire for
the Lithuanian data. Hence, all survey items and variable references used in
this study are based on the 2012 background questionnaire, which is the
standard for all countries in Round 1, including Lithuania.

All data simulations and statistical analyses in this study were
conducted using R software (version 4.3.3). Core functions employed include
Im() for Ordinary Least Squares regression and base R data generation
functions for simulation. This approach ensures transparency and
reproducibility in the modelling of wage differentials related to language
proficiency. In addition to language skills, the model also included other
important factors that could influence salary, such as age, gender and
education level, so that the impact of Ilanguage skills could be
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measured more clearly. The model specification is:

log(wage) = Po + PBi(Language_Proficiency) + B2(Education) +
Bs(Gender) + B4(Age) + €

The model, therefore, attempts to measure the contribution of
language knowledge to income after accounting for the effects of education,
gender, and age. The illustration is consistent with prior evidence that host-
language proficiency is associated with higher wages.

It is worth noting that while the OECD's Programme for the
International Assessment of Adult Competencies (PIAAC) provides rich
microdata across countries, key variables for Lithuania, including wage
measures and language background indicators, are missing from both the
Public Use File (PUF) and complete datasets (OECD, 2016). As a result, this
paper employs a simulated dataset modelled on the PIAAC framework to
illustrate the analytical methodology.

This approach provides a transparent and replicable foundation for
future empirical research once the complete Lithuanian data become available.
Simulation enables the exploration of theoretical relationships even in the
absence of complete national microdata, offering a valuable interim solution

for hypothesis testing and model demonstration.

Variables and Simulated Results

The primary objective of this study is to investigate the relationship
between language proficiency and wage outcomes in multilingual labour
markets. To support this objective, a small-scale empirical illustration was
conducted using a simulated dataset modelled on the structure and coding of
the OECD PIAAC dataset for Lithuania (OECD, 2016). While this simulation does
not allow for empirical validation, it demonstrates how the proposed analytical
framework can be operationalised using available international datasets.
The analysis is based solely on simulated data reflecting the structure of
the OECD PIAAC dataset for Lithuania.
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A simplified regression model was simulated using realistic, PIAAC-
inspired data to explore how language proficiency could affect wages in
Lithuania. It is important to note that the calculations used in these sections
are a simulation, not real-world data. It is based on the PIAAC variable
structure but with randomly generated values. The goal is to illustrate how
the model might work if we had actual Lithuanian microdata. The simulated
regression was employed as described in this section below. First, we generated
500 hypothetical individuals aged between 25 and 65. Second, we assigned
population-tested, realistic-looking values for income, education, age, gender,
and language proficiency. The variables assigned to each person tested were

as follows:

° Wages (G_QO07a_REC): Monthly gross earnings were simulated
in brackets and recoded using midpoint values to approximate

a continuous wage variable.

° Monthly income in brackets — converted to midpoints — then
converted to log(wage). The natural logarithm of these values was used

as the dependent variable to allow interpretation in percentage terms.

° Language Proficiency (L_SpeakLangTest, L_TestLang, B_QO01a):
defined as "proficient" if a person took the test in Lithuania or spoke
Lithuanian at home. This proxy represents host-country language

proficiency, the main independent variable.

° Education (B_QO06a): simulated educational attainment was
categorized into Low, Medium, and High using ISCED classifications

and given its strong association with labour market outcomes.

. Age (AGE_R): simulated as a continuous control variable to

account for experience and lifecycle wage effects.

° Gender (GENDER_R): simulated as a binary control variable
(Male/Female) to reflect potential gender-based wage differentials.

° Employment Status (B_QO04a): all simulated individuals were
considered employed, consistent with the real PIAAC filtering applied

in Section 4.1.
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Table 4

Variable Definitions and Roles in the Simulated Regression Model

PIAAC Code /

Variable Name Source Description Role
Monthly gross earnings
Wage G_Q07a_REC (s!mul_ated using Dependent
midpoints from income variable
brackets)
Language L_SpeakLangTest, Proficiency in Lithuanian Independent
o based on test language .
Proficiency L_TestLang, B_QO1la variable
and home use
. Simulated education
Education h Control
(Low/Med/High) ~ B-Q062 levels using ISCED variable
categories
Continuous age variable  Control
Age AGE_R (25-65) variable
Gender . . Control
(Male/Female) GENDER_R Binary gender variable variable
Employment B_Qo4a All participants were Sample filter
Status - considered employed only

Third, we converted income to log form so that effects are easier to

interpret and be less distorted by very high wages. Fourth, we applied a basic

Ordinary Least Squares (OLS) regression using the following formula:

log(Wage) = Bo + Bi(Language Proficiency) + B2(Education) + Bz(Age)

+ Ba(Gender) + ¢

This model allows to interpret each coefficient as an approximate wage

premium.

Table 5

Results of the Simulated Ordinary Least Squares (OLS) Regression Model,

Estimating the Relationship Between Language Proficiency and Wages

Variable fg)effluent ::f(r::iard p-value Interpretation
Language ~18.8% higher wages for
guage 4 188 (0.025) < 0.001 individuals proficient in

Proficiency

Lithuanian
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Coefficient Standard

Variable (B) Error p-value Interpretation
Education ~15.8% higher wages than
(Medium) 0.158 (0.020) < 0.001 those with low education
Education ~32.6% higher wages than
(High) 0.326 (0.027) < 0.001 those with low education
~ o)

Gender 0.104 (0.018) < 0.001 Males earn ~10.4% more than
(Male) females

Not No measurable wage effect in
Age . > 0.05 the simulated 25-65 age

significant

range

These illustrative results support the findings from previous empirical
studies (e.g., Chiswick & Miller, 1995; Di Paolo & Raymond, 2012), which report
significant wage premiums associated with proficiency in the host country's
language. Although the current model is based on simulated data, it provides
a transparent and replicable pathway for future empirical research using actual
PIAAC microdata for Lithuania.

The results presented in this study are entirely based on a constructed
simulation modelled on PIAAC-style variables and distributions, not real-world
data. While this simulation provides valuable insights into possible wage
premiums for multilingual individuals in Lithuania, it does not constitute
empirical validation. This model serves for an illustrative purpose,
demonstrating how economic returns to language skills could be analysed if
representative microdata were available. Future research should empirically
validate these simulated findings using large-scale households or labour force
surveys that include actual language proficiency and employment data. Access
to nationally representative datasets, such as Lithuanian LFS or PIAAC
microdata, would be essential for determining causal inference. These findings,
although illustrative, can inform policymakers and educators on how language
proficiency may impact wage equity and labour integration in multilingual

contexts.
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Discussion

The results of this literature review examined the appropriateness,
effectiveness, and limitations of the statistical methods used in the scholarly
literature of the focus field, which were used to measure the economic value
gained from language skills. By synthesising research findings from Québec,
Wales, Switzerland, Catalonia, Estonia, Latvia, Germany, Italy and Poland
cases, it becomes evident that benefits of multilingualism highly depend on
regional, cultural and institutional contexts. This section discusses how
different statistical models have been applied to examine these differences,

focusing on their applicability, strengths, and limitations.

Regional Comparisons and Statistical Models

After examining the existing literature in the focus field, it becomes
evident that there is no single statistical method to determine wage premiums
associated with language skills. However, while the most widely used methods,
such as Two-Stage Least Squares (TSLS), Propensity Score Matching (PSM),
Panel Data Analysis and Fixed/Random Effects Models, aim to achieve the same
goal, each comes with its own purpose. Moreover, it is worth noting that each
model helps correct or control for specific types of bias, which in turn increases
accuracy, depending on the type of data source.

Researchers have employed Two-Stage Least Squares (TSLS) to
address a problem called endogeneity, which occurs when the independent
variable, such as language proficiency, is influenced by other unobserved
factors (e.g., motivation, intelligence, or socio-economic status) that also affect
the dependent variable (wages). In the case of the research analysed, TSLS
works in two steps: predict language proficiency using the IVs. The second step
is to use that prediction in the wage regression to get a less biased estimate.
For example, Di Paolo & Raymond (2012) used OLS (ordinary least squares)
first and found that in Catalonia, the OLS premium for Catalan proficiency
(~7.5%) rose to ~18% under TSLS, consistent with endogeneity in language-
earnings estimate. This suggests the real effect of Catalan proficiency on wages

was underestimated when endogeneity was not addressed. Albouy (2008) also
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used TSLS to study wage gaps in Québec. Their analysis showed that where
people live (region) and language laws (e.g., Québec's Bill 101) have
a significant impact on wage outcomes. This supports the idea that language-
related economic benefits depend not just on language skills, but also on
regional policy contexts. However, TSLS works only if the chosen instruments
(IVs) are valid. A valid instrument must be strongly related to language
proficiency and have no direct effect on wages (only through language). In
multilingual societies, it is hard to find such clean instruments. For example,
parental language or age at immigration might still be indirectly related to
income. So, TSLS can produce biased results if the instrument is weak or
invalid.

In contrast, Propensity Score Matching (PSM) allows for
the comparison of populations that are significantly different in language
knowledge but similar in ways that affect the outcome (e.g., education level,
age, gender). It has already been successfully demonstrated that possessing
more language skills often leads to higher wages, especially in regions where
these skills are in demand. However, PSM requires large datasets and cannot
account for hidden differences between individuals, which limits its usefulness
when data are limited.

Chiswick and Miller (1995) and Budria et al. (2019) used PSM in their
studies to compare wages between groups that differ in their language skills
but are otherwise similar and found that knowledge of more than one language
often leads to higher wages, especially in regions where multilingualism is
required or valued (e.g. in international cities or border regions). However, to
apply PSM, there must first be an adequate population size to find suitable
matches for all characteristics (such as age, education, and gender). Second,
unobserved heterogeneity refers to important differences that are not captured
by the data (such as motivation, personality or informal networks). Third, if
these unobserved factors influence wages, PSM cannot adjust for them, and
the result may still be biased. Therefore, PSM is not ideal when applied to small
or incomplete data sets.

Panel data analysis is particularly useful for understanding the long-
term effects of multilingualism on income. This method has been used in places

such as Germany, Estonia, and Latvia. Aldashev et al. (2009) applied this
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method to demonstrate how the wage benefits of language proficiency evolved
over time in Germany, while Ridala (2020) employed the same method in
Estonia and Latvia to investigate how income changes in relation to language
proficiency. Together, these studies show how panel data can reveal a dynamic
or trajectory. Unlike cross-sectional studies (which take a single snapshot in
time), panel data helps to track how the same person’s income changes over
time. This reduces bias because population compared may differ in many ways.
Instead, using this method, the same population is observed over a long-time
period. However, the main challenge is that such long-term data is not always
available, which makes it hard to apply the results to wider populations.

Fixed and random effects models refer to the identification of
differences between individuals or regions that cannot be measured directly
(unobserved heterogeneity) when measuring how language skills affect wages.
These models allow to make more reliable comparisons between people or
places by reducing hidden biases. Grin & Sfreddo (1998) and Cattaneo &
Winkelmann (2005) studies using Switzerland, a multilingual country with
German, French and Italian speakers, as a case for their study, applied these
methods to measure the wage gap influenced by language skills, with. Even in
a country that officially supports multiple languages, the study found that
linguistic minorities (e.g. Italian speakers) often earn less than majority
language speakers. The use of fixed/random effects models helped to reveal
consistent wage differences that could not be explained by other obvious
factors. However, assumptions about the data is often a decisive factor whether
to use fixed or random effects depends on the. For example, if individual
characteristics (such as region or native language) are related to
the independent variables (such as education or language skills), fixed effects
are better, or if they are not related, random effects may be more efficient.
This choice may affect the results, and the right decision may change

depending on the country or context.

Institutional and Cultural Factors

The findings also emphasise that language proficiency alone does not

determine its value. Institutions or official data (such as government laws and
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language policies) and culture (attitudes toward languages or minorities) are
decisive in determining whether and how language skills influence higher
earnings. Two contrasting case studies by Shapiro & Stelcner (1997) and
Albouy (2008) offer a positive example in Québec, illustrating how a strong
language law (Bill 101) promoted the use of French in business and public life.
This strengthened the positions of the French and improved the economic
outcomes for francophones. The results demonstrate how a supportive
institutional environment can enhance the return on investment in language
skills—the opposite case is provided in the research by Grin & Sfreddo (1998).
Italian speakers in Switzerland, although residing in an officially multilingual
country, tend to earn less, especially when living in areas where Italian is not
the dominant language. This suggests that official recognition is insufficient if
the language is not strongly supported by policy or culturally valued.

Rendon (2007) and Di Paolo & Raymond (2012) in their research
studies demonstrate that institutions such as the government and
the education system support regional languages (like Catalan), which
improves the economic opportunities of the population. They found that people
who speak Catalan well are more employable in the labour market and earn
higher wages. This shows that language proficiency in a regionally important
language has measurable benefits for individuals. The researchers applied Two-
Stage Least Squares (TSLS) to isolate hidden influences, making the wage
effect of Catalan proficiency more trustworthy.

Similarly, Gazzola & Mazzacani (2019) found that English proficiency
enhances employment opportunities in Germany, Italy, and Spain, particularly
for men. However, the economic returns associated with other foreign
languages, such as French and Spanish, are less pronounced, suggesting that
the economic value of language skills is context-dependent and shaped by

regional demand.

Integration of Statistical Models into the Unified Framework

The integration of statistical models into the unified framework
enhances coherence and comparability across studies. TSLS, PSM, Panel Data

Analysis, and Fixed/Random Effects Models are complementary rather than
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mutually exclusive. For example, TSLS addresses endogeneity concerns, while
PSM controls for selection bias, and Panel Data Analysis captures dynamic
changes over time.

Moreover, the use of Fixed and Random Effects Models allows for cross-
regional comparisons, accounting for unobserved heterogeneity that would
otherwise bias estimates. The findings suggest that the application of these
models should be tailored to specific contexts, considering the availability of
data, the nature of language-related policies, and the socio-economic

characteristics of the populations studied.

Limitations and Recommendations for Future Research

The extensive literature review revealed that several limitations
remain, despite the methodological improvements made by various studies.
The reliance on cross-sectional data in many studies limits the ability to track
individual progress over time, particularly when assessing long-term economic
outcomes associated with language proficiency. Although TSLS is used to solve
the problem of endogeneity and provides a more accurate picture of
the relationship, it is not always available for use because a valid instrumental
variable is not always available.

To understand how language skills affect employees' economic
progress over time, future studies should focus on expanding longitudinal
datasets, thereby revealing cause-and-effect patterns, such as whether
learning a language at a particular moment improves income over a longer
period. Additionally, using standardised, comparable methods across studies
or regions could facilitate more straightforward comparison of findings, data
combination, and reliable conclusions. Involving qualitative factors such as
attitudes, experiences, and perceptions is often excluded from statistical
research. Furthermore, mixed-method approaches, combining both qualitative
and quantitative methods, would help gain a more detailed understanding of
how language ability affects income, employment, and social mobility. At
the same time, recognising complexity created by differences introduced by

region, identity, or context cannot be fully achieved through statistics alone.
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Policy Implications

This paper examines the relationship between language proficiency and
wage premiums, with a particular focus on Lithuania, through a comparative
lens that includes regions such as Québec, Catalonia, and Switzerland. By
applying analytical models including TSLS, OLS, and PSM, and simulating data
relevant to the Lithuanian labour market, the study highlights the significant
economic value associated with multilingual competence.

The findings suggest that language proficiency is not merely
a communicative asset but also a quantifiable economic resource, especially in
multilingual labour markets. Regions that have institutionalised bilingualism or
multilingualism tend to reward language skills more systematically, often
through public sector wage premiums or formal recognition of language rights.
In contrast, in Lithuania, where Lithuanian remains the sole official language
and the labour market integration of minorities and migrants is governed by
relatively rigid monolingual policies, wage premiums are likely to depend more
heavily on Lithuanian language proficiency than on broader multilingual
competence.

From a policy perspective, this analysis suggests that greater
recognition of language diversity and more inclusive language policies could
contribute to better labour market integration outcomes. Specifically,
incorporating second language support programs, recognising the economic
potential of Russian, Polish, or Ukrainian speakers, and aligning integration
policy with labour market demand could reduce inequalities and increase
economic efficiency. Moreover, improving the transparency of language
requirements in job descriptions and formalising language premium structures
could support fairer wage distributions.

While the use of simulated data limits direct empirical generalisation,
the framework applied here provides a valuable foundation for future research
using real Lithuanian labour force or PIAAC datasets. Further investigation
could explore sectoral variation in wage premiums and longitudinal impact of
language acquisition on income mobility.

In conclusion, language proficiency remains a critical yet under-

recognized factor in wage dynamics in Lithuania. To build a more inclusive and
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productive economy, policymakers must move beyond symbolic language
policy and toward practical, data-informed strategies that acknowledge the real

economic value of linguistic capital.

Ethical considerations

This study is a review with an illustrative simulation based on the public
PIAAC variable structure. It uses no human subjects or identifiable data. All
sources are publicly available and properly cited. Therefore, no ethics approval

was required and no consent was sought.

Conclusions

This study aimed to systematically review and integrate previous
research on the economic value of multilingualism, utilising various statistical
models. The primary objectives were to: (1) review how statistical models have
been applied to estimate wage premiums associated with multilingualism;
(2) integrate these models into a unified analytical framework to improve
coherence and comparability; and (3) identify gaps in existing research and
suggest methodological improvements. The findings from the reviewed studies
reveal important insights into how language proficiency influences economic
outcomes across different multilingual labour markets.

Beyond individual wage effects, the proposed framework supports
sustainable multilingualism by aligning language policy with labour demand,
formalising transparent language criteria in hiring, and incentivising skills
development across both majority and minority languages. Embedding these
levers system-wide can sustain linguistic diversity and reduce access frictions,
turning multilingualism into durable human-capital and productivity gains for
Lithuania.

Addressing Objective 1: Application of Statistical Models

The review demonstrates that statistical models such as Two-Stage
Least Squares (TSLS), Propensity Score Matching (PSM), Panel Data Analysis,
and Fixed/Random Effects Models have been effectively applied to estimate
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wage premiums associated with language proficiency. Each model addresses
specific methodological challenges, enhancing the robustness of findings
derived from cross-sectional and longitudinal data. For instance, TSLS has been
particularly effective in addressing endogeneity by using instrumental
variables, as demonstrated in Di Paolo & Raymond (2012) and Albouy (2008).
PSM, applied by researchers such as Chiswick & Miller (1995) and Budria et al.
(2019), effectively controls selection bias by creating matched samples of
individuals with similar characteristics. Moreover, Panel Data Analysis allows
researchers to capture dynamic changes over time, enhancing the ability to
track long-term economic impacts of language skills (Aldashev et al., 2009;
Ridala, 2020). Finally, Fixed and Random Effects Models provide valuable tools
for controlling unobserved heterogeneity across regions, thereby enhancing
cross-regional comparisons (Grin & Sfreddo, 1998; Cattaneo & Winkelmann,
2005).

Addressing Objective 2: Integrating Models into a Unified Framework

The integration of various statistical models into a comparative
analytical framework provides a coherent structure for examining wage
premiums associated with multilingualism. The framework demonstrates how
TSLS, PSM, Panel Data Analysis, and Fixed/Random Effects Models are
complementary rather than mutually exclusive. While TSLS addresses
endogeneity concerns, PSM controls for selection bias, and Panel Data Analysis
captures longitudinal effects. Moreover, Fixed and Random Effects Models allow
researchers to make cross-regional comparisons, accounting for institutional
and cultural factors.

The unified framework enhances the comparability of findings across
diverse multilingual contexts by systematically integrating previous research
methodologies. This approach allows for a more comprehensive understanding
of how language skills influence economic outcomes, particularly when
institutional factors such as Bill 101 in Québec and the official status of Catalan
in Spain play a significant role. The findings confirm that institutional
recognition of language skills positively influences wage premiums and

employment opportunities for minority language speakers.

- 107 -



Milda KISKE

Addressing Objective 3: Identifying Gaps and Suggesting

Improvements

While the application of statistical models has significantly improved
the reliability of estimates related to the economic value of multilingualism,
several limitations persist. First, the reliance on cross-sectional data in many
studies limits the ability to capture long-term economic outcomes. Second,
while TSLS effectively addresses endogeneity, its applicability is constrained by
the availability of valid instrumental variables. Third, while PSM reduces
selection bias, it cannot fully address unobserved heterogeneity, particularly
when data availability is restricted.

Future research should focus on expanding longitudinal datasets,
standardizing data collection methods, and integrating qualitative factors such
as cultural integration, social capital, and perceived value of language skills.
Additionally, the application of statistical models should be complemented by
mixed-method approaches to provide a more nuanced understanding of how
language skills influence socioeconomic outcomes. Addressing these limitations
will enhance the robustness of findings and contribute to a more coherent
understanding of multilingualism’s economic value.

This study contributes to the literature by presenting a unified
analytical framework that integrates statistical models applied to estimate
wage premiums associated with language proficiency. By providing a coherent
basis for cross-regional comparison, this framework enhances the robustness
and comparability of findings across diverse multilingual contexts.
The proposed framework offers valuable insights for policymakers seeking to
improve economic integration and labour market accessibility in increasingly

multilingual societies.
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KALBINI_'ES KOMPETENCIJOS IR DARBO UZMOKESCIO SASAJOS:
ANALIZES MODELIUY APZVALGA LIETUVOS DARBO RINKOS
KONTEKSTE

Anotacija. Siame straipsnyje, siekiant jvertinti daugiakalbystés ekonomine verte
Lietuvos darbo rinkai, apzvelgiami daugelis tarptautiniy empiriniy tyrimy ir sitiloma
lyginamoji analitiné sistema. Tyrimas remiasi ZzmogiSkojo kapitalo teorijos bei kalbos
ekonomikos ir komunikacijos efektyvumo modeliy koncepcijomis. Apibendrinant
pagrindinius daugiakalbés darbo rinkos tyrimy, rezultatus, straipsnyje parodoma, kaip,
taikant jvairius statistinius metodus, galima analizuoti darbo uzmokescio skirtumus,
susijusius su kalbiniais gebé&jimais. Tyrime naudojamas iliustratyvus imituoty duomeny
rinkinys, pagristas PIAAC metodika. Duomenys atskleidZia, kad asmenys, mokantys
valstybine kalbg (priimanciosios Salies), gali tikétis vidutiniskai 18,8 % didesnio darbo
uzmokescio. Tyrimo iSvados rodo: siekiant sustiprinti darbo jégq Lietuvoje, bty
naudinga integruoti kalbos politikg | Svietimo ir uzimtumo sistemas. Siame straipsnyje
pateikti statistiniai rezultatai pagristi imituotais duomenimis, modeliuojamais pagal
PIAAC sistema, ir neatspindi empiriniy iSvady, gauty i$ realiy duomenuy. Be to, sitlomas
analitinis modelis suteikia nauja perspektyva ir uzpildo konkrecig spraga esamy, tyrimy
apie daugiakalbystés svarbg Lietuvos ekonomikai. Pabréziami tokie politikos svertai kaip
skaidris kalbos reikalavimai, tiksliné parama antrosios kalbos jsisavinimui ir mazumy,
kalby kapitalo pripazinimas, gali padéti igyvendinti tvarig daugiakalbyste, t. y. iSlaikyti
kalbine jvairove, ir kartu sulyginti darbuotojy galimybes patekti j Lietuvos darbo rinka.

Pagrindinés savokos: darbo rinka; darbo uzmokeséio priedas; daugiakalbysté;
ekonominé verte; kalbiniai gebéjimai.
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Abstract. The growing global outreach of the EU, intensified immigration, and
increasing linguistic and cultural diversity have significantly affected the European
higher education (HE) landscape. As HE institutions become more multilingual and
multicultural, educators are expected to develop competences in linguistic sensitivity
and plurilingual practices. This study addresses two research questions: do Lithuanian
HE teachers consider themselves prepared to implement the plurilingual approach in
their teaching, and do teacher education programs in Lithuania equip educators to work
in multilingual and multicultural settings? The research was conducted in two stages.
Firstly, the data of 67 Lithuanian HE language and EMI teachers responding to
the questionnaire-based survey (developed by the APATCHE project team) were
analyzed. Secondly, a preliminary screening of university courses was carried out
across three teacher education programs (Initial Teacher Education, Continuous
Professional Development, and BA/MA Philology programs) in two major teacher
education centers in Lithuania: Vilnius University (VU) and Vytautas Magnus University
(VMU). The findings suggest that Lithuanian HE is making progress toward greater
linguistic and cultural inclusiveness. Teachers demonstrated a favorable orientation
toward plurilingual practices, as reflected in their self-assessments. However,
the curriculum analysis revealed that current and prospective language teachers are
being insufficiently prepared for the challenges of multilingual classrooms. These
results highlight the need to reconceptualize teacher training programs and expand
opportunities for in-service and continuous language program teachers to acquire
competences to meet the challenges of multilingual and multicultural classrooms.

Keywords: language education; monolingual approach; multiculturalism;
multilingualism; plurilingual approach; plurilingualism.
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Introduction

Europe has for centuries been a vibrant place of rich cultural and
linguistic diversity that has invariably served it well in fostering its economic,
cultural, social, and educational development. The increasing plurality of
the EU population has been vividly evidenced by the Eurostat data: over
the last decade, immigration into the EU has been steadily growing from
fewer than 2 million in 2013 to around 5 million registered in 20231, In 2024,
the EU had 29 million, or 6.4%, of non-EU citizens and 44.7 million, or 9.9%,
of its residents born outside the EU, which demonstrates a 2.3 million
increase in comparison with the year 20232, The EU multiculturalism and
multilingualism since its establishment has been considered one of its pillars
towards prosperity and shared societal wellbeing, as set in the EU seminal
motto “Unity in diversity”. Nonetheless, the values coded in the moto and
the EU cultural and linguistic diversity policies® have been continuously facing
challenges as to their implementation.

Along the same lines, the landscape of Higher Education (HE) has
changed immensely as a natural consequence of increasing expansion of
global academic cooperation and internationalization of education - student
and staff mobility, integration of foreign exchange and international students
as well as free and forced migration. HE institutions aim to meet these
challenges by creating inclusive global communities for their diverse,
multilingual and multicultural student, teacher, and researcher populations as
well as by building European University alliances with multilingualism high in
their agendas.

The present study was inspired and facilitated by the EU funded
strategic partnership project APATCHE - Adding Plurilingual Approaches to
language Teacher Competences in Higher Education* that aimed at collecting

! EU population diversity by citizenship and country of birth, https://ec.europa.eu/
eurostat/statistics-explained/index.php?title=EU_population_diversity_by_ citizenship_
and_country_of_birth

2 See previous footnote

3 The European Language Policy, https://www.europarl.europa.eu/factsheets/en/sheet/
142/language-policy

4 APATCHE, http://www.apatche.eu/

- 114 -


https://ec.europa.eu/
https://www.europarl.europa.eu/factsheets/en/sheet/
http://www.apatche.eu/

Nemira MACIANSKIENE, Vilma BIJEIKIENE

empirical data on language use and awareness in higher education in Europe,
examining HE language or EMI teachers’ self-perceived knowledge, skills,
values and attitudes with regard to the plurilingual approach, identifying their
needs, and creating a self-study online course for HE teacher professional
development (Peeters, 2023; Macianskiené & Peeters, 2024). Pursuant to
the conceptual foundation of the project, we embark upon the present study
with the following research rationale:
. HEIs are increasingly becoming multilingual and multicultural due
to the experience brought by the incoming and outgoing students and
teachers, reflecting the composition of contemporary societies of
today’s globalized world. However, is this linguistic and cultural
diversity successfully incorporated and exploited as a meaningful
resource in HEI classrooms?
. HE teachers need to handle the challenges created by higher
institution internationalization, to foster and develop a multicultural
ethos in their classrooms as a prerequisite for the EU diversity and
inclusion policies. Thus, it is important to develop HE teachers’
competences, empowering them to use the plurilingual approach that
values all languages and language varieties that students know in
the class (native, local, learnt) in teaching any subject at a HEI.
Nevertheless, are HE teachers adequately equipped with
the necessary savoir-étre and savoir-faire of linguistic and cultural
sensitivity to be able to embark on such a task and do the curricula of
the teacher education programs contain the courses where
the relevant competences are developed?

Research questions:
o Do Lithuanian HE teachers regard themselves as prepared to
implement the plurilingual approach working in multilingual and
multicultural classrooms?
o Do language teacher education programs (pre-service / in-
service) publicly state that they provide training for prospective
language teachers to meet the challenges of multilingual and

multicultural settings?
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Objectives:

e to conduct a situation analysis of HE teachers’ self-assessed
knowledge, skills, needs, attitudes, and values, focusing on
the application of the plurilingual approach;

e to perform a preliminary screening of the curricula of language
teacher training programs in two main language teacher training
centers (Vytautas Magnus University (VMU) and Vilnius University
(VU)) that offer teacher education in Lithuania focusing on
the publicly stated offering of courses on plurilingualism,

multilingualism, and/or multiculturalism and their derivatives.

Theoretical Framework

The very notions of plurality and diversity are sometimes difficult to
conceptualize in academic discourse, let alone be willingly embraced by
the public. To put it in the words of one of the most prominent scholars of
plurilingual practices, Piccardo, “there is an intrinsic difficulty in thinking
about, and even more in accepting, plurality and diversity” (2018, p. 211).
Thus, approaches to handle diversity by different societies may have been
quite versatile extending from the jubilant espousal and exploitation of its
various benefits to anxiety and rejection with an ensuing strong need for its
control, as further exposed by Piccardo:

On the one hand, there is the idea that multiplicity and
diversity can increase the chances of social and economic
progress and that socialization through integration in
educational and occupational contexts can absorb
newcomers, even when they retain a distinct identity and/or
community. On the other hand, the fear exists that diversity
will dilute, deracinate, and alienate communities and
individuals (Piccardo 2018, pp. 208-209).

To set the theoretical framework for the present study it is highly
important to conceptualize three fundamental terms, pivotal in
the contemporary discourses of language policy, practices, and education,

namely, multilingualism, plurilingualism, and translanguaging. The three
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concepts, showing some overlap in their semantic scope and pragmatic
usage, have nonetheless accumulated some essential divergence in
the philosophical and attitudinal stance that is permeated by their very
choice. As synthesized in CEFR, the concept of multilingualism is most
generally defined as the coexistence of languages at the societal or individual
level where different languages are delineated as separate and somewhat
static entities (Council of Europe, 2020). Defining multilingualism in the same
vein, Bak and Mehmedbegovic-Smith (2017) add that the aim of learning
languages is to achieve “the idealized competency of the native speaker” in
each of the different languages that coexist alongside each other, but
separately, within individuals or societies (p. 3). Differently, plurilingualism
captures the holistic nature of language learners’ linguistic repertoires, sees
learners as social agents in developing these repertoires and stresses
dynamic use, awareness and experience of multiple languages or varieties
(Piccardo, 2019; Council of Europe, 2020, p. 30). It acknowledges the partial
knowledge of a language as well as flexibility and creativity in using
the plurilingual repertoire in our individual way. As Mehmedbegovic-Smith
and Bak (2019, cf. Bak and Mehmedbegovic-Smith, 2022) state, “the concept
of plurilingualism provides a true qualitative leap in terms of our
understanding of language (2019, para. 7)”. The plurilingual approach
“emphasises the development of effective communication skills which draw
on all of our linguistic and cultural experiences in an interactive way”
(Mehmedbegovic-Smith and Bak, 2019, para. 6) and is seen as a life-long
activity.

Translanguaging was introduced as a pedagogical concept in bilingual
education where two “languages are used in a dynamic and functionally
integrated manner to organize and mediate mental processes in
understanding, speaking, literacy, and, not least, learning” (Lewis, Jones, &
Baker, 2012, p. 641). As such, it primarily focused on language production
and communicative needs in multilingual general education classrooms,
especially in bilingual contexts (Garcia & Wei, 2014; Wei, 2018).
The advocators of the plurilingual approach consider translanguaging to be
one of the plurilingual strategies used by plurilingual speakers in
communication or teachers while embracing the plurilingual approach.
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The three terms are seen to differ in the attitudinal stance that they
convey. For instance, in her discussion on the preference of the term
multilingualism vis-a-vis plurilingualism, Piccardo observes  that
multilingualism is still a preferable term among scholars from the English-
speaking realm even when they adhere to the holistic and dynamic approach
to individual linguistic repertoires: “the term multilingualism to refer to all
forms of linguistic plurality has remained centre stage and scholars writing in
English have decided to use the term multilingualism even when they
recognize the conceptual differences between plurilingualism and
multilingualism (Piccardo, 2019, p. 185). As she further adds, the scholars
invent various collocations such as “active multilingualism”, “dynamic model
of multilingualism”, etc. to make the term multilingualism serve for
the conceptual scope that plurilingualism was introduced to express, i.e.
dynamic and fluid exploitation of linguistic resources (Piccardo, 2019, p. 186).

Similarly to Piccardo (2019, Piccardo et al.,, 2022) and Galante
(2022), we conceptualize plurilingualism and the plurilingual approach as
a complex phenomenon, broader and more complete in scope than similar,
and sometimes seen as interchangeable, concepts like code-switching or
translanguaging. While the latter two are often confined to communicative
and/ or pedagogical practice mostly related to bilingualism,
the conceptualization of plurilingualism extends from the field of language
policy and ideological stance of inclusivity to plurality of linguistic approaches
and diverse linguistic repertoires including but not limited to solely
communicative function. Galante (2022) captures a very important attitudinal
divergence between the concepts of plurilingualism and translanguaging:
seeing translanguaging as language mixing to the extent of such fluidity
where the very naming of languages loses significance, which can be
especially harmful to minority or immigrant languages, as they would be
primarily threatened to be submerged by the “big” or dominant languages.

On the contrary, plurilingualism comprises a very important value-
based philosophical stance that allows for a holistic and inclusive
understanding of plurilingual competences focusing not only on
the knowledge and the practical skills of the exploitation of one’s language

repertoire, but also on nurturing the pluralistic attitude where every language
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in one’s repertoire stands as a recognizable, acknowledgeable, and equally
valuable component. The notion of plurilingualism is at the core of
the linguistic ideology of the Council of Europe, presented as follows:
“Plurilingualism is at once connected to the legal protection of minority
groups, the preservation of Europe’s linguistic heritage, the development of
individuals’ language skills and the creation of a feeling of belonging to
Europe in the context of democratic citizenship” (Beacco & Byram, 2007,
p. 31).

The search for harmonious diversity has always been on the agenda
of the EU language policy that has consistently paired linguistic diversity with
the notion of inclusion as well as with multilingual science communication and
knowledge transfer (Conceicao, 2020). The obvious need for examining
the development of HE language teachers’ competences and proficiency has
been witnessed by a significant growth in the relevant studies and
publications. In their study of teachers’ attitudes toward plurilingual
instruction in one Canadian university, Galante et al. (2020) voice
the complexity of the implementation of the plurilingual approach in
a university classroom and stress the need to give the university teachers
more training to improve their relevant competences: “Although recent calls
have been made for a plurilingual shift in language learning, particularly in
countries with linguistically and culturally diverse populations, teachers are
still unsure about how to apply plurilingualism in the classroom” (Galante et
al., 2020, p. 980). Given the discussion above, a plurilingual approach in HE
is inevitable as plurilingual students learning in today’s schools that
increasingly become multilingual and multicultural require us to take their
languages and cultures into consideration while teaching languages and other

subjects.

Methodology

Operational Definitions

In this study, the participants’ familiarity with the plurilingual
approach (knowledge and awareness, skills, attitudes and values) is
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measured by a participant’s score on Likert-type questions. Knowledge and
awareness of the plurilingual approach is measured by the participants’
positive view to the use of more than one language while teaching a foreign
language or using all languages present in class and agreeing with the notion
that mediation is an important plurilingual skill. Participants’ endorsement of
native speaker teachers as the ideal model for foreign language teaching is
interpreted as a rejection of the plurilingual approach. In the same vein,
participants’ support for immersion in foreign language teaching or teaching
entirely in that language and support of the notion that the use of more than
one language confuses students is interpreted as a lack of alignment with
plurilingual principles.

The participants’ skills to use the plurilingual approach are identified
by their level of agreement that interaction and mediation are as important
as writing and speaking, and that they involve these communicative language
activities while teaching languages; that they also compare languages and
involve more than one language at a time; that their scientific teaching
includes more than one language, and that students should learn how to
switch between languages when appropriate and learn how to communicate
scientific knowledge in more than one language. The research participants’
expressed necessity to receive training to improve their own plurilingual skills
and skills on how to improve plurilingual skills of their students is also
considered as their self-assessment of possession or a lack of plurilingual
skills.

The participants’ attitudes and values as part of plurilingual
competence are measured by their scores to questions on respecting and
valuing linguistic and cultural differences between students, on teaching
students to respect and value each other’s linguistic and cultural differences,
their approval that learning and teaching in different languages increases
students’ motivation and well-being, their agreement that in their field of
scientific expertise other languages than English are needed, and the level of
disagreement with the ideas that plurilingual approaches in HE are not
feasible because teachers are not trained for it, and that EMI is an important

asset for all students, national and international.
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The preparedness to teach in multilingual and multicultural
classrooms is measured by the participants’ familiarity with the plurilingual
approach and by the number of courses that contain plurilingual, multilingual,
multicultural and their derivatives in the titles and descriptions of courses
offered in two main language Teacher Training Centers in Lithuania,
considering them as potential opportunities provided for prospective teachers
to familiarize themselves with the plurilingual approach and enable them to
use it in their language teaching, working in multilingual and multicultural
classrooms. Conversely, courses in monolingual didactics are considered as

indicators of a lack of focus on plurilingual didactics.

Research Design

The present mixed-methods study (a combination of quantitative and
qualitative methods) proceeded in two research stages over the period of
2022-2025 and used the sequential explanatory design. In September-
October of 2022, the quantitative survey analysis of HE teachers’ self-
assessed plurilingual competences and practice in the application of
the plurilingual approach in Lithuanian HEIs was performed as part of
the study conducted in the above described APATCHE project (Research Stage
1). We aimed to identify if higher education teachers are aware of, know and
use the plurilingual approach in teaching languages or teaching their subjects
through English as a medium of instruction (EMI). For our research purposes,
the data of the Lithuanian cohort of the study was collected, with a purpose
to identify if Lithuanian HE teachers are prepared to put the plurilingual
approach into practice and work in multilingual and multicultural classrooms.

In 2024-2025, a preliminary screening of the course titles and course
descriptions of language teacher education programmes with regard to
the development of plurilingual competences at two main teacher education
centres in Lithuania was performed (Research Stage 2), to examine if
the curricula of language teacher education programs (pre-service/in-service)
include courses on plurilingualism, multilingualism and/or multiculturalism,
thus, providing opportunities for prospective teachers to prepare to work in

multilingual and multicultural settings. As the course descriptions were found

-121 -



ARE LITHUANIAN HIGHER EDUCATION TEACHERS READY FOR
THE IMPLEMENTATION OF PLURILINGUAL APPROACH?

to be publicly available only at one university’s website (VMU), a proxy
measure of content was used analyzing only the titles of courses offered at

the other university (VU).

Population and Sampling

The purposive non-probability sampling was employed for the survey.
The participants were selected based on the following specific characteristics
relevant to the research aim and research questions: they were higher
education teachers who teach either languages or content subjects through
English as a medium of instruction. As all five partners of the APATCHE
project were universities, the survey was distributed among the partners and
extended outside the partnership to each university’s partners, associations,
and other higher education institutions. The total sample size was
450 respondents to the overall APATCHE survey, and 67 participants (17%) of
the Lithuania sample chosen for this research analysis.

During Research Stage 2, two main teacher education centers (VMU
and VU) were chosen to identify if the universities publicly state that they
provide training for prospective language teachers to meet the challenges of
multilingual and multicultural settings. The preliminary screening of
2562 courses in 56 programs offered for pre-service and in-service teachers
were analyzed in three groups of study programs: BA, MA, and Continuous

Professional Development levels.

Ethical Considerations

The Survey used in Research Stage 1 was prepared by all APATCHE
partners, reviewed and approved by the independent University of Antwerp
Ethics Committee for the Social Sciences and Humanities, stored on a secure
drive at the University of Antwerp, and protected in accordance with the EU
General Data Protection Regulation (GDPR). No measures were taken in
terms of ethical considerations in Research Stage 2 as publicly available
websites of language education programs were analyzed.
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Informed Consent

While administering the survey, research participants received an
information sheet and the consent form, by means of downloadable PDF
forms. They agreed to the terms and conditions explained therein and
provided their consent to participate in the study voluntarily, having
understood the goal for which the data were collected, processed, and used
within the framework of the study, and that the data would be processed with
strict confidentiality. They also agreed to the privacy policy, including
the Qualtrics.com privacy policy, as described in the information sheet for
participants. The participants were informed that participation in the survey
posed no physical or mental risks but provided with benefits instead - by
enhancing their awareness of plurilingualism and linguistic sensitivity
(APATCHE, 2023).

Data Collection Methods

Instrument

The structured questionnaire survey with Likert-scale items and
demographic questions, prepared and completed in the APATCHE project, was
comprised of four open and 66 closed questions clustered into five structural
parts, covering the topics from participants’ work and linguistic profiles as
well as their students’ linguistic profiles to their own plurilingual competences
and familiarity with the plurilingual approach. All the questions were
compulsory. Multiple submissions were prevented, but the IP addresses were
not saved for data analysis. Downloadable PDF versions of the information
sheet and the consent form were available in the introductory question for
the participants. The survey was prepared in English and translated into
seven more languages and was carried out in all project partner countries.
For this study, only the Lithuanian sample was extracted that contains data of
the participants who grew up and/or work and live in Lithuania (N = 67,
17% of the total sample). Their background information: degree, work profile

(position, work experience, work in another country experience), gender, and
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linguistic profile (their overall proficiency in foreign languages and the use of
languages while teaching) served as independent variables trying to
determine the research participants’ readiness to use the plurilingual
approach in their teaching.

A content analysis applying a keyword filter was used to identify if
universities publicly state that they offer courses on the plurilingual approach
in the curricula of the programs for in-service and pre-service language
teachers. A text search was used to scan the publicly available textual data
(course titles) provided in the programs chosen for the analysis, identifying
and counting every instance of the pre-defined keywords: “plurilingualism”,
“multilingualism”, “multiculturalism” and their derivatives (“plurilingual”,
“multilingual”, “multicultural”). Next, a content analysis applying semantic
coding was used, having identified the titles where the topic was implicitly
embedded in the curriculum rather than explicitly. Finally, for deeper content
analysis, course descriptions available at one university’s website were also

analyzed, applying semantic coding.

Data Analysis

In Research Stage 1, SPSS (Statistical Package for Social Sciences)
data analysis software was used to process, analyze and interpret
the research findings, aiming to determine statistical relationships between
participants” self-assessment of plurilingual competences (dependent
variables) and the participants’ profile (independent variables): participants’
work experience (two categories: 19 years or fewer and 20 years and more),
level of education (two categories: with or without PhD) and teaching domain
(two categories: foreign language or EMI classes). Descriptive statistics
(means, standard deviations) were used to summarize data and ANOVA
statistical test was performed to compare the means of two groups to
determine if independent variables (participants’ work abroad, their work
experience, educational background and teaching field) have significant
effects on dependent variables.

In Research Stage 2, a preliminary screening of university courses in

three programs was performed: Initial Teacher Education programs (providing
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BA in education and teacher qualification), Continuous Education
Development programs (providing teacher qualification), and Philology (BA
and MA) programs. The purpose was to filter the titles of the courses offered
in these programs, based on the exact presence and absence of the keywords
of plurilingualism, multilingualism, multiculturalism, and their derivatives
(plurilingual, multilingual, and multicultural). If the keyword was in the title of
the course, it was considered a highly reliable or explicit indicator of
the existence of courses that prepare teachers to work in multilingual and
multicultural settings and employ the plurilingual approach. To take context
into account and not to miss relevant information if a related word or concept
is used in the title instead of the exact keyword, it was decided to include
the titles, the content of which may very likely include and discuss
plurilingualism, multilingualism, multiculturalism and prepare teachers to
work in today's multilingual and multicultural schools. Thus, two groups of
titles were collected for further analysis:
. Group 1: Titles with keywords stated explicitly.

. Group 2: Titles with implied keywords (related terms).

Then, course titles on monolingual didactics were also included in the
analysis as potential indicators of a lack of focus on the plurilingual approach.
Finally, publicly available course descriptions (VMUc, 2025) were analyzed to
identify cases where the plurilingual approach or a related topic was implicitly

embedded in the course topics.
Results and Discussion
Research Stage 1
Demographic Analysis of Research Participants
The participants of the Lithuanian sample (N = 67) include foreign
language or EMI teachers from various Lithuanian HEIs and is strongly

dominated by female members (86%) (Fig. 1.1). In terms of their work

experience, the participants cluster over the whole spectrum of year
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categories; however, the largest group (34%) consists of highly experienced
university teachers with more than 25 years of work experience and only
4% belong to the group with less than five years of experience. The majority
of the participants hold the position of assistant teacher with or without PhD
or assistant/ associate professor (in total 43% of participants with PhD and
57% with MA degree). Over two-thirds (63%) of the participants do not have
long-term international work experience.

Figure 1.1

Participants’ Background Information

In addition to participants’ general social attributes, we investigated
their linguistic profile, i.e. the linguistic competences they have at their
disposal in addition to their L1 as it directly relates to their potential to apply
the plurilingual approach in their teaching practice (Fig.1.2).
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Figure 1.2
Participants’ Linguistic Profile (in Addition to L1)
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When asked what other languages, apart from their L1, HE teachers
employ in their personal or professional life, as can be expected,
the substantial majority (79%) declared English (Fig. 1.2). Among them, one
third (34%) indicated that they use only English as their additional language
for personal and professional communication, while almost half of
the participants (45%) revealed that they use English and other languages.
The remaining minority (21%) use other languages rather than English for
their daily and work communication. This could be seen as a disturbing factor
providing that English functions as the unavoidable working language in
academic and scientific communication and these teachers could be left in
some professional isolation. Given that 34% of participants are senior HE
teachers with over 25 years of work experience (Fig. 1.1), it is highly likely
that their language repertoire encompasses Russian instead of English which
is a typical L2 among relatively younger Lithuanian citizens. Russian is

indicated by a similar percentage of the sample (39%). Further, in
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the linguistic profile of the participants, we find much smaller percentages of
other languages (3-12%) which include the major European languages,
German, Italian, Spanish and French, the neighbor languages, Polish and
Latvian, and one of the main Asian languages - Japanese. There are also
single cases of other less widely learnt languages, making the total number of

languages spoken by the sample teachers amount to 17.

HE Teachers’ Self-Assessed Competence to Apply Plurilingual
Approach

Following the widely accepted composition of a competence, we
aimed at a multifaceted evaluation of HE language and EMI teachers’
preparation to apply plurilingual approaches at tertiary level by analyzing
their self-assessed (1) knowledge and awareness, (2) skills as well as
(3) attitudes and values regarding plurilingualism and plurilingual practices.
For all three components, the participants of the survey were asked to
indicate their perception of the given statements on a Likert scale from
‘completely agree’ to ‘completely disagree’ with a ‘do not know’ option. Figure
2 displays the distribution of the statements on (1) plurilingual knowledge
and awareness, according to the participants’ approval from the most
acceptable at the top to the least acceptable at the bottom. The results of the
other two components, namely, (2) plurilingual skills and (3) attitudes and
values will be presented in Figure 3 and Figure 4 respectively and discussed
thereafter.

The assessment of plurilingual knowledge and awareness
demonstrates participants’ overall positive disposition towards plurilingual
practices in HE language classes. Interestingly, the statement that has
received most approval (79% agreed completely and slightly) relates to
participants’ assumption that they still lack adequate understanding of
plurilingualism, which not only indicates the high majority’s strong approval
of the use of the plurilingual approach in tertiary education, but also reveals
their belief in the necessity for further professional development in that field
(M = 4.1, SD = 1.13). Similarly, participants’ stronger or weaker support
manifests through their choices for statements that capture the main features
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of plurilingual competence. Namely, around half of the participants express
a strong agreement with the idea that at least three foreign languages should
be included in the repertoire of all HE students (M = 3.9, SD = 1.2), and that
mediation makes an important plurilingual skill (M = 4.45, SD = 0.88). Half
of the participants express stronger or weaker approval of the proposition
that using more than one language in a foreign language classroom improves
proficiency in all languages involved (M = 3.61, SD = 1.03), which could be
students’ home languages or other languages in their repertoire. At the same
time, we can observe some disapproval of statements that could be linked to
monolingualism; namely, around 40% of the participants convey their
complete or slight disagreement with such statements that teaching a foreign
language should be done exclusively in the target language (M = 2.54,
SD = 1.41) and that using more than one language in a foreign language
classroom would confuse students (M = 2.68, SD = 1.36). It is indeed up to
the mastery of applying the plurilingual approach by the teacher that could
ensure that such propositions do not cause issues in multilingual HE

classrooms and for that teachers must be adequately prepared.

Figure 2
Assessment of Lithuanian HE Teachers’ Plurilingual Knowledge and Awareness

5.1 10 I feel the need to increase my awareness about plurilingual

skills 58% 21%
5.1 9 All HE students should learn at least three languages 489 27%
5.1.8 Mediation is an important pluriingual skil
7 it Tesehing the fenauage of g ooling = best done by @ natve
5.1_4 Teaching foreign languages should be done by including all
languages present in the classroom
5.1_7 Using more than one language in the foreign language
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5.1_2 Teaching a foreign language is best done by a native
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While demonstrating much appraisal of plurilingualism in HE, the distribution
of participants’ answers also shows a considerable split of opinions, which
signals the lack of understanding of how plurilingual practices could be
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applied and enhanced HE processes and the classroom atmosphere.

This is particularly evident through a rather high percentage (14%-
31%) of answers failing to declare a positive or negative stance and even
17% conveying the lack of knowledge regarding mediation as a plurilingual
skill (M = 4.45, SD = 0.89). Participants seem to also highly diverge in their
view on the role of a native speaker in a language classroom (M = 3.05,
SD = 1.02) and whether using more than one language in a language
classroom could confuse students (M = 2.66, SD = 1.15). The latter result
especially alludes to the lack of robust competence to apply the plurilingual
approach, namely, to effectively exploit the increasing linguistic and cultural
diversity of contemporary HE classrooms.

Figure 3
HE Teachers’ Assessment of Plurilingual Skills

S L e e P 10 develop
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reading
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For more insights into HE language and EMI teachers’ self-assessed
plurilingual competence, ANOVA test for statistically significant differences
between means was performed to find out if there is any dependence of
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participants’ work experience, education level (MA or PhD) and teaching
domain on their self-assessment of plurilingual skills. Statistically significant
differences were found between the groups of participants with the longer
(20 and more years) and shorter work experience (19 and fewer years) with
regard to their support to the idea that mediation is an important plurilingual
skill (F = 5.32, p-value = .025) (i.e. more preference for plurilingualism
among more experienced teachers) as well as the assumption that teaching
a foreign language should be done entirely in that foreign language
(F = 5.97, p-value = .017) (i.e. more preference for monolingualism among
less experienced teachers). Likewise, it was discovered that HE teachers of
languages show significantly more endorsement of statements declaring
the plurilingual approach, namely, that teaching foreign languages should be
done by including all languages present in the classroom (F = 9.27,
p-value = .003), that all HE students should learn at least three languages
(F=7.356, p-value = .009) and that HE teachers themselves need to
increase their awareness of plurilingual skills (i.e. more preference for
plurilingualism) (F = 10.95, p-value = .002).

In contrast, EMI teachers gave significantly more support to
statements that show more preference for monolingualism; namely, they
maintain that teaching a foreign language is best done by a native speaker
(F= 7.08, p-value = .010) and that using more than one language in
the foreign language classroom confuses students (F = 6.95,
p-value = .011). Thus, it can be concluded that participants with 20 and
more years of work experience and those who teach foreign languages have
more knowledge and awareness of the plurilingual approach and practices
than those whose experience is shorter and who teach other subjects through
the medium of English as an additional language. The academic degree (PhD)
does not seem to be such a delineating criterion as participants without PhD
are significantly more supportive of the idea that teaching foreign languages
should involve all languages present in the classroom (F = 7.38,
p-value = .009), which is an important component of the plurilingual
approach, but participants with PhD are significantly linked to the idea that at
least three languages should be learnt by students in HE (F = 8.1,

p-value = .006), which also pertains to plurilingualism.
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The assessment of the significance of plurilingual skills (see Figure 4)
further corroborates the finding that HE teachers place an overall high value
on plurilingualism. Importantly, the strongest approval (97% and 89% of
complete and slight agreement) is granted to the statements that are related
not to the plurilingual approach per se, but to the highly demanded
215t century soft skills, namely, intercultural competence (M = 4.85,
SD = 0.44) and interaction (M = 4.58, SD = 0.67), which coincides with
the findings by Sarwari et al. (2024). Moreover, strong support (83% of
complete and slight agreement) is given to the proposition that teachers
compare languages in their teaching practice, which demonstrates
participants’ acknowledgement of their plurilingual skills. Making use of
similarities and differences between languages or, in other words, exploiting
a plurilingual skill, cross-linguistic comparison, is an important component of
the plurilingual approach, supported by many researchers (Cenoz & Gorter,
2017; Cummins, 2019, 2022; Woll & Paquet, 2021); it is also part of
the definition of the plurilingual competence in the CEFR Companion Volume
(Council of Europe, 2020). Another statement with an equally high positive
evaluation, namely, the belief that HE students should learn to switch
between languages when appropriate (88% who agreed with the statement),
likewise pertains to a successful exploitation of plurilingual competence and
interaction skills. This finding mirrors, in its high positive score, the result for
the statement that all HE students should learn at least three languages
(75% of the participants, two-thirds of whom agree completely) and
reinforces the participants’ overall favorable stance on plurilingualism.

Similarly to the results of the analysis of plurilingual knowledge and
awareness discussed above, the results of participants’ self-assessment of
their plurilingual skills show strong support for self-reflection and the need for
professional development, claiming that they should take training to improve
their own plurilingual skills (53% agree completely and 22% slightly agree
(Fig. 3)) as well as training to improve their competence to develop
plurilingual skills of their students (43% and 38% respectively). The same
support is granted to the statement that HE teachers need to be able to
communicate scientific knowledge in more than one language (78% agreed,

including 48% who agreed completely). All statements receive over three
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quarters of complete or slight agreement. Another parallel with the discussion
on plurilingual knowledge and awareness is the concept of mediation, which
is highlighted as an important skill of plurilingual practices, but at the same
time pinpointed as the least recognizable one (with the highest percentage of
Do not know answers): i.e., the statement that HE teachers include mediation
activities and strategies in their teaching practice is endorsed by half of the
participants (48% with only 24% who agree completely), but one fourth of
the respondents cannot give an evaluating response to this statement at all.
One more similarity to the patterns seen among the results of plurilingual
knowledge and awareness is the highest number of disagreeing responses
received by the statements related to a monolingual approach. In this case, it
is the dominance of English in academic discourse, namely, the statement
that the most important linguistic skill for HE students is academic writing
and speaking in English. As one fourth of the participants disagreed with this
idea it allows us to see them as supporters of the plurilingual approach.

The ANOVA One-way analysis of participants’ self-evaluation of their
plurilingual skills shows similar tendencies as in the discussion of plurilingual
knowledge and awareness. Statistically significant differences were
determined between two independent variables, i.e. the HE language teacher
and HE EMI teacher groups, in terms of their agreement with the statements
that capture important plurilingual practices, such as mediation, inter-
comprehension, and others. These include the statements, firstly, focusing on
participants’ plurilingual practices, i.e., that their teaching practices include
using mediation activities and strategies (F = 12.3, p-value = .001) as well
as using cross-linguistic comparison (F =38.92, p-value = .000) and
exploitation of more than one language at a time (F = 12.52,
p-value = .001); secondly, focusing on participants’ own competences, i.e.,
that they should take training to improve their own plurilingual skills
(F = 5.51, p-value = .02) and to improve their competences to develop
plurilingual skills of their students (F = 5.73, p-value = .02); and thirdly,
focusing on students’ competence development, i.e., that learning different
languages helps to develop HE students’ intercultural competence (F = 7.82,
p-value = .007), that they should learn to switch between languages when it
is appropriate (F = 9.95, p-value = 0.002), and that mediation is as
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important for HE students as the skills of writing and reading (F = 4.06,
p-value = .049). Thus, in total, eight proposed statements that especially
accentuate plurilingual practices have been endorsed by the study
participants who teach languages (much more than by EMI teachers; the
differences between the results are statistically significant). This is a very
much anticipated result that gives hope for more inclusive and diverse
plurilingual competence development at tertiary level in language classes.

Another similarity with the previous discussion of plurilingual
knowledge and awareness (Fig. 3) is the statistically significant difference
found between different groups with regard to work experience (19 years or
less and 20 years and more) expressing their appreciation of mediation (i.e.
more preference for plurilingualism) (F = 5.19, p-value = .027). On the other
hand, there is also a significant link between the opinion of participants with
a shorter period of international experience (19 years and fewer) and
the acknowledgment of one’s need for further competence improvement in
order to know how to develop students’ plurilingual skills, which is
the declaration of the lack of plurilingual skills and at the same time could be
seen as the endorsement of plurilingualism. The academic degree in this case
seems to be more indicative of the preference for the plurilingual approach
than in the case of the statements regarding knowledge and awareness
(Fig. 2). Namely, there is a statistically significant difference between
the opinion of the participants holding the PhD academic degree and those
with MA degree in their endorsement of the statements that learning different
languages helps to develop intercultural competence (F = 4.64,
p-value = .35), and that HE students should learn to switch between
languages when appropriate (F = 4.21, p-value = .45), which highlight the
importance of HE students’ plurilingual competence development. Meanwhile,
participants without PhD split in their opinions: they significantly adhere to
the proposition that the most important linguistic skill for HE students is
academic writing and speaking in English (F = 8.79, p-value = .004), which
alludes to the dominance of English possibly at the expense of other
languages, but at the same time support a feature of the plurilingual
approach, namely, the comparison of languages in their teaching practices
(F = 4.65, p-value = .035).
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Figure 4
HE Teachers’ Assessment of the Attitudes and Values of the Plurilingual

Approach
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As elaborated in the theory section of this article,
the conceptualization of plurilingualism encompasses not only the element of
language practices and activities, i.e., the dynamic and fluid exploitation of
one’s linguistic repertoire but also an important aspect of an attitudinal
stance, i.e. the appreciation of a complex and inclusive nature of
a plurilingual competence where every linguistic variety of that repertoire is
recognized and valued. Therefore, it was especially important to analyze
participants’ attitudes and values (Fig. 4) towards plurilingualism and their
opinion as to how much plurilingualism is a value in HE education in
Lithuania. Comparably to the assessment of plurilingual skills (Fig. 3),
the highest value is assigned by most of the participants to statements
related to cultural and linguistic diversity as well as mutuality and tolerance in
HE classrooms (87% and 84% of complete agreement to the relevant
statements). Another similarity is strong approval to the personal hunch to
improve their plurilingual competence as is demonstrated by almost half of
participants completely agreeing with the statement that it is necessary to

have competences of languages other than English in their field of scientific
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expertise. One third of the participants express complete agreement and
a slightly higher number of them show their tentative agreement with
the statements that link teaching and learning languages to students’
increased motivation and well-being. However, assessing the last three
statements, the number of the undecided participants is the largest
(21-22%) in comparison to the number expressed about other statements,
which suggests that it is necessary to analyze this link in greater detail.
Finally, it is important to pay close attention to the feasibility of
the plurilingual approach in HE. Formulated from a negative standpoint,
namely, that the plurilingual approach in HE is not feasible and that this is
the outcome of the lack of teachers’ relevant competences, it has received
slight or complete endorsement by more than half of the participants, with
almost one third being undecided. This finding might signal not only the need
for the relevant professional training, but also the insufficiency of openness
and appreciation of diversity in Lithuanian HE.

The ANOVA test of HE teachers’ attitudes and values of
the plurilingual approach (Fig. 4) yielded less insight than in the case of
the previous two categories (assessing the participants’ plurilingual
knowledge and awareness (Fig. 2) and plurilingual skills (Fig. 3)). Significant
differences were found comparing the responses of participants who teach
languages and those who teach EMI courses in their attitude towards respect
and value of linguistic and cultural differences between students (F = 4.96,
p-value = 0.03), where language teachers agreed with the statement more
than EMI teachers. The same findings were obtained comparing
the responses of teachers having different academic degrees; here two
statements that directly relate to teachers’ sensitivity towards students’
feeling of inclusion were determined; namely, that it is important to show
respect to students’ linguistic and cultural background and that multilingual
teaching increases students’ motivation and well-being (F = 3.99,
p-value = .050 and F = 4.87, p-value = .031). As a tentative argumentation
for such a finding, one could suggest that teachers with a lower academic
degree, such as an MA, have more inclination to see the whole picture of

the classroom rather than strictly concentrate on academic achievements.
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Research Stage 2

According to the Lithuanian Teacher Education Regulations
(Lithuanian Minister of Education, Science, and Sport, 2019), teacher
qualification can be acquired in four routes: (1) upon completion of a HE first-
cycle study program in pedagogy, which includes a pedagogy, teaching
subject, and/or pedagogical specification modules; (2) upon completion of
a first-cycle university study program in a field other than pedagogy, which
includes a pedagogy study module (60 study credits); (3) after completing
a pedagogy study module (60 ECTS) alongside a HE first-cycle study program
in a field other than pedagogy; (4) upon completion of a professional study
program in pedagogy (120 ECTS), based on 60 ECTS pedagogy and
60 ECTS teaching subject studies (open to persons with HE degree).

Abundance of materials have been created on plurilingual approach
by various projects run at the European Centre for Modern Languages of the
Council of Europe (ECML) to help prepare language teachers to work in
multilingual and multicultural secondary education environment. HE Teacher
Training Centers could benefit from using this material in the relevant study

programs and courses®.

Analysis of Initial Teacher Education Programs

Aiming at identifying if future language teachers, i.e. students
studying in Initial Teacher Education (ITE) programs (Routes 1, 2, 3) and
graduates or teachers studying in Continuous Professional Development
(CPD) programs (Route 4) are acquainted with the plurilingual approach and
prepared to employ it in their future language teaching in multilingual and
multicultural settings, the analysis of language teacher education programs in
two main Teacher Training Centers in Lithuania (Vilnius University (VU) and

Vytautas Magnus University (VMU)) was performed in 2024-2025.

5> ECML projects that offer teacher training materials for the plurilingual approach:
Language Educator Awareness (LEA). Plurilingual and pluricultural awareness in
language teacher education: A training kit
https://www.ecml.at/Portals/1/documents/ECML-resources/LEA-EN.pdf); ConBaT+
(Content Based Teaching + Plurilingual/cultural Awareness) https://conbat.ecml.at/en/.
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The keywords plurilingual, multilingual, multicultural, linguistic diversity (and
their derivatives) were chosen as the indicators of the topics related to our
research aim, and the titles of the study subjects (offered as compulsory and
optional) in teacher education programs were filtered by the above-
mentioned keywords. In addition, BA and MA philology programs were
analyzed in both institutions with the same purpose, as philology program
graduates can also be acquainted with the plurilingual approach and prepared
to work in multilingual and multicultural settings during their theoretical and
practical studies. To work at school, they need to complete professional
pedagogical training.

All ITE Subject Pedagogy programs (study field/ branch: Pedagogy)
(see Table 1, Appendix) award a qualification degree of BA in Education and
teacher qualification and are focused on the development of competences in
two languages. The analysis of 161 subject titles of six Subject Pedagogy
programs at VMU (VMUa, 2025) yielded the following results: five out of six
programs offer a compulsory course Intercultural Communication and
Multilingualism, which strongly suggests a focus on the issues related to our
research question: preparation to work in multilingual and multicultural
settings. Nevertheless, it is only a reasonable initial presumption that it
embraces the preparation of teachers to use the plurilingual approach in their
classes. The courses Linguistics of Romance Languages (Subject Pedagogy
English and Italian as a FL) and Comparison of Polish and Lithuanian
Languages and Basics in Translation (Pedagogy of Polish Language and
Another FL) do not contain the searched keywords but are implicit indicators
related to our research aim, as they may prepare teachers to use cross-
linguistic comparison as one of the plurilingual strategies. However, all six
programs still offer monolingual didactics courses (see Table 1, Appendix),
and the rest of the courses are focused on overall language proficiency
development and studying the language and literature of the given language
in depth. Thus, out of 161 subjects offered as compulsory and optional
courses in six Subject Pedagogy programs at VMU, only seven course titles
(three distinct titles) provide an indication that prospective teachers undergo
some preparation to use the plurilingual approach in their language teaching

or, more generally, to teach in multilingual and multicultural settings.
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The analysis of 298 course titles of language courses offered by all
seven ITE Subject Pedagogy programs at VU (VU, 2025) identified no explicit
match for the keywords: plurilingualism, multilingualism, multiculturalism and
their derivatives. Two German language (Lithuanian and German, English and
German) programs offer an Intercultural Communication course, which may
be indirectly related to preparing prospective teachers to work and live in
a multicultural environment and cross-cultural encounters. All programs offer
monolingual didactics courses: English Language Didactics, French Language
Didactics, German Language Didactics, Lithuanian Language Didactics, and
Polish Language Didactics.

The analysis of two Primary and Pre-school and pre-primary teacher
education programs (110 course titles) offered at VMU yielded more positive
results. Four courses were directly related to our research object, as their
titles indicate: CLIL and Plurilingual Pedagogy, a two-part course taught by
two teachers, focuses on the English language and content integration as well
as direct teaching of the plurilingual approach and linguistically sensitive
teaching; other three courses provide opportunities for teachers to prepare to
teach in multicultural school environment, e.g., the courses Multicultural
Education, Children’s Linguistic and Literary Education in the Context of
Communication Diversity, and Language Education in Multicultural Context.
Although the latter course aims at developing future primary school teachers’
competences to teach the Lithuanian language in an intercultural context, it
also discusses methods of educating bilingual/multilingual children and
differences between bilingual/multilingual and monolingual education
strategies, which are directly linked to the focus of our analysis. As course
descriptions show (VMUc, 2025), prospective teachers are offered
opportunities to acquire competences indispensable for teaching in

a multilingual and multicultural school environment.
Analysis of Professional Pedagogical Study Programs
VMU Professional Teacher Requalification (Module) studies are offered

to graduates who have already acquired a higher education diploma and/or

degree in the subject field and a pedagogical qualification but intend to gain
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additional subject qualification or specialization by choosing an appropriate
module. For our research purpose, only language teacher modules are
analyzed: 1-year study programs (60 ECTS). VU School Pedagogy,
pedagogical professional studies are offered to those who intend to acquire
a pedagogical qualification, holding a HE degree in appropriate field (in our
case, philology graduates). In both cases, as the research shows, study
programs provide only monolingual subject didactics courses (see Table 2,
Appendix). Graduates who hold higher education but in a different field of
study are admitted to a 2-year study program (120 ECTS). Upon completion
they are awarded a teacher’s qualification and subject competences.
Regarding our research focus, the English, German, French, Spanish, and
Polish Language programs were chosen for the analysis. The investigation
yielded some positive results: two modules (see Table 3, Appendix) offer
Multilingualism and Multiculturalism subject, and one module offers
Intercultural Communication and Multilingualism course, which allows us to
draw a conclusion that the future FL teachers are acquainted with
the plurilingual approach, and this will allow them to work in multilingual and
multicultural classrooms. The course with the title Development of Slavic
Languages most likely provides opportunities for comparison of languages of
the shared linguistic family and origin; consequently, exercises a plurilingual

strategy of receptive intercomprehension.

Analysis of Philology Programs (BA and MA)

It is often the case that BA or MA philology program graduates,
having acquired one or another type of pedagogical qualification, choose to
work as foreign language teachers at Lithuanian secondary schools;
therefore, it was purposeful to investigate the preparation of philology
graduates to meet the challenges of multilingual and multicultural
environment. Although neither BA nor MA philology programs aim at
preparing language teachers, some of them still offer courses in language
teaching and applied research, offer traineeships in Lithuanian and abroad in
various fields, including language teaching. E.g., VU BA program courses in
Central and East European Languages and Cultures (Polish Studies
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(conducted in Polish and in Russian) and Russian Studies offer Practical Work
and Internship: English as a foreign language teaching as an optional course
(group internship for all students) (see Table 3, Appendix)). Five more
programs offer courses that share the title Practical Work and Internship;
while the program specifier after the colon determines specific language
track: English as a Foreign Language Teaching, German as a Foreign
Language Teaching, Italian as a Foreign Language Teaching, and Spanish as
a Foreign Language Teaching, Lithuanian as a Home Language and as
a Foreign Language Teaching. The courses are offered as optional ones in
the final semester, although no courses in didactics (neither monolingual nor
plurilingual) are offered throughout eight semesters of studies in any of these
programs (VU, 2025).

The screening for course titles that provide evidence for our research
in terms of preparing graduates to teach (if they choose to do this) at
schools, which are becoming increasingly multilingual and multicultural,
yielded some positive results. The analysis of VU BA program course titles
found two explicit matches of the keyword multilingualism: an optional course
Culture and Multilingualism, offered in over 10 programs in the Culture or
Media studies, and a compulsory course Multilingual Vilnius Literature, offered
by the Lithuanian Studies program. Although no indication of plurilingual
approach being introduced to philology students was found, but some
programs offer courses that strongly or moderately imply topics related to
our keywords, e.g. Indo-European Linguistics, Linguistic Variation in Indo-
European Languages, Introduction to Comparative Grammar, and
Introduction to Roman Philology. As VMU course descriptions of most courses
are publicly available (VMUc, 2025) and allow for deeper analysis, a different
situation was found in some courses. For instance, students of BA in Philology
program are offered two topics in the course Teaching English as a Foreign
Language: Plurilingual Approach and Linguistically Sensitive Teaching where
students are theoretically and practically (performing simulated lessons)
acquainted with the approaches and their use in teaching languages.
The course Introduction to Sociolinguistics discusses the topic of Bilingualism
and Multilingualism, which is a direct indicator of acquainting students with

today’s multilingual reality.
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VU MA programs do not explicitly focus on multilingualism or
multiculturalism; however, such courses as, e.g., Sociolinguistics or
Contrastive Grammar of the Baltic Languages, or Contrastive Grammar of
Lithuanian and Italian Linguistic Typology can be expected to cover linguistic
variations, linguistic diversity, cross-linguistic comparison but not necessarily
plurilingualism specifically. Therefore, such courses were included into
the group of implicit indicators of preparing students to meet the challenges
of multilingual and multicultural settings.

VMU MA program Sociolinguistics and Multilingualism (VMUd, n.d.),
an international joint-degree study program, designed and offered at four
universities, aims at training “a new generation of sociolinguists who will
possess a broad scholarly and practical understanding of the parallel use of
multiple languages in Europe and a professional awareness of
multilingualism’s social dynamics and its cultural, political and socioeconomic
impact in varying European contexts.” Among many career opportunities that
will open to graduates upon the completion of the program, two are directly
related to our focus: “Counseling on multilingualism issues at political and
cultural institutions, including the EU institutions” and “Counseling and
analytical teaching on multilingualism issues in educational institutions of all
levels.” During the first semester, while studying at VMU, among other
courses, the students are offered Multilingualism in Europe, Plurilingual
Approach in Language Education, and Multilingualism and Sociolinguistics
courses that, as course descriptions indicate, prepare students to reach
the set learning outcomes that cohere with our research focus.

The titles and course descriptions of the other two VMU MA Philology
study programs directly indicate the preparation of future philologists or most
likely language teachers to teach in a multilingual environment and apply
the plurilingual approach, which is at the focus of our study. Two MA
programs - Applied English Linguistics and Modern Linguistics - offer
Plurilingual Approach in Language Education and Language Teaching in
Multilingual Setting (respectively), which explicitly indicate the use of
plurilingual approach and preparation of graduates to teach in multilingual

and multicultural schools.
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Two other initiatives are worth mentioning, each from both
institutions analyzed. VU Faculty of Philology offers a module Arqus
Plurilingualism Mode (French and English as foreign languages), prepared
within the Argus Alliance of universities. It is offered for individualized studies
for BA students and as an optional subject for BA and MA Erasmus+ students.
The module aims to “develop communicative competence in two foreign
languages and to allow students to familiarize themselves with linguistic
theoretical concepts of linguistic diversity, language learning strategies,
(socio)linguistics, plurilingualism and multiculturalism, also to develop their
critical approach to and reflection on learning languages®.” Another instance
that institutions are changing their language teaching practices and try to
tailor their classes to increasing multilingual and multicultural students is
the course, directly related to our research - English C1: CLIL and Plurilingual
Pedagogy, taught at the Institute of Foreign Languages, which is “particularly
designed for students of various types of education program but could also be
of interest to those preparing to become secondary school teachers” (VMUa,
2025). The aim of the course, among others, is to acquaint students with
“<...> plurilingual pedagogy and linguistically sensitive teaching as well as to
empower them to apply those principles in their teaching practices”; the
course “is based on the plurilingual approach” (VMUa, 2025).

To sum up, the results of the preliminary screening of 3616 course
titles of 71 programs offered at VU and VMU for pre-prospective and in-
service teachers demonstrate that only a small humber of courses discuss
topics that may prepare teachers to work in the multilingual and multicultural
setting. The exact presence of the keywords under investigation
(plurilingualism, muiltilingualism, multiculturalism and their derivatives) in
the titles and descriptions was found only in the titles and descriptions of
13 courses offered by 33 programs: multilingualism/multilingual appears in
eight course titles and course descriptions; plurilingualism/plurilingual is used
in five (plurilingual approach, plurilingual pedagogy, plurilingualism module);
multiculturalism and multicultural are used twice. Although the explicit use of

these concepts in the title is a highly reliable indicator that the topics under

6 https://www.vu.lt
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investigation are studied within the course, the study found numerous
related terms in the titles making the topic likely to be covered in
the course. Such titles are attributed to implicit or proxy indicators of the use
of the plurilingual approach and preparation of graduates to teach in
multilingual and multicultural spaces. The research findings allow us to
conclude that, although not stated directly, many opportunities are created
for prospective teachers to familiarize themselves with current trends and
practices in language education and be able to use the acquired competences

in their language teaching, working in multilingual & multicultural classrooms.

Limitations

The sample of the Lithuanian APATCHE survey participants is too
small (N = 67) to draw generalizations about all teachers in Lithuania; still, it
provides some data on a lack of teacher self-assessed preparation to teach in
the multilingual and multicultural environment. Due to insufficient access to
university program course content, the goal was limited to preliminary
screening and specific course title analysis which allowed us to identify
potential or explicit offerings, i.e. courses that prepare students for work in
multilingual and multicultural educational environments. In those cases where
the course descriptions were available, the analysis - being preliminary of
this kind - was delimited to the semantic coding of course topics rather than
explicit analysis of learning outcomes and course aims and objectives. More
explicit subject description analysis, focusing not only on the content but also
on learning outcomes and course aims, could have provided more explicit and
correct information on the inclusion of the topics on the plurilingual approach;

however, they were not publicly accessible.

Conclusions

The present study aimed at examining the potential for linguistic
inclusivity and the plurilingual approach in HE classrooms under
the circumstances of its growing linguistic and cultural diversity. Pursuing this
aim, it embarked on two research questions, namely, if the teachers in
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Lithuanian HEIs assess themselves as prepared for the application of
the plurilingual approach in their teaching practice and if language teacher
pre-service (ITE) and in-service (CET) education programs provide training
for prospective language teachers to work in multilingual and multicultural
settings. The said research questions were examined in two research stages:
the first stage included the analysis of the participants’ self-assessed
knowledge and awareness, skills, as well as attitudes and values regarding
the development of plurilingualism and the application of the plurilingual
approach. It was followed by the second research stage that included
the study of language teacher ITE and CET programs by conducting
a preliminary screening of their curricula in two Lithuanian universities that
offer teacher education focusing on the publicly stated offering of courses on
plurilingualism, multilingualism, and/or multiculturalism and their derivatives.

The first research stage exposed some tentatively favorable
precondition for the application of the plurilingual approach through
the evaluation of participants’ linguistic repertoires: in total, the participant
sample (N = 67) is marked by linguistic diversity and includes 17 languages
at their disposal; nevertheless, only English and Russian receive a more
considerable percentage in terms of their usage. In the self-assessment
analysis, it has been found that in general HE education teachers display
quite a positive disposition towards the plurilingual approach as it is outlined
in the operational definition of the present study. Namely, participants
expressed more agreement with statements endorsing plurilingualism in
comparison to those that express a more monolingual stance. They also
highlighted the need for continuous professional development in
the application of the plurilingual approach. The need for competence
development appears to be especially acute in the case of mediation: its
conceptualization and application strategies.

Descriptive statistics was performed to investigate if participants’
evaluations of the statements reveal their familiarity with the plurilingual
approach; ANOVA test was performed to find out if there existed statistically
significant differences in participants' self-assessment depending on their
work experience, teaching field (language or EMI teachers) and academic

degree (MA or PhD). The research findings indicate that participants with
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more years of work experience and those who teach foreign languages have
a more favorable disposition towards plurilingual approach and practices than
those whose academic experience is shorter and who teach other subjects
through the medium of English. Longer work experience also correlated more
with the appreciation of mediation as a communicative activity, while those
with less work experience expressed more need for their competence
development in the application of the plurilingual approach. HE teachers with
an MA academic degree appeared to be more appreciative of the plurilingual
approach to show respect and attention to students’ cultural and linguistic
identity as well as to enhance students’ sense of inclusion and wellbeing.

The second research stage included the analysis of the study courses
that contain the keywords plurilingual, multilingual, multicultural and their
derivatives in the titles and descriptions of courses offered in two main
language Teacher Training Centers in Lithuania, considering them as potential
opportunities provided for prospective teachers to familiarize themselves with
the plurilingual approach and enable them to use it in their language
teaching, working in multilingual and multicultural classrooms. Conversely,
courses in monolingual didactics were considered as indicators of a lack of
focus on plurilingual didactics. The screening of the curricula of language
teacher training programs revealed that monolingual language didactics still
prevail and could lead to the preference and habit of monolingual language
teaching of future and current language teachers. Although the prospective
teachers are offered programs in two foreign languages, explicit offerings of
courses on plurilingualism, multilingualism, multiculturalism and their
derivatives are scarce.

Therefore, it can be stated that Lithuanian HE is taking successful
steps towards making HEIs more prepared for linguistic and cultural diversity
and inclusiveness. This is evidenced by quite a strong HE teachers’
plurilingual mindset, or rather favorable orientation towards the application of
the plurilingual approach, as can be seen from their self-assessment results.
However, the screening of the teacher training curricula regarding
the components of the plurilingual approach, as seen from the course titles
and course descriptions, revealed that prospective and current language

teachers are insufficiently prepared to meet the challenges of multilingual and
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multicultural classrooms, which calls for reconceptualization of language

teacher education.
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Appendix

ITE Language Teacher Education Program Courses as Direct or Indirect Indicators of the Use of Plurilingual Approach

Table 1
Programs Number of
Programs/
Courses

Explicit
/Direct Indicators

Implicit/ Proxy Indicators

Initial Teacher Training (ITE) Degree: BA in Education, Teacher Qualification (4-year-studies, 240 ECTS)

VMU (Subject Pedagogy) (n =6/161) Intercultural - Linguistics of Romance languages
- Pedagogy of English and Another FL (1) 4 /74 Communication & - English Language Didactics 1; Subject Didactics 2: French;
French; (2) German; (3) Italian; (4) Spanish) Multilingualism (1- German; Spanish as a FL Didactics.
- (5) Pedagogy of Polish Language and 4,6) - Polish as a Foreign Language Didactics; Didactics of Polish
Literature and Another FL (English) 1/45 Language and Literature;
- (6) Pedagogy of Lithuanian Language and - Comparison of Polish and Lithuanian Languages and
Literature (incl. Lithuanian as a FL) 1/42 Basics of Translation (5)
- Didactics of Lithuanian Language and Literature; Lithuanian
as a FL Methodology
VU (Subject Pedagogy) (n =7/298) - Intercultural Communication
- English & Another FL (French; German) - Alternative Foreign Language Teaching Methods
- Polish & a FL (English; French; German) - Monolingual didactics (English Language Didactics (LD);
- Lithuanian & a FL (French; German) French LD; German LD; Lithuanian LD, Polish LD)
VMU (n = 2/110)
Pedagogy of Primary Education and Early Multicultural
Foreign Language Teaching 1/56 Education - Language Education in Intercultural Context
Pre-school and Pre-primary Education - Child’s Linguistic and Literary Education in the Context
CLIL and of Communication Diversity
1/54 Plurilingual - Early Language Education
Pedagogy - CLIL in Early Stage of Education
- Monolingual Didactics (English Language Learning and
Teaching Technologies; Early English Language Education)
N = 15/571 - Didactics of Early Language Education
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Table 2

CPD Teacher Education Program Courses as Direct or Indirect Indicators of the Use of Plurilingual Approach

Programs

No. of Programs

/ Courses

Explicit / Direct
Indicators

Implicit/ Proxy Indicators

Professional Pedagogical Studies (PPS), Teacher Qualification (1 year-studies, 60 ECTS)

VMU Requalification (Module)
studies for teachers

Module: English Language for Upper-
Intermediate B1/B2

Module: Spanish Language for Upper-
Intermediate B1

2/22

Subject Didactics (English, Spanish)

VU “School Pedagogy”

9 Modules: English/ French / German /
Latin / Latvian / Lithuanian
/Scandinavian/ Spanish

9/32

Subject Didactics for each module
English/ French / German / Latin / Latvian /
Lithuanian /Scandinavian/ Spanish Didactics

Professional Pedagogical Studies, Teacher Qualification and Subject Competence (2-year studies, 120 ECTS)

VMU Requalification (Module)
Studies for Teachers

Module 1: English Language for
Beginners Al

Module 2: German Language for
Beginners Al

Module 3: French Language for
Beginners Al

Module 4: Spanish Language for
Beginners Al

Module 5: Polish Language and
Literature

4/100

N = 15/154

Multilingualism and
Multiculturalism
(Modules 2, 3, 4)

Intercultural
Communication and
Multilingualism
(Module 1)

CLIL in the Early Education (1, 4)
Intercultural Communication (Modules 2 &
3)

Subject Didactics I & II (English LD, German
LD, French LD)

Development of Slavic Languages
(Module 5)

Subject Didactics (Theoretical Basics of
Language Didactics; Didactics of Polish
Language & Literature,; Polish as a Foreign
Language Didactics)
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Table 3
Philology Program Courses as Direct or Indirect Indicators of the Use of Plurilingual Approach
Programs No of Programs, Explicit/Direct Indicators Implicit/ Proxy Indicators
Courses (Compulsory,
Optional)

Study Field: Philology. Degree: BA in Humanities

vu (n=11/1225) - Sociolinguistic Situation and Language
(1) Central and East European Languages and - Culture and Policy in Lithuania (10)

Cultures (CEELC) (Polish studies, for 1/105 (19/86) Multilingualism (in all except - Ethnolinguistics;

beginners, in Russian) 7) - Empowering Young Learners: Current
(2) CEELC (Polish studies) (for advanced, in 1/101 (17/84) Trends in Language Education;

Polish) - Multilingual Vilnius - Indo-European Linguistics;

(3) CEELC (Russian studies) (for beginners, in 1/161(20/141) Literature (10) - Linguistic Variation in Indo-European
English) Languages;

(4) CEELC (for advanced sp., in Russian) 1/160 (19/142) - Introduction to Comparative Grammar;
(5) English Philology 1/137 (17/120) - Introduction to Roman Philology (9);
(6) English and another FL (German) 1/105 (24/81) Language Contact and Linguistic Areas;
(7) German Studies (for beginners, in English) 1/41 (24/17 Germans and Lithuania: Linguistic and
(8) German Studies (for advanced, in German) 1/127 (19/108) Cultural Junctures (8);

(9) Italian Philology -Introduction to Sociolinguistics (7;

(10) Lithuanian Studies Intercultural Communication (in 10 courses)

(11) Spanish Philology
1/150(22/128)
1/32 (30/2)
1/106 (36/70)

VMU (n =5/231) - TEFL Methodology (topics: - Didactics of Lithuanian as a FL (2)
(1) English Philology 1/43 Plurilingual Approach; - Qualifying Practice of FL and Intercultural
(2) Lithuanian Philology and Publishing 1/41 Linguistically Sensitive Communication (3-5)

Teaching) (1) - Linguistics of Romance Languages (3, 5)
Foreign Languages and Cultures: 3/147 - Introduction to - Intercultural Communication (5)
(3) Italian Studies and Romance Languages Sociolinguistics (topic: - Contrastive Text Linguistics & Pragmatics
(4) German Languages and Communication Bilingualism & 4)
(5) Francophone Studies Multilingualism) (1)
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Programs No of Programs,
Courses (Compulsory,
Optional)

Explicit/Direct Indicators

Implicit/ Proxy Indicators

Study Field: Philology. Degree: MA in Humanities

\"AV) (n = 7/340)
English Studies (Linguistics)

English Studies (Literature, Linguistics,
Culture)

English Studies (Media Discourse)
Languages and Cultures of the Nordic and
Baltic Sea Region

Linguistics (Baltic Linguistics)

Russian Studies (Literature, Linguistics,
Culture)

Russian Studies (Media Linguistics)

Sociolinguistics;

Contrastive Grammar / Contrastive Grammar
of the Baltic Languages/ Contrastive
Grammar of Lithuanian and Italian

Linguistic Typology;

Language and Gender: From Grammar to
Politics

Language and Culture;

Narratives of place and migration in the NBS
region;

Current Practices in Foreign Language
Teaching and Learning

VMU (n = 3/41)
(1) Sociolinguistics and Multilingualism 1/10
(2) Applied English Linguistics 1/22
(3) Modern Linguistics 1/9
N = 26/1837

Plurilingual Approach in
Language Education (1,2)
Multilingualism in Europe
(1)

Sociolinguistics and
Multilingualism (1)
Language Teaching in
Multilingual Setting (3)

- Language in Sociocultural Context (1)

- Innovative Language Teaching Strategies
(1)

- Cross-Cultural Communication (1, 2)

- Quantitative and Qualitative Research
Methods in Sociolinguistics (1)
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AR LIETUVOS AUKSTOJO MOKSLO DESTYTO.'!,AI PASIRENGE
IGYVENDINTI DAUGIAKALBYSTE IGALINANCIA PEDAGOGIKA?

Anotacija. Globalaus pasaulio i$slkiai, intensyvéjanti imigracija ir auganti kalbiné bei
kultGriné jvairové turi didelés jtakos Europos aukstajam mokslui. Mokslo staigoms
tampant vis labiau daugiakalbémis ir daugiakultirémis, tikimasi, kad déstytojai ugdys
savo kalbinio jautrumo ir daugiakalbés praktikos kompetencijas. Siame tyrime nagrinéti
du klausimai: ar Lietuvos aukstyjy mokykly déstytojai mano esantys pasirenge taikyti
daugiakalbyste jgalinancia pedagogika savo darbe ir ar Lietuvos déstytojy rengimo
programos rengia pedagogus, galinCius dirbti daugiakalbéje ir daugiakultliréje
aplinkoje? Tyrime dalyvave 67-ni Lietuvos aukstyjy mokykly kalby déstytojai ir dalykus
angly kalba déstantys déstytojai uzpildé APATCHE (,Déstytojy kompetencijy
tobulinimas taikant daugiakalbe prieiga aukstajame moksle") projekto komandos
parengta klausimyng. Pirmame etape buvo analizuojami déstytojy apklausos
duomenys. Antrame etape atlikta preliminaria universitetiniy dalyky analize siekta
iSsiaisSkinti, ar mokytojy rengimo programos sillo dalykus, jgalinancius biasimus
(pradinio mokytojy rengimo, filologijos bakalauro ir magistro studijy) ir jau dirbancius
(testinio profesinio tobulinimo) mokytojus taikyti daugiakalbe prieigg. Rezultatai rodo,
kad déstytojai palankiai Zitri | daugiakalbyste jgalinancios pedagogikos taikymga, bet
jaucia poreikj tobulinti savo kompetencijas. Taip pat nustatyta, jog kalby mokytojy
rengimo programose dominuoja vienkalbé kalbos mokymo prieiga, stokojama
konkreciy déstomuyjy dalyky, kurie parengty studentus pasitikti ir jveikti daugiakalbés ir
daugiakultlirés aplinkos keliamus i$Stkius, todél siGloma jtraukti daugiakalbyste
igalinancios pedagogikos temas | mokytojy rengimo programas.

Pagrindinés saqvokos: daugiakalbé prieiga; daugiakalbysté; daugiakultlriSskumas;
kalbos mokymas ir mokymasis; vienkalbyste.
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Abstract. The acquisition of discourse markers (DMs) by undergraduate students of
English for Specific Purposes (ESP) constitutes a research problem that has not been
thoroughly investigated from the vantage point of sustainable practices associated with
the explicit and implicit modes of instruction. In the article, we present a quantitative
study aimed at uncovering whether the acquisition of DMs would be sustainable within
the period of one semester. To this end, the material of the study involves a corpus of
descriptive essays written by a group of ESP undergraduates whose first language (L1)
is Ukrainian and another foreign language is Russian (hereafter referred to as
participants). One part of the corpus was written by the participants during the explicit
mode of instruction, whereas another part was written during the implicit mode.
The corpus was analysed using the software program AntConc (Anthony, 2022) to
examine possible changes in the frequency of DMs over time. The quantitative
investigation of the participants’ essays revealed the following key findings: while
the explicit mode of instruction was associated with a substantial increase in
the frequency of the occurrence of DMs in the participants’ descriptive essays, the implicit
mode of instruction led to an abrupt decrease in the frequency of DMs as well as
the narrowing of their repertoire. The findings, the novelty of the study and
the pedagogical implications that arise from the findings are further discussed in
the article.

Keywords: descriptive essays; discourse markers (DMs); English for Specific Purposes
(ESP); sustainable practices.
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Introduction

The notion of sustainability and the associated sustainable
development goals have found their way into the teaching and learning of
English as a Foreign Language (EFL) as well as English for Specific Purposes
(ESP) (Arslan & Curle, 2024; Luchenko & Yurchenko, 2023). Specifically,
sustainability in the realms of EFL and ESP presupposes the quality of
education, lifelong learning opportunities, and sustainable learning possibilities
that empower the learners to contribute to their own and societal well-being,
knowledge development and maintenance, and prosperity in harmony with
nature and the environment (Kapranov, 2021; UNESCO, 2021). It should be,
perhaps, noted that ESP is typically defined as the teaching and learning of
“specific kind of English to learners who will use it in a particular professional
setting, which could be occupational, academic or scientific” (Knezovi¢, 2017,
p. 319). To be precise, ESP settings are characterised by a strong applied
dimension (Hyland, 2025) that focuses on communicative competences that
are relevant to specific occupational contexts (Roothooft, Breeze, & Meyer,
2025) or educational settings (éliogeriené et al., 2025). Written communication
is thought to form an invaluable part of ESP students’ competences (Luchenko
etal., 2024; Uzun, 2024). From this perspective, written communication in ESP
contexts involves an ESP learner’s acquisition, maintenance and use of writing
skills that are not only effective (Kapranov, 2017) and genre-appropriate
(Catenaccio, 2025) but pragmatically-oriented (Richards, 2006) and
sustainable (Zhang & Zhang, 2021).

One of the skills that ESP as well as EFL students should master
includes awareness of and attention to the use of metadiscursive means, such
as discourse markers (Appel & McKay, 2025; Hyland, 2025; Lasagabaster &
Bier, 2025). Discourse markers (DMs) are defined as a class of lexical
expressions (for instance, but, in addition, so) that signal a relationship
between two adjacent discursive segments, such as sentences (S) and/or
clauses (C), for example S/C 1 and S/C 2 (Fraser, 1999). DMs occur, typically,
as a part of S/C 2, as illustrated below:

(a) We were late, but no one seemed to mind.
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(b) We were late. But no one seemed to mind. (Fraser,
2009, p. 298)

The DM but functions as a connector between the two clauses in (a) and
two sentences in (b) and plays an important discursive role in the stretches of
discourse without exhibiting a clear lexical and semantic value (Fraser, 2006,
2009).

In terms of the role of DMs in ESP writing, Hyland (1996) notes that an
ESP student’s rhetorical consciousness of DMs constitutes a critical facet of
ESP-related writing skills. Accordingly, the need to foster an ESP student’s
awareness and active use of metadiscursive means inclusive of DMs is deemed
to be crucial in ESP instruction (Mariotti, 2024). In this regard, there is a widely
recognised argument that ESP courses should, among other aspects, provide
a clear focus on the use of metadiscursive means and, particularly, DMs
(Hyland, 1996, 2012; Kim et al., 2018; Okan & Ozer, 2018).

While scholarly attention to DMs in an ESP student’s writing is
uncontested, little is currently known about their acquisition, particularly
among cohorts of ESP undergraduates majoring in engineering and agricultural
engineering (del Saz Rubio, 2011; Hyland, 2023; Kapranov & Voloshyna,
2023). Furthermore, there is a paucity of research studies that seek to uncover
the acquisition of DMs in ESP writing seen through the lens of the explicit vs.
implicit modes of instruction. In an attempt to generate new knowledge about
the aforementioned gap, we present a quantitative study on the acquisition of
DMs in descriptive essay writing by a group of ESP undergraduates majoring in
agricultural engineering (hereafter, participants). Critically, the study builds on
two research conditions: (i) the explicit mode of instruction in DMs within ESP
undergraduate writing and (ii) the implicit mode of instruction thereof.
A “before-and-after” intragroup design is employed to unpack whether
the participants’ acquisition of DMs is sustainable across these two modes over
the course of one semester. We intend to measure the participants’ sustainable
practices associated with DMs in their descriptive essay writing by means of
calculating the frequency of the occurrence of DMs in the series of descriptive
essays written by the participants (i) after they have been exposed to
the explicit teaching and learning of DMs in ESP writing in the first half of

the autumn semester, and (ii) after they have experienced the implicit mode
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of instruction related to DMs in the second half of the semester. Specifically,

our research aim consists in answering the following research question (RQ):

RQ: Is the participants’ acquisition of DMs in descriptive writing

sustainable in the implicit mode of instruction?

The novelty of the study lies, firstly, in its focus on an underexplored
area: DMs in ESP undergraduate writing. As existing research remains limited,
we intend to provide a deeper and more contextualised insight into this domain.
Secondly, we contend that while the participants’ essays could reflect a possible
improvement after a training period and a possible decline in the absence of
monitoring in the implicit mode of instruction, this “improvement-and-decline”
curve has not been documented among students who study under the extreme
conditions and enormous stress of the on-going war. To reiterate, our
participants, whose detailed description we provide further in the article, are
first year ESP undergraduates at a university in Ukraine, which has been at war
with Russia since February 2022. Given the extreme teaching and learning
conditions, our study contributes to scholarship by examining the acquisition
of DMs in situations that pose direct threat to life as well as numerous
educational, cognitive, and psychological challenges (see Junina (2025).

Further, this paper proceeds as follows. Firstly, an outline of
the literature on DMs in ESP settings is provided. It should be observed that
the literature review focuses exclusively on DMs in ESP contexts and does not
involve an analysis of published research on DMs in EFL settings. Secondly,
the present study is described in conjunction with its corpus, participants,
research methodology, results and their discussion. Thirdly, a summary of
the major findings is offered in unity with a number of methodological

suggestions associated with the context of sustainable multilingualism.

Outline of the Literature on DMs in ESP Settings

Whereas DMs “have been a topic of research for 30 years under many
different names” (Fraser, 2009, p. 293), for instance, discourse connectives
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(Hall, 2007), discourse particles (Schourup, 1999), and pragmatic connectives
(van Dijk, 1979), the present outline of the literature does not pretend to be
exhaustive (see, for instance, Fraser (1990, 1999, 2009), Jucker and Ziv
(2011), and Schiffrin (2005) for detailed reviews of the literature). In contrast
to the prior reviews of the literature, however, this outline focuses on relatively
recent studies on DMs in ESP contexts, which could be grouped in accordance
with the following research themes: (i) ESP writing, (ii) ESP reading, (iii) ESP
course books, and (iv) ESP lectures.

As far as the research theme of DMs in ESP writing is concerned, Hyland
(2025) mentions the importance of metadiscursive means, inclusive of DMs,
which should be taught to ESP students. Hyland’s (2025) argument,
presumably, is based upon his earlier study (1996), which shows that DMs and
other metadiscursive means belong to an ESP student’s repertoire of skills that
should be fostered in ESP courses. Hyland (1996) contends that ESP students’
writing should make use of DMs in order to express their views accurately and
genre-appropriately. It is inferred from Hyland (1996, 2025) that DMs form
part of the ESP student’s writing strategy that should be taught explicitly, so
that the students would be able to recognise the genre-appropriate DMs and
use them accordingly. Hyland’s (1996) views on metadiscourse and DMs in ESP
writing correlate with research publications by Aidinlou and Mehr (2012),
Kapranov (2018), Pavlovi¢ and Dordevi¢ (2020), and Andayani (2024).
Specifically, Aidinlou and Mehr (2012) regard DMs as metadiscursive means of
enhancing ESP students’ awareness of genre-appropriate writing conventions.
They further indicate that the use of DMs in ESP students’ writing has a positive
impact upon their writing skills.

In line with Hyland (1996), Aidinlou and Mehr (2012) suggest that DMs
should be taught explicitly in order to be incorporated sustainably into ESP
students’ writing. Similarly, Kapranov (2018) posits that explicit instruction is
critical in the acquisition of DMs by those ESP students whose first language
(L1) is Ukrainian. Particularly, by means of contrasting two groups of Ukrainian
L1 ESP students in the implicit vs. explicit teaching and learning conditions,
Kapranov (2018) demonstrates that the participants’ implicit learning of DMs

results in a substantial decrease in the frequency of occurrence of the DMs in
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their writing. Just like Hyland (1996), and Aidinlou and Mehr (2012), Kapranov
(2018) suggests that DMs should be taught explicitly in order to yield
sustainable learning outcomes associated with the use of DMs in ESP-related
settings. Also anchored in Hyland’s (1996) view on metadiscourse, the study
by Pavlovi¢ and Dordevi¢ (2020) reveals that such DMs as well, but, moreover,
and so that are rather frequent in the corpus of persuasive texts written by ESP
undergraduates whose L1 is Serbian. The authors interpret their findings as
an indication that the most frequently used DMs are involved in the pragmatic
function of capturing the reader’s attention and maintaining their interest in
the topic. Notably, it is deduced from their study that the explicit mode of
instruction in ESP writing exerts positive effects on the ESP students’ ability to
use DMs that are relevant and appropriate in the genre of persuasive writing.
The findings by Pavlovi¢ and Dordevi¢ (2020) are further corroborated by
Andayani (2024), who examines how DMs as connectors are used in ESP
students’ essay writing. By means of a quantitative analysis of the corpus of
ESP students’ essays, Andayani (2024) has found that Indonesian L1 ESP
students seem to overuse such DMs as and, or, because of, and so that.

While the theme of DMs in ESP-related reading is not as amply
represented as the topic of DMs in ESP writing (see above), there seems to be
a line of research into this issue that is central to scholarly publications by
Martinez (1996, 2006), Fatalaki, Amini, and Mirzaee (2014), as well as Ciocoi-
Pop (2020). In particular, Martinez (1996, 2006) examines the use of DMs in
ESP students’ reading comprehension and contends that the explicit approach
to the teaching and learning of DMs plays a facilitative role in improving ESP
students’ reading comprehension. The researcher emphasises that a critical
feature of the teaching and learning consists in the recognition and use of DMs,
which, arguably, exerts positive effects on the reading comprehension by ESP
students. A similar contention is present in the study by Ciocoi-Pop (2020),
who suggests that attention to DMs and other metadiscursive means positively
influences ESP students’ reading comprehension. Analogously, a quantitative
research investigation conducted by Fatalaki, Amini, and Mirzaee (2014) shows
that the explicit mode of instruction of DMs is associated with beneficial effects
on ESP undergraduates’ reading comprehension.

- 161 -



Oleksandr KAPRANOV, Oksana VOLOSHYNA

The research theme of DMs in ESP course books is explored by Mohseni
and Golestani (2015) who argue that an ESP learner may capitalise on
the genre-appropriate DMs that are found in ESP course books. To support their
argument, they examine the way DMs are employed in ESP books for
the cohorts of ESP students majoring in computer science. Furthermore,
the researchers seek to contrast ESP course books written by a number of non-
native and native authors. Mohseni and Golestani (2015) have established that
contrastive DMs are not significantly different in the non-native and native ESP
course books. In particular, they show that the contrastive DMs but and
however are the most frequently occurring DMs both in native and non-native
authored ESP course books. Conceivably, their study demonstrates that ESP
students should be provided with a clear writing sample in the form of a course
book that contains and illustrates a range of genre-appropriate uses of DMs, in
particular, contrastive DMs.

Finally, let us briefly discuss the research theme of DMs in ESP lectures.
Miciano, Gocheco, Bensal, and Abatayo (2011) discuss the use of DMs in ESP
lectures. To be precise, they explore the effect of DMs on academic listening
comprehension by ESP undergraduates. These researchers assert that
the presence of DMs in ESP lectures does not seem to correlate positively with
the overall score of lecture comprehension by the students. In contrast to
Miciano, Gocheco, Bensal, and Abatayo (2011), Deroey and Taverniers (2012)
suggest that the use of DMs in ESP and EAP lectures is related to an effective
way of communication in the process of lecture delivery. This argument is
indirectly supported by del Pozo (2016), who discusses how DMs are employed
in the structure of academic lectures. Del Pozo’s (2016) research reveals that
DMs play a facilitative role in lecture comprehension by means of providing
pointers associated with the structure of an ESP lecture.

As outlined above, the literature on DMs in ESP contexts is explored in
accordance with several research directions. Currently, however, there seems
to be no published research that examines DMs in ESP writing by
undergraduate students through the lens of sustainability. Further in the article,
we present a quantitative study that endeavours to shed light onto this under-

researched topic of scientific investigation.
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The Present Study: Rationale, Research Tasks, Participants,

Corpus, and Methodology

As we have seen in the introductory part of the article as well as in
the literature review section, the teaching and learning of DMs, especially in
the explicit mode of instruction, forms part of an ESP learner’s skills that are
applicable, first of all, to ESP writing. In this regard, it should be mentioned
that writing by ESP students, especially undergraduates, has been a fruitful
ground for a multitude of quantitative and qualitative studies (Hyland & Jiang,
2021; Hyland, 2022), which, as shown above, explore the use of DMs by
different cohorts of ESP students. In the wake of prior research (Hyland, 1996,
2019, 2022, 2025), the present quantitative study aims at discovering new
knowledge associated with the frequency of the occurrence of DMs in a corpus
of descriptive essays written by the participants, who are Ukrainian L1 ESP
undergraduates majoring in agricultural engineering. Further, we (i) provide
the rationale of the study and research tasks, (ii) describe the group of
participants, (iii) outline the corpus of the study, and (iii) specify

the methodological foundations of the study.

Rationale and Research Tasks of the Study

The rationale of the study is to juxtapose the participants’ acquisition
of DMs in ESP writing in two experimental conditions, (i) the explicit mode of
instruction and (ii) the implicit mode of instruction, respectively. This is done
in order to unpack the RQ of the study, which is formulated in the introduction.
Also, we should, perhaps, specify why the study is centred on the participants’
DMs in the genre of descriptive writing. The reason behind the focus on DMs in
a series of descriptive essays is motivated by the nature of the participants’
ESP course, which in the autumn semester involves (i) an explicit mode of
the teaching and learning of DMs and (ii) attention to the descriptive genre of
essay writing. Furthermore, within one semester the participants are expected
to master the intricacies of descriptive essay writing both in their major (e.g.,
agricultural engineering) and their ESP course. Given that the participants’
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major requires them to provide short descriptive reports on a regular basis, we
capitalise on this course requirement in the present study. The study is
contextualised within a genre-based approach to the teaching and learning in
ESP settings that is guided by genre-based ESP pedagogy (Bhatia, 1991;
Cheng, 2006; Hyland, 2007). In line with the tenets of genre-based ESP
pedagogy, the task of descriptive essay writing can be considered relevant in
providing ESP undergraduates with targeted and course-appropriate instruction
(Hyland, 2003, 2024).

On this note, we should, perhaps, mention that genre can be defined
as “structured communicative events engaged in by specific discourse
communities whose members share broad communicative purposes” (Swales,
1990, pp. 45-47). In the context of ESP genre-based writing instruction, genre
can be operationalised as the use of language which is (i) goal-oriented,
(ii) staged, (iii) socially recognised, (iv) context-sensitive, and (v) socially and
communicative interactive (Cheng, 2006; Gardner & Nesi, 2013; Nesi &
Gardner, 2018). In unity with the literature (Hyland, 1990; Swales, 1990), we
regard the genre of a descriptive essay as a piece of writing that is organised
around a depiction of a certain topic, theme, and/or event (Gardner & Nesi,
2013; Nesi & Gardner, 2018) whose main purpose is to provide “a clearly
describable function” (Hyland, 1990, p.68), which is manifested linguistically
by means of lexica associated with “characteristics, parts, aspects, layers,
formats, habits, behaviors, and facets” (Pourdana & Asgari, 2021, p. 5).

Accordingly, we employ a series of descriptive essay tasks (total
number = 3) in the study design to uncover whether the participants’
descriptive essay writing would be (i) reflective of the explicit mode of
instruction associated with the teaching and learning of DMs and (ii) indicative
of the participants’ sustainable learning practices related to the use of DMs.
The latter point should be explained in more detail. In the study design, we
specifically aim to explore whether the participants, having enjoyed the explicit
teaching and learning practices associated with DMs in ESP writing, would
sustain their use of DMs in the conditions that are characterised by the absence
of explicit attention to DMs in their essay writing.

Guided by this rationale, the RQ of the study is formulated (see
introduction). As mentioned above, the study design involves a series of three
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descriptive essay writing tasks, which are executed within one semester.
The first task is the so-called pre-test, given at the very beginning of
the autumn semester. The pre-test task consists of one descriptive essay per
participant. The purpose of the pre-test task is to shed light onto the
participants’ use of DMs prior to the explicit teaching and learning practices
associated with the use of DMs in ESP writing. Upon the completion of the pre-
test task, the first round (hereafter, Round 1) of descriptive essay writing
It takes

the peculiarities and use of DMs in ESP writing. Round 1 takes place in

follows. place after the participants’ explicit exposure to
the middle of the autumn semester. Thereafter, Round 2 of descriptive essay
writing occurs at the end of the autumn semester in the context of the implicit
teaching and learning mode.

In other words, the study is set as a “before-and-after” intraparticipant
research experiment, which involves three experimental tasks, namely
(i) the diagnostic pre-test, (ii) Round 1 of descriptive essay writing, and
(iii) Round 2 of descriptive essay writing. It is important to note that all three
tasks in the study involve descriptive essay writing. The tasks, their

descriptions and the timeline of their execution are summarised in Table 1

below.
Table 1
A Summary of the Tasks and Their Timeline
# A Summary of the Task Timeline
1 Pre-test. Task description: The task was executed by the participants one
The pre-test consisted in week after the start of the autumn semester in
a descriptive essay of August 2024. Thetask was written by
approximately 300 words the participants at home. The participants were
on the topic “A Description given five working days to complete the task and
of My Favourite Meal”. send it electronically to the authors of the article.
The participants were not The participants were instructed to avoid using
cued as far as the use of course books, lecture notes, online aids and other
DMs was concerned. teaching and learning aids in their essay writing.
2 Round 1. Task description: The task was executed by the participants in
Round 1 involved the middle of the autumn semester in October
a descriptive essay of 2024, after they had spent a month and a half of

approximately 300 words
titled “A Description of My
Usual Day”. At the time of
Round 1 of essay writing,

explicit instruction related to DMs. The task was
written by the participants at home.
The participants were given five working days to
complete the task and send it electronically to
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A Summary of the Task

Timeline

the participants were
cognisant with the use of
DMs in ESP writing.

the authors of the article. The participants were
instructed to avoid using course books, lecture
notes, online aids and other teaching and learning
aids in their essay writing.

Round 2. Task description:
Round 2 consisted in
a descriptive essay of circa
300 words on the topic "My
Usual Day at Field/Work
Practice”. At the time of
Round 2 of essay writing,
the participants had spent
approximately 1.5 months

The task was executed by the participants at
the end of the autumn semester in December
2024 after a month and half of the absence of
explicit instruction associated with DMs in ESP
essay writing. The task was written by the
participants at home. The participants were given
five working days to complete the task and send it
electronically to the authors of the article.
The participants were instructed to avoid using

without explicit input  course books, lecture notes, online aids and other
related to DMs in ESP teaching and learning aids in their essay writing.
contexts.

It should be noted that prior to Round 1, the participants were
continuously exposed to the explicit mode of instruction related to DMs that
involved a range of both in-class and out-of-class activities, such as (i) raising
the participants’ awareness of DMs in English, (ii) translating English DMs into
Ukrainian, (iii) finding parallels between the use of DMs in English and
Ukrainian, (iv) providing the participants with a list of DMs that would be
(v) giving
the participants a list of DMs that would be typically used in the academic

typically associated with the neutral register in English,
register of English, (vi) doing exercises, such as finding and circling a DM in
the text, matching a DM with its meaning, writing up sentences with a DM or
DMs in them, making up an oral dialogue with a partner and trying to use DMs
associated with the neutral register of English, writing down the dialogue with
DMs in it, etc. In contrast to Round 1, descriptive essay writing in Round 2 was
conducted without explicit interventions related to the teaching and learning of

DMs, as shown in Table 1.

Participants

In total, 25 participants (13 males and 12 females, mean

age = 17.3 years, SD = 0.4) took part in the study. All of them were
undergraduate first year students of agricultural engineering at a university in

Central Ukraine. The participants’ L1 was Ukrainian, whereas English was
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a foreign language (FL). Additionally, the participants reported that Russian
was a foreign language for all of them, which they could understand, read, and,
to some extent, speak, but not write. Hence, the participants could be
described as a multilingual cohort of undergraduates with Ukrainian as L1 and
English and Russian as FLs.

It should be observed that the participants’ English proficiency was
rather low. At the start of the autumn semester 2024, the participants’ English
proficiency was evaluated at A2 level according to the Common European
Framework of Reference for Language (CEFR). The low level of the participants’
proficiency in English could be accounted by two variables. Firstly,
the participants represented the so-called “digital generation” of Ukrainian L1
EFL learners, who, prior to the start of their university studies, had had
approximately two years of the digital teaching and learning of English, as well
as other secondary school subjects, due to the COVID-19 pandemics in 2020-
2022. Secondly, the participants had had two more years of digital teaching
and learning experiences due to the Russo-Ukrainian war from February 2022
onwards (Kapranov & Voloshyna, 2023; Mizin & Slavova, 2025).

The participants were provided with the information sheet that
described the range of activities in the experimental tasks. The participants
were requested to sign consent forms that gave permission to the authors of
the article to analyse their essays for research and publication purposes. In
order to ensure confidentiality, the participants’ real names were coded by
means of applying codes P (participant) plus number, for instance, P1, P2, ...
P25. Other identifying information, apart from the participants’ age and gender,
was coded and classified.

Corpus and Methods

The corpus of the study was characterised by the following descriptive
statistics: (i) pre-test consisted of 6 669 words in total (M = 266.8, SD = 48.7),
(i) Round 1 included 8 295 words (M = 331.8, SD = 92.4), and (iii) Round 2
involved 8 238 words (M = 329.5, SD = 113.2). The corpus was searched for
the DMs in unity with the definition of DMs proposed by Fraser (1999, p. 931),

who considered DMs to be a class of lexical expressions that could signal
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a relationship between two sentences and/or clauses S1 and S1 by means of
either relating the explicit interpretation conveyed by S2 with some aspect
associated with S1 or by relating the topic of S2 to that of S1.

Guided by Fraser’s (1999) definition of DMs, the corpus was processed
in the computer program AntConc (Anthony, 2022) in order to calculate
the total number of DMs per essay per participant. To that end, the participants’
essays in pre-test were merged into one file and processed in AntConc
(Anthony, 2022). Identically, the participants’ essays in Round 1 and Round 2,
respectively, were merged and examined in AntConc. Thereafter, the corpus
data were checked manually for possible omissions and misclassifications of
DMs.

(IBM 2011) was employed in order to compute means (M) and standard

Finally, the Statistical Package for Social Sciences (SPSS), version 20.0
deviations (SD) of the DMs per each task.
Results and Discussion
The results of the quantitative analysis show that the participants’
essays are (i) characterised by rather low frequencies of the occurrence of DMs

(ii) defined by an

the occurrence of DMs in Round 1, and (iii) marked by a substantial decrease

in the pre-test task, increase in the frequency of

in the use of DMs in Round 2, as evident from Table 2 below.

Table 2

The Frequency of the Occurrence of DMs in the Corpus

# DMs Pre-Test Round 1 Round 2

1 Actually 0 1 (M0, SD 0) 0

2 Afterall 0 4(M1.3,SD0.5) 0

3 Afterwards 0 2(M1.0,SD0) 0

4 Also 2(M1.0,SD0) 8(M1.1,SD0.3) 3 (M 1.0, SD)

5 Although 0 1 (M0, SD 0) 0

6  And é%M 1.2,SD 53(M2.2,5D0.9) 22 (M 1.6, SD 0.7)
7 As 6(M1.0,SD0) 24 (M1.5SD0.7) 9 (M1.1,SD)
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# DMs Pre-Test Round 1 Round 2

8 Basically 0 1 (MO0,SDDO0) 0

9  Because 4(M1.0,SD0) 6 (M1.0,SD 0) 1 (M0, SD 0)

10 But 12 (1.3,SD 0.5) 23 (M 1.4,SD0.6) 11 (M 1.2, SD 0.4)
11 Especially 0 0 1 (M0,SDDO0)

12 Eventhough 0 4 (M 1.0, SD 0) 1 (M0, SD 0)

13 Finally 0 1 (M0, SD 0) 1 (M0, SD 0)

14 First of all 1(M0,SD0)  1(MO,SD 0) 0

15 Hopefully 0 1 (MO0, SDDO0) 0

16 However 0 0 4 (M0,SDDO0)

17 1 S.EII\)/I 1.4, SD 15(M1.4,SD0.8) 11 (M 2.2, SD 0.9)
18 In general 0 3(M1.0,SD0) 3(M1.0,SD0)
19 Just 0 4 (M 1.0, SD 0) 0

20 Like 0 1 (M0, SD 0) 0

21 Moreover 0 0 1 (MO0,SDO0)

22 Next 0 0 1 (M0, SD 0)

23 Normally 0 0 1 (M0, SD 0)

24 Of course g_g\)" 1.8,SD 2 (M 1.0, SD 0) 0

25  Often 0 2 (M 1.0, SD 0) 0

26 Once 0 0 1 (M0, SD 0)

27 or 5(M1.0,SD0) 14 (MO, SD 0) 8 (M 1.2, SD 0.3)
28 Since 0 2 (M 1.0, SD 0) 2 (M 1.1, SD 0)
29 So g.(sl\)/l 1.3,SDb 14(M1.3,SD0.6) 1 (MO, SD 0)

30  Sometimes (1).1ng 1.2, 39(M2.1,SD1.2) 1(MO,SDO0)

31 Then 1(M0,SD0)  22(M2.0,SD0.9) 3 (M1.0,SD 0)
32 Therefore 0 0 1 (M0, SD 0)

33 Thus 0 0 1 (M0, SD 0)

34 Typically 0 0 2 (M 1.0, SD 0)
35  Unlike 0 0 1 (M 1.0, SD 0)
36 Usually g_g\)" 1.6,5D 17(M1.3,SD0.5) 2 (M1.0.SD 0)
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# DMs Pre-Test Round 1 Round 2

37  Well 4(M1,SDO0) 0 0

38 While 0 0 1 (MO0, SD0)
39 Yet 0 1 (MO, SD 0) 0

As far as the RQ of the study is concerned, it is evident from
the frequency data of DMs (see Table 2) that the participants’ learning curve
peaks in Round 1 and declines rather abruptly in Round 2. Moreover,
the frequency data show that the occurrence of DMs in Round 2 seems to
converge on the values that are observed in the pre-test task. Judging from
the data, we consider that the participants’ acquisition of DMs in the course of
one semester is unsustainable. Further in the discussion, we will unpack these
findings by focusing on the pre-test task and, thereafter, proceed to the DMs
that occur in Round 1 and Round 2, respectively. As illustrated in Table 2,
the participants’ repertoire of DMs in the pre-test task is rather limited (the
total number of DMs is 92, M = 6.6, SD = 4.5). It is manifested by the DMs
also, and, as, because, but, first of all, if, of course, or, so, sometimes, then,
usually, and well. It follows from the data summarised in Table 2 that the most
frequent DMs in the pre-test task are represented by and, but, sometimes, so,
if, and of course. These findings support the literature (Aidinlou & Mehr, 2012;
Andayani, 2024; Kapranov, 2018) which demonstrates that ESP undergraduate
students tend to rely substantially on a very limited range of DMs, such as and,
but, so, etc. In unity with prior research (Kapranov, 2018; Pavlovi¢ & Pordevic,
2020), it can be argued that the frequency of the occurrence of DMs in ESP
students’ writing depends, to some extent, on the level of EFL exposure as well
as the EFL teaching and learning practices that ESP students experienced in
their secondary school settings (Kapranov & Voloshyna, 2023).

Indeed, during informal conversations with the participants at their
lectures and seminars, they indicated that no special attention had been paid
to metadiscursive means in EFL writing in the participants’ secondary school
settings. This is, perhaps, not at all surprising, given that they had to study
online for two years due to COVID-19 pandemics, and then they had to proceed

with the online EFL teaching and learning at secondary school due to the full-
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scale Russo-Ukrainian war. Obviously, the limitations of the online EFL
instruction, which are further exacerbated by such war-related factors as
anxiety, stress, and difficulties to concentrate (Kapranov & Voloshyna, 2023)
have resulted in a rather modest number of DMs in the pre-test task.

Although the participants’ repertoire of DMs is limited in the pre-test
task, they, nevertheless, appear to be responsive to the pedagogical
intervention and explicit mode of instruction related to the teaching and
learning of DMs from the start of the semester and up until the middle of
the autumn semester. This finding is evident from the increase in the frequency
of the DMs in Round 1 (the total number of DMs in Round 1 is 257 (M = 9.5,
SD = 12.1). Concurrently, Round 1 is characterised by broadening the range of
DMs, as shown in Table 2. Specifically, in Round 1 the participants employ
a number of DMs that are not found in the pre-test task, such as actually, after
all, afterwards, although, basically, even though, finally, hopefully, in general,
just, like, often, since, and yet. An evident increase in both the qualitative and
quantitative characteristics of the DMs in Round 1 is consistent with
the literature (Aidinlou & Mehr, 2012; Ciocoi-Pop, 2020; Fatalaki, Amini, &
Mirzaee, 2014; Kapranov, 2018; Martinez, 1996, 2006; Pavlovi¢ & Dordevic,
2020), which demonstrates that the explicit mode of teaching and learning of
DMs typically results in positive gains in ESP students’ proficiency associated
with the increase in the frequency of DMs. In terms of the positive gains
associated with DMs, we contend that the explicit mode of instruction, lasting
one month and a half is sufficient to account for the rapid increase in their
use. This contention takes into account both the quantitative and qualitative
gains in Round 1 of essay writing (see Table 2).

At the same time, however, the period of one month and a half is
insufficient to provide a solid and, importantly, sustainable foundation for
the participants’ use of DMs in their ESP writing in the absence of pedagogical
intervention. This argument is supported by the findings (see Table 2), which
show that the absence of the explicit teaching and learning of DMs over a period
of one month and a half has resulted in a substantial decrease in the frequency
in Round 2 (total number of DMs = 94 (M = 3.6, SD = 4.8). In contrast to
Round 1, Round 2 does not contain such DMs, as actually, after all, afterwards,
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although, basically, first of all, hopefully, just, like, of course, often, and yet
(see Table 2).

Notably, a small group of DMs appeared in Round 2 but were absent in
Round 1. These DMs are especially, however, moreover, next, normally,
therefore, thus, typically, unlike, and while. It follows from these findings that
in Round 2 the participants seem to relinquish some of the neutrally and
colloquially connoted DMs that they employ in the pre-test task and in Round
1 (for instance, actually, basically, hopefully, like, etc). Concurrently with
the decrease in the use of neutrally and colloquially connoted DMs in Round 2,
the participants utilise some of the DMs that are typically associated with
the academic register of English, such as however, moreover, therefore, and
thus. However, their frequency of occurrence in Round 2 is low. Whereas this
finding may appear marginal, we, nevertheless, treat it as an interesting
discovery on the grounds that Round 2 is characterised by the absence of
explicit instruction related to DMs in essay writing. Yet, the participants manage
to introduce a range of formally-connoted DMs into their essay writing in
Round 2. The presence of the DMs that are specific to Round 2 is suggestive of
the non-linearity of the learning processes that eventuate in the conditions that
are characterised by the absence of pedagogical interventions as far as the use
of DMs in essay writing is concerned. It should be noted that the literature
(Aidinlou & Mehr, 2012; Andayani, 2024; Hyland, 1996; Kapranov, 2018;
Pavlovi¢ & Pordevi¢, 2020) does not report similar findings.

The increase in the frequency of DMs as evidenced by Round 1 and
their subsequent decrease in Round 2 could be, as mentioned above, accounted
by the non-linearity of the learning process. In this regard, Larsen-Freeman
(1997, p. 151) indicates that from the vantage point of the Dynamic Systems
Theory (DST) in EFL and, more broadly, FL acquisition, the process of
acquisition of linguistic items by an FL learner is not linear, since it is subject
to the learning curve that is influenced by a multitude of factors that involve
aptitude, cognition, cognitive load, context, motivation, and other phenomena,
such as the type of instruction. Indeed, only one variable out of the plethora of
other reasons (for instance, implicit instruction) could shift the entire learning
curve in the process of FL acquisition in an unpredictable direction (Kirsner et

al.; 2007; Speelman & Kirsner, 2006). Accordingly, as rightfully formulated by
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Mallows (2002, p. 4), “despite our linear syllabuses, and clearly defined lesson
aims, progress and backsliding in equal and unpredictable measures are the
norm”. One of the manifestations of the combination of the FL learner’s
progress and the ensuing backsliding in the sense postulated by Mallows
(2002) is illustrated by the present findings. For instance, the observed
increase in the frequency of DMs in Round 1 can be explained by
the participants’ sensitivity and responsiveness to the explicit mode of
instruction, whilst an abrupt and almost catastrophic decrease in Round 2 could
be justified by the absence of explicit input that nourishes and sustains
the participants’ learning curve associated with the acquisition and
maintenance of DMs. Again, such a disturbance in the participants’ acquisition
of DMs should form part of another study that should focus exclusively on
the elucidation of the acquisition of DMs within the domain of DST.

Let us proceed, however, to the discussion of the DMs that are used by
the participants in all three tasks (i.e., pre-test, Round 1, and Round 2), hamely
and, as, because, but, if, or, so, sometimes, then, and usually. The normalised

frequencies of these DMs are given in Table 3 below.

Table 3
The Normalised Frequency per 1000 Words of the DMs That Are Found in All
Three Tasks

# DMs Pre-Test Round 1 Round 2
1 And 2.7 6.4 2.7
2 As 0.9 2.9 1.1
3 Because 0.6 0.7 0.1
4 But 1.8 2.8 1.3
5 If 1.0 1.8 1.3
6 Or 0.7 1.7 1.0
7 So 1.3 1.7 0.1
8 Sometimes 1.6 3.6 0.1
9 Then 0.1 2.7 0.4
10 Usually 0.7 2.0 0.2

We tend to interpret the use of and, as, because, but, if, or, so,

sometimes, then, and usually in the pre-test and their subsequent occurrence
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in Round 1 and Round 2, respectively, as an indication of the participants’
sustainable linguistic practices. In particular, this finding suggests that
the participants tend to rely on the repertoire of the DMs that they acquired in
secondary school, which they consistently repeated in both Round 1 and
Round 2. The consistent nature of the use, or rather, reuse of these DMs is
evident from the comparisons of the DMs and, as, but, if, and or in the pre-
test task and Round 2. Judging from the normalised data, the frequencies of
and, as, but, if, and or are strikingly similar across the experimental tasks
without explicit input associated with the acquisition and use of DMs. These
findings allow us to suggest some of the pedagogical implications concerning
the participants’ sustainable learning practices related to DMs.

Amongst the broader implications for ESP syllabus design and
instruction strategies, we should mention the following rather practical
implications. Given that the explicit mode of the teaching and learning in
Round 1 is associated with 14 contact hours allocated for lectures and seminars
and 56 hours of individual work for the duration of one and a half months, it
seems logical to suggest that, ideally, an ESP syllabus design should be
comprised of at least 28 contact hours and 112 hours of individual work for
the duration of semester, which could allow sufficient time for ESP instructors
and their students to create a sustainable learning environment as far as
metadiscursive means in writing are concerned. In addition to the quite obvious
need to increase the number of contact hours in order to teach DMs and other
metadiscursive means sustainably, we would like to propose one more
suggestion. It involves taking into account ESP undergraduates’ prior
knowledge of DMs acquired through their exposure to EFL in secondary school.
In this regard, it would be advantageous to test ESP undergraduates on
a possible range of DMs that they learnt at school in order to assess their
repertoire of DMs prior they commence their undergraduate course in ESP.

Limitations of the Study

We should note several limitations of the study. The first limitation
involves a relatively small number of participants (N = 25). Hopefully, this
limitation will be remedied in our future studies on DMs in undergraduate
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writing. Another limitation consists in the overlap of the assigned topics (e.g.,
“My Favourite Meal”, "My Usual Day”) in the set of research tasks that,
arguably, are aligned not only with the occupational ESP writing genres, but
also with those of EFL by resembling, partially, EFL-level personal essays.
Whilst the overlap is accounted for by the low level of the participants’ English
proficiency, a more ESP-oriented type of essay writing would be desirable in
future studies. Yet, one more limitation of the study is that whereas
the participants were instructed to write their essays without aids at home,
there could be concerns whether all the participants did so. At the same time,
to account for this shortcoming, we should reiterate that the study took place
in the context of the ongoing full-scale war, with the shortage of electricity,
the disruption of the Internet, and the problem with mobile networks.
An alternative would be to execute all the tasks intramurally on campus, but
again, during the war, there are daily situations when face-to-face instruction
as well as any scientific/experimental work must be interrupted by the sounds
of air raid sirens that mandate the students and the teaching staff to leave
their usual classroom environment and relocate to the bomb shelters. In this
light, offering the participants to complete the tasks at home would be a viable,
yet not the best alternative to the execution of the research tasks on campus.
We acknowledge the aforementioned limitation, which, hopefully, will be

rectified in the normal environment on campus after the end of the war.

Conclusions

This study seeks to unpack sustainable practices in the acquisition of
DMs in ESP undergraduate writing under two experimental conditions that are
associated with the explicit and implicit modes of instruction. Furthermore,
the study is set amid the ongoing Russo-Ukrainian war, which is characterised
by systematic and purposeful targeting of universities and other educational
establishments. Despite these grave circumstances, the participants in
the study, who are first year ESP undergraduates, exhibit remarkable gains in
the acquisition of DMs in ESP writing in the explicit conditions of instruction.
However, the participants’ gains are found to be unsustainable in the context

of the implicit mode. These findings reveal that the participants’ learning curve

- 175 -



Oleksandr KAPRANOV, Oksana VOLOSHYNA

can be considered as a typical, even prototypical (Kirsner et al., 2007; Larsen-
Freeman, 1997) phenomenon that is in alignment with the acquisition of DMs
in ESP writing in the normal war-free conditions. This finding is novel and has
not been described in the prior studies. Broadly, its implications may contribute
to ESP studies in conflict- and war-related educational settings.

The findings of the present study reveal that the participants’ repertoire
of DMs in the pre-test task is reflective of their knowledge about DMs that hails
from secondary school. The analysis of the pre-test task indicates that
the repertoire is limited and concomitant with a low frequency of
the occurrence of DMs. These findings are in complete alignment with
the literature (Aidinlou & Mehr, 2012; Andayani, 2024; Kapranov, 2018), which
reports a limited use of DMs by undergraduate ESP students. The findings
associated with Round 1, however, show that the participants exhibit positive
gains in terms of both an increase in the frequency of the occurrence of DMs
as well as broadening the repertoire of DMs. This discovery is suggestive of
the benevolent effect of the explicit mode of instruction on the participants’ use
of DMs in their descriptive essay writing. Additionally, we may argue that
a positive effect of the explicit mode of instruction could be achieved after
a period of one month and a half. Importantly, however, we can posit that
the positive gains in terms of the use and the frequency of the occurrence of
DMs are short lived and not sustainable from the perspective of the entire
semester. This finding follows from the decrease in the frequency of
the occurrence of DMs as well as from the narrowing of their repertoire in
Round 2, which, as mentioned, eventuated without any explicit teaching and
learning of the DMs for half a semester (i.e., a quad).

From the vantage point of sustainable language learning practices, we
can formulate the following linguo-didactic implications: (i) when teaching DMs
to ESP undergraduates, an ESP course should capitalise on the undergraduates’
knowledge of DMs that they gained in secondary school; (ii) the teaching and
learning of DMs in an ESP course should be one semester in duration in order
to be, at least minimally, sustainable; (iii) ESP course instructors should be
aware of the fact that possible gains in the use and frequency of DMs by ESP
undergraduates may within a short period of time be followed by a rather rapid
decline in metadiscursive practices associated with DMs in ESP writing.
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BAKALAURO STUDENTUY DALYKINES ANGLU KALBOS
DISKURSO ZYMEKLIU ISISAVINIMAS: TVARIY MOKYMO
PRAKTIKY ATRADIMAS APRASOMOJO ESE RASYMO METODU

Anotacija. Diskurso Zymekliy jsisavinimo mokant dalykinés angly kalbos problema
nebuvo iSsamiai istirta i$ tvaraus mokymo, susijusio su tiesioginio (angl. explicit) ir
netiesioginio (angl. implicit) mokymo buldais, perspektyvos. Straipsnyje pateikto
kiekybinio tyrimo_tikslas - atskleisti, ar diskurso zymekliy isisavinimas iSlieka tvarus
vieng semestrg. Siam tikslui pasiekti pasirinktas dalykinés angly kalbos besimokanciy
bakalauro studijy studenty, kuriy gimtoji kalba yra ukrainieciy, o kita uzsienio kalba -
rusy, aprasomuyjy esé tekstynas. Viena tekstyno dalis buvo parasyta mokant studentus
tiesioginio, kita dalis - netiesioginio mokymo metodais. Tekstynai analizuoti
kompiuterine programa AntConc (Anthony, 2022), siekiant istirti ilgainiui atsiradusius
galimus diskurso zymekliy daznio pokycius. Kiekybinis dalyviy esé tyrimas atskleidé Siuos
pagrindinius rezultatus: tiesioginio mokymo metodo dalyviy apraSomosiose esé diskurso
zymekliai vartojami zymiai dazniau, o netiesioginio mokymo metodu parengtose esé
diskurso zymekliy vartota gerokai maziau ir reiau. Rezultatai, tyrimo naujumas ir
pedagoginés implikacijos, kurias suponuoja tyrimo rezultatai, aptarti straipsnyje.

Pagrindinés savokos: aprasomosios esé; dalykiné angly kalba; diskurso zymekliai;
tvaraus mokymo praktika.
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SOCIALINIUY EMOCINIUY KOMPETENCIJY
UGDYMAS TAIKANT MEDIACIJOS

STRATEGIJAS ANGLUY KALBOS PAMOKOSE

Anotacija. Pastaruoju metu pasaulinéje praktikoje kalby mokymo inovacijos
neatsiejamos ne tik nuo dirbtinio intelekto (DI) naudojimo, bet ir emocinio intelekto (EI)
ugdymo, ypatinga demesj skiriant socialinio emocinio mokymo(si) (SEL) integravimui
kalby mokymo(si) procesg bei pereinant nuo keturiy kalbiniy jgidziy modelio (klausymo,
skaitymo, kalbé&jimo ir rasymo) prie keturiy bendravimo blidy modelio (recepcijos,
produkcijos, saveikos ir tarpininkavimo) (Council of Europe, 2020). SEL apima penkias
placias ir tarpusavyje susijusias kompetenciju sritis: saves pazinimo, savitvarkos,
socialinio sgmoningumo, santykiy jgldziy ir atsakingo sprendimy priémimo, kuriy galima
mokytis jvairiy dalyky pamokose, su jvairaus amziaus mokiniais ir jvairiuose
kultdriniuose kontekstuose (Durlak ir kt., 2024). SEL kompetencijoms lavinti galima
taikyti jvairias metodikas, pvz., inovatyvy ir vis labiau populiaréjanti mokymo metoda -
mediacijq; Bendrieji Europos kalby metmenys (BEKM) jg apibrézia kaip gebéjima padéti
Zmonéms suprasti vieniems kitus, sudétingg tekstg, idéjg ar kultlrinj aspekta, kai negali
susikalbéti ar suprasti deél jvairiy priezasciy. Siekiant iSsiaiskinti, kaip mediacijos
strategijos per angly kalbos pamokas gali sudaryti salygas socialiai ir emociSkai
sustiprintam kalbos mokymuisi, Siame straipsnyje pirmiausia démesys skiriamas SEL
sampratai ir ankstesniy tyrimy apie SEL kompetencijy tobulinimg ugdymo proceso metu
analizei, pristatomas placios apimties Lietuvos jaunimo emocinio intelekto (EI) tyrimas
bei pagrindinés jo iSvados. [vadinéje dalyje aptariama mediacijos samprata, pagrindinés
mediacijos veiklos ir strategijos bei jy taikymo galimybés mokant(is) kalby. Siekiant
iSanalizuoti Vytauto Didziojo universiteto Uzsienio kalby instituto (VDU UKI) studenty
(N = 58) pozilri | mediacijos kaip naujo metodo taikymg angly kalbos pamokose bei
pagerinti jy mediacijos ir SEL kompetencijas, buvo atliktas tyrimas. Tyrimo imtj sudare
58 studentai, i$ kuriy 20 mokési bendrosios angly kalbos B1 lygiu, 38 — akademinés
angly kalbos C1/C2 lygiu pagal BEKM. Tyrime pateikta ir angly kalbos besimokiusiujy
saves vertinimo analize, skirta jvertinti pokytj{ mediacijos ir SEL kompetencijy tobulinimo
kontekste. Tyrimo dalyviy poreikiams, patirciai ir patobulintiems gebéjimams istirti buvo
taikyta kiekybinio tyrimo metodika ir atlikti trumpi pusiau struktdruoti interviu. Rezultatai
parodé teigiamq koreliacijg tarp mediacijos strategijy naudojimo per angly kalbos
paskaitas ir patobuléjusiy besimokiusiyjy mediacijos ir SEL kompetencijy. Remiantis
atlikto tyrimo jZvalgomis, straipsnyje pateiktos praktinés mediacijos strategijy taikymo
angly kalbos pamokose ir besimokanciyjy socialiniy emociniy kompetenciju ugdymo
rekomendacijos.

Pagrindinés sgvokos: emocinis intelektas (EI); mediacijos veiklos angly kalbos
pamokose; ,minkstieji* jgldziai; socialinis emocinis mokymasis (SEL).

Copyright © 2025. Daiva Pundziuvieng, published by Vytautas Magnus University. This
open-access article is distributed under the terms of the Creative Commons Attribution
Non-Commercial 4.0 (CC BY-NC 4.0) license, which permits unrestricted use,
distribution, and reproduction in any medium provided the original author and source are
credited. The material cannot be used for commercial purposes.
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Ivadas

Naujausios kalby mokymo(si) tendencijos rodo, kad tradicinis keturiy
kalbiniy jgadziy (klausymo, skaitymo, kalbé&jimo ir raSymo) lavinimo modelis
jau senokai yra iSplétotas | lanksty daugiafunkci, daugiakult@rj ir daugiakalbj
modelj, suteikiantj galimybes lavinti ne tik lingvistines besimokanciyjy
kompetencijas, bet ir vadinamuosius ,minkstuosius" jgidZius. Peréjimas prie
keturiy bendravimo bidy modelio (recepcijos, produkcijos, sgveikos ir
tarpininkavimo) besimokanciajam leidzia tapti ,socialiniu agentu" realiose
gyvenimiskose situacijose ugdymo proceso metu bei tobulinti kompetencijas,
reikalingas bendravimui ,socialinése grupese" (Council of Europe, Language
Education Policy, 2022, p. 1). NovatoriSkais kalby mokymo metodais buvo
igyvendinta idéja kalby besimokantiesiems suteikti papildomy naudy
tobulinant svarbias nelingvistines kompetencijas, tokias kaip tolerancija
kitoniSkumui (Sayer ir Ban, 2013), transkalbysté, gebéjimas dirbti komandoje,
aukstesné saviverté ir didesné motyvacija mokytis (Little ir Kirwan, 2019),
kdrybiskumas, gebéjimas analizuoti ir priimti sprendimus (Wallin, 2019),
empatija, streso valdymas, gebéjimas greitai ir be streso sisavinti informacijq,
spartesné akulturacija (Pundziuviene ir kt., 2023; Pundziuvieng, 2023).

Kalbos mokymo(si) perkélimas | kitg lygmenj jgalina ugdymo turinj,
forma ir procesa glaudziai sieti su iSSUikiais Siuolaikinéje mokymo jstaigoje.
yra ,gero vibe’o ir feeling’o kultira“: ,Siuolaikinéje visuomenéje smagi
atmosfera mokykloje yra prioretizuojama, kai tuo tarpu edukacija ir jgyjamos
Zinios yra nustumtos | Sal{i* (JurkeviCius, 2025). Norédami labiau sudominti
jaunaja Z karta, susiformavusia laikotarpiu, pazenklintu giliy politiniy ir
psichologiniy kriziy, ekonominio pakilimo ir technologijy proverzio, mokytojai
pradéjo integruoti IKT ir DI | mokymo(si) procesa, kuris iS tiesy tapo
patrauklesnis ir efektyvesnis. Tadiau Z kartai, nemégstanciai ilgy pamoksly,
griezty, taisykliy ir ribojimy, mokymosi forma tapo svarbesné uz mokymosi
turinj, mokytojai daznai nelaikomi autoritetu, o greito vartojimo filosofija giliai
Saknis jleido visur: | ugdyma, bendravima ar laisvalaikj. Juozapas Labokas,
tiriantis susvetiméjimo problema ugdymo {staigose, iSskiria tris pagrindines

sritis, kur gali atsirasti susvetiméjimas: santykiai su bendraklasiais, mokytojais

- 186 -



Daiva PUNDZIUVIENE

ir mokymosi veikla (Labokas, 2023). Anot mokslininko, viena tokio
susvetiméjimo priezasciy gali bati socialiniy emociniy kompetencijy stoka. Ar
Sios svarbios kompetencijos galéty biti lavinamos per kalby pamokas? Kokie
galéty bdti jrankiai ir metodai, jgalinantys kalby mokytojus padéti mokiniams
tobulinti savo emocinj intelektg?

2012-2014 m. atliktas Lietuvos jaunimo emocinio intelekto ir jo
veiksniy tyrimas parodé rysj tarp akademiniy pasiekimy ir emocinio intelekto
lygio: ,emocinis intelektas yra auksciausias ty tiriamuyju, kurie yra / buvo labai
geri mokiniai, Zzemiausias — silpny mokiniy" (Lekavic¢iené ir Antiniené, 2015,
p. 7). Moksliniai tyrimai apie akademinio intelekto tobulinimg vis dazniau
akcentuoja emocinio intelekto svarba bei pabréZia, kad ,sékmeés susilaukiama
tada, kai démesys skiriamas saves pazinimui, lankstumui, savikontrolei,
efektyviam konflikty valdymui* (Lekaviciené ir Antiniené&, 2015, p. 8). Svarbu
paminéti, kad tyrimy autoriai vieningai sutaria, jog emocinis intelektas gali biti
ugdomas kaip kompetencija. Lietuvoje populiaréja mokymai, kai jy turinys yra
integruojamas su emocinés gerovés ugdymu. Pavyzdziui, Vilnius Coding School
programavimo mokykla suaugusiems buvo viena pirmuyjy Lietuvoje, pradéjusiy
derinti IT ir technologiju mokymus su emocine gerove, jtraukusiy vadinamajj
mental fitness, arba proto raumeny treniravima, | mokymo programg, kad baty,
stiprinama mastysena, valdomas stresas ir jauCiamasi tvirtai besikeicianiame
pasaulyje (Lauciuvieng, 2025, p. 1). Cia svarbu pabrézti, kad tokiy mokymy
kokybe lemia ,ilgalaikis poveikis, o ne trumpalaikiai, momentiniai pokyciai"
(Lekaviciené ir Antiniené, 2015, p. 81), todél mokymuy turinio integravimas su
EI ugdymu turéty bati pagristas metodiSkai, o mokymosi pasiekimai
pamatuojami ir vertinami. Lietuvos jaunimo emocinio intelekto ir jo veiksniy
tyrimas atskleidé dar vieng jdomy faktg: geriausiai savo emocijas supranta ir
valdo tie, kuriems sekasi tikslieji mokslai, o efektyviau kity zmoniy emocijas
supranta ir veikia tie, kuriems sekasi kalbos (Lekaviciené ir Antiniené, 2015).
Si tyrimo iSvada skatina kelti dar vieng klausima: galbit kalby mokymo(si)
uzsiémimai galéty tapti palankia dirva socialinéms emocinéms kompetencijoms
ugdyti, ypac gebéjimui suprasti kity Zmoniy emocijas, reiksti empatijg ar padéti
rasti sprendimus probleminémis situacijomis?

Vienas iS jrankiy, jgalinanciy kalbos mokytojga padéti
besimokantiesiems tobulinti SEL kompetencijas, galéty biti mediacijos
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strategijos - kalby didaktikos naujové, jau taikoma lingvistiniams ir
nelingvistiniams jgldziams tobulinti. Pagal Bendruosius Europos kalby
metmenis (2020), mediatorius, arba tarpininkas, ,veikia kaip socialinis
agentas, kuris kuria tiltus ir padeda kurti ar perteikti prasme" (Council of
Europe, 2020, p.90). Tokiu budu besimokantysis vartoja kalbg realiam
bendravimui ir saveikai, daznai daugiau démesio skiria kito jausenai ar
poreikiams suprasti ir kuria / interpretuoja realaus gyvenimo situacijas.
Tarpininkaujant sudaromos salygos bendrauti dviem ar daugiau asmenu, kurie
negali tiesiogiai bendrauti tarpusavyje, tad tokiai sqveikai reikia ne tik kalbiniy,
bet ir nelingvistiniy jgldziy. Tam tikra prasme vyksta mainai — kiekvienas kg
nors duoda kitam ir kg nors gauna i$ kito. Perfrazavimas, apibendrinimas ar
paaiskinimas yra svarbls jgldziai tiek besimokant kalbos, tiek realiame
gyvenime, jau nekalbant apie bitinybe suprasti ir uzjausti pasnekova, kad
pokalbis bity nuosirdus ir prasmingas. Toks kalbos mokymosi bilidas skatina
karybiska, kritiskg ir empatiskg mastyma, naudojimasi turimomis zZiniomis bei
sprendimy priémimga. Morozova ir kiti (2021) pastebi, kad mediatorius turi
turéti ,profesinés kultlros, etikos, etiketo ir bendravimo bei deryby jgadziy*
(Morozova ir kt., 2021, p. 686). Mokslininkai North ir Piccardo, tarptautiniu
mastu pripazinti mediacijos taikymo kalby mokymui tyréjai, daro iSvadg, kad
mediacijos strategijy taikymas visiskai pakeité tradicine kalby metodologija,
pereinant nuo individualaus lygmens ir orientavimosi | gramatiniy ar leksiniy
ziniy jgijima prie socialinio lygmens ir prasmés konstravimo pasitelkus kalbines
ir nekalbines kompetencijas (North ir Piccardo, 2016).

Remiantis aprasyty tyrimy rezultatais ir siekiant iSsiaiskinti, kaip
mediacijos strategijos per angly kalbos paskaitas gali sudaryti salygas socialiai
ir emociskai sustiprintam kalbos mokymuisi, buvo iSkelti Sie tyrimo
uzdaviniai:

(1) isanalizuoti Vytauto Didziojo universiteto Uzsienio kalby instituto

(VDU UKI) studenty (N = 58) pozilrj | mediacijos kaip naujo metodo

taikyma angly kalbos paskaitose, siekiant pagerinti jy mediacijos ir SEL

kompetencijas;

(2) istirti angly kalbos besimokiusiyjy saves vertinimo analize, siekiant

jvertinti pokytj mediacijos ir SEL kompetencijy tobulinimo kontekste po

paskaity, per kurias buvo taikomos mediacijos strategijos.
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Si mokslinj straipsnj sudaro trys dalys. Pirmoje dalyje pateikta trumpa
socialinio emocinio mokymosi (SEL) samprata ir taikymo Svietimui galimybés.
Antroje dalyje aptariama mediacijos samprata, mediacijos strategijy bei veikly
taikymas mokant(is) kalby ir pristatomi neseniai atlikto tyrimo apie kalby
mokytojy aukstojo mokslo institucijose poziliri | mediacijos taikyma jvairiy
kalby pamokose. Praktinéje dalyje pateiktas socialiniy emociniy kompetencijy
ugdymo, taikant mediacijos strategijas angly kalbos pamokose, tyrimas.
Galiausiai daromos iSvados, analizuojama diskusija ir pateikiamos

rekomendacijos.
Socialinio emocinio mokymosi (SEL) samprata ir galimybés

Bendruosius Europos kalby metmenis papildaniame leidinyje
(Companion Volume, 2020), iSleistame Europos kalby tarybos, aprasant bidus,
kuriais deréty praturtinti kalby mokyma XXI a., pabréziama socialinio emocinio
mokymosi svarba: mokytis kalby padeda gerai iSvystytas emocinis intelektas
arba pasirengimas jj ugdyti, kad besimokantysis galéty pakankamai jsijausti |
kity komunikacinés situacijos dalyviy pozidrj ir emocine biseng (Council of
Europe, CEFR, 2020). Emocinio intelekto, kaip gebéjimy aiskinimo, apibrézimg
1997 m. pirmieji pasitle Mayeris ir Salovey, akcentuodami keturis susijusius
gebéjimus: (1) gebéjimg tiksliai suprasti savo ir kito Zmogaus emocijas,
(2) gebéjimg nukreipti savo emocijas intelektualinés veiklos linkme,
(3) gebéjima suprasti emocijy reikSme ir (4) gebéjima reguliuoti savo emocijas
(Lekaviciené ir Antiniené, 2015).

Akademinio, socialinio ir emocinio mokymosi bendradarbiavimo
organizacija (CASEL, 2025) apibrézia SEL kaip procesg, kuriuo ugdomi penki
tarpusavyje susije ir vienas kitg papildantys gebéjimai, sudarydami holistine
socialinés ir emocinés raidos sistema:

e savimoné (angl. self-awareness): gebéjimas tiksliai atpazinti

savo emocijas, apmastyti ankstesne patirtj ir panaudoti Sig informacija

ateities sprendimams priimti;

o saves valdymas (angl. self~-management): gebéjimas reguliuoti

savo emocijas ir elgesj (tai apima streso valdyma, motyvacija toliau

siekti ilgalaikiy tikslu);
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o socialinis samoningumas (angl. social awareness): gebéjimas
suprasti ir jsijausti | kity Zmoniy emocijas, pozidrj ir poreikius, atpazinti
ir vertinti jvairove;

o santykiy igadziai (angl. relationship skills): gebéjimas uzmegzti
ir palaikyti sveikus santykius su kitais Zmonémis;

o atsakingas sprendimy priémimas (angl. responsible decision-

making) atsizvelgiant | save ir kitus.

Sios tarpusavyje susijusios kompetencijy sritys gali bati ugdomos
jvairiy dalyky pamokose, su jvairaus amziaus mokiniais ir jvairiuose
kultdriniuose kontekstuose (Durlak ir kt., 2024).

Socialinio emocinio mokymo(si) koncepcija pradéta taikyti 1997 m.
siekiant iSsiaiskinti, ar socialiniy ir emociniy kompetenciju ugdymas galéty
teigiamai paveikti mokiniy akademinius pasiekimus (Timothy ir kt., 2024). Nuo
to laiko jvairiy sri¢iy mokslininkai sukaupé moksliniy tyrimy apie SEL
veiksminguma ir jrodé, kad taikant aukstos kokybés SEL programg geréja
akademiniai mokiniy pasiekimai, pozidris { mokymasi, mazéja elgesio problemy
ir streso lygis (Cipriano ir kt., 2023; Durlak ir kt., 2024; Greenberg, 2023).
Taikydami SEL koncepcija mokytojai gali ne tik padéti mokiniams iSsikelti ir
siekti teigiamuy tiksly, bet ir padéti suprasti, kaip empatija kitiems gali pagelbéti
sukurti ir palaikyti teigiamus santykius bei priimti atsakingus sprendimus (Billy,
2021). SEL yra glaudziai susijes su emociniu intelektu, sgmoningumu ir jau
minétomis mediacijos strategijomis, teigiamai koreliuojanciais su padidéjusia
besimokanciyjy saviverte ir geresniais akademiniais pasiekimais.

SEL tematika pasizymi moksliniy tyrimy ir sékmés atvejy studijy
gausa, taciau vis dar triksta tyrimy, kaip SEL kompetencijos galéty bditi
ugdomos mokant(is) kalby, kaip turéty buati adaptuota kalby mokymo
programa ir mokomoji medziaga, kokie mokymo jrankiai galéty bati naudojami
ugdymo procese, kaip galéty (ir ar turéty) bati vertinamos SEL kompetencijos,

patobuléjusios per kalby pamokas.

Mediacijos samprata ir taikymas mokant(is) kalby

ISauges susidomeéjimas kalbomis suformavo naujg pozidrji | kalby

politikg, metodologijas ir tobulinamas kompetencijas: kalby mokéjimas tapo
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svarbus ne tik judumui, Svietimui ir uzimtumui, bet tapo ir viena i$ astuoniy
europietiSkosios tapatybés kompetenciju, kurias apibrézé Europos kalby taryba
(Council of Europe, 2018). Papildytame Bendryjy Europos kalby metmeny
leidinyje (Council of Europe, 2020) buvo aprasyta mediacija - naujas
gebéjimas, kurji galima tobulinti mokant(is) kalby; jg taikant ugdoma
daugiakalbystés / daugiakult@riSkumo kompetencija. Anot North ir Piccardo
(2017), mediacijos taikymo mokant kalby pradininky, taip buvo akcentuojama
mokymosi socialinéje grupéje svarba, kartu sgveikaujant ir kuriant turinj, ko
neapima tokie tradiciniai mokymo(si) jgldziai, kaip recepcija ir produkcija
(North ir Piccardo, 2017).

BEKM (2020) mediatorius apibtdinamas kaip ,socialinis agentas, kuris
kuria tiltus ir padeda kurti ar perteikti prasme, kartais toje pacioje kalboje,
kartais tarp skirtingy bendravimo bady (pvz., i$ sakytinés kalbos | gesty kalbg,
arba atvirksdciai), o kartais iS vienos kalbos | kitg (tarpkalbiné mediacija)"
(Council of Europe, 2020, p.90). Keli mediacijos taikymo mokant kalby
pavyzdziai galéty bati: ,perfrazuoti politiko zodzius per Zinias; empatiskai ir
trumpai apibendrinti draugui liGdng naujieng, kuri parasyta elektroniniame
laiSke ar paaiskinti istorijos pamokos tema mokiniui jam suprantamesne kalba"
(Hunter, 2019, p.23). Taikant tokig kalbos mokymo(si) strategija,
besimokantieji tobulina ne tik lingvistines kompetencijas, bet ir socialinj
emocinj intelekty, pasirinkdami tinkama tong, registrg, stiliy ir taikydami juos
realioje gyvenimiskoje komunikavimo situacijoje. Prasmés perteikimas
skirtingais bendravimo bidais (i$ oficialios politiko kalbos medijose | sakytine
buitine kalbg; i$ rasytinés oficialios | empatiSkg sakytine kalbg; iS mokslinés
tematiSkai sudétingos rasSytinés | adaptuotg Snekamajq kalbg) jgalina
besimokanciuosius lavinti tokius gebéjimus, kaip kito Zmogaus emocijy
supratimas, savo emocijy nukreipimas intelektualinés veiklos linkme,
gebéjimas reguliuoti savo emocijas - tai ir sudaro SEL kompetencijy esme.

Taigi mediacijos kompetencija yra jvairialypé ir daug sudétingesné nei
kiti trys kalbiniai jglidziai (recepcija, produkcija ir sgveika), nes daznai apima
visus Siuos jgudzius (North ir Piccardo, 2017) ir yra svarbi tiek daugiakalbés
kompetencijos, tiek socialinio emocinio ugdymo mokant(is) kalby dalis.
Remiantis BEKM aprasytomis trimis mediacijos veiklomis (teksto mediacija,

sqvoky mediacija ir bendravimo proceso mediacija) bei dviem strategijomis
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(mediacija sqvokoms paaiskinti ir mediacija tekstui supaprastinti), mediacijq
galima taikyti mokant angly kalbos jvairiais lygmenimis ir pristatant skirtingg
mokymy turinj (Council of Europe, 2018).

Toks | konkrecCias gyvenimiskas situacijas ir veiksmus orientuotas
kalbos mokymo(si) metodas svarbus ir socialinés, kultlrinés bei emocinés
itraukties prasme. Svarbu ne tik tai, ar kalbos mokytojas naudoja konkrecig
mediacijos veiklg ar strategijg, bet ir tai, kaip ji taikoma ir ar Sis taikymas
skatina ugdyti daugiakalbystés / daugiakultlriSkumo ir SEL kompetencijas.
Tyrimai rodo, kad praktiSkas mediacijos strategijy taikymas mokant kalby
skirtingose Salyse yra gan skirtinguose lygmenyse. Pavyzdziui, Ispanijoje
mediacijos kompetencija neseniai buvo jtraukta | ugdymo programa kaip
savarankiska kalbiné veikla ir Siuo metu yra penktoji kalbiné kompetencija,
ugdoma ir vertinama Valensijos bendruomenés oficialiosiose kalby mokyklose
(Moya ir Jurado, 2025). Lietuvoje mediacijos taikymas mokant kalby vis dar
yra pradinés stadijos. Tyrimai atskleidzia, kad 2015 m. angly kalbos mokytojai
bendrojo lavinimo mokyklose dazniausiai naudojosi uzsienyje leistais
vadovéliais, kuriuose pateikiama skaitymo, rasymo, kalbéjimo ir klausymo
uzduociy, bet itin mazai démesio skiriama mediacijos uzduotims ir beveik
nenaudojamos daugiakalbés mokymo strategijos (Zindziuviene, 2015). Svarbu
pazyméti, kad minéto tyrimo autoré labiau susitelké tik | vieng mediacijos
gebéjimg - vertimo kompetencija, o kity mediacijos strategijy naudojimas
kalby pamokose Lietuvoje néra tirtas. 2023 m. Didziojoje Britanijoje ir
Lietuvoje buvo atliktas jungtinis tyrimas, siekiant nustatyti mediacijos
vaidmenj mokantis priimancios Salies kalbos. Rezultatai parodé, kad mediacijos
veiklos besimokantiesiems padéjo lengviau jveikti lingvistinj ir kultdrinj barjerg
priimancioje Salyje, o besimokanciujy gimtosios kalbos vartojimas
tarpkultiriniy mediacijos veikly metu padéjo sparciau ir be streso tobulinti
naujos kalbos kompetencijg bei iSsaugoti nacionalinj identiteta svecioje Salyje
(Pundziuviené ir kt., 2023). Taciau panasds tyrimai téra fragmentiniai.
Mokytojams vis dar triksta informacijos apie mediacijos strategijy naudojima
ir nauda mokant(is) kalby, mediacijos veiklos turéty bati integruotos |
vyresniyjy klasiy angly kalbos programg, remiantis BEKM rekomendacijomis
reikéty atnaujinti bendrojo ugdymo mokymo programas ir vadovélius, kad
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ateityje mediacijos gebéjimy ugdymas ir vertinimas bdty nuoseklesnis
(ZindZiuviene, 2023).

Kossakowska-Pisarek ir kiti atliko tyrima, kurio tikslas buvo iSanalizuoti
aukstojo mokslo institucijy Cekijoje, Lietuvoje, Suomijoje ir Lenkijoje kalby
mokytojy pozilrj | mediacijos taikyma jvairiy kalby pamokose (Kossakowska-
Pisarek ir kt., 2022). Paaiskéjo, kad dauguma tyrime dalyvavusiy kalby
mokytojy (91 %) pripazino mediacijg esant labai svarbig mokant(is) kalby, tik
trecdalis repondenty teigé suprantantys mediacijos sgvokg ir gebantys taikyti
mediacijos strategijas, vis dar tradiciSkai kalby mokyma(si) orientuodami |
keturis jgldzius: skaityma, rasyma, kalbé&jima ir klausymg (Kossakowska-
Pisarek ir kt., 2022). Tyréjai sutinka, kad tokie dalykai, kaip galimybe
mokiniams iSreikSti save ir jaustis gerbiamiems arba projektinis darbas,
ugdantis komandinio darbo jglidzius, yra labai svarbis ir kalby mokytojai
dazniausiai juos akcentuoja bei lavina. Tacdiau retai organizuoja mokymo(si)
veiklas, per kurias mokiniai susipazinty su mokymosi strategijomis; iSmokty
konspektuoti remdamiesi jvairiy registry Saltiniais; supaprastinty sudétingg
mokslinj turinj ir pateikty paprastesnius suprantamus pavyzdzius ar jj
sutrumpinty ir apibendrinty; pateikty scenarijus, kuriais reikéty pagelbéti i
sudétingq situacijg patekusiam zmogui ir rasti (priimti) sprendimg; mokyty
tarpininkauti kilus nesutarimams ar nesusikalbant deél skirtingy kalby
vartojimo, skirtingo mentaliteto ar nenoro suprasti, kas sudaro mediacijos
kompetencijos esme (Kossakowska-Pisarek ir kt., 2022).

Nors ir daugéja inovatyviy kalby mokymo metodiky bei mokiniy
kalbiniy pasiekimy tyrimy, vis dar triksta empiriniy tyrimy, kuriuose buty
nagrinéjama su kalby mokymusi susijusi pridétiné nauda ir jos rysys su
besimokanciyjy savivertés didinimu, socialine ir emocine gerove ir geresnémis
karjeros galimybémis. Jau 1922 m. savo autobiografijoje ,Mano gyvenimas ir
darbas" Zymus JAV pramonininkas, automobiliy gamyklos savininkas Henry'is
Fordas teigé: ,jei ir yra kokia nors sékmés paslaptis, tai ji slypi gebéjime
suprasti kito zmogaus pozidrj ir matyti dalykus ne tik iS savo, bet ir i$ jo
perspektyvos® (Ford ir Crowther, 2005, p. 25). Ir tai gan tiksliai atspindi
mediacijos koncepcija. Svarbu pabrézti, kad mediacijos strategijy taikymo
nauda yra daugialypég, t. y. Sis metodas jgalina tobulinti tiek lingvistines, tiek

nelingvistines kompetencijas. Todél, anot Jewitt (2008), tai, kad | mediacijq
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zitrima kaip | grynai lingvistiniy gebéjimy ugdymo metoda, neatitinka XXI a.
ypatybiy ir poreikiy, ypac raginimo ugdyti multimodalinj rastinguma (Jewitt,
2008). 1Idéja vartoti kalbg kaip istekliy ir priemone naudingiems
nelingvistiniams jgidZiams ugdyti ir kartu gerinti mokiniy kalbine kompetencijg
vis dar nauja daugumoje kalby klasiy, taciau tokio mokymo entuziasty, ir tyréjy

vis daugéja.

Metodologija ir tyrimo eiga

Siekiant iSsiaiskinti, kaip mediacijos strategijos mokant(is) angly
kalbos gali padeti sudaryti salygas tobulinti socialines emocines (SEL)
kompetencijas, buvo iSkelti Sie tyrimo uzdaviniai:

(1) isanalizuoti Vytauto DidzZiojo universiteto Uzsienio kalby instituto

studenty (N = 58) pozilirj | mediacijos kaip naujo metodo taikymg

angly kalbos paskaitose, siekiant pagerinti jy mediacijos ir SEL
kompetencijas;

(2) istirti angly kalbos besimokiusiyjy saves vertinimo analize, siekiant

jvertinti pokytj mediacijos ir SEL kompetencijy tobulinimo kontekste po

paskaity, per kurias buvo taikomos mediacijos strategijos.

Tyrimas grindziamas kiekybiniy ir kokybiniy tyrimo duomeny
(mediacijos ir SEL kompetencijy saves vertinimo), gauty naudojant nuomoniy
apklausg ir pusiau struktdruotus interviu su tyrimo dalyviais pries ir po
paskaity, per kurias buvo taikomos mediacijos strategijos, analize. Tyrimo
rezultatams gauti taikyta metodika - du mediacijos ir SEL kompetencijy
isivertinimo testai, paremti ataskaita apie save (angl. self-reporting tests).
Autoré atsizvelgé | kartais iSreiSkiamg tyrimu, surinkty savistabos metodu,
kritikq: esq tokie tyrimai reikalauja tiriamuyjy saves suvokimo, kad atsakymai
baty tikslus. Dél to tiriamieji buvo informuoti apie mediacijos ir SEL
kompetencijas, jiems buvo paaiskintos savokos ir terminy sampratos. Be to,
EI Lietuvoje tyréjos Lekaviciené ir Antiniené (2015) teigia, kad savistabos
metodu surinkti duomenys apie EI yra vertingi, nes yra neginc¢ijamy moksliniy
jrodymy, jog ,taip surinkti duomenys turi neurobiologinius koreliatus®
(Lekaviciené ir Antiniené 2015, p. 25).
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Tiriamyjuy mediacijos kompetencijos matavimo instrumentas
buvo Likerto tipo klausimynas, parengtas remiantis mediacijos deskriptoriais
BEKM (Council of Europe, 2020), kai respondentai turéjo jverti savo mediacijos
kompetencija komunikuodami angly kalba skaléje nuo 1 iki 5 (1 reiskia

Lprastai*, 5 - ,puikiai*):

1 lenteleé.

Tiriamyjy mediacijos kompetencijos matavimo instrumentas

Mediacijos deskriptorius 1 2 3 4 5

Tarpininkavimas daugiakulturéje erdvéje:

AS gebu:

e paaiskinti savo kultdiros ir gimtosios kalbos ypatumus
kitos kultliros atstovams;

e diskutuoti tema, kaip dalykai, kurie kitos sociokulturinés
aplinkos Zmonéms gali atrodyti , keistoki®, kitiems Zmonéms
gali bati ,normalus®.

Bendravimo palengvinimas kebliose situacijose:

AS gebu:

e paprasyti nesutarianciy, Saliy paaiskinti savo poZidrj ir
trumpai sureaguoti | jy paaiskinimus, jei tema yra Zinoma ir
pasnekovai kalba aiskiai;

e iSsiaiskinti nesutarianciy Saliy galimus sprendimus, kad
padéciau joms susitarti, formuluodamas atvirus, neutralius
klausimus, stengdamasis kuo maziau sugédinti ar jZeisti
pasnekovus;

e padéti nesutariancioms Salims geriau suprasti viena
kitg, aiskiau iSsakant ir performuluojant savo ar jy pozicijas
ir nustatant poreikiy_ ir tiksly prioritetus;

o suformuluoti aiskig ir tikslig santrauka apie tai, dél ko
susitarta ir ko tikimasi i$ kiekvienos i$ Saliy.

Tyrimui buvo pasirinktos dvi mediacijos veiklos, aprasytos BEKM
(Council of Europe, 2020): tarpininkavimas daugiakultaréje erdvéje ir
bendravimo palengvinimas kebliose situacijose. Veikly deskriptoriai
1 lenteléje rodo, kad Sios mediacijos kompetencijos papildo SEL kompetencijas
ir ju nejmanoma pasiekti neugdant tam tikro socialinio emocinio intelekto.
Lingvistiniu pozidriu visos veiklos kartu padeda besimokantiesiems tobulinti
kalbine kompetencija, pavyzdziui, gebéti angliSkai papasakoti apie savo
gimtajq kalba ir pristatyti kultlrinius ypatumus, diskutuoti apie tarpkultdrinius
skirtumus, formuluoti klausimus, gebéti paprasyti pakartoti ar perfrazuoti,
pateikti diskusijos santraukg ir pan. Tiriamieji klausimyna pildé du kartus.

Pildydami pirmg kartg respondentai turéjo bendryjy ziniy apie mediacijos
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kompetencija, jiems buvo paaiskinta mediacijos termino samprata, taciau
mediacijos strategijos ir veiklos nebuvo praktiSkai taikytos per angly kalbos
paskaitas. Antrg kartg uzpildyti klausimynag tiriamuyjy buvo paprasyta po angly
kalbos paskaity, per kurias buvo taikytos tyrimo autorés pasirinktos mediacijos
veiklos ir strategijos, suteikiancios galimybiy tobulinti besimokanciyjy SEL

kompetencijas daugiakultiréje klaséje:

2 lentelé.

Tyrime naudotos mediacijos risis ir veiklos

Mediacijos veiklos riisis Mediacijos veikla

Tarpininkavimas bendraujant Bendravimo palengvinimas kebliose situacijose
Tarpininkavimas daugiakultiréje erdvéje

Tiriamyjy SEL kompetencijos matavimo instrumentas buvo
Likerto tipo klausimynas, parengtas remiantis McBrien, Wild ir Bachorowskio
(2018) socialiniy-emociniy kompetencijy (jsi)vertinimo skale (SEE) (McBrien
ir kt., 2018). Respondenty paprasyta atsakyti | 3 lenteléje pateiktus klausimus

ir pazyméti atsakyma, geriausiai apibidinantj jiems badingus bruozus.

3 lentelé.

Tiriamyjy SEL kompetencijos matavimo instrumentas

SEL deskriptorius Niekada Daznai Visada Nezinau

Bendraudama(s) moku uzmegzti
akiy kontakta.

Lengvai bendrauju su jvairiais
zmonémis (vaikais, bendraamziais, 1 2 3 4
déstytojais ir pan.).

Naudojuosi Zzmoniy kiino kalba, kad
zinociau, kaip jiems atsakyti.
Socialinio bendravimo metu mano
veido iSraiSkos yra puikiai 1 2 3 4
suderintos.

Moku pasikalbéti su Zmonémis apie
jautrias situacijas,
nepriversdama(s) jy jaustis
nepatogiai ar nepagarbiai.

Gebu isreiksti susierzinima,
neatstumdama(s) Zmoniy.
Bendraudama(s) su Zzmonémis
naudoju tinkama_ prisilietimy_ kiekj ir 1 2 3 4
rasj.

Pokalbiuose mano ranky gestai
padeda, o ne blasko démesj.

1 2 3 4
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SEL deskriptorius Niekada Daznai Visada Nezinau
Atsizvelgdama(s) | situacija, galiu

lengvai pasitelkti jvairius socialinius 1 2 3 4
igdzius.

Kalbédama(s) rodau savo emocijas. 1

Gerai skaitau Zmoniy veido 1

iSraiSkas.

Zinau, kg reikia pasakyti ir padaryti,

kai pazjstamas Zmogus yra 1 2 3 4
nusimines.

Naudojuosi savo balso savybémis,
kad daryciau jtakg kitiems.

Gebu padaryti taip, kad nepatogts
socialiniai santykiai baty patogesni.
Jei Zmonés stebéty mane grupéje,
pasakyty, kad esu lengvai 1 2 3 4
bedraujanti(s).

Natdraliai moku koordinuoti savo
emocines reakcijas j kity emocijas.
Bendraudama(s) su Zmonémis
laikausi atsipalaidavusios, atviros 1 2 3 4
kdno laikysenos.

Savo emocijoms perteikti naudoju

1 2 3 4
balsa.
Tinkamai linkteliu galva, kad Kkiti
.. - X 1 2 3 4
zinoty, jog klausausi.
Zlnau,_kalp nuraminti ,karstg 1 5 3 4
pokalbj.
Moku pajuokauti tinkamu momentu, 1 5 3 4

kad kiti Zmonés jaustysi gerai.

Cia svarbu pamineti SEL kompetencijy ar EI matavimo testy kdrimo
metodologinius ypatumus bei sudétinguma_ istirti ,,ne tai, kg Zzmonés Zino, bet
kaip jie gali / geba pasielgti, ir galiausiai - kaip jie is tikryjy pasielgty realybéje"
(Lekaviciené ir Antiniené 2015, p. 26). Dél minétos priezasties tyrimo autoreé
rinkosi SEL kompetencijos matavimo instrumentg, paremtg tyréjy placiai
naudojama SEE skale (McBrien ir kt. 2018), ir pagal jg adaptavo klausimyna.
Kita vertus, kalby paskaitose mediacijos strategijos ir veiklos yra orientuotos |
praktinj mediacijos metodo taikyma (pvz., per ,vaidmeny zaidimy"); tai
sukuria gan realias salygas tiriamiesiems pasitikrinti, kaip jie elgtysi vienoje ar
kitoje situacijoje. I klausimyna buvo jtraukta 15 jgidziy, bldingy socialinei
emocinei jausenai ir elgsenai apibidinti. Minéti jgldziai rodo Zmogaus gebéjimag
suprasti savo ir kity emocijas, prisitaikyti prie pasnekovo, parodyti savo
emocijas naudojantis balsu, akiy iSraiSka, kino kalba, laikantis tinkamo
socialinio atstumo, mokéti nejzeisti kito Zmogaus, gebéti jj paguosti, pasidlyti
sprendimo budgq ir kita. Tiriamieji SEL klausimyna pildé du kartus. Pildydami

- 197 -



SOCIALINIY EMOCINIY KOMPETENCIJY UGDYMAS TAIKANT MEDIACIJOS
STRATEGIJAS ANGLY KALBOS PAMOKOSE

pirma kartg respondentai turéjo bendryjy Ziniy apie SEL kompetencija, jiems
buvo paaiskinta SEL termino samprata, taciau mediacijos strategijos,
orientuotos | SEL kompetencijy tobulinimg, nebuvo praktiskai taikytos per
angly kalbos paskaitas. Antrg karta uzpildyti klausimyng tiriamuyjy buvo
paprasyta po angly kalbos paskaity, per kurias buvo taikomos tyrimo autorés
pasirinktos mediacijos veiklos ir strategijos, suteikiancios galimybiy tobulinti
besimokandiujy SEL kompetencijas daugiakultiréje klaséje. Norint iSsiaiskinti,
kaip socialines-emocines kompetencijas gali paveikti komunikacija uzsienio
kalba, | klausimyng buvo jtrauktas papildomas klausimas: ,Pasirinkite 5 SEL
ighdziy deskriptorius, kurie jums kelia daugiausia sunkumy kalbant angliskai."

Siekiant jvykdyti tyrimo uzdavinius, | angly kalbos paskaitas buvo
integruotos mediacijos veiklos ir strategijos. Keli Siy veikly pavyzdziai ir jy

koreliacijos su tobulinamomis mediacijos ir SEL kompetencijomis pateikti

4 lenteléje.

4 lenteleé.

Tyrime taikyty mediacijos veikly pavyzdZziy sgsaja su mediacijos ir SEL

kompetencijomis

Mediacijos
veikla

UZduoties aprasymas ir
angly kalbos dalyko lygis

Tobulinamos
mediacijos
kompetencijos

Tobulinamos SEL
kompetencijos

Tarpininkavimas
daugiakultiiréje
erdvéje

MANO DAUGIAKALBIS
PORTRETAS (B1)

1. Nupieskite savo portretg,
nurodydami kalbas, kurios
sudaro jusy tapatybe
(kurias mokate, suprantate
ar norétuméte iSmokti) ir
pristatykite ji partneriui(-
ei).

2. Papasakokite angliskai
apie savo gimtosios kalbos
dialektus ir tarmes savo
kolegai(-ei). Kodél gimtoji
kalba neatskiriama nuo
Zmogaus tapatybés?

3. Sudalyvaukite diskusijoje
tema ,Kas mano kultiroje
gali atrodyti keista Zmogui
i$ kitos kultGros?"
Tarpininkaukite situacijoje,
kai Zmogus buvo jZeistas ar
paniekintas dél
tarpkultdriniy skirtumy.

e paaiskinti savo
kult@ros ir gimtosios
kalbos ypatumus
kitos kultQros
atstovams;

e diskutuoti tema,
kaip dalykai, kurie
kitos sociokultdrinés
aplinkos Zzmonéms
gali atrodyti
keistoki®, kitiems
zmonéms gali bati
,normalis".

e uzZmegzti akiy
kontakta ir ji
palaikyti
bendraujant;

e naudotis Zmoniy,
kdno kalba, kad
zinoty, kaip jiems
atsakyti;

e socialiai
bendraujant
tinkamai naudoti
savo veido iSraiskas;
o diskutuojant
tinkamai naudoti
ranky gestus;

o kalbant rodyti
savo emocijas;

e bendraujant
demonstruoti
atsipalaidavusia,
atvirg kiino
laikyseng;

e naudotis savo
balso savybémis ir
daryti jtakq kitiems.
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Mediacijos

veikla

UZduoties aprasymas ir
angly kalbos dalyko lygis

Tobulinamos
mediacijos
kompetencijos

Tobulinamos SEL
kompetencijos

AKULTURACIJA
UNIVERSITETE (C1/C2)

1. Aprasykite didZiausig
nemalonias emocijas, kurias
patyréte pirmosiomis
dienomis universitete. Tai
gali bati susije su studenty,
ir déstytojy ar kolegy,
santykiais, kalbos,
bendravimo,
psichologinémis, aplinkos ar
kitomis kliGtimis, kazkuo
nauju, nezinomu ar
nepatogiu, mokymo
metodais, vertinimo
formomis, kultdriniais ar
akademiniais skirtumais,
namy ilgesiu, vienisumu,
kitoniskumu, pykdiu,
sumisimu ir pan.
Aprasykite, kaip jautétés ir
kaip su tuo dorojotés;

2. Pasirinkite vieng savo
kolegos(-és) jrasq ir
parasykite atsakyma. Ar
daznai pirmakursiai ar
tarptautiniai studentai
susiduria su tokia situacija
universitete? Ar kada nors
teko patirti panasiy
problemy? Ka patartumeéte
daryti tokioje situacijoje?;
3. Vaidmeny zaidimas pagal
pasirinkta problema (darbas
trise, vienas yra
mediatorius);

4. Grupinis projektas:
sukurti 5 minudiy trukmes
vaizdo jrasa, skirtg
tarptautiniams studentams,
paremta nagrinéty

problemy sprendimo bidais.

Bendravimo
palengvinimas
kebliose
situacijose

1 SITUACIJA* (B1)
»Studento Vido namuose
tévai rengia iskilminga,
Naujujy Mety sutikima
sveCiams. Kai kuriuos jy,
Vidas paZjsta, kitus mato
pirma kartg. Vakarienés
metu nuskamba garsiai
sakoma mamos pastaba dél
netinkamy Vido maniery,
prie stalo. Pastabgq isgirsta
visi. Vidas sutrinka ir
pasijunta pazemintas."
Mediatorius turi palengvinti
visy sveciy bendravima ir
padéti Vidui.

o paprasyti
nesutarianciy, Saliy
paaiskinti savo
pozirj ir sureaguoti
i ju paaiskinimus;

o iSsiaiskinti
nesutarianciy, Saliy
galimus sprendimus,
kad padéty joms
susitarti,
formuluodami
atvirus, neutralius
klausimus,
stengdamiesi kuo
maziau sugédinti ar
iZeisti pasnekovus;

o pasikalbéti su
Zmonémis apie
jautrias situacijas,
nepriverciant jy,
jaustis nepatogiai ar
nepagarbiai;

o iSreiksti
susierzinima,
neatstumiant
zmoniy;

e atsizvelgiant |
situacija, pasitelkti
jvairius socialinius
igtdzius;

e pasakyti tinkamus
Zodzius
nusiminusiam
zZmogui;
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Mediacijos UZduoties aprasymas ir T:‘:‘gi':;;':;s Tobulinamos SEL
veikla angly kalbos dalyko lygis kompetencijos kompetencijos

2 SITUACIIA* (B1) o padéti e nuraminti ,karstq"
,Lidijai paskambina draugeée nesutariancioms pokalbj;
Ona, tiesiog puolusi | Salims geriau epajuokauti tinkamu
panikg, nes rytoj jos laukia suprasti viena kita, momentu, kad kiti
svarbus pokalbis su jmonés, aiskiau iSsakant ir Zmonés jaustysi
kurioje dirba, vadovu. Ona performuluojant gerai.
isitikinusi, kad pokalbis bus savo ar jy pozicijas;
grieztas, o ji pasirodys per o suformuluoti aiskig
kvaila ir bus perkelta | santrauka, dél ko
Zemesnes pareigas." susitarta ir ko
Mediatorius turi padéti Onai tikimasi i$
nusiraminti ir tinkamai kiekvienos Salies.

pasiruosti pokalbiui.
* Situacijos adaptuotos remiantis EI-DARL-V2 testo emociniy-socialiniy ir tarpasmeniniy,
situacijy pavyzdziais (Lekaviiené ir Antiniené, 2015).

Svarbu paminéti, kad siekiant angly kalbos dalyko rezultaty studentai
buvo mokomi aktyvaus zZodyno, reikalingo minétose situacijose, posakiuy,
vartojamy, diskusijose, praktikavosi tinkamai pritarti ar papriestarauti,
paprasyti pakartoti ar perfrazuoti, klausimy darybos, apibidinti savo emocijas,
tarpininkavimo kalbos (Angly kalba B1); akademiniy skirtumy jvairiose
kultirose, aptaré strategijas, kaip dorotis su psichologiniais sunkumais
studijuojant, nagrinéjo profesoriaus Ringso iS Anglijos Ruskino universiteto
paskaitos jrasg ir mokymo medziaga apie zemo ir auksto konteksto kultiras,
diskusijos santraukos pateikimo ar kiino kalbos jtaigos bendraujant ar darant
pranesimg (Akademiné angly kalba C1/C2).

Tyrimo dalyviai - 58-ni jvairiy studijy krypciy VDU UKI studentai; is
ju 20 mokesi bendrosios angly kalbos B1 lygiu, 38 — akademinés angly kalbos
C1/C2 lygiu pagal BEKM. Galima teigti, kad tyrime dalyvavo daugiakultare
klasé, nes tarp respondenty buvo indy, italy, kazachy, lietuviy, lenky ir ispany
tauty atstovy. Visos tyrimo proceduros atitiko institucijos, kurioje buvo
vykdomas tyrimas, etikos standartus, tiriamieji buvo informuoti apie tyrimo
tikslg ir uzdavinius bei buvo gautas jy sutikimas dalyvauti tyrime. Dalyviai buvo
informuoti apie teise bet kada pasitraukti i$ tyrimo be jokiy pasekmiy, visi

duomenys buvo nuasmeninti, siekiant uztikrinti konfidencialuma.

Tyrimo rezultatai: mediacijos kompetencijos

Mediacijos jglidziy saves vertinimo analizé (zr. 5.1 lentele) atskleidé,

kad respondentai gana gerai moka paaiskinti savo kultdros ir gimtosios kalbos

- 200 -



Daiva PUNDZIUVIENE

ypatumus kitos kultlros atstovams bei diskutuoti apie tarpkultirinius
skirtumus per paskaitas net nepraktikave mediacijos strategijy ir veikly. Pagal
penkiy baly Likerto skale (1 = blogai, 5 = puikiai), 67 % bendrosios angly
kalbos B1 lygio studenty savo jgidzius angliSkai paaiskinti savo kultdros ir
gimtosios kalbos ypatumus kitos kulttros atstovams ir 49 % respondenty savo
gebéjimg pagarbiai diskutuoti apie tarpkultdrinius skirtumus jvertino 4.
Akademineés angly kalbos C1/C2 lygio studenty rezultatai dar geresni dél gan
aukstos angly kalbos komunikacinés kompetencijos: 94 % tiriamujy savo
igldzius angliskai paaiskinti savo kultliros ir gimtosios kalbos ypatumus kitos
kultturos atstovams ir 96 % respondenty savo gebéjima pagarbiai diskutuoti

apie tarpkultdrinius skirtumus jvertino 5.

5.1 lentelé.
Mediacijos jgadZiy saves vertinimo rezultatai pries mediacijos strategijy
taikymag

Akademiné angly
kalba C1/C2
(tiriamuyjy
isivertinimas - 5)

Angly kalba B1
(tiriamuju
isivertinimas - 4)

Tarpininkavimas daugiakulturéje
erdvéje

Gebéjimas paaiskinti savo kultlros ir
gimtosios kalbos ypatumus kitos 67 % 94 %
kultlros atstovams

Gebejimas pagarbiai diskutuoti apie

0, o,
tarpkultdrinius skirtumus 49 % 96 %

Dél bendravimo palengvinimo kebliose situacijose tyrimo dalyviy
pasitikéjimas savo gebéjimais buvo mazesnis (zr. 5.2 lentele): dauguma
studenty pazymeéjo gan prastus savo gebéjimus iSsiaiSkinti galimus
sprendimus, kad padéty nesutarianc¢ioms Salims susitarti, formuluoti atvirus,
neutralius klausimus, kad kuo maziau sugédinty ar jZeisty pasSnekovus
(86 % bendrosios angly kalbos B1 lygio studenty savo gebéjimus pagal penkiy
baly Likerto skale (1 = blogai, 5 = puikiai) jvertino 2; 64 % akademinés angly
kalbos C1/C2 lygio studenty - 3). Panasus ir pagalbos nesutarianioms Salims
geriau suprasti viena kitg griztamumo rodiklis: 78 % bendrosios angly kalbos
B1 lygio studenty savo gebéjimus jvertino 2 ir 59 % akademinés angly kalbos

C1/C2 lygio studenty - 3. Isivertinant trecigji mediacijos gebéjimag
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suformuluoti aiskig ir tikslig santrauka apie tai, dél ko susitarta ir ko tikimasi i$
kiekvienos Salies, respondenty nuomonés issiskyré pagal angly kalbos dalyky
lygius: net 91 % bendrosios angly kalbos Bl lygio studenty gebéjimg
isivertino 2; tik 13 % akademinés angly kalbos C1/C2 lygio studenty mané,
kad Sj gebé&jimag reikéty tobulinti, ir jvertino 3. Turint omenyje tiriamuyjy angly
kalbos komunikacinés kompetencijos skirtumus, $j rezultatg gana lengva
paaiskinti, be to, santraukos formulavimas yra svarbi bendrosios angly kalbos

B2 lygio mokymo programos tema.

5.2 lentelé.
Mediacijos jgadZiy saves vertinimo rezultatai pries mediacijos strategijy

taikymag

Akademiné angly
kalba C1/C2
(tiriamuju
isivertinimas - 3)

Angly kalba B1
(tiriamuyjy
isivertinimas -2)

Bendravimo palengvinimas kebliose
situacijose

Gebéjimas paprasyti nesutarianciy,
Saliy paaiskinti savo pozidrj ir

trumpai sureaguoti j ju paaiskinimus, 86 % 64 %
jei tema yra zinoma ir pasnekovai
kalba aiskiai

Gebéjimas iSsiaiskinti nesutarianciy,
Saliy galimus sprendimus ir padéti
joms susitarti, formuluojant atvirus,

. : o 78 % 59 %
neutralius klausimus, stengiantis kuo
maziau sugédinti ar jZeisti
pasnekovus
Gebéjimas suformuluoti aiskiq, ir
tikslig santraukg apie tai, déel ko 91 % 13 %

susitarta ir ko tikimasi i$ kiekvienos
Salies

Uzpildyti klausimyng antrg karta tiriamieji buvo paprasyti po angly
kalbos paskaity, per kurias buvo taikomos tyrimo autorés aprasytos mediacijos
veiklos ir strategijos. 6.1 lenteléje pateikti rodikliai atskleidzia, kad ypac
pageréjo angly kalbos B1 lygio studenty jsivertinimas: gebéjima paaiskinti
savo kultiros ir gimtosios kalbos ypatumus kitos kultlros atstovams
92 % respondenty jsivertino 5 (anksCiau 67 % |sivertino 4), gebéjima

pagarbiai diskutuoti apie tarpkultirinius skirtumus 87 % jsivertino 5 (anksciau
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49 % jsivertino 4). Svarbu pazyméti, kad per paskaitas studentai atrado naujg
tarpininkavimo daugiakultiréje erdvéje tema, todél jiems iS pradziy triko
reikiamuy angliSky Zodziy ar net Ziniy apie savo gimtosios kalbos tarmes. Taciau
beveik vieningai sutaré, kad norint bati jdomiems kitos kultlros atstovams yra
labai svarbu gebéti perteikti savo nacionalinj identitetg ta kalba, kurios
mokomasi. Per pirmajq apklausg akademinés angly kalbos C1/C2 lygio
studentai Siuos gebéjimus buvo jsivertine beveik puikiai, tad jy atsakymai
panasus, nors rodikliai Siek tiek padidéjo: gebéjima paaiskinti savo kultdros ir
gimtosios kalbos ypatumus kitos kultiros atstovams 97 % respondenty
isivertino 5 (anksCiau - 94 %), gebéjimg pagarbiai diskutuoti apie
tarpkult@rinius skirtumus 98 % jsivertino 5 (anksciau - 96 %).

6.1 lentelé.
Mediacijos jgadZiy saves vertinimo rezultatai po mediacijos strategijy taikymo

Akademiné angly
kalba C1/C2
(tirilamyjy
isivertinimas - 5)

Angly kalba B1
Tarpininkavimas daugiakulturéje erdvéje (tiriamuyjy
isivertinimas - 5)

Gebéjimas paaiskinti savo kultdros ir
gimtosios kalbos ypatumus kitos kulttros 92 % 97 %
atstovams

Gebéjimas pagarbiai diskutuoti apie

0, 0,
tarpkultdrinius skirtumus 87 % 28 %

Remiantis tyrimo rezultatais galima teigti, kad tarpininkavimo
daugiakultiiréje erdvéje gebéjimo tobulinimas ypa¢ naudingas B1 lygio
studentams. Jie iSmoko naujy naudingy zodZiy, susijusiy su Sia tema, taip pat
ugdé tolerantiska pozidrj | kitoniSkuma_ jvairiose kultlirose. Regis, akademinés
angly kalbos C1/C2 lygio studentai lingvistine kompetencija yra Ilabiau
pazenge, taciau ju pozidris | tarpkult@rinius skirtumus nebdtinai tapo
tolerantiskesnis, todél si mediacijos veikla tinkama ir aukStesniame lygmenyije.
Taciau verta pagalvoti apie sudétingesnes aukstesnio lygmens uzduotis, kad
studentai galéty isreiksti savo kiirybiSkuma, pasidalyti patirtimi, iSreiksti
empatija irpan. (Zzr. 4 lenteléje uzduoties pavyzdj AKULTURACIJA
UNIVERSITETE (C1/C2).

- 203 -



SOCIALINIY EMOCINIY KOMPETENCIJY UGDYMAS TAIKANT MEDIACIJOS
STRATEGIJAS ANGLY KALBOS PAMOKOSE

6.2 lentelé.

Mediacijos jgidZiy saves vertinimo rezultatai po mediacijos strategijy taikymo

Akademiné angly
kalba C1/C2
(tiriamyjuy
isivertinimas - 5)

Angly kalba B1
(tiriamyjuy
isivertinimas -4)

Bendravimo palengvinimas
kebliose situacijose

Gebéjimas paprasyti nesutarianciy,

Saliy paaiskinti savo pozitrj ir trumpai
sureaguoti | jy paaiskinimus, jei tema
yra zinoma ir pasnekovai kalba aiskiai

63 % 71 %

Gebéjimas iSsiaiskinti nesutarianciy,

Saliy galimus sprendimus ir padéti

joms susitarti, formuluojant atvirus, 44 % 82 %
neutralius klausimus, stengiantis kuo

maziau sugedinti ar jZeisti pasnekovus

Gebéjimas suformuluoti aiskiq_ ir tikslig,
santrauka apie tai, del ko susitarta ir 39 % 93 %
ko tikimasi i$ kiekvienos i$ Saliy

6.2 lenteléje pateikti rodikliai pazymi mediacijos jgldziy saves
vertinimo rezultatus pritaikius mediacijos strategijas. Dél palyginimo lenteléje
pateiktas didZiausias procentas teigiamo pokycio. Jau buvo minéta, kad Angly
kalbos B1 lygio studentai gana prastai jsivertino bendravimo palengvinimo
kebliose situacijose kompetencija prieS praktikuodamiesi mediacijos
strategijas. Dziugu pazymeéti, kad po mediacijos strategijy taikymo per angly
kalbos paskaitas rezultatai pageréjo: net 63 % respondenty gebeéjima
paprasyti nesutarianciy Saliy paaiskinti savo pozilrj ir trumpai sureaguoti j ju
paaiskinimus |sivertino 4 (anksCiau 86 % buvo |sivertine 2); gebéjima
iSsiaisSkinti nesutarianciy Saliy galimus sprendimus ir padéti joms susitarti,
stengiantis kuo maziau sugédinti ar jzeisti pasnekovus, 44 % tiriamujy,
isivertino 4 (anksciau 78 % buvo jsivertine 2); gebéjimg suformuluoti aiskig ir
tikslig santrauka apie tai, dél ko susitarta ir ko tikimasi iS kiekvienos Salies,
39 % jsivertino 4 (anksciau net 91 % buvo jsivertine 2). Svarbu priminti, kad
prieS mediacijos strategiju taikyma akademinés angly kalbos C1/C2 lygio
studentai buvo gana aukstai jsivertine savo tarpininkavimo daugiakulttréje
erdvéje kompetencija, taciau daug prasciau vertino bendravimo palengvinimo

kebliose situacijose kompetencija. Tyrimo rezultatai rodo, kad pastaroji
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kompetencija po mediacijos veikly ir strategijy taikymo per paskaitas
patobuléjo: net 71 % respondenty gebeéjima paprasyti nesutarianciy Saliy
paaiskinti savo pozidrj ir trumpai sureaguoti | ju paaiskinimus jsivertino 5
(anksciau 64 % buvo |sivertine 3); gebéjimg iSsiaiskinti nesutarianciy Saliy
galimus sprendimus ir padéti joms susitarti, stengiantis kuo maziau sugédinti
ar jzeisti pasnekovus 82 % tiriamyjy jsivertino 5 (anksciau 59 % buvo
isivertine 3); gebé&jima suformuluoti aiskig ir tikslig santrauka, dél ko susitarta
ir ko tikimasi i$ kiekvienos Salies, net 93 % jsivertino 5 (anksciau 13 % buvo
isivertine 3). Verta paminéti studenty reakcijas iS trumpy refleksijy po
mediacijos veikly taikymo: dauguma jy teigé, kad pagrindiné per mediacijos
veiklas jiems iskilusi problema buvo ne lingvistiné (t. y. jiems pakako Zodyno
ar gramatiniy struktdiry ziniy), o mentaliné. Tradicinis mokymasis praeityje
daugiausia buvo orientuotas | save, taciau per minétas veiklas daznai reikéjo
atsizvelgti | kito asmens jausena, poreikius ar iSsakytg nuomone. Studentams
tai buvo nauja patirtis, todél ne tokia lengva, taciau, anot ju, labai naudinga ir

reikalinga.
Tyrimo rezultatai: socialinés emocinés kompetencijos

Tyrimo dalyviai, naudojesi socioemocinés kompetencijos (SEE)
(jsi)vertinimo skale (McBrien ir kt., 2018) bei vertine savo gebé&jimus pries ir

po mediacijos strategijy taikyma, atskleidé reikSmingus skirtumus:

1 paveikslas.
SEL jgudziy saves vertinimo rezultatai priesS mediacijos strategijy taikymg

Zino, kaip nuraminti karta pokalb] B
Naudoja savo balsg emocijoms perteikti I ——
Turi atsipalaidavusia, atvirg kiino laikyseng
Koordinuoja emocine reakcijq j kity Zmoniy emocijas B
| .
[T —

Moka pagerinti nepatogy socialinj bendravima,
Naudojasi savo balso savybémis, kad paveikty kitus
Moka isreiksti susierzinima, neatstumdamas kity,
Zino, kaip bendrauti jautriose situacijose

Supranta kity Zmoniy kano kalbg F

Lengvai bendrauja su jvairaus statuso Zmonémis
Geba uZmegzti akiy kontakty ———

I'f

EDaznai ®Kartais M®Retai 0% 50% 100%
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1 pav. vaizduojami tiriamuyjy SEL jgUdZiy saves vertinimo rezultatai
prieS mediacijos strategijy taikyma. Duomenys néra iSskirti pagal atskirus
angly kalbos dalyky lygius, kadangi respondentai turéjo jsivertinti
nelingvistines kompetencijas. Rezultatai rodo, kad dauguma respondenty retai
geba nuraminti ,karSto" pokalbio dalyvius (66 %), isSreiksti susierzinimq
neatstime kity (65 %), pagerinti nepatogy socialinj bendravima (56 %), zZino,
kaip bendrauti jautriose situacijose (52 %) ar net uzmegzti akiy kontaktg
(39 %). Geriausiai (,daznai") tiriamieji sivertino gebéjimg balsu perteikti
emocijas (34 %) ir savo balso savybiy naudojimg paveikti kitus asmenis
(26 %). Svarbu priminti, kad klausimyng pildydami pirmg kartg respondentai
turéjo bendrujy Ziniy apie SEL kompetencijg, jiems buvo paaiskinta SEL
termino samprata, taCiau mediacijos strategijos, orientuotos | SEL
kompetencijy tobulinimg, nebuvo praktiskai taikytos per angly kalbos
paskaitas.

7 lentelé.

SEL jgudziy saves vertinimo rezultatai po mediacijos strategijy taikymo

. . Pastebimas Zymus

UL e pageréjimas pageréjimas
Akiy, kon_takto uzmezgimas ir palaikymas 52 % 17 %
bendraujant
Geresnis bendravimas jautriose situacijose 68 % 11%
§u5|e!‘2|n|mo iSreiskimas neatstumiant 27 % 33 %
Zmoniy,
Lengvespls nepatogus socialinis 44 % 29 %
bendravimas
AtSIpaIalfjavu5|,vatV|rza. kgno laikysena 17 % 12 %
bendraujant su Zmonémis
Balso naudojimas emocijoms perteikti 19 % 12 %
Gebéjimas nuraminti ,karsta" pokalbj 63 % 8 %

IS 11 SEL deskriptoriy buvo atrinkti 7, pavaizduoti 7 lenteléje. Tyrimo
duomenimis, respondentai geriausiai jsivertino patobuléjusj bendravima
jautriose situacijose (79 % pastebimo ir zZymaus pageréjimo), gebéjimq
lengviau bendrauti nepatogiose socialinése situacijose (73 % pastebimo ir
Zymaus pageréjimo), gebéjima nuraminti ,karsta" pokalbj (71 % pastebimo ir

Zymaus pageréjimo) bei akiy kontakto uzmezgimo ir palaikymo bendraujant
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(69 % pastebimo ir Zymaus pageréjimo). Anot tiriamujy, maziausiai patobuléjo
ju gebéjimas demonstruoti atsipalaidavusig, atvirg kiino laikyseng bendraujant
su zmonémis (29 % pastebimo ir Zymaus pageréjimo) ir emocijy perteikimas
balsu (31 % pastebimo ir Zymaus pageréjimo). Pastaruosius tyrimo rezultatus
blty galima paaiskinti tuo, kad kiino kalbos lavinimas yra testinis ir ilgalaikis
procesas, reikalaujantis pastovaus tobulinimosi, o jsisenéjusius jprocius rodyti
susikausciusig ir uzdarg kano laikyseng gana sudétinga pakeisti. Kadangi
studentai buvo geriausiai jsivertine gebéjima balsu perteikti emocijas (34 %),
logiska, kad nepazymeéjo zymiai pageréjusios Sios kompetencijos.

BGtina pabrézti, kad studentai ne tik praktiSkai taiké mediacijos
strategijas ir veiklas vaidmeny zaidimy ar kita uzduociy forma, bet ir gavo
teoriniy Ziniy apie socialinés emocinés kompetencijos svarba, jos naudg bei
susipazino su trumpa naujausiy tyrimy apie EI ir SEL santrauka. Tyrimo autorés
tikslas buvo ne tik patikrinti studenty SEL kompetencijas ar jas praktiskai
taikyti, bet ir edukuoti respondentus, kad jie matyty prasme ir realiag naudg
tobulinti SEL kompetencijas. Deja, Siai edukacijai skirta mazai laiko, kad
nebuty nutolta nuo angly kalbos dalyko programos.

Siekiant  iSsiaiskinti, kokj poveiki socialinéms emocinéms
kompetencijoms daro komunikacija uzsienio kalba, | klausimyng buvo jtrauktas
papildomas klausimas: tiriamyjy paprasyta pasirinkti 5 SEL jgldziy
deskriptorius, kurie jiems kelia daugiausia sunkumy kalbant angliskai.

2 paveikslas.
SEL kompetencijos, kurios kelia daugiausia sunkumy kalbant angliskai

Moku pajuokauti tinkamu momentu.

Mano kuno laikysena ya atsipalaidavusi ir
atvira.

Zmonés mano, kad esu lengvai bedraujanti/s.

Mano ranky gestai padeda, o ne blasko démesj.

Bendraujant mano veido iSraiskos yra puikiai
suderintos.

0% 20% 40%
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Kaip rodo 2 pav., tiriamieji mano, kad jiems tampa sunkiau bendrauti
kalbant ne gimtaja kalba (36 %), sudétingiau pajuokauti tinkamu momentu
(23 %), demonstruoti atsipalaidavusiq ir atvirg kino laikyseng (21 %),
tinkamag veido iSraiSka (12 %) ir ranky gestus (8 %). Idomu, kad kai kurie
gebéjimai konkreciai susije su kalbine kompetencija (pvz., kalbéjimas ar
pajuokavimas), kiti yra nelingvistiniai (pvz., kGino kalba, veido iSraiSka ar ranky
gestai). Refleksijos metu studentai pastebéjo, kad Siuos neligvistinius
gebéjimus gali paveikti bendra psichologiné-emociné zZmogaus bisena: ar
kalbédamas uzsienio kalba jis yra jsitempes, ar atsipalaidaves. Todél labai
svarbu kalby besimokanciuosius mokyti atsipalaidavimo ar streso mazinimo
techniky, kurios galéty pagelbéti dalyvaujant diskusijose ar pristatant
pranesimg auditorijai.

Atlike SEL jgldZiy saves vertinimg po mediacijos strategijy taikymo,
tyrimo dalyviai beveik vieningai pripazino, kad mediacijos metodas praturtina
angly kalbos mokyma(si) metodologiSkai ir turinio prasme, nes atliekamos
netradicinés uzduotys ir lavinamos kompetencijos, reikalingos realiame
gyvenime. Anot tiriamyju, jie labiau domejosi mokymo procesu, maté daugiau
prasmes dalyvauti atliekant uzduotis, jautési geriau psichologiskai, nes buvo
kuriamas pozityvus mikroklimatas ir vertinama juy nuomoné. I klausima, ar
nenukentéjo lingvistiniai mokymosi rezultatai deél kitokio uzduociy pateikimo
bldo, dauguma atsaké, kad toks praktinis saugiai emociSkai organizuojamas
mokymas(is), kai daznai reikédavo kokig nors dalyko temg paaiskinti kitiems,
kaip tik padéjo geriau suvokti gramatines temas ar {siminti zodyng, nes jis buvo

aktyviai naudojamas.

ISvados ir rekomendacijos

Tyrimas atskleidé, kad tiriamuyjy mediacijos kompetencija, susijusi su
tarpininkavimu daugiakultliréje erdvéje, yra palyginti auksta (ypac pasiekusiy
aukstesnj angly kalbos lygj), todél respondentai gana gerai moka angliskai
paaiskinti savo kultiros ir gimtosios kalbos ypatumus kitos kultiiros atstovams
bei diskutuoti apie tarpkulturinius skirtumus net nepraktikave mediacijos
strategijy per paskaitas. Svarbu pazymeéti, jog respondentai beveik vieningai

sutaré: norint bati jdomiems kitos kultlros atstovams, labai svarbu gebéti
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perteikti savo nacionalinj identitetg kalba, kurios mokomasi. Taigi Siomis
mediacijos strategijomis praturtintos angly kalbos paskaitos gali ne tik
patobulinti besimokanciyjy  tarpininkavimo  daugiakultiiréje  erdvéje
kompetencija, bet ir ugdyti ju samoningumag, tolerancijg kitoniSkumui bei
nacionaliniy vertybiy (savo kalbos ir kultlros) puoseléjima. Taip plétojama
darnioji daugiakalbysté, skatinant skirtingy kalby vartojimg, vartojant
besimokandiyjy gimtasias kalbas kaip mokymo(si) S$altinj ir plétojant
transkalbystés kompetencija mediacijos veikly metu. Mediatorius tampa
tarpininku tarp skirtingy kalby ir registry vartotojy bei lavina savo gebéjima
paaiskinti kultlrines bei kalbines subtilybes. Studentams, jgijusiems aukstesne
angly kalbos kompetencija, rekomenduojama skirti aukstesnio lygmens
uzduotis, kad galéty iSreiksti kiirybiSkuma, empatija, pasidalyti patirtimi ir taip
tobulinti SEL kompetencija.

Bendravimo palengvinimo kebliose situacijose sritis atskleidé mazesnj
tyrimo dalyviy pasitikéjima savo gebéjimais, tacliau Sigq mediacijos
kompetencijgq, anot tiriamyjy, gerokai patobulino paskaitos, kuriose buvo
taikomos mediacijos strategijos. Svarbu pabrézti respondenty iSskirtg
pagrindine problema, iskilusig Siy mediacijos veikly metu: ji buvo ne lingvistiné
(zodyno ar gramatiniy struktiiry ziniy jiems dazniausiai pakako), o mentaliné.
Tradicinis mokymasis praeityje daugiausia buvo orientuotas | save, o per
minétas veiklas reikéjo atsizvelgti j kito asmens jauseng, poreikius ar iSsakytg
nuomone - butent tai yra vienas svarbiy SEL kompetencijos principu.

Atlike SEL jgldziy saves vertinimg po mediacijos strategijy taikymo,
tyrimo dalyviai beveik vieningai pripazino, kad mediacijos metodas praturtina
angly kalbos mokyma(si) metodologiSkai ir turinio prasme, nes atliekamos
netradicinés uzduotys ir lavinamos kompetencijos, reikalingos realiame
gyvenime. Tiriamuyjy teigimu, mokymo procesas domino labiau, dalyvauti
atliekant uzduotis rodési prasmingiau, psichologiskai jautési geriau, nes buvo
kuriamas pozityvus mikroklimatas ir vertinama jy nuomone. Be to, socialinéms
emocinéms kompetencijoms gali daryti jtakgq komunikacija ne gimtaja kalba,
todél rekomenduojama kalby besimokanciuosius mokyti atsipalaidavimo ar
streso mazinimo techniky, kurios padéty jiems dalyvaujant jvairiose

komunikacinése veiklose ir nesumenkinty turimy SEL kompetencijy.
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Atsizvelgdami | socialinio emocinio ugdymo verte ir nauda, kalby
mokytojai galéty padéti besimokantiesiems ugdyti emocinj intelektg. Tai
sustiprinty besimokanciyjy saviverte ir pagerinty akademinius rezultatus.
Kadangi bendrosios SEL programos néra sukurtos atsizvelgiant | angly kalbos
besimokanciyjy poreikius, angly kalbos mokytojams reikia adaptuotos
medziagos ir priemoniy, kad galéty jgyvendinti SEL kompetencijos ugdyma.
Mediacijos veiklos ir strategijos kaip naudingas jrankis galéty pasitarnauti
tobulinant SEL kompetencijg, taciau bty tikslinga jtraukti mediacijq | kalby
mokymo programa kaip penkta lingvistine kompetencija. BEKM tai pasitlé jau
2020 m. (BEKM, 2020) ir kai kurios Salys (pvz., Ispanija) jau sékmingai
igyvendino savo kalby politikoje (Moya ir Jurado, 2025).

Tyrimo ribojimais galima laikyti mazg imtj ir tikétinai nezymy poveikj
akademinei bendruomenei, jeigu socialinio emocinio ugdymo kultira néra
bendra visos mokymo institucijos politika. Metodologine prasme panasiems
tyrimams ateityje bity galima taikyti sudétingesne metodika ir tyrimo
instrumentus (pvz., EI-DARL situacijy subtestus); tai leisty tiksliau nustatyti
patobulintas SEL kompetencijas.

Inovatyviy kalby mokymo metodiky ir mokiniy kalbiniy pasiekimy
tyrimy daugéja, taciau vis dar triksta empiriniy tyrimy, kuriuose bty
nagrinéjama su kalby mokymusi susijusi pridétiné nauda ir jos rySys su
besimokanciyjy savivertés didinimu, socialine ir emocine gerove bei
geresnémis karjeros galimybémis. SEL tematika pasizymi moksliniy tyrimy ir
sékmeés atvejy studijy gausa, bet reta tyrimy apie tai, kaip SEL kompetencijos
galéty bati ugdomos mokant(is) kalby, kaip turéty buati adaptuota kalby
mokymo programa ir mokomoji medziaga, kokie mokymo jrankiai galéty bati
naudojami ugdymo procese, kaip galéty (ir ar turéty) bati vertinamos SEL
kompetencijos, patobuléjusios per kalby pamokas. Sis tyrimas teorine prasme
prisideda prie socialinio emocinio ugdymo sampratos, vertés ir naudos
viesinimo bei iSryskina probleminius klausimus, kuriuos jzvelgti leido tyrimo
eiga ir rezultatai. Praktiné Sio tyrimo reikSmé sietina su naujos metodikos
(mediacijos strategijy) taikymu, siekiant ugdyti kalby besimokandiujy
socialines emocines kompetencijas. Apibendrinant galima teigti, kad tyrimas
prisideda prie daugiafunkcio, daugiakultirio ir daugiakalbio kalby mokymo

modelio kdrimo Lietuvoje.
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SOCIALINIY EMOCINIY KOMPETENCIJY UGDYMAS TAIKANT MEDIACIJOS
STRATEGIJAS ANGLY KALBOS PAMOKOSE
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d.pundziuviene@vdu.lt

MEDIATION STRATEGIES IN THE ENGLISH LANGUAGE
CLASSROOM TO BUILD STUDENTS' SOCIO-EMOTIONAL
COMPETENCES

Abstract. In recent global practice, innovations in language teaching / learning go hand
in hand not only with the use of Artificial Intelligence (AI), but also with the development
of Emotional Intelligence (EI), with an emphasis on the integration of Social Emotional
Learning (SEL) into the language teaching/learning process, and a shift from a four-skill
model of language skills (listening, reading, speaking, and writing) to a four-
communication mode model (reception, production, interaction, and mediation) (Council
of Europe, 2020). SEL encompasses five broad and interconnected domains of
competences: self-knowledge, self-management, social awareness, relationship skills
and responsible decision-making, which can be learned in a variety of subject areas, with
students of different ages and in different cultural contexts (Durlak et al., 2024). Various
methodologies can be used for developing SEL competences, for example the innovative
and increasingly popular teaching method - mediation, which the CEFR defines as
the ability to help people understand each other, a complex text, an idea, or a cultural
aspect when they cannot communicate or understand for various reasons. In order to
investigate how mediation strategies in the English language classes can facilitate socially
and emotionally enhanced language learning, the present research focuses primarily on
the concept of SEL and the analysis of previous research on the enhancement of SEL
competences in the educational settings, presenting a large-scale study of emotional
intelligence among the Lithuanian youth. The introductory part also introduces
the concept of mediation, the main mediation activities and strategies, and their potential
application in language teaching / learning. In order to analyse the attitudes of students
(N = 58) of Vytautas Magnus University Institute of Foreign Languages (VMU UKI)
towards the use of mediation as a new method in the English language classroom and to
improve their mediation and SEL competences, a study was conducted. The sample
consisted of 58 students, 20 of whom were studying General English at Bl level and
38 of whom were studying Academic English at C1/C2 level according to CEFR. This study
also presents a self-assessment analysis of the English language learners to assess their
improvement in mediation and SEL competences. A quantitative research methodology
and short semi-structured interviews were conducted to explore the needs, experiences
and improved competences of the research participants. The results showed a positive
correlation between the use of mediation strategies in the English language classes and
the learners' improved mediation and SEL competences. Based on the insights gained
from the study, the paper provides practical recommendations for the use of mediation
strategies in the English language classes and the development of learners' socio-
emotional competences.

Keywords: Emotional Intelligence (EI); mediation activities in the English language
classroom; ‘soft’ skills; socio-emotional learning (SEL).
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THE LANGUAGE IDENTITY OF AN
ENGINEERING PROFESSOR: A NARRATIVE
INQUIRY INTO MULTICULTURAL AND
MULTILINGUAL EXPERIENCES

Abstract. One of the key aspects of exploring language identity in multicultural and
multilingual environments is the transition from one's native language to shared
languages. This transition refers to the shift between languages that individuals
experience within both everyday interactions and professional settings. However, this
transition process remains underexplored despite its complexities. The present study
seeks to address this gap by investigating the effects of language transitions on
academics, especially those working in non-language disciplines. It aims to explore
the complexities of language identity through the narrative of an engineering professor
with over 30 years of academic experience in Indonesia, England, and Malaysia. Adopting
a qualitative narrative inquiry approach, the researchers employed semi-structured
interviews to examine the professor’'s personal and professional journey, capturing
detailed accounts of his experiences with Indonesian, English, and Malay. Key findings
reveal that language adaptation extends beyond proficiency, encompassing emotional,
cultural, and professional dimensions. The professor’s transition from vernacular
languages to Indonesian, and later to English and Malay, highlights the challenges and
strategies involved in balancing professional obligations with the imperative of cultural
preservation. Immersion in English-speaking environments has significantly shaped his
self-perception and communication styles, while returning to his hometown introduced
complexities in reconciling global and local identities. The findings suggest a need for
greater sensitivity to the broader implications of language transitions, particularly among
academics outside language-focused disciplines, thereby contributing to a deeper
understanding of language identity in diverse academic contexts.

Keywords: cross-cultural experiences; English-speaking environment; language
identity; multilingual; multicultural.
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Introduction

In an increasingly globalized world, language serves as a cornerstone
of identity, shaping how individuals perceive themselves and interact with
others across cultural and linguistic boundaries. According to Piacesca (2019),
language identity as a dynamic and multifaceted concept reflects the ways
individuals relate to their native and acquired languages, influencing their
sense of self and belonging. In multicultural and multilingual environments,
this identity is often shaped by transitions between languages, as individuals
navigate the complexities of adapting to shared languages while preserving
their native linguistic roots (Maliutina & Oberemko, 2020). Such transitions,
however, are not merely linguistic shifts; they encompass emotional, cultural,
and professional dimensions, often accompanied by feelings of uncertainty and
insecurity as individuals reconcile differing linguistic and cultural norms (Walz
& Fitzgerald, 2020). Despite the profound implications of these transitions,
research remains limited, leaving a gap in understanding how language identity
evolves in diverse professional and cultural contexts.

Adapting to a new language in multicultural contexts is a multifaceted
process that extends far beyond linguistic proficiency. As Chao (2023)
emphasizes, it touches on deep aspects of cultural and social identity, often
creating tension between adopting a new language and maintaining one's
native language and cultural heritage. As individuals navigate these
environments, they must balance their sense of belonging with the different
linguistic and cultural customs they encounter (Markey et al., 2023). This
process significantly affects their psychological and emotional well-being
(Mosanya & Kwiatkowska, 2023). Therefore, moving from a native language to
a common language requires not only learning new words and grammar but
also adjusting to new cultural and social norms (Bahtiyarovna, 2019).
Additionally, the dominance of global languages like English can put extra
pressure on individuals to conform, which may overshadow their original
language and cultural identity.

In multicultural environments, immersion in English-speaking settings
significantly influences how individuals navigate their language identity. While

Wang et al. (2022) argue that exposure to English in both inner and outer-
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circle countries enhances proficiency and self-perception as competent English
speakers, Hayakawa et al. (2022) highlight concerns about native language
attrition and cultural identity shifts due to increased reliance on English.
Furthermore, the global dominance of English creates implicit hierarchies,
associating proficiency with success and higher social status, prompting
individuals to prioritize English over their native languages (Mashwani & Noori,
2023). This pressure can result in internal conflicts as individuals struggle to
reconcile English-speaking expectations with the desire to maintain their
linguistic and cultural heritage (Hajar & Mhamed, 2024). Such conformity
pressures significantly impact individuals' connections to their native languages
and cultures, intensifying in educational settings where teachers face dual
challenges of personal linguistic adaptation and supporting linguistically diverse
students (Atobatele & Mouboua, 2024; Muniroh et al., 2022). Despite extensive
research on language teachers, limited studies address how academics in non-
language disciplines, typically lacking formal language training, navigate these
challenges (Ardi et al., 2025; Do & Hoang, 2023). Therefore, further
exploration is needed to fully understand the impact of immersion in English-
speaking environments on individuals with diverse linguistic backgrounds and
professional roles.

Exploring how language identity evolves requires a deeper
understanding of individuals' lived experiences, particularly how they negotiate
their sense of self within diverse linguistic and cultural contexts. Personal
narratives offer valuable insights into this complex interplay, highlighting
varied ways individuals navigate their evolving language identities and sense
of belonging (Zhang & Litge, 2024; Zhou & Liu, 2023). Therefore, this study
focuses on the narrative of an engineering professor who has used Indonesian,
English, and Malay as mediums of instruction. By examining the professor’s
journey, the challenges and strategies involved in adapting to different
linguistic environments and the impact on both personal and professional
identity can be uncovered. Furthermore, as universities in Indonesia and other
countries increasingly adopt English as a medium of instruction (Bolton, 2023),
the experiences of educators such as the professor whose linguistic trajectory
spans a remarkable more than 30-year of academic career across Indonesia,

England, and Malaysia become essential in informing policy and practice.
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Grounded in four pivotal research questions, the exploration seeks to unravel
the multifaceted tapestry of language identity amid shifting contexts:
1. How does one navigate the intricacies of language identity,
transitioning from the vernacular to national language, and eventually
to English as the medium of instruction?
2. To what extent does immersion in English-speaking environments,
both in inner and outer circle contexts, shape one's language
adaptation and self-perception as an English speaker?
3. How do cross-cultural experiences throughout an academic career
influence the evolution of language identity?
4. How does the return to one's native country after years of

academic career abroad impact language identity?

Language Identity in Multicultural Environments

Language identity is a core component of an individual’s self-concept,
significantly influencing how they perceive themselves and engaged with others
within multicultural contexts. It shapes social interactions, interpersonal
communication, and the ability to navigate diverse cultural environments (Zhou
& Liu, 2023). As individuals interact with various languages and cultural
frameworks, their linguistic identity continuously adapts, reflecting their
personal, social, and cultural experiences (Zhang & Litge, 2024). Thus,
language identity is understood as a dynamic construct that is constantly
reshaped by the settings in which speakers live and communicate.

Multiple factors contribute to this evolving identity, including
socioeconomic class, professional roles, age, gender, and broader sociocultural
dimensions such as race, ethnicity, and sexual orientation further influence
language practices (Ma, 2024). Additionally, personal experiences, such as
family interactions, childhood memories, and significant life events, create
deep emotional connections to language, making it not only a tool for
communication but also a reflection of cultural heritage and identity (Fitriyah
et al., 2024). Consequently, language serves not only as a practical tool for
communication but also as a living reflection of who individuals are, how they

want others to perceive them, and how they preserve cultural traditions.
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Understanding language identity, therefore, is essential for appreciating
the ways in which individuals negotiate their place in increasingly multicultural

societies.

Transitioning Linguistic Identity

Transitioning linguistic identity involves a deeply intricate process of
adapting to new languages, navigating cultural nuances, and meeting social
expectations. Arcidiacono et al. (2019) emphasize that individuals who
frequently move between different cultural contexts often encounter challenges
in clearly defining their identity, which can impact their mental health and
overall well-being. This continuous adaptation demands flexibility in linguistic
resources to communicate effectively and create meaning within multicultural
environments.

Beyond linguistic competence, Karlik (2023) asserts that this transition
extends beyond linguistic competence to include embracing unique cultural
experiences, perspectives, and insights offered to each language, and it
requires individuals to explore their cultural roots, upbringing, and evolving
connections to multiple languages within deeper cultural and historical context.
Moreover, this blending of languages and cultures creates a dynamic interplay
that further enriches an individual’s linguistic identity (Watiningrum, 2023).
Ultimately, the interaction of multiple languages and cultures enriches linguistic
identity, shaping how individuals perceive themselves and their place within

diverse social landscapes.

Immersion in English-Speaking Environments

Immersion experiences significantly shape the process of language
adaptation, influencing an individual's linguistic competence, cultural
awareness, and sense of identity. Immersion in English-speaking environments
involves constant exposure to the language, either by staying in an English-
speaking country or participating in English-speaking activities and
communities (Nalyvaiko et al., 2021). This immersion enhances linguistic

proficiency and helps individuals grasp cultural nuances and social interactions
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tied to the language (Kakita & Palukuri, 2020). Furthermore, Kotzor et al.
(2021) believe that being surrounded by native speakers allows for the natural
acquisition of rhythm, intonation, and colloquial expressions not easily learned
through formal education, as well as cultural references and idiomatic
expressions essential for effective communication.

Yet immersion is not an unalloyed good. Onosu (2021) believes that
immersion can lead to isolation, cultural disconnection, and challenges in
maintaining one's native language. Furthermore, Poudel (2022) adds that it
may also unintentionally perpetuate linguistic and cultural dominance,
marginalizing other languages and cultures, ultimately hindering meaningful
interactions. Thus, understanding and managing the complexities of immersion
are essential to fostering meaningful linguistic growth while safeguarding

cultural diversity and identity.

Cross-Cultural Experiences and Language Identity

Cross-cultural experiences play a significant role in shaping and
redefining an individual's linguistic identity. Eslami et al. (2023) mention that
interactions across cultural boundaries profoundly influence how individuals
perceive themselves through language. Additionally, Wahyuni et al. (2023)
also believe that through processes of identity negotiation, individuals
incorporate elements from diverse cultural and linguistic backgrounds, thus
developing more flexible and adaptable identities. Therefore, Baghana et al.
(2023) conclude that engaging in diverse cultural practices involves navigating
different linguistic conventions, dialects, and nonverbal communication
patterns, which ultimately shape how individuals interpret and express
themselves linguistically.

However, exposure to heterogeneous linguistic norms can also spark
identity conflicts. Cox et al. (2021) report that exposure to varied linguistic
norms can also generate identity conflicts, complicating efforts to maintain
a stable linguistic identity and potentially triggering confusion or identity crises
as individuals juggle multiple cultural influences. Furthermore, Hayawaka et al.
(2022) mention that pressures to conform linguistically might diminish

authentic language expression, sometimes reinforcing stereotypes or biases.
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Zhang and Litge (2023) further highlight that identity negotiation in
multicultural settings may lead individuals toward assimilation rather than
genuine integration, prompting them to sacrifice parts of their original
language identity to fit in. Therefore, effectively navigating cross-cultural
experiences demands balancing openness to diversity with a commitment to

preserving one’s linguistic and cultural authenticity.

Impact of Returning to Native Country

Returning to one’s native country after extended periods abroad often
results in significant shifts in an individual's language identity. Casado et al.
(2023) note that prolonged international experiences frequently alter how
returnees perceive and utilize their native language upon coming home.
According to Wiosowicz (2020), changes in cultural context and social
interactions influence the ways individuals engage with their native languages.
Factors contributing to these shifts include altered linguistic proficiency,
exposure to new cultural norms, and the ongoing influence of foreign language
practices (Roman, 2022).

Personal narratives underscore the challenges of re-establishing
a cohesive language identity after returning home, with some individuals
struggling to readjust linguistically (Hajar & Mhamed, 2024). Conversely,
Zhang and Wang (2022) observe that others experience a renewed
appreciation for their native language, finding that foreign language skills
gained abroad can complement and enrich their native linguistic abilities.
Consequently, returning home after years abroad involves complex
negotiations of linguistic identities, reflecting a dynamic interplay between past

international experiences and renewed connections to native cultural contexts.

Methodology
Research Design
This study uses a qualitative narrative inquiry to explore language

identity through participant's personal experiences. Narrative inquiry, as

outlined by Mertova and Webster (2020), allows the participant to share
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personal stories, revealing the complexities and subjective interpretations of
language identity development. By focusing on participant's own words,
the method uncovers deeper meanings and emotions that go beyond surface-
level descriptions (Sudarwati et al., 2022). Thus, the narrative data collected
in this study provides detailed insights into the evolving relationship between
language, culture, and identity, particularly throughout an academic journey

across diverse linguistic and cultural contexts.

Participant’s Profile

The participant in this study is referred to as Professor Eyta
(a pseudonym). Prof. Eyta was born and raised in Palembang, Indonesia, where
he also completed his primary and secondary education. For his tertiary
education, he initially obtained a diploma in Mechanical Engineering. This
diploma degree is a three-year vocational qualification typically awarded by
Indonesian polytechnics. Later, he completed a one-year top-up program
provided by the university to earn a bachelor's degree in mechanical
engineering. He continued his academic journey in the United Kingdom,
obtaining a master’s degree and a Ph.D. in Engineering. Prof. Eyta has
extensive academic and professional experience in Indonesia, England, and
Malaysia, holding various academic leadership roles such as Department Head,
Deputy Dean, and Dean. He currently serves as a professor in the Occupational
Health and Safety department at a university in Indonesia. Prof. Eyta’s career
spans over three decades, and he has supervised numerous postgraduate
students from diverse international backgrounds and published extensively in

engineering-related fields.
Data Collection

Before collecting data, ethical considerations were carefully addressed
by obtaining informed consent from the participant. The participant was clearly
informed about the purpose of the study, voluntary participation,
confidentiality, and the use of a pseudonym to protect the identity. Participation
proceeded only after the participant explicitly agreed to these conditions and

granted permission to share the narrative for research purposes.
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Data were collected through a face-to-face semi-structured interview
with the participant in his office. The interview lasted 50 minutes and
27 seconds and was conducted in English to ensure the participant’s comfort
in expressing his experiences. To ensure data reliability, the session was
recorded concurrently using two devices (an audio recorder and a video
recorder) as a precaution against any potential device failure. This
conversational-style interview provided the flexibility to explore key research
questions while allowing the participant to share the stories openly.
The interview served as the primary data source for the study, with its
transcript later analyzed to uncover patterns in language identity and
adaptation. The interview was structured with nine open-ended questions that
mapped onto the study’s four research questions: three questions addressed
research question 1, and two questions each targeted research questions 2, 3,
and 4.

For Research Question 1 (multilingual backgrounds), the participant
reflected on childhood language experiences, including the use of local
language, Indonesian, and English, and how these transitions shaped his
linguistic identities and communication patterns over time. For Research
Question 2 (language adaptation), the participant described his experiences in
English-speaking environments (in England and Malaysia), discussing changes
in his language use and self-perception during immersion in those contexts.
For Research Question 3 (cross-cultural experiences), the analysis examined
how interactions with diverse cultural backgrounds influenced the participant’s
language identity, focusing on shift in communication styles and social
adaptation across different cultural contexts. Last, for Research Question 4
(returning to the native country), the interview explored how the participant’s
language use and identity evolved after returning to Indonesia, focusing on
how past experiences and the current environment shape their self-perception

as speakers today.

Data Analysis

After the interview, the audio and video recordings were transcribed

verbatim using an Al transcription service (Transkrip.com by Meeting.ai),
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yielding a transcript of 6,413 words. This study employed a thematic approach
to analyse the interview data, identifying recurring themes, patterns, and
narratives that reflect the evolution of language identity in multicultural
environments. The transcripts were reviewed and coded, with key concepts
systematically grouped into broader themes that capture the essence of
participant’s experiences and perspectives. These themes were then analysed
in relation to the four research questions to explore the complex dynamics of
language, culture, and identity. The thematic analysis provides
a comprehensive view of the emotional and professional dimensions of
language identity evolution, offering insights into how personal and academic
experiences intertwine to shape identity in diverse linguistic environments.

To enhance rigour, the six-phase procedure of Braun and Clarke (2006)
guided the thematic analysis: (a) familiarisation, (b) initial coding, (c) theme
search, (d) theme review, (e) theme definition, and (f) reporting. The coding
was conducted inductively in NVivo 14, allowing data-driven codes to emerge
without imposing pre-existing categories. After open coding, axial coding was
used to collapse related codes into higher-order categories. NVivo's “Text
Search” query was subsequently employed as a validation step—specific lexical
items, such as English, identity, adapt, return, were searched to ensure that
no relevant excerpts had been overlooked. Thus, keyword searches served only
as a completeness check; the codes and themes themselves were generated
inductively from the participant’s narrative.

For Research Question 1, the analysis identified themes related to
the participant's multilingual backgrounds, including childhood language
experiences and transitions between different languages over time. Research
Question 2 focused on themes concerning language adaptation, such as
changes in language use and self-perception during immersion in English-
speaking environments. Research Question 3 examined how cross-cultural
experiences influenced language identity, focusing on interactions with diverse
cultural groups and changes in communication styles across different contexts.
Finally, Research Question 4 explored the impact of returning to one’s native
country on language identity, including changes in language use and self-
perception since moving back to Indonesia.
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Results

Language Identity in Multicultural Environments and

Transitioning Language Identity

Prof. Eyta’s language identity developed through a series of six key
transitions, each shaping his sense of self across personal, cultural, and
professional contexts. These stages represent the evolution of his language use
from vernacular languages at home to adapting within multicultural and
international environments. Each transition brought unique challenges and
growth, reflecting the dynamic interplay between language, culture, and
professional identity. By examining these six stages ranging from early
childhood exposure to vernacular languages, to his recent experiences re-
integrating into Indonesia’s academic landscape. This study reveals how
language Below there is

identity is continuously reshaped over time.

a summary table of his language transitions.

Table 1
Key Language Transitions and The Impact
e Key Emotional Impact on
SERE EnE HED Experiences Response Identity ST
1 Vernacular Spoke Strong Built a “My parents
Languages at Padangnese and cultural foundation in spoke
Home Palembangnese pride and cultural heritage Padangnese at
at home and Sense of and family home, especially
locally. belonging bonds. when they
argued”
“When I started
mingling with
friends outside
home, I spoke
Palembangnese”
2 Multicultural Encountered Adaptability Developed “My
Neighbourhood Javanese, and curiosity  ability to neighborhood
Sundaneses, navigate diverse had a mix of
and Bugis linguistic cultures, such as
languages in the environments. Bugis and
community Javanese,
Sundanese

which influenced
my language.”
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e Key Emotional Impact on

SEpE s e Experiences Response Identity S

3  Formal Shifted to Initial Strengthened “My strict
Schooling in Bahasa anxiety and academic teacher
Indonesian Indonesia in a gradual language skills emphasized

formal school acceptance and formal proper spelling...

setting. communication. it influenced my
strong dislike for
misspellings.”

4 British Education  Studied in Initial Enhanced “The English was
and Accents England, struggle, professional different... living

adapting to eventual identity and with a host
various accents confidence linguistic family helped
and dialects. flexibility. me to adapt.”

5 Malaysian Worked in Pride in Promoted “Malaysia’s
English Malaysia, using adaptability inclusive education
(Manglish) Manglish in and communication system mimics

professional professional and achieved the UK'’s... this
settings. growth career contributed to
advancement. my rapid
promotion.”

6 Return to Resumed Cultural Reintegrated “Promoting
Indonesia and teaching in pride and local identity English in
Local Indonesia, renewed with global meetings is
Reintegration integrating linguistic perspectives. important, but I

English as a challenges also want to
medium of respect and
instruction. teach our local

language.”

Immersion in English-Speaking Environments

Prof. Eyta’s journey of language immersion and identity transformation
can be best understood through a series of language proficiency milestones
and corresponding identity shifts. Each milestone marks a significant step in
his English proficiency, from initial translation barriers to bilingual professional
use. These shifts also reflect changes in his personal and professional identity,
revealing how immersion in English-speaking environments has reshaped his
language processing, communication style, and self-perception. The following
table presents these milestones alongside key identity and communication
changes, illustrated by Prof. Eyta’s own reflections, to provide a cohesive view

of his evolving language identity.
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Table 2

English Proficiency Milestones and Identity Changes

Stage

English
Proficiency
Milestone

Identity and
Communication
Change

Statement

1 Initial English
Learning:

Early exposure to
English, basic
grammar and
vocabulary,
relying on
translation.

Initial Hesitancy:
Translation required
before speaking,
causing hesitation in
communication.

“In the beginning, I was
always thinking twice
before speaking in
English... It made me
feel like an outsider.”

2 Direct Thinking
in English

Immersion in
England allowed
him to think
directly in English,
eliminating the

Identity Shift at
Home:

English became the
primary language at
home, with Bahasa

“The experience in
England is really
changing... I got so used
to it that I do not have to
convert my thoughts to

need for Indonesia reserved English, it comes
translation. for conversations naturally.”
with his wife. I speak Bahasa only to
my wife. My children
speak English, so our
household language
shifted to English.”

3 Adaptation to In Malaysia, Cultural “To make people
Malaysian adapted his English  Communication comfortable, I adjust my
English to reflect local Style: English to match the
(Manglish) mannerisms, Adapted language local style. It makes my

making style to foster coworkers and my
communication rapport, integrating students feel like I am
more relatable. local customs to fit part of them.”

in with the academic

community.

4 Bilingual In Indonesia, Global-Local Identity =~ “Promoting English in
Professional combined English Balance: academic settings is
Use with Bahasa important, but I also use

Indonesia to
enhance clarity
and maintain
respect for cultural
norms.

Blended British
directness with
Indonesian norms to
navigate
professional roles
effectively.

Bahasa when needed to
connect and make
complex ideas clear.”

“My time in England
shaped my direct way of
speaking, and I keep that
here in Indonesia. It
brings clarity in meetings
and is a unique part of
my communication
style.”

Cross-Cultural Experiences and Language Identity

Prof.
profoundly influenced his language identity and communication approach.

Eyta’s cross-cultural experiences in England and Malaysia

These experiences involved adapting his speech and style to align with diverse
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cultural norms, which allowed him to foster connections, assert his authority,
and navigate the complex nuances of multilingual environments. His
encounters highlight the impact of linguistic adaptation in reducing social
distance, enhancing professional credibility, and shaping perceptions of identity
across cultural boundaries. The following table outlines the four main aspects
of his cross-cultural adaptation, along with his personal reflections, illustrating

how each experience contributed to his evolving language identity.

Table 3

Cross-Cultural Experiences and Language Identity Adaptation

Aspect of
Adaptation

Key Experience

Impact on Language

Identity and
Communication

Statement

Adaptation to
Local Accents and
Speech Patterns

Adjusted speech to
match local
accents and
rhythms.

Created a sense of
belonging and
connection, reducing
social distance and
building rapport.

“To make people
comfortable and make
sure I'm part of them, I
adapt my speech.”

Cultural Sensitivity
and Connection

Despite English
policy, often used
Bahasa Melayu to
connect with
colleagues.

Emphasized the social
role of language in
building bonds;
demonstrated respect
for cultural
preferences in
multilingual contexts.

“Language connects
people. Even though I
speak English, they still
mix it with Malay, and that
is fine.”

Misidentification
and Perceived
Identity

Experienced
misidentification
due to his accent.

Highlighted the fluid
nature of language
identity and how
linguistic markers can
blur cultural
boundaries.

“They thought I was
Filipino or Chinese.
Sometimes, people even
said I sounded Japanese.”

Professional
Adaptation and
Authority

Adopted a direct,
assertive
communication
style influenced by
England and
Malaysia
experiences.

Shifted away from
traditional Indonesian
indirect styles,
enhancing his
authority and
credibility in
professional settings.

“They did not expect an
Indonesian to be assertive,
but I refused to simply
agree.”

Impact of Returning to Native Country

Returning to Indonesia after extensive use of English abroad marked
a significant shift for Prof. Eyta, impacting both his professional and personal
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language use. While his transition to native languages, Palembang and Bahasa

Indonesia, was initially smooth, the long-term immersion in English left

residual influences on his language habits, occasionally creating challenges

when switching back. His experience underscores the cognitive and cultural

effects of prolonged foreign language immersion, highlighting the interplay

between linguistic fluency, habitual language use, and identity. The following

table summarizes these key aspects of his return, including his reflections,

which

illustrate how he balances his multilingual

adaptability upon returning to his home country.

Table 4

identity and cultural

Impact of Returning to Native Country on Language Identity

Aspect of
Transition

Key Experience

Impact on
Language
Identity and
Communication

Statement

Transition to
Native Language
Use

Seamlessly returned
to using Palembang
and Bahasa
Indonesia.

Maintained fluency
in native
languages,
reflecting his
strong foundation.

“There is no issue when I
am back, I speak
Palembang as well as
Bahasa Indonesia.”

Habitual
Language Shifts

Found English habits
ingrained,
occasionally
struggling to find
words in Indonesian.

Prolonged use of
English created
subtle cognitive
shifts, impacting
native language
processing.

“Switching from the habit is
different for me. After
teaching so long in English,
sometimes I struggle to find
the words in Indonesian.”

Maintaining Promoted English use Demonstrated a "I made a regulation here
English in in meetings and commitment to that everyone must speak
Professional policies to maintain English proficiency English. Even in our
Settings international while balancing monthly meetings,
standards. native language everything is done in
with professional English.”
needs.
Multilingual Views himself as a Embraces “Rather than stamping
Identity communicator rather adaptability across myself as an English
than confined to one languages, viewing  speaker or whatever, I think
language. language as a tool of myself as a
for connection. communicator.”
Practical Prioritizes ease of Reflects a “As long as I can

Approach to
Communication

communication over
linguistic precision.

pragmatic view,
emphasizing
comfort and
connection over

communicate well, in a way
that people are
comfortable, that is what
matters.”

language

strictness.
The Link Recognizes the Understands “Language comes with
Between inseparable nature of language as a culture. It cannot be
Language and language and cultural vehicle for cultural separated from culture.”
Culture context. nuances, shaping

his communication
practices.

- 229 -




THE LANGUAGE IDENTITY OF AN ENGINEERING PROFESSOR: A NARRATIVE
INQUIRY INTO MULTICULTURAL AND MULTILINGUAL EXPERIENCES

Discussion

Language Identity in Multicultural Environments and

Transitioning Linguistic Identity

Prof. Eyta's linguistic journey illustrates how language identity
continuously adapts in multicultural environments, aligning with the dynamic
interplay of personal, social, and cultural influences on language use (Zhou &
Liu, 2023). His early use of Palembangnese and Padangnese at home created
deep emotional connections and a sense of belonging, echoing the emphasis
on emotional connections to language through family interactions (Fitriyah et
al., 2024). Furthermore, transitioning to Bahasa Indonesia in school, with
a strict emphasis on correct spelling, mirrors Bahtiyarovna's (2019) insights on
the significant impact of formal education on language practices.

Moreover, Prof. Eyta's adaptation to various English accents in England
and Singapore or Malaysian English underscores the cognitive flexibility
required in different linguistic landscapes. Besides, his professional experiences
in teaching and academia highlight how language identity is influenced by one's
profession and sociocultural environment (Ma, 2024). This adaptability and
ability to maintain native languages while becoming proficient in new one
support Zhang & Litge's (2024) discussion on balancing acts in multicultural
settings. His experience in Malaysia, where English and Arabic were primary
languages of instruction, showcases the role of professional demands in
shaping language use and identity (Ma, 2024). The acceptance he received in
these settings also underscores the importance of social support in language
adaptation, resonating with Hajar and Mhamed's (2024) findings.

Throughout his journey, Prof. Eyta's narrative reflects the theoretical
perspectives that view language identity as fluid and evolving, influenced by
his social class and profession (Ma, 2024). Moreover, his ability to navigate and
negotiate his language identity in response to diverse contexts exemplifies how
individuals adapt and maintain their cultural heritage through language.
Ultimately, Prof. Eyta’s story highlights that language identity is not fixed but
continuously negotiated, shaped by emotional attachments, educational
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experiences, professional roles, and sociocultural interactions across diverse

linguistic settings.

Immersion in English-Speaking Environments

Prof. Eyta's immersion in England profoundly demonstrates
the benefits and complexities of deep linguistic exposure, reflecting Nalyvaiko
et al.'s (2021) insights on how such immersion enhances proficiency and
cultural understanding. His ability to think and speak directly in English,
bypassing mental translation, aligns with Kotzor et al. (2021) findings on
acquiring natural language nuances through consistent exposure. However, this
immersion also led to challenges in reverting to Bahasa Indonesia, echoing
Onosu's (2021) concerns about potential disconnection from one's native
language. Prof. Eyta's adaptation to local contexts in Malaysia, including
adjusting his English to connect with colleagues and switching to Malay when
necessary, illustrates Poudel's (2022) discussions on balancing institutional
language expectations with practical communication needs. His straightforward
communication style, shaped by his English experience, facilitated his career
advancement in Malaysia, supporting Kakita & Palukuri's (2020) views on
the role of cultural interactions in immersion. Overall, Prof. Eyta's experience
reflects the dynamic and evolving nature of linguistic identity, highlighting the
interplay of personal, social, and cultural factors in language transition and
adaptation.

Cross-Culture Experiences and Language Identity

Prof. Eyta's cross-cultural experiences vividly illustrate the dynamic
nature of language identity in multicultural environments, where linguistic
adaptation is both a necessity and a reflection of deeper cultural interactions.
His conscious efforts to adjust his speech to local accents and incorporate
idiomatic expressions align with the notion that language is a tool for reducing
social distance and fostering connections (Rohmah et al., 2024; Eslami et al.,
2023). This process of linguistic modification highlights the flexibility required
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to navigate diverse cultural contexts. Despite institutional pressures to
maintain English, Prof. Eyta recognized the cultural significance of Bahasa
Melayu, reflecting an inclusive approach to cross-cultural competence that
values linguistic diversity. His experiences of being misidentified due to his
accent underscore the complex relationship between language and identity,
where linguistic adaptation can blur traditional cultural boundaries (Baghana et
al., 2023). Moreover, his shift toward a more straightforward communication
style, influenced by his experiences in England and Malaysia, illustrates how
cross-cultural interactions can reshape professional identities and
communication norms (Zhang & Litge, 2023). These adaptations, while
enhancing his effectiveness in multicultural settings, also highlight the potential
challenges of maintaining a consistent language identity amidst diverse cultural
influences (Cox et al., 2021; Hayakawa et al., 2022). Prof. Eyta’s journey
reflects the intricate balance between embracing linguistic diversity and
preserving a coherent language identity, supporting the broader literature on

the impact of cross-cultural experiences on language and identity.

Impact of Returning to Native Country

Prof. Eyta’s return to Indonesia after years abroad reveals
the complexities of language identity, where maintaining his native languages
meets the challenge of adapting to new language habits. While he remained
fluent in Palembangnese and Indonesian, his long-term use of English made it
difficult to switch back smoothly, showing how extended exposure to a foreign
language can alter speech patterns (Roman, 2022). His prior overseas
experiences have also influenced his teaching practice and professional conduct
upon returning, for instance, he introduced an English-only policy in
departmental meetings to uphold international standards, directly reflecting
the influence of his overseas experience on his practices. This continued use of
English in academic settings reflects a dual language identity, as he balances
native-language interactions with the global orientation he gained abroad
(zZhang & Wang, 2022; Wtosowicz, 2020). Seeing himself as a “communicator”
rather than being confined to one language, Prof. Eyta also adopts a practical
multilingual approach in both teaching and administration, prioritizing clarity

- 232 -



Badriyah ULFAH, Utami WIDIATI, Sri RACHMAJANTI, Utari Praba ASTUTI*t

and comfort in communication over strict linguistic correctness. This pragmatic
outlook, shaped by his cross-cultural experiences, enhances his adaptability
and cultural understanding in his academic role. Therefore, his experience
highlights how personal, cultural, and professional influences come together to
shape language identity in today’s globalized world.

Conclusion

Considering the growing adoption of English as a medium of instruction
in universities across Indonesia, Malaysia, and beyond, this study provides
crucial insights into the nuanced evolution of language identity, particularly
within non-language academic disciplines. Through the narrative of Prof. Eyta,
an engineering professor with over 30 years of academic experience spanning
Indonesia, England, and Malaysia, this research uncovers the profound
complexities involved in linguistic transitions. By focusing on a professional in
a field where the primary emphasis is on technical and scientific content rather
than language acquisition, the study highlights how language adaptation is not
merely about acquiring proficiency but is deeply intertwined with emotional,
cultural, and professional dimensions. Prof. Eyta's journey illustrates
the challenges of navigating multiple linguistic landscapes—transitioning from
vernacular languages to Bahasa Indonesia, and then to English and Malay—
while balancing the demands of professional efficacy and cultural preservation.

The research also reveals how immersion in English-speaking
environments shapes self-perception and communication styles, and how
returning to one's native country after years abroad can complicate language
identity, necessitating ongoing negotiation between global and local identities.
By examining these dynamics, the study contributes to a more holistic
understanding of language identity in multicultural and multilingual settings,
affirming the fluidity and complexity of this process while also challenging
the notion of a stable linguistic self. Ultimately, these findings inform
educational policy and practice, emphasizing the need for sensitivity to
the broader emotional and cultural implications of language transitions in
academic environments, especially for professionals outside of language-

focused disciplines.
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Limitation

This study has several limitations that should be considered when
interpreting the findings. Firstly, as a qualitative narrative inquiry, the research
is inherently limited in scope and generalizability due to the participation of
only one individual. Although this approach provides rich, in-depth insights into
the complexities of language identity, the findings reflect a single personal
journey and cannot be directly generalized to other contexts or individuals.
Secondly, the participant’s extensive experience across Indonesia, the United
Kingdom, and Malaysia may represent a unique trajectory not necessarily
reflective of experiences common to professionals from other disciplines or
cultural backgrounds. Lastly, since data were primarily gathered through self-
reported narratives, the data inherently rely on personal reflections and
memories, which could be influenced by retrospective interpretation. Future
studies could extend this research by including multiple participants across
various disciplines and cultural contexts to deepen the understanding of

language identity development in diverse multicultural settings.
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Appendix

Interview Questions Guidelines

Research Question 1: Multilingual Background

How did you talk when you were a kid? Did you speak the language people use

1 .
in your home country, Palembang?

2 When you were learning another language, how did that affect the way you
talk? Like, when you learned Indonesian, did it change how you speak?

3 When you were in England and later working in Malaysia, where they use

English in different ways, did that make you talk differently too?

Research Question 2: Language Adaptation

1  After spending time in England, do you feel like you speak English more now?

When you were teaching in Malaysia, where English is not the first language,
did you have to change how you spoke?

Research Question 3: Cross-Cultural Experiences

1 How did meeting people from different places change the way you speak?

Have you noticed any changes in how you talk over time, especially in different
situations?

Research Question 4: Impact of Returning to Native Country

1  Since coming back to Indonesia, did that change the way you speak?

Can you talk about how your background and where you live affect how you see
yourself as a speaker?
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INZINERIJOS PROFESORIAUS KALBOS TAPI{TYBE:
NARATYVINIS TYRIMAS APIE DAUGIAKULTURINES IR
DAUGIAKALBES PATIRTIS

Anotacija. Vienas pagrindiniy aspekty, tyrinéjant kalbine tapatybe daugiakultlréje ir
daugiakalbeje aplinkoje, yra peréjimas nuo gimtosios kalbos vartojimo prie kity kalby,
{sisavinimo ir vartojimo. Sis peréjimas reiSkia kalby kaitg, kurig asmenys patiria tiek
bendraudami kasdien, tiek profesinéje aplinkoje. Taciau dél savo sudétingumo Sis
procesas dar néra pakankamai istirtas. Straipsnyje nagrinéjama, kokj poveikj peréjimas
nuo vienos kalbos | kitg turi akademinio pasaulio Zmonéms, ypac nekalbiniy discipliny
atstovams. Tikslas - istirti kalbinés tapatybés sudétingumg pasitelkus inzZinerijos
profesoriaus, turincio daugiau nei 30 mety akademinés patirties Indonezijoje, Anglijoje
ir Malaizijoje, naratyvin| pasakojima. Taikant kokybin{ naratyvinio pasakojimo tyrimo
metoda, buvo panaudoti pusiau struktdruoti interviu ir uzfiksuoti iSsamis profesoriaus
patirties aprasymai indonezieciu, angly ir malajy kalbomis. Pagrindiniai tyrimo rezultatai
rodo, kad kalbos adaptacija iSplecia kalbos mokéjimo ribas ir apima emocines, kultlirines
bei profesines dimensijas. Profesoriaus peréjimas nuo vietiniy kalby vartojimo prie
indonezieciy, véliau - prie angly ir malajy kalby, atspindi isSlkius ir strategijas,
iSrySkéjancius stengiantis iSlaikyti pusiausvyrg tarp profesiniy reikalavimy ir kultGros
iSsaugojimo. Anglakalbé aplinka smarkiai paveiké jo saves suvokima ir bendravimo stiliy,
0 grizimas | gimtgji miestg sukélé sudétingy problemy derinant globalig ir vietine
tapatybe. Tyrimo rezultatai rodo: reikia jautriau vertinti peréjimo nuo vienos kalbos
vartojimo prie kity kalby vartojimo pasekmes. Siekiant giliau suvokti kalbine tapatybe
jvairiose akademinése aplinkose, tai ypac aktualu kalbant apie déstytojus, dirbancius ne
su kalba susijusiose srityse.

Pagrindinés sgvokos: anglakalbé aplinka; daugiakalbysté; daugiakultiriSkumas;
kalbiné tapatybeé; tarpkultriné patirtis.
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Abstract. This article analyzes manifestations of multilingualism, focusing on their
aesthetic and thematic functions in Akvilina Cicénaité’s autofictional novel Angly kalbos
Zodynas [A Dictionary of English] (2022), which employs numerous languages, most
frequently English, in a predominantly Lithuanian text to explore the migrant experience.
The novel follows a Lithuanian writer and her French-Canadian husband on a road trip
across Australia, in which both currently reside, and constantly find themselves in a state
of translation between languages, different realities, and cultures. Each chapter of
the novel is titled with an English word, forming a dictionary-like structure which frames
the narrator's meditative reflections. The research problem of the article is how
multilingualism is made evident in Cicénaité’s text and what literary functions it performs
in the novel. The analysis draws on theoretical propositions about literary multilingualism
by Rainier Grutman (2006, 2024), Till Dembeck (2020), Werner Helmich (2016),
Marianna Deganutti (2022), and others, as well as about the functions of multilingualism
in fiction by Till Dembeck and Anne Uhrmacher (2016), Andras Horn (1981), Markus
Huss (2021) and others. Central to the analysis is their emphasis on the constructedness
of multilingual configurations in literary texts and the two functions, aesthetic and
thematic (“experienced” multilingualism), literary multilingualism performs. First,
the analysis explores how the novel’'s narrative structure is supplemented with
multilingual structures, which transform the text into a carefully organized multilingual
textual space and enhance the exploration of the migrant’s condition. Then the analysis
discusses the instances of “experienced” multilingualism, which root the narrative in
specific social and cultural realia of multicultural and multilingual Australia. The article
links the analysis of multilingual manifestations in Cicénaité’s text to the writer’s
exploration of the experience of displacement, the condition of the migrant figure, and
her efforts to find a relevant artistic expression for it.

Keywords: aesthetic and experienced multilingualism; Akvilina Cicénaité; dictionary;
literary multilingualism; migration literature; “staged” code-switching.

“Words are suitcases crammed with culture.” (Gunnars, 2022, p. 13)
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Introduction

This article discusses manifestations of multilingualism, focusing on
their aesthetic and thematic functions in Akvilina Cicénaité’s (b. 1979) latest
novel Angly kalbos Zodynas [A dictionary of English] (2022). Its plot follows
a married couple embarking on a road trip across Australia during the COVID
pandemic. The characters are the first-person narrator, who is a Lithuanian
writer living in Sydney, Australia, and her French-Canadian husband, who has
accepted a job contract there. Both characters are migrant figures, who find
themselves in the state of constant translation between languages, different
realities, and cultures. The novel is largely autobiographical: the Lithuanian
writer and translator Akvilina Cicénaité has spent the last 13 years living in
Sydney, but she regularly visits Lithuania. In her literary oeuvre, Cicénaité
often reflects on the experiences of living on a foreign continent as well as on
the issues of mobility, e.g. in the essay “Apie nostalgiskas, nomadiskas ir
nebaigtines tapatybes” [About nostalgic, nomadic and non-finite identities]
(2013); in the novels for young adults (Kengidry slénio paslaptis [The secret of
the Kangaroo valley], 2014; Raudonosios uolos prakeikimas [The curse of
the Red Rock], 2015); and, particularly, in the novel Angly kalbos Zodynas.

After the restoration of Lithuania’s independence in 1990, diasporic
literature has received significant critical and scholarly attention; in recent
years, such attention has been directed to new (trans)migratory literature by
Lithuanian writers who live abroad but write in Lithuanian and are published in
Lithuania, aiming at the Lithuanian reader (Kolevinskiené, 2016, p. 101).
Nonetheless, despite the prominence of the topic of migration in literary texts,
explicitly multilingual fiction is quite a recent trend in Lithuania. More than
a decade ago, the literary critic Dalia Satkauskyté (2011) noted that there was
little evidence of linguistic hybridity in Lithuanian literature (p. 123). However,
the recent decade has seen a number of publications, of both fiction and
autofiction, in which multilingual manifestations are much more prominent and
often foregrounded, e.g. the novels by Gabija Grusaité, Akvilina Cicénaite,
Dalia Staponkute, and others. Contemporary diasporic writers now feel they
have more freedom to choose the language/s in which they write; for instance,
the poet Rima Juskiiné (Palubinskiené) has spoken about “a third space” in her
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writing and everyday life: “Man ir daugeliui midsy, vadinamuyjy emigranty ir
imigranty, budingas transnacionalizmas, manes yra daug abiejose vietose, ir
dar daugelyje kity, ir ty viety manyje taip pat daug” (in Tumasonyté, 2015,
para. 2).! Such writers are now embracing hybridity and accepting
transnationalism as a symbolically established phenomenon (Pulkauninke,
2024, pp. 134-135). Notably, these texts are mostly written by women
authors, and they often deal with migrant or nomadic experiences as well as
evoke foreign languages to reflect on the various ways characters adjust to
other environments, feeling linguistically—and thereby culturally and socially—
spaced out, or, by contrast, smoothly traversing both linguistic and cultural
codes.

Still a rather recent phenomenon, explicitly multilingual contemporary
Lithuanian writing has not been analyzed extensively (e.g., Laurusaité, 2019;
Eidukevic¢iené, 2020, Eidukeviciené & Aurylaité, 2023). By contrast, in other
countries, texts which explore issues of migration and the (post)colonial
condition and employ such textual devices as intratextual code-mixing and
code-switching have gained significant scholarly attention (Kellman & Lvovich,
2022, pp. 18-19). In 2023, Brill Publishing launched The Journal of Literary
Multilingualism, which examines texts from around the world, written in non-
native languages, in a mix of languages, or alternating languages - that is,
employing textual strategies shaped by multilingual and multicultural contexts.
Notably, the latest issue of the journal focuses on “the linguistic composition
of Australia’s multicultural, transnational literary landscape” (Edwards &
Hogarth, 2024, p. 162), to which writers such as Cicénaité contribute.

In her novel Angly kalbos Zodynas, Cicénaité consistently makes
the presence of foreign languages, most frequently English, explicit. Moreover,
she employs the English language to provide a structure for her novel - that
of a dictionary. Simultaneously, the text speaks about languages, both native
and foreign, offering a thematic meditation about the narrator’s experiences as

a migrant as she and her husband adjust to the realities of an Australian

!t Just like many of us so-called emigrants and immigrants, I am transnational. There is
a lot of me in both places [Lithuania and Denmark], and in many more, and there is a lot
from these places in me, too. (Here and subsequently, translation by the authors of
the article).
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metropolis and deal with the three “disruptions” which Salman Rushdie (1991)
singles out as definitive of the figure of the migrant: the loss of the home place,
acquiring a new language, and adapting to new social norms (p. 277-278).
This article explores the various manifestations of multilingualism as
employed in Cicénaité’s novel, seeking to supplement the still scarce body of
analysis of explicitly multilingual contemporary Lithuanian writing.
The research problem of this article is how multilingualism is made evident in
Cicénaité’s text (how foreign-language insertions are marked, placed,
integrated, explained, etc.) and what literary functions it performs in the novel.
To conduct such an analysis, the article draws on theoretical propositions about
literary multilingualism by Rainier Grutman (2006, 2024), Till Dembeck (2020),
Werner Helmich (2016), Marianna Deganutti (2022), and others, as well as
about the functions of multilingualism in fiction by Till Dembeck and Anne
Uhrmacher (2016), Andras Horn (1981), Markus Huss (2021) and others. Of
particular importance is their emphasis on the constructedness of multilingual
configurations in literary texts and on the two equally important functions,
aesthetic and thematic (“experienced”  multilingualism), literary
multilingualism performs. This article links the analysis of multilingual
manifestations in Cicénaité’s text to the writer’s exploration of the experience
of displacement, the condition of the migrant figure, and her efforts to find

a relevant artistic expression for it.

Multilingualism in Literature: Theoretical Framework and

Methodological Approaches

Rainier Grutman (2006, 2024) has repeatedly foregrounded
the importance of recognizing the authorial constructedness of
multilingual manifestations in literary texts as opposed to various forms
of code-switching and code-mixing that occur in real-life situations. In an
essay published in 2006, he proposed the term ‘heterolingualism’ to refer
specifically to multilingual configurations in literary texts, arranged to
perform particular stylistic and/or thematic functions, emphasizing that
they are never attempts to mimetically reproduce real-life speech patterns
(Grutman, 2006, p. 18-19). Although the term ‘*heterolingualism’ has not been
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embraced by international scholarship and has not replaced ‘multilingualism’ in
the area of literary studies, Grutman (2024) continues to underscore how
multilingual manifestations are always ‘staged’ and ‘enacted’ in literary texts
and insists on accordingly modifying terms and concepts borrowed from
sociolinguistics because such strategies as code-switching in texts are always
more “produced than [they are] reproduced, enacted instead of merely being
portrayed,” be it narration or direct speech (pp. 22, 19). The modified terms,
such as ‘staged code-switching,’ are helpful “to foster awareness of the specific
nature of the phenomenon as it appears in literature and, additionally, provide
a better understanding of where and when it tends to appear” (Grutman, 2024,
p. 20).

Grutman’s emphasis on the constructedness of code-switching in
literary texts foregrounds the importance of recognizing the stylistic effects of
foreign language insertions and the patterns they establish in a specific text
rather than focusing merely on their contents. That is, he highlights
the aesthetic aspect of literary multilingual configurations. This aesthetics is
also an important focus of the scholars Till Dembeck and Anne Uhrmacher
(2016), who insist on distinguishing between what they call “experienced” and
“aesthetic” literary multilingualism, which supplement each other in any given
text (p. 10). In the case of “experienced” multilingualism, attention is paid to
the thematic use of different languages “with regard to their cultural, social,
political implications” and on “the experiences [these languages] transport, or
at least connote, such as migration, being part of a (linguistic) minority, etc.”
(Dembeck, 2017, p. 1). On the other hand, focusing on “aesthetic”
multilingualism, analysis considers “multilingual situations that demand to
include [. . .] purely aesthetic or rhetoric patterns into the picture” (Dembeck,
2017, p. 3). Dembeck and Uhrmacher criticize the tendency to over focus on
the social, ideological, and political aspects of multilingual texts, thereby
marginalizing the aesthetic effects of multilingual configurations (Dembeck &
Uhrmacher, 2016, p. 11). This is particularly true of the study of multilingual
migration and travel literature, borderland novels, or works written by minority
writers, because texts dealing with various forms of social integration or
exclusion have a greater tendency to invite an analysis of multilingual social

contexts, disregarding specific aesthetic patterns, which can be extremely
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important in enhancing the thematic—"experienced”—aspects, as will be
discussed in the subsequent analysis of Cicénaité’s novel Angly kalbos Zodynas.
That both thematic and aesthetic aspects of literary multilingual
configurations are equally important can be seen in, for instance, Dirk Skiba’s
(2010) discussion of multilingualism in migration literature. He focuses on
the strategies such texts use in order to make the multilingual and multicultural
contexts comprehensible for their (usually) monolingual readers. In his
analysis, he considers annotations added by the writers to explain foreign
words (footnotes, endnotes, glossaries), doubling, or the translation following
an original phrase, as well as meta-linguistic insertions, where the narrator
functions as a multilingual mediator and comments on the foreign language or
culture (Skiba, 2010, pp. 327-328). Thus, while such an analysis can seem to
be foregrounding the importance of the contents of foreign-language
insertions, which need to be made accessible for their readers, it also considers
the constructedness of the comprehension aids as used in specific texts.
Earlier analyses of multilingual texts, too, addressed both thematic and
technical / aesthetic functions of textual insertions in foreign languages,
acknowledging their constructedness. For instance, Andras Horn notes that
explicit code-switching can be used as a means of characterization; to convey
the “illusion of greater realism”; to convey nuances of meaning that are easier
to express in other languages; for quotations from foreign-language texts (to
perform various functions in a specific text depending on their source) or of
popular sayings; to reproduce phonetic qualities of foreign utterances; or to
create comic effects (Horn, 1981, pp. 226-227). The range of functions Horn
identifies in his article addresses both what Dembeck and Uhrmacher (2016)
categorize as “experienced” multilingualism (Horn’s comments about “illusion
of greater realism”) and “aesthetic” multilingualism (e.g. Horn singling out
comic or sound effects of foreign utterances). In a similar way, but without
employing the term “aesthetic,” Werner Helmich’s (2016) discussion of explicit
manifestations of multilingualism in literary texts relies precisely on their
constructedness and aesthetic effects. He proposes that an analysis focus on
such strategies as adding graphic emphasis to insertions in foreign languages;
their placement in the text, including direct speech and narration; their

individual length and total number (e.g. individual lexemes, sentences, phrases
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of different sizes and their total proportion in the text); the degree of
penetration or mixing; comprehension aids; connotations of individual foreign
languages; and the degree of correctness (Helmich, 2016, pp. 30-32). Markus
Huss (2021) draws attention to more explicitly aesthetic multimodal—visual
and acoustic—aspects of literary multilingualism and their effects, including
incomprehension, when foreign insertions do not convey a message but intrude
into textual space as unfamiliar sights and sounds, or noise/s (pp. 156-157).
Addressing the number of foreign-language insertions in literary texts,
Dirk Delabastita and Rainier Grutman (2008) argue that “the actual quantity
of foreignisms in a text is less important than the qualitative role they play
within its overall structure, i.e. their potential as functional elements” (p. 17).
In this way, they reiterate the importance of recognizing the presence of
foreign insertions in the text as arranged, that is, constructed, and invite an
analysis of their aesthetic effects. This is equally important in the case of latent
multilingual practices, which “carry multilingualism without being
quantitatively relevant” (Deganutti, 2022, p. 595). Marianna Deganutti (2022)
defines latent multilingualism as “the presence of languages in a text even
when they are not immediately perceptible” (p. 595). Grutman (2024)
describes such forms as “multilingualism in the absence of code-switching,”

which he explains as follows:

What I have in mind are texts that foreground more than one

language (and are therefore multilingual) but without being in

any way ‘rooted’ in diegetic codeswitching, without refracting

or ‘translating’ bilingual speech events, as no such events took

place in the fictional universe. (p. 28)

Deganutti notes that scholars have traditionally paid more attention to
explicitly manifest instances of multilingualism, “which are the first to jump out
in a text, breaking the narrative’s linguistic homogeneity”, although latent
multilingual practices “are more widespread than manifest practices - it
happens more often that multilingual stories, encounters, backgrounds, etc.
are offered monolingually to the assumedly monolingual reader than they are
directly inserted in a foreign tongue inside a text” (2022, p. 595). What is
important, according to her, is that manifestations of latent multilingualism
influence fundamentally the way literary texts are read and understood, even
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though they are not explicitly disrupted by deliberately staged instances of

code-switching:

Latent practices spur us to vertical readings - in other words,
to understand what happens beyond the surface of
the narrative, to investigate how multilingualism functions in
narratological terms (e.g. how the author, the narrator,
the reader interact in the story, what is filtered and mediated
and by whom). (Deganutti, 2022, p. 610)

For an analysis of latent manifestations of multilingualism, Deganutti,
referencing other scholars, suggests looking at such aspects as language
overlaps, fictional translation or “translational mimesis” (Meir Sternberg),
“signalization” and “evocation” (Petr Mares), “language references” and
“language reflections” (Gulia Radaelli), as they all contribute “to raising
linguistic awareness” and displaying multilingualism “in a less disruptive way,
which allows the monolingual reader to overcome his limitations” (Deganutti,
2022, pp. 602-604, 610).

Drawing on the propositions and employing the concepts discussed
above, the subsequent sections of the article undertake an analysis of Akvilina
Cicénaité’s novel, focusing on its aesthetic and “experienced,” or thematized
multilingualism. First, the analysis explores how the novel’s narrative structure
is supplemented with multilingual structures, which transform the text into
a carefully organized multilingual textual space and enhance the exploration of
the migrant’s condition, which is at the core of the narration. Then the analysis
shifts the focus to the examples of “experienced” multilingualism, which root
the narrative in specific social and cultural realia of multicultural and

multilingual Australia.

The Aesthetics of a Dictionary: Configuring a Multilingual

Textual Space

Akvilina Cicénaité’s novel Angly kalbos Zodynas follows a nameless
married couple—a Lithuanian woman and her French-Canadian husband—on
a lengthy road trip from their home in Sydney to Broken Hill in the far west
region of the Australian outback, and back. The trip is envisioned as a brief
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family holiday during the COVID pandemic, when the Australian continent
closed its borders to non-residents, and the main narrative line follows the
route that has been planned in advance, punctuated by numerous stops in
various towns and at various sites. This is not the couple’s first road trip, and
both assume familiar roles: the wife drives, whereas the husband shows the
way (Cicénaité, 2022, p. 46). The narration is rather seldom broken up by
dialogue, the verbal exchanges between the characters shown as brief and

fragmented, for instance, a repetitive invitation to continue the journey:

Einam?
Einam. (Cicénaité, 2022, p. 63, 92, 136, 180, 185)2

The scarce conversational fragments in this novel are not marked with
conventional punctuation and formatting used to signal direct speech in written
texts. More frequently, the husband’s words are reported and blend into
the narrator’s internal monologue. The novel is written in the mode of
a stream-of-consciousness as the sites, sights, and stops along the route
trigger the narrator’s insights, associations, and memories as well as related
and unrelated musings. This results in a highly fragmented narrative, which
constantly escapes the linear chronological structure of the road story and
allows the narrator, in her mind, to traverse both geographical and temporal
boundaries, with frequent flashbacks to the narrator’s years as a graduate
student in New Zealand, her move and adjustment to Sydney, the visit to her
husband’s native Montreal, and her own past in Lithuania. The novel’s narrator
thereby travels through landscapes both external and internal, juggling and
trying to make sense of various experiences, phenomena, and languages.
Notably, the main characters in the novel are not named; this foregrounds their
status as migrants, which implies constant movement, not naming themselves,
and not identifying with any specific place (Ivanova, 2023, para. 6).

One recurrent motif in the narrative is that of language: the novel
explores the role the native and acquired languages play in the couple’s

relationship as well as in their lived experience as immigrants in Australia,

2 Let's go?
Let’s go.
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which is highly multicultural and multilingual, particularly when it comes to its
metropolises, such as Sydney. Cicénaité’s novel offers a thematic meditation
about the narrator’s experiences as she and her husband deal with the three
“disruptions” that Salman Rushdie (1991) identifies as defining the figure of
the migrant: the loss of the home place, “enter[ing] an alien language,” and
learning to adapt to new social nhorms and codes (pp. 277-78). Cicénaité’s
narrator herself quotes from the same book by Rushdie while musing about
her native Vilnius, which has turned into “an imaginary city” rooted in
the memories, which keeps returning to her in dreams and mental images,
overlaying the sights in front of her eyes: “ISvyke rasytojai neiSvengiamai
susiduria su netekties jausmu, troskimu atgauti prarastajg teritorijg, atsigrezti
atgal netgi rizikuodami virsti druskos stulpu, rasé Salmanas Rushdie” (p. 199).3
Due to such disruptions, migrants “are by definition fragmented beings”
(Wilson, 2018, p. 57). Therefore, both attempting to reconstruct what has been
lost and to make sense of the new condition, the migrant is “obliged,” as
Rushdie puts it, “to find new ways of describing himself, new ways of being
human” (pp. 277-78). A similar idea is reiterated by Rita Wilson (2018) in her
discussion of contemporary migrant writers in Italy: she notes how “their
polyvocal works test the boundaries of form as they explore the limits of
expression and thus the boundaries of the self” (p. 55). Cicénaité’s narrator,
too, speaks about the need to invent a new language, a language of departures
and returns, a language which could overcome the silence in her and her
husband’s relationship and, implicitly release the tensions cause by
the disruptions and fragmentation in her own experience as a migrant (p. 272).

To foreground these motifs beyond a thematic exploration of them,
Cicénaite imposes upon her disjointed narrative the structure of a dictionary,
as identified in the title of the novel, Angly kalbos Zodynas [A Dictionary of
English]. Each chapter in the novel uses an English word as its title, arranged
alphabetically. As a structure, the dictionary in Cicénaité’s novel subjects
a predominantly Lithuanian text to the alphabet and vocabulary of a foreign

language, underscoring the central tension between the narrator’s native

3 Writers who are exiles or emigrants or expatriates are inevitably haunted by some
sense of loss, some urge to reclaim, to look back, even at the risk of being mutated into
pillars of salt, wrote Salman Rushdie.
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Lithuanian and the language of the host country, English. Highlighted as
chapter titles on a separate page and added on every second page of the book,
they clash with the Lithuanian text that immediately follows as the titular word

is not introduced immediately, sometimes only several pages in:
Afterlife

Tq rytgq priesgaisrinés sirenos suveiké dél laiku neiSjungto
skrudintuvo. ISgirdau kauksma duse tiesdama ranka uZzsukti
vandenj, uzsimeciau suknele ant drégno kiino, sispyriau |
basutes ir iSéjau pro duris pasiémusi tik raktus, miegamajame
ant grindy palikusi pradétg krauti krepsj. (Cicénaite, 2022,
p.8)*

Graphically marked with italics inside the text, which, as mentioned
earlier, otherwise refuses to signal direct speech with conventional punctation,
the English words unsettle the Lithuanian text visually. The reader is meant to
notice and acknowledge them, despite the fact that s/he might already know
their meaning, and despite Cicenaité’s frequent cushioning of such insertions
with explanations or translation, before or after a foreign word or phrase, as,

for instance, in the first and second quotations, respectively:

Noréjau [...] priglausti pamestg, brokuota, broken. (p. 38)

[..] galvojau, kaip i$versti zodj broken. Sio 7odzio reikéme
buvo platesné, nei galéjai pastebéti iS pirmo zvilgsnio, nei
apskritai noréjai zinoti. Sugadintas, palauztas, brokuotas
galéjai biti visaip. Broken galéjo biti ir Zzmogus sulauzytais
sparnais. (p. 28)°

Formatted this way, the English insertions are intended to disrupt

the text as sights or spectacles, taking up space in it, adding a multimodal

4 Afterlife

That morning, the fire alarm got activated by a toaster, forgotten by some neighbour.
I was in the shower, about to turn the water off when I heard the blaring; I put on
a dress, my skin was still damp, put on the flip-flops and went out. I took only the keys,
leaving a half-packed travelling back on the floor in the bedroom.

51 wanted [...] to shelter the lost, the broken, broken.

I thought how to translate the word broken. Its meaning was wider than you would think,
than you wanted to know. You could be broken, damaged, ruined in all kinds of ways.
A man with broken wings could be broken.
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aspect to the text’s multilingual configuration, implying the constant need to
translate and explain. Notably, such insertions of a foreign language do not
attempt to convey an impression of code-switching during conversations; even
when the text inserts a sentence uttered by a character in English, it is obvious
the entire exchange between its participants takes place in this language:
“Kartg | veterinarijos klinikg senuté plastikiniame maiselyje atnesé gatvéje
rastg | skraiste suvyniotg rozine kakadu |GZusiu sparnu. Paukstj apziGréjes
veterinaras pasaké nebegaljs jo pagydyti. Some broken things can’t be fixed,
pasakeé jis apgailestaudamas” (Cicénaité, 2022, p. 27).5 All such linguistic
disruptions take place in the internal monologue of the narrator, “staging,” to
borrow Grutman’s (2024) phrase, the disruptions related to language and
culture that define the migrant, as suggested by Rushdie (1991, pp. 277-78).
They also foreground the state of the migrant and the new “nomadic citizen”
as a “polyglot[t] travelling in between languages, in a permanent stage of (self-
)translation,” as Reine Meylaerts puts it (2006, p. 1), leading also to
“[t]he writing and reading act of multilingual literary texts [being] defined as
an ongoing translation process between the languages involved” (Meylaerts,
2013, p. 520).

Despite the central image of an English dictionary, Cicénaité’s novel is
not bilingual but multilingual: the text is dotted with words and brief phrases
in languages as different as Latin (e.g., pp. 22, 32, 35, 64, 65, 229, 240);
the narrator’'s husband’s native French (e.g., pp. 141, 280, 290); Polish
(pp. 199, 263), Spanish (p. 230), Brazilian Portuguese, Italian, Japanese
(pp. 199, 158), Aboriginal languages (e.g., p. 286); all such insertions are
graphically marked with italics. In some cases, languages are invoked only
latently by identifying them, e.g. Russian, which she remembers from her
childhood in Vilnius (p. 199), or various languages spoken by immigrants in
Sydney (p. 158). However, the presence of these other languages does not

suggest the narrator’s discomfort in relation to them.

6 Once an old woman came into the veterinary clinic. She brought a pink cockatoo,
wrapped in a scarf; she had found it on the street, its wing was broken. The vet examined
the bird and said he was not able to help it. Some broken things can’t be fixed, said he,
apologetically.
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Notably, even the narrator’s childhood memories uncover her
familiarity with multilingual realities. In one of the numerous episodes in which
she remembers Vilnius, the narrator says, inserting a sentence in Polish: “Wilno
jest cudem, tyliai galéjau iStarti savo pamirsta kalba, bet argi galima is tikro
pamirsti kalba, argi pamirSes kalbg nepamirstum saves?” (Cicénaité, 2022,
p. 199).” The sentence is graphically marked, as usual, but unlike in most other
cases when it comes to foreign insertions, it is not translated or explained.
Reminding the reader of Vilnius’s own multicultural and multilingual history,
the untranslated sentence in Polish also signals not only the narrator’s
familiarity with the language, but a degree of comfort, even intimacy that she
admits to not having with English when she speaks of lacking the sense of it:
“Neturiu angly kalbos jausmo ir turbit niekada neturesiu” (p. 106). By
contrast, Polish, although “forgotten,” is described as an inextricable part of
the narrator’s selfhood: as she contemplates whether one can truly forget
a language, her conclusion is that forgetting a language would entail forgetting
oneself (p. 199). Polish is the narrator’s first language among several learned
in her childhood: “ISmokusi tarti pirmuosius zodzius, iS pradziy kalbé&jau tik
lenkiskai, prosenelés kalba, pati to nezinodama gyvenau savo uzdaroje,
miniatidrinéje uzsienio teritorijoje. Sesuo moké lietuvisky zodziy, kiemo
vaikai — rusisky” (p. 104).8 In this passage, she also metaphorically describes
languages in spatial terms: her great grandmother’s Polish constructs
a “foreign territory” at home, coexisting with the sister’s Lithuanian, whereas
the outside - children’s games in the yard - is linked to Russian.

One of the last chapters of Cicénaité’s novel, titled “*Wor(l)d,” reiterates
a similar motif, albeit in a different way, foregrounding, already in its title,
the connection the narrator wants to see between words and worlds, that is,
entire systems and structures or sets of meaning that they open to.
The chapter reads in its entirety:

7 Wilno jest cudem [Vilnius is a miracle], I could say silently in my forgotten language,
but can you really forget your language; wouldn’t you forget yourself if you forgot your
language?

8 After I learned to pronounce my first words, at first I spoke only Polish, the language
of my great-grandmother; without being aware of it, I lived in my own secluded miniature
foreign territory. My sister was teaching me Lithuanian words, the children outside -
Russian ones.
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Jau miegi?

Ar pastebéjai, kad tik viena raidé skiria word ir world?
Kaip manai, ar tai kg nors reiskia?

Man norisi tikéti, kad reiskia.

Jei nemiegi, kartok paskui mane.

One word at a time.

Jjei suis as esu

tu es tu esi

il, elle est Jis, ji yra

nous sommes mes esame

vous étes Jjds esate

ils, ells sont jie, jos yra (Cicénaité, 2022, p. 280)°

Although addressed to the narrator’s husband, these lines are part of
the narrator’s internal monologue, not an actual conversation. They stage
an imaginary attempt to teach him the narrator’s native Lithuanian: she speaks
of this repeatedly in the chapter preceding “Wor(l)d,” in which the repetition
extends over several pages and creates an incantatory effect as the narrator
lists numerous aspects of Lithuanian she wants to teach him, including reading
and writing, words and swearwords, and how to pronounce them, past simple
and past frequentative tenses, but also eating, driving, and making love in

Lithuanian:

AsS iSmokysiu tave lietuviskai, pasakiau jam, o gal noréjau
pasakyti, tada, kai mus uzklojo naktiné Voga Vogos tyla be
menkiausio garso, kokia blina mieste, kuriame nieko nevyksta.
ISmokysiu tave kitokiy namuy. [...] ISmokysiu tave valgyti
lietuviskai, skaityti lietuviskai, rasyti lietuviSkai, vairuoti
lietuviskai, keiktis lietuviskai, mylétis lietuviskai. [...]
ISmokysiu tave, kad visi Sie Zodziai reikalingi, kad negalima
pamirsti né vieno. ISmokysiu tave, kaip juos istarti. [...]
ISmokysiu tave myléti batajj kartinj ir batajj dazninj laika.
ISmokysiu tave tikéti basimuoju laiku. [...]

O tada tu galési iSmokyti mane prancizisSkai. (pp. 274-76;
emphasis added)*°

° Are you asleep?

Have you noticed only one letter separates word and world?

Do you think it means something?

I would like to believe it does.

If you are not sleeping, repeat after me.

One word at a time.
10 1 will teach you Lithuanian, I told him, or maybe I just wanted to tell him that after
the silence of the Voga Voga night covered us like a blanket, the total silence of a city
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The passage and the chapter end with the narrator’s suggestion that
later he teach her French, and the chapter “Wor(l)d,” which follows
immediately after, thus stages an imagined lesson during which both
participants are expected to switch from English, in which they speak to each
other, to their mother-tongues, Lithuanian for the narrator, and French for her
French Canadian husband, the language he admits to forgetting (p. 160). This
exchange structured upon the principle of translation thus foregrounds
the motif of a dictionary, which at this point can be seen as being given
a metaphorical meaning to suggest the relationship between the narrator and
her husband. The imagined lesson stages a rhythmical exchange of phrases
which conjugate the verb “to be” in French and English, translating from his
native French to her native Lithuanian. The lines are formatted to resemble
poetic stanzas, in which each line can be read as an independent sentence,
asserting the existence of various Subjects, in two languages.

Formatted this way, the page containing in the chapter “Wor(l)d” is
thus a carefully constructed multilingual space, in which lines in the three
languages relevant in the couple’s relationship are arranged in such a way as
to invite to a dialogue with one another, leaving it to the reader to explore
the similarities and differences between the sentences, particularly their
spelling and pronunciation, that is, the multimodal aspects of visuality and
sound (e.g. the similarity of the French “tu es” and the Lithuanian “tu esi”).
Notably, too, the lines conjugating the verb “to be” in Lithuanian are also
italicized, the graphic emphasis reserved in the predominantly Lithuanian text
to mark words and phrases in other languages or quotations from poems.
Thereby these Lithuanian lines are subsumed by the format of the poem and
a bilingual language game, in which both languages participate on equal terms
without any unease or tensions.

The latter mark only the narrator’s relationship to English and

the English-speaking society of Australia, the host country, in which her status,

where nothing ever happens. I will teach you a different home. I will teach you to
eat in Lithuanian, to read in Lithuanian, to write in Lithuanian, to drive in Lithuanian, to
swear in Lithuanian, to make love in Lithuanian. [...] I will teach you that all these
words are necessary, that none can be forgotten. I will teach you to pronounce them.
[...] I will teach you to love the past tense and the past frequentative. I will teach
you to believe in the future tense. [...]

And then you can teach me French.
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unlike her husband’s, is still precarious as she is not a citizen. For instance,
during a stop at a car park, she notices a garbage can with the words
“NO VEGAN" spray painted on it and says to her husband:

Dar betriksta uzraSo GO BACK WHERE YOU BELONG,
tarsteléjau.

Jis blty skirtas ne man, atsaké vyras.

Ne tau. Nes tu turi Australijos pilietybe ir valgai mésa.

Ir anvgliékai kalbu be akcento, pridireé vyras.

Su Siaurés Amerikos akcentu, pataisiau jj. Taves, kaip ir
manes, dar klausia, iS kur esi, nors jau penkerius metus
nebuvai griZzes | Monrealj. (Cicénaité 2022, p. 160)!!

In addition to her heightened awareness of not belonging in Australia,
the narrator is also more sensitive than her husband to their accents, albeit
quite different, marking them as outsiders. But she also perceives English as
“jarring,” intrusive and possibly disruptive as it enters the language of
migrants: “Bet sykiu man ausj rézé emigranty kalba - vos iSvaziave jie |
kiekvieng sakinj prikaiSiodavo angliSky Zzodziy, tarsi angliskai kalbédami
atrodyty protingesni, o i$ tikro kabindavosi uz ty zodziy kaip uz ramenty,
bergzdziai ieSkodami savo neiSver¢iamam naujam gyvenimui tdrio ir svorio”
(p. 158).12 In this passage, the narrator once again underscores the migrant’s
state of “permanent (self-)translation,” to borrow Meylaert’s phrase (2006,
p. 1), the state which is both thematized in the novel and organizes
the narrative, employing the structure of a dictionary.

The narrator is not new to English, the language she first learnt at
school in Lithuania (p. 106), used during her graduate studies in New Zealand,
in her marriage, and in the numerous years in Sydney (p. 167). Nonetheless,

what she focuses on are the moments when English, which she assumed she

11 All that’s missing is the line, GO BACK WHERE YOU BELONG, I mumbled.

It wouldn’t be meant for me, answered my husband.

It wouldn’t. Because you have Australian citizenship and eat meat.

And my English has no accent, added my husband.

You have North American accent, I corrected him. You, just like me, still get asked where
you are from, though you haven’t been to Montreal in five years.

12 But at the same time, I found the language spoken by emigrant jarring - as soon as
they left, they would start cramming English words into every sentence, as if that would
make them sound smarter, but in reality they were hanging onto those words as if these
were crutches, vainly searching for substance and weight for their untranslatable new
lives.
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knew, would “laugh in [her] face” (p. 158). As the narrator explains: “Galéciau
mintinai iSmokti visa zodyna, bet vis tiek jausiuosi lost in translation,
pasiklydusi vertime, srovés nubloksta liksiu parastéje. Visuomet atsiranda
7odis, kuris netures riby, kranty, atitikmenuy. Zodis, kurj reikés i$galvoti”
(p. 159).13 This leads to her exploration of individual words as utterances, as
messages, but also as sounds and sights, as Cicénaité herself says in
an interview (in Tudr, 2022, para. 7), and as can be seen, for instance, in
the chapter “Wor(ld),” whose title constructs a pun, highlighted in the following

line:

Ar pastebéjai, kad tik viena raidé skiria word ir world?
Kaip manai, ar tai kg nors reiskia?
Man norisi tikéti, kad reiskia. (Cicénaite, 2022, p. 280)14

Notably, unlike with the majority of other foreign, particularly English,
insertions, neither the word “word” nor “world” is translated: indeed,
translating them would mean erasing the pun. In a similar way, each chapter
is centred around the titular word, which is discussed, analysed, exemplified,
put in contexts, compared to Lithuanian words, linked to the narrator’s
experiences. In some cases, an English word even relieves anxieties caused by

specific social norms to which the narrator does not conform, for example:

Ieskodama prieglobsCio angly kalboje, radau atsakyma,
atsivérusj dviem zZodziais - childless ir childfree. Childless, arba
bevaikeé, buvo zodis, kurj visi zinojo, tai buvo jdagas kaktoje,
nuosprendis, zodis, zymintis neturéjimg, praradima, skausmag
[..].

Childfree, arba laisva nuo vaiky, buvo Zodis, kurj zinojo ne visi,
zymintis moterj, iSdrisusig patikéti, kad ji ir jos kilinas gali bati
vertingi patys sau, netape kito tasa, paslaptingu indu kitai
gyvybei sukurti.

AS tiesiog esu as. AS nesu -/ess. [...]

131 could learn an entire dictionary by heart, but I will still feel lost in translation, lost in
translation, carried away by a flow, stranded into the margins. There will always be
a word which will have no boundaries, no shores, no equivalents. A word which T will
need to invent.
4 Have you noticed only one letter separates word and world?

Do you think it means something?

I would like to believe it does.
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Nesu nei child-less, nei child-free. AS tiesiog esu as; as tiesiog
esu free. (pp. 39-40)!5

What is also important is that such passages uncover the very different
principles at work behind multilingualism and translation: as Grutman (1998)
points out, while multilingualism “evokes the co-presence of two or more
languages (in a given society, text or individual)” and thus is supplementary,
translation “involves a substitution of one language for another” (p. 157).

Thus the novel is structured as a wordbook, in which each chapter’s
English titles are arranged alphabetically, and the final chapter “Zzzz"” brings
all the previous titular words together, integrating them into the description of
the characters’ return to their home in Sydney as their trip is over. Asked about
the selection, Cicenaité speaks about words being connected to her personal
experiences or suggestive of the issue of untranslatability, but she also admits
to some being rather random or even unexpected choices (in Tuur, 2022,
para. 7). Indeed, apart from the alphabetical order in which the words used for
the chapter titles are set, it is difficult to trace one single consistent thematic
pattern behind them. The list reads, in its entirety: “Afterlife,” “Broken,”
“Childfree,” "“Damaged,” “Eternity,” “Falling,” "“Ghosts,” “Homesick,”
“Intimacy,” “Jetlag,” “Kismet,” “Lost,” “Missing,” “Nevermore,” “Outback,”
“Petrichor,” “Quiet,” “Reality,” “Serendipity,” “Thanatophobia,” “Unicorn,”
“Virga,” “Wor(l)d,” “Xenophobia,” “Yearning,” and “Zzzzz.” The words are not
linked to the geography behind the road trip, or to the two characters’ stories
of migration, although the name of their current country of residence,
Australia, starting with “"A” would seem a tempting choice: the more so that in
the opening chapter of the novel, titled “Afterlife,” the narrator remembers
a border guard at the airport in Sydney returning her passport and greeting
her with “Welcome to Australia. Welcome home.” (Cicénaité 2022, p. 10)

1> Looking for refuge in the English language, I found an answer which opened up for me
in two words - childless and childfree. Childless, or without children, was a word
everybody knew; it was a mark branded onto one’s forehead, a verdict, a word marking
not-having, loss, pain [...].

Childfree, or free from children, was a word not everybody knew, describing a woman
who dared to believe that she and her body can be valuable in themselves, without
becoming an extension of somebody else, a mysterious vessel to create a new life.

I am just me. I am not -/ess. [...]

I am neither child-less, nor child-free. I am just me; I am simply free.
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However, only one titular word, the untranslatable “outback,” references
Australian realia. The words on the list are nouns and adjectives/ participles,
and even an onomatopoeia (“Zzzzz"); some are negative in meaning, such as
“broken,” “damaged,” “lost,” “missing,” or "“xenophobia,” and convey
discomfort or longing (e.g. “jetlag,” “falling, “ghosts,” or “yearning”), while

others are positive, e.g. “serendipity”; many are recognizably English, while

/AN ”w

some are borrowings from other languages, e.g. “kismet,” “petrichor,” “virga”;
some denote abstractions, while some others refer to specific cultural realia
(“outback”), legendary beings (“unicorn”), or are intertextual references
(“nevermore,” the title of Edgar Allen Poe’s poem, passages from which are
quoted in the correspondent chapter). What is in common among most of
the titular words is challenges translating them into Lithuanian as each opens
up to an entire “world.” As Laimantas Jonusys (2023) suggests in his review of
the novel, Cicénaité’s dictionary of English is explicitly Lithuanian as it seeks to
convey and address the discomfort and cultural tensions which mark
the narrator’s state as a migrant (para. 8). Still, the Lithuanian migrant’s
musings are subjected to the logic of a foreign alphabet, which restricts
the number of the words as well as arranges them in a sequence.

In her analysis of alphabetization as used in literary texts, Jacquelyn
Ardam (2014) identifies two “competing” ways of understanding and employing
the alphabetical sequence and its “distinctive orderly aesthetic”: seeing it as
“a horizontally organized, nonhierarchical trope of metonymy, or as a vertically
oriented, hierarchical trope of metaphor” (pp. 138, 139). The metonymic
reading underscores the alphabet as “pure form” (Ardam, 2014, p. 139), in
which the ordering of the elements is, as pointed out by Susan Stewart (1978),
arbitrary and non-hierarchical, lacking a meaningful order (p. 190). In other
words, “Z isn’t worth more than A is. It's just further along” (Ardam, 2014,
p. 139). Nonetheless, according to Ardam, “[i]n almost all literary texts,
the [alphabetical] sequence functions as a metaphor for order or power,
the symbolic register, or even for civilization itself” (2014, p. 138).
The metaphorical interpretation relies on the fact that, as Roland Barthes
(1994) puts it, “everyone knows [the alphabet], recognizes it, and agrees on
it,” thereby endowing the sequence of arbitrary signs — letters — with meaning
(p. 147).
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In Cicénaité’s novel, both interpretations supplement each other. On
one hand, there being no single consistent identifiable pattern to the titular
words for the chapters gestures towards the metonymical reading of
the alphabetical order and supplements the mode of the stream of
consciousness of the narrative: there is no particular reason why a specific
word is mentioned in a specific place. Indeed, the novel can be read as any
dictionary or reference text, picking out specific titular words and thus chapters
in whichever order. Yet, as musings on specific words are frequently not
contained withing the limits of a specific chapter, but extend into others (see
also Ivanova 2023, para. 4), the alphabetical order of the chapter titles
becomes linked to the narrative structure, that of the road story, which
establishes the novel’s chronology and linearity. Along with its foreign
alphabet, the dictionary in/of the novel becomes a metaphor: the motif of
the travel of the main narrative line is extended to suggest a travel in
the English language, following the route set by its alphabet and with specific
words becoming sites and sights on which the traveller-narrator’s gaze dwells

for longer.

Experienced Multilingualism in the Novel Angly kalbos Zodynas

Analyzing multilingual literary texts, it is equally important to address
the fact that they can refer to the real-life socio-historical realia and can also
employ different multilingual practices to foreground them. Akvilina Cicénaité’s
novel focuses on two immigrants in Australia, finding themselves in the state
of constant translation between languages, different realities, and cultures.
The characters’ lived or “experienced” multilingualism is mostly reflected
in latent form, supplementing the narrator’s personal musings with
theoretical insights and concepts, such as the "third space’, the “imaginary
homeland”, etc.; yet such musings can be disrupted by explicit instances
of multilingualism, as in the passage in which the narrator remembers her
arrival in Australia, which would become her new home. She begins by
commenting on the gradual loss of her native language because of
her move to an English-speaking environment and ends with

the untranslated English phrase "Welcome to Australia. Welcome home,”
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foregrounding the issue of belonging and that shift into a different

language:

[...] pasijutau lyg pirmosiomis dienomis Piety pusrutulyje, kai
atvaziavau manydama mokanti angliSkai, bet i$ tikro
supratau kas antra Zzodj, apkurtau, atsitrenkiau |
uzdarytas kalbos duris. Bégo dienos, savaités, ménesiai,
pamazu émiau atgauti klausg, uzsklestos durys prasivéré,
galéjau Smurksteléti j kalbos vidy, uzuosti naujumu kvepianciy
zodziy formas, nesiotis juos pakibusius ant liezuvio galo, vieni
Svelnls it Suns kailis, kiti Svitriniu popieriumi nudilginantys
pirstus. Anuomet dar nezinojau, kad viskas klostosi
mazdaug taip: i$ pradziy nezinai svetimos kalbos Zodziy.
Paskui juos jsimeni, bet vis pamirsti. Tada imi pamirsti
Zodzius gimtaja kalba. Tada dalis taves pradeda gyventi
tik vienoje kalboje. Galiausiai atsiranda
neisverédiamumas. IS viso Zmogaus lieka pusé, kaip tada, kai
pagaliau istriksti i$ didziojo banginio Airbus A380 viduriy [...].
Atiduodamas pasq jis [pasienietis] mostelés man praeiti.
Welcome to Australia. Welcome home. (Cicénaité, 2022,
pp. 9-10; emphasis added)®

As the literary critic Eglé Mikulskyté notes, one of the central
issues addressed in the novel is how to “tame” the in-between state and
to accept the language of the new country (Mikulskyté, 2023, para. 2). As
the narrator continuously reflects on this issue, three distinct layers of
“experienced” multilingualism can be identified in the text: 1) the global and
historical overview (the Australian continent and its multicultural / multilingual

history), 2) the multilingual Australian society and, in particular,

16 [,..] I suddenly felt the way I had during my first days in the Southern Hemisphere,
where I had arrived, thinking I knew English, but in fact, I could only understand
every other word and felt I was going deaf, hitting on the closed door of
the language. With passing days, weeks and months, I slowly began to regain my
hearing: the locked door opened a crack, and I could slip inside, into the language, and
breath in the shapes of its words, which smelled of newness. I carried those words
hanging on the tip of my tongue - some soft like the fur of a dog, some coarse, like
sandpaper. I didn't know then that it works like this when it comes to a foreign
language: at first, you don't know the words. Then you memorize the words but
keep forgetting them. Then you start forgetting words in your own mother
tongue. Then part of you starts living in one language only. And eventually, you
have to deal with untranslatability. You have been reduced by half, like when you
finally break away from the bowels of the great whale Airbus A380 and line up at
the immigration gate [...]. Handing back my passport, he [the border guard] waves me
to go ahead. Welcome to Australia. Welcome home.
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the metropolitan space of Sydney, 3) the Lithuanian narrator’s relationship
with her French-Canadian husband as they communicate with each other in

English.

Australia, the Multilingual Continent

“With a continuing civilisation of over sixty thousand years and
approximately 250 languages surviving into the twenty-first century, Australia
has always been a multilingual nation-continent”, says the introduction to
the recently published special issue of the journal Literary Multilingualism
(Edwards & Hogarth, 2024, p. 161). In the novel Angly kalbos Zodynas,
the global and historical perspective on multilingualism finds expression in
a latent form, employing what Deganutti (2022) calls “language reflections”
(p. 610), when the narrator speaks about Australia’s Aboriginal tribes and their
languages, erased by British settler colonialism: “Pries kolonizacijg zemyne
gyveno daugiau nei penki Simtai Ciabuviy genciy, kalbéta dviem Simtais
penkiasdesimcia skirtingy kalby, kiekvienoje kalby grupéje dar bita skirtingy
dialekty. [...] praradus kalbg uzmarstin nugrimzta istisi pasauliai, prarandamos
nesuskaiciuojamos kultlrinés visatos” (Cicénaité, 2022, pp. 160-61).17 In this
context, the narrator reflects on how quickly English “covered this continent”
and speculates about “what it would be like now without the dominance of
English” (p. 287). She makes an ironic comparison of the English language to
the invasive species brought to the Australian continent by the colonizers:
“Jeigu angly kalba bty gyvinas, ji bty triusis” (p. 288).18 It is worth noting
that critics such as Mikulskaité (2023) consider the reflections on multi-ethnic
and multilingual Australia in the novel to be even more successful than
the descriptions of the narrator's in-between state as a migrant or the analysis
of the relationship with her husband (para. 4).

Driving the car to the Australian outback with her husband,
the narrator ponders about the extinct Aboriginal languages and the English

17 Before the colonisation, this continent had been home to more than five hundred
indigenous tribes. They spoke two hundred and fifty different languages, and each
language group also had different dialects. [...] with the loss of a language, entire worlds
sink into oblivion. Countless cultural universes are lost.

8 If English were an animal, it would be a rabbit.
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toponyms which preserve traumatic cultural memory of the continent.
The following passage is an example of such musings, textually presented by
combining latent and explicitly manifest forms of multilingualism, the latter

instances graphically marked with italics:

Vienos i$ ty pirmuyjy tauty kalby miré visiems laikams. Kitos
kalbos miega ir gal dar kada nors pabus. Vienoms kalboms
mirStant, kitos prisimena - Zemyno Zemélapis nuzymeétas
viety, pavadinty Massacre, Poisoned Waterhole Creek,
Haunted Creek, Murderers Flat, Massacre Inlet,
Slaughterhouse Gully. Gal kolonijy istorija ir bus nugalétojy
istorija, bet kalba isduos praéjusiy amziy nusikaltimus.
(Cicénaité, 2022, p. 285)*°

The novel refers to the initial clashes between the new settlers and
the Aboriginal tribes, to the “fundamental misunderstanding” (p. 286) between
the two groups, the forced assimilation of Aboriginal peoples, and attempts to
preserve Aboriginal languages. In a fast-changing world, the narrator searches
for stability and permanence, and brings up the motif of immortality,
particularly the immortality of a language, or at least of individual words:
“Nemirtingumo ieSkau ZodZiuose - savo ir svetimos kalbos." (p. 183)20
Forgetting is often equated with death; to forget a language is to forget
oneself: “argi galima pamirsti kalba, argi pamirses kalbg nepamirstum saves?”
(p. 199).2! The narrator’s reflections on the Aboriginal cultures and languages
that have been erased by settler colonialism echo the motif of death,
repeatedly evoked in the novel: time after time, the narrator mentions global
catastrophes, particularly those ravaging the Australian continent (p. 153),
contemplates her own possible death (p. 13), and imagines the loss of her

loved ones in the face of the COVID pandemic (p. 16).

1% Some of the languages of those first peoples are dead. Others have been asleep, and
there is a chance they may wake up at some point. While some languages die, others
remember - the map of this continent is dotted with places named Massacre, Poisoned
Waterhole Creek, Haunted Creek, Murderers Flat, Massacre Inlet, Slaughterhouse Gully.
The history of the colonies may be the history of the victors, but the language betrays
the crimes of the past.

20 T look for immortality in words — in my own and in those of a foreign language.

21 can you really forget your language; wouldn’t you forget yourself if you forgot your
language?
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Alongside the narrator’s reflections on Australia’s multilingual past and
her composing a personal dictionary of English, she tells the story of
Patyegarang, a fifteen-year-old Aboriginal girl of the Gadigal tribe. At the end
of 18% century, Petyegarang taught English lieutenant William Dawes (1762-
1836) the language of her people and, as explained by the narrator, she is
thought to be one of the first people to have taught an Aboriginal language to
the early colonists in New South Wales (Cicénaité, 2022, p. 286). Petyegarang
assisted Dawes in documenting the Eora language, spoken by the Gadigal
people and other tribes, sometimes referred to as the Sydney language. During
this collaboration, Patyegarang learned to speak and read English from Dawes:
“Antipodal as they were, this pair still managed to converse regularly, often
intimately, studying each other’s utterances, feeling a trust grow that can fairly
be called affection” (Gibson, 2010, p. 245). This relationship of two people from
two different worlds, learning each other’s language, becomes an expectation
that the narrator projects onto her own marriage. As discussed in the previous
section of the paper, this becomes particularly evident in the chapter “Wor(l)d”
(Cicénaité, 2022, p. 280), in which the narrator stages an imaginary language
lesson for her husband. Both examples foreground the need to explain/
translate for each other and thereby employ the central image of the novel -
that of a dictionary — as a metaphor for a relationship.

In Cicénaité's novel, Australia is described as a continent of humerous
extinct Aboriginal languages, and simultaneously, one that contains multitudes
of languages and cultures due to waves of immigration and globalization (2022,
p. 288). The narrator and her husband are two of hundreds of thousands of
immigrants, contributing to a cultural and linguistic mix of contemporary
Australia. The novel explores the issue of migration and postcolonial condition,
employing what Deganutti (2022) calls “language references” and “languages
reflections” (p. 610), as well as intra-textual code mixing, including in
the Lithuanian narrative not only English but also some Aboriginal words, e.g.,
“tariadyaou”, “tyerabarrbowaryaou”, or “putuwa” (Cicénaité, 2022, p. 286),
thereby bringing extinct languages back to life, albeit temporarily, raising
linguistic awareness, and, at least in part, freeing her own narrative from

the dominance of English-language insertions.
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Multilingualism and the Metropolitan Space of Sydney

The second and very important aspect of experienced multilingualism
in Cicénaité’s novel is related to the narrator’s identity as she feels she is
“nenusakomos tautybés, nenusakomo amziaus, nenusakomos profesijos,
jauciausi nenusakoma" (2022, p. 13)22 and, particularly, to her relationship to
the metropolitan multicultural and multilingual space of Sydney, or the host
society in general.

In line with the metaphor of the dictionary, which structures the novel,
Sydney is also presented as an alphabet: the narrator’s adjustment to the new
continent, the new city and the new cultural and linguistic environment is
described as beginning with the letter A (p. 10). A little later comes a more
specific parallel between the city and a dictionary: “Sidnéjus turéjo daug veidy,
skirtingose jo kampuose galiojo skirtingos taisyklés, — ir vél galéjau pasijusti
prasalaite, miesto abécéléje jstrigusia jei ne ties A, tai ties C raide” (p. 33).%3
The narrator wanders the streets of Sydney, comparing different suburbs,

observing people, and learning a new dialect:

Mokiausi australiSko zargono, nors visa paslaptis
dazniausiai buvo trumpinti Zodzius: taip afternoon virsta
arvo, avocado - avo, barbacue - barbie, breakfast- brekky. Dar
buvo kity, kuriuos galéjai iSmokti mesteléti su australiSku
nerupestingumu: Chrissie, crikey, devo, esky, fai dinkum, flat
out, good on ya, heaps, lollies, Maccas, mate, mozzie, no
drama, no worries, pissed, reckon, sickie, Straya! (p. 62;
emphasis added).2*

A middle class intellectual with a long personal experience of migration

and linguistic competences (that is why numerous other languages besides

22 of indescribable nationality, of indescribable age, of indescribable occupation. I felt
indescribable.

23 Sydney had many faces, and different rules governed different parts of the city - and
thus I felt like an outsider once again, stuck in the city's alphabet - maybe not at
the letter A, but certainly at C.

24 T was learning Australian English, although the main secret was simply to
abbreviate most words: thereby, afternoon becomes arvo, avocado becomes avo,
barbacue becomes barbie, breakfast becomes brekky. There were other words, too,
which you could learn to insert here and there with ease: Chrissie, crikey, devo, esky,
fai dinkum, flat out, good on ya, heaps, lollies, Maccas, mate, mozzie, no drama, no
worries, pissed, reckon, sickie, Straya!
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English are present in the novel, latently or explicitly), the narrator gets to
know Sydney and its surroundings rather quickly. She adapts to the city’s
lifestyle and feels she has unlocked the doors to a new cultural and linguistic
environment. In this, Cicénaité’s narrator stands in contrast to the Lithuanian
or East European migrant workers in Great Britain, as described in the texts by
other Lithuanian writers, e.g. by Paulina Pukyté in her multi-genre book Bedalis
ir labdarys (A Loser and a Do-gooder) (2013) or by Uné Kaunaité in her novel
Zmones i$ Alkapés (People from Alkapé) (2015). Cicénaité's narrator embraces
the changes that have accompanied her move to Sydney: “Siame saulétame
pusrutulyje tapo nebesvarbu, kas buvo anksciau” (2022, p. 36).2%> According to
Ineta Pulkauninké (2024), this is how a non-traumatized creative mind works
- it is able to detect, analyze, and perceive other variations of itself, to tolerate
the doubling of ethnic identity (transnational identity), and, if necessary, to re-
create the identity in relation to oneself or others in the new social context
(p- 140).

On the other hand, the narrator admits that she is still influenced by

her Nordic background and her native language:

Bet jgimta kito krasto sakiniy melancholija buvo per
giliai jsigérusi j oda. Jos negaléjai nuplauti. Jos kvapai buvo
neisdizenfekuojami. [...].

Mano Sirdis buvo kompasas, kuris rodé kryptj i Siaure.
(p. 36; emphasis added)?®

The narrator describes her state as a migrant crossing landscapes,
cultures, and languages through latent multilingualism, e.g. in the chapter
"Eternity," she reflects on what it would mean for her to grow old and to die in
this strange city, Sydney, surrounded by a foreign language, thereby explicitly

acknowledging her own Otherness:

Galvodavau apie tai, kg reiksty pasenti Sitaip, angliSkai, kg
reiksty mirstant klejoti lietuviskai ir niekas aplinkui taves

25 In this sunny hemisphere, it no longer matters what used to be before.

26 But the innate melancholy of the sentences of the home country had
penetrated your skin too deeply. You couldn't wash it away. Its smell could not be
extinguished with any detergent. [...].

My heart was a compass that pointed North.
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nesuprasty, ka reiksty uzgesti salia Zmoniy, su kuriais
nesieja nei kalba, nei kultura, tik vienas bendras
zmogiskumas; ka reiksty klajoti ilgais pomirtiniais
koridoriais, kur dvasios nekalba tavo kalba, kur jos isvis
neturi tavo kalbos Zodyno. (p. 68-69)

Ir jei mirsiu Cia, tolimame Zzemyne, mieste, kuriame taip lengva
iStirpti, gal niekas ir nesuzinos, kad esu mirusi. Jei
bendruomené Zodziais neisglostys mano veido ir
neislydés vardo, gal is tikro ir nebdsiu mirusi. (p. 273)%7

Living in Sydney, she feels “divided” and frequently speaks with her
husband “about staying or going back” (p. 79). In the chapter “Homesick”,

w M

the narrator admits that for them - modern nomads - home was “Cia ir ten.
Namai reiské gyvenima pasidalijus, pusiau Cia, pusiau kitur, visur laikinai, su
laikrodziais, rodanciais skirtingy laiko zony valandas” (p. 111).28 In her review
of Cicénaité's novel, the writer Sandra Bernotaité (2022), who also spent
a decade living in Australia, notes that Angly kalbos Zodynas is a novel that
breaks through barriers and shows both sides, allowing you to feel both here
and there; she adds that the novel feels relatable to those who live in Lithuania
and those who have emigrated (Bernotaité, para. 4).

In this context, latent and explicitly manifest forms of multilingualism
can be seen as one of the main means of characterization, as proposed by Horn
(1981, p. 226). As modern nomads, Cicénaité’s protagonists are constantly on
the move, employing different languages and adjusting to different cultures.
For example, travelling across Australia, the narrator notes that she is gaining

a better understanding of the host society and language:

Zinosime, ka reiskia bogan - tas zodis turi atitikmeny kitose
Salyse ir kitose kalbose, ar tai bity rednecks, ar white trash,

27 1 would often think about what it would mean to grow old like this, in English; what it
would mean to die delirious, raving about in Lithuanian with nobody around to
understand you; what it would mean to fade aways near people with whom you
share no language and no culture, only mere human-ness; what it would mean
to wander along the long corridors of the afterlife, where spirits don't speak
your language, where they don't even have a dictionary of your language.

And if I die here, on this distant continent, in a city where it is so easy to dissolve, maybe
no one will ever know that I am dead. If my community does not caress my face
and say goodbye to my name, maybe I will not even be really dead.

28 Home was both here and there. Home meant a life divided, half here, half elsewhere,
everywhere temporarily, with clocks showing the hours of different time zones.
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ar runkeliai, ar buduliai. Tai tie, kurie dévi berankovius
marskinélius, geriau zinomus kaip wifebeaters [...] Jeigu jiems
pavyksta praturtéti, pavyzdziui, dirbant kasyklose, biina
praminti cashed-up bogans, taskosi pinigais ir troksta
pademonstruoti turtus. (2022, pp. 80-81)2°

Multilingualism also comes into play when the foreign phrases inserted
into the main text are popular quotations or famous sayings (Horn, 1981,
p. 227), for instance, when the narrator reflects on climate change and
sustainability, she adds: “The future is now. There is no Plan(et) B. You'll have
to excuse us, kid, we're in a bit of a pickle here” (Cicénaité, 2022, p. 53);
elsewhere, she reiterates George Floyd's famous phrase “I can't breathe”
(p. 251). One can also find shorter or longer passages from English literary
texts (e.g. chapter "Nevermore” quotes from Poe’s poem several times), and
such intertextuality adds another dimension to a narrative, rooted in social and
cultural realia.

Differently from some rather sophisticated or abstract English words
used for the chapter titles, other English words included in the text of the novel
often refer to the everyday realities, thus creating an “illusion of greater
realism,” to borrow Horn’s phrase (1981, p. 227). They include, for example,
global companies (McDonald’s, Kellogg’s, Kmart, etc.), Australian music bands
(Cold Chisel, Midnight Oil, Savage Garden, Grinspoon), Australian products
(Vegemite, Shapes), cultural realia of Sydney (Bra Boys), as well as
the meteorological phenomena of the continent (East Coast Low, Dust devil,
southerly change). The latter are integrated into the narrative through
explanations provided by the narrator's husband, a meteorologist:
“Kai susituokéme, jau Zinojau, kad rain yra ne tas pats, kas showers, kad
serein yra lengva dulksna, krintanti i$ giedro dangaus po saulélydzio, o

thanatophobia yra baimé prarasti mylima” (p. 16).39 In this case, explicit code-

29 We will already know what bogan means - the word has equivalents in other countries
and other languages, be it rednecks, white trash, or sheeple. It describes those who wear
tank tops, better known as wifebeaters [...] If these people manage to make money, for
example, by working in the mines, they get nicknamed cashed-up bogans. These like to
splash out on fancy things and are always eager to show off their wealth.

30 When we got married, I already knew that rain is not the same as showers, that serein
is a light mist which falls from the clear sky after sunset, and that thanatophobia is
the fear of losing someone you love.
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switching staged in the text also helps, to use Horn’s phrasing, “convey
nuances of meaning that are easier to express in other languages” (1981,
pp. 226-227).

In general, the narrator tries to find what could facilitate her
adjustment to and, at least partial, integration into the new society.
A multilingual configuration constructed in the text and the “comparisons”
provoked between the languages included in it (Deganutti, 2022, p. 596) are
a sign of complex identity of an individual navigating the global world and
accommodating several linguistic and cultural dimensions in his/her daily life.
New linguistic experiences allow the narrator to add to her own world-view new
concepts and ideas, and give voice to previously unnamed feelings, e.g.
“thanatophobia,” the fear of death or, as it is explained in the novel, the fear

of losing a loved one.

Multilingualism in the Relationship of the Couple

In Cicénaité’s novel, experienced multilingualism is related not only to
the social and public sphere, but, even more importantly, to the intimate
relationship, as the protagonists—a Lithuanian woman and her French-
Canadian husband—communicate exclusively in English, a language foreign to
both, albeit to a different extent. Sometimes the narrator sees her multilingual
marriage as a chance to broaden her worldview and boost linguistic
competence: “Suzinojau, kad angliSkai meilé skamba kitaip nei lietuviskai. [...]
Suzinojau, kad jsimyléjimas angliSkai yra falling in love. Suzinojau, kad myléti
galima ir antrgja, ir treCigja, ir ketvirtagja kalba, kad jausmas gali atsiverti
tarpuose tarp zodziy” (2022, p. 77).3! Sometimes, she feels sad and anxious
about the lack of a common language and wonders if her husband also feels
that “mes neturime bendros kalbos. Ar zino, kad santuoka yra bendro zodyno

paieskos” (p. 121).32 These words also foreground the motif of a dictionary,

31 T learned that love sounds different in English and in Lithuanian. [...] I learned that in
English you fall in love. I learned that one can love in a second, third or fourth language,
and that feelings can open up in the spaces between words.

32 we have no common language. Does he know that marriage is a search for a common
vocabulary.
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which, in addition to providing Cicénaité’s narrative a structure, also serves as
a metaphor of a relationship.

In the novel, the narrator tells her life story, but also her husband'’s,
so the reader learns about their backgrounds and the history of their
relationship. As already mentioned, there is very little dialogue in the text, and
as much as there is conveyed in Lithuanian, the narrator assuming the role of
what Deganutti (2022) calls a “fictional translator” (p. 610). Only when
she wants to stress the growing emotional distance between them, does
the narrator include some lines said by her husband in English, the language
they speak to each other in. The effect of linguistic and emotional tension is
even stronger because these English lines are a response to the narrator’s
request, which in the text is written in Lithuanian: “Papasakok man istorijq,
paprasiau. [ ...] I have no stories to tell, atsaké jis.” (Cicénaite, 2022, p. 117)33;
and “I have no stories to tell, dar sykj pakartojo jis. I'm a lonely little planet in
a big universe and like it that way"” (p. 120).34

If one compares the two characters, the husband seems to be less
connected to his native Canada and his first language, French: as the narrator
puts it, “Jo Sirdis buvo kompasas, kurio rodyklé nustojo rodyti kryptj i Siaure”
(p. 120).3% The impression is that the narrator’s husband finds it easier to cope
with the loss of his homeland; in contrast to his wife, he manages to escape
“nuo savo mother tongue” (pp. 143-44).36 After he moves to Australia,
“[j]lis gavo progq perrasyti save naujai kalbai, kurig puikiai mokéjo” (p. 119).37
As for the narrator, the new continent and the new language are at times
perceived by her as restrictive and imprisoning, so breaking free from English
sometimes implies breaking free from Australia: “Angly kalba mus suvedziojo.
[...] Ji turéjo tapti mums laisve, bet tapo dar vienu kaléjimu” (p. 157);
»~Australija man tapo kaléjimu” (p. 272).38 Thus an analysis the connotations

of individual foreign languages in the text, as proposed by Helmich (2016,

33 Tell me your story, I asked [...] I have no stories to tell, he replied.

34 I have no stories to tell, he repeated once more. I'm a lonely little planet in a big
universe and like it that way.

35 His heart was a compass whose needle had stopped pointing North.

36 from his mother tongue

37 He got a chance to rewrite himself in a new language he knew well.

38 English has led us astray. [..] It was supposed to set us free, but it has become one
more prison” (p. 157); “Australia became a prison for me.
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p. 32), in the case of Cicénaité's novel reveals an ambivalent attitude to them:
English is simultaneously seen as a shelter and a prison; it both liberates and
limits the protagonists, turning them into global citizens, but also into internally
divided, fragmented—"damaged”—individuals, particularly when it comes to
the narrator (pp. 50-51, p. 106). The tension in their relationship,
miscommunication and silence, and the differences of their experience, all
uncovered during their journey to Broken Hill, are also fueled by the fact that
for the narrator's husband, forgetting his French and Canada means something
very different than to her: “Zinojau tik tai, kad jis niekada nesigailéjo.
Australija buvo jo laisvé” (p. 301).3°

The narrator frequently reflects on the possible return to her native
Vilnius, but she wants to return there with her husband, in which case,
language would become an even bigger issue and barrier. In a moment of
intimacy, she muses how she would like to teach her husband Lithuanian, but
also about Lithuanian and how fundamentally it pervades the narrator’s being

and selfhood:

As iSmokysiu tave lietuviskai, pasakiau jam, o gal tik
noréjau pasakyti [...]. Tu suprasi, kodél negaliu biti angliskai,
kai mano kaulai dainuoja lietuviskai, kai jy daina degina masy
namy grindis, lubas ir sienas. Tu suprasi, kodel sakau, kad
negaliu Cia likti, negaliu ¢ia mirti. Dabar nesupranti, nes mes
kalbame skirtingomis kalbomis. [...] AS iSmokysiu tave
savo sunkiausios, giliausios, melancholiskiausios
kalbos, ir tu suprasi, kodél kartais pardedu dusti [...]

O tada tu galési iSmokyti mane prancuziskai. (p. 274;
emphasis added)4°

However, the narrator acknowledges that Australia has become their

home, so they must find a language that will bring them “closer together”:

39 All T knew was that he never regretted it. Australia was his freedom.

40 I'll teach you Lithuanian, I told him, or maybe I just wanted to tell him [...] You will
understand why I cannot be in English when my bones are singing in Lithuanian, when
their song sets the floors, ceilings and walls of our house on fire. You will understand
why I say I cannot stay here; I cannot die here. You don’t understand yet because
we speak different languages. [..] I will teach you my language - the hardest,
deepest, and most melancholic, - and you will understand why I sometimes feel as
if I were suffocating [ ...]

And then you can teach me French.
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Mokysimés esamojo, bitojo kartinio, bGtojo dazninio ir
blsimojo laiko. Mokysimés pripildyti beprasmybe prasmés.
Rasti priebéga Zodziuose. [...] 1ISsigalvosime nauja,
iSvykusiujy, kalba; migranty, popieriniais léktuvéliais
skriejanciy | ta patj tiksla. (p. 314; emphasis added)*!

As is evident in these passages, in a multicultural and multilingual
relationship, language becomes “a zone of negotiation”, to borrow another
Lithuanian writer Dalia Staponkuté’s phrase: speaking about language is
the only way to overcome the discomfort of being split into two parts
(in Gimbutaité, 2017, para. 10), both in real life and in fiction.

Conclusions

Creative incorporation of multiple languages in Akvilina Cicénaité’s
novel Angly kalbos Zodynas is an example of another contemporary Lithuanian
writer setting out to break linguistic and cultural boundaries in her text.
The sometimes-provocative ways contemporary Lithuanian literature has
recently embraced multilingualism, particularly its explicit manifestations, used
in abundance and carefully “staged,” to borrow Rainier Grutman’s phrase
(2024, p. 22), also reveals the extent to which certain texts meet the current
tone of global migration and mobility literature. Cicénaité’s entire novel, from
beginning to end, is a play with language/s, which supplements the first-person
narrator’s reflections about language and the history of Australia, observations
of Sydney and its people, and exploration of her personal relationships and
transformations of identity. In a text like this, the technical aspects of
multilingualism—the number, localization or length of insertions in other
languages (mainly English) into the narrative—are less important than
the functions they perform, structurally and visually enhancing the themes

related to the migrant condition, explored in the text.

41 We will learn about tenses: the present tense, the past simple and past frequentative,
and the future tense. We will learn to fill meaninglessness with meaning. [..] We will
invent a new language, the language of those who have left, the language of
the migrants aboard paper airplanes, flying to the same destination.
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Foreign languages in Cicenaité’s novel are incorporated for both
aesthetic and thematic purposes. A multilingual configuration constructed in
the novel imposes upon it a structure, that of a dictionary, which supplements
the narrative structure of a road story. In addition to organizing the narrator’s
meditative narration, it also offers instances of intertextuality and word play.
Simultaneously the dictionary in the novel is also a central motif and metaphor,
foregrounding the narrator’s multilingual and multicultural experiences in
Australia with her French-Canadian husband. The dictionary and the processes
of translation implied in it are used as a metaphor of relationships: with other
human beings, with other places, languages & cultures.

The novel’s explicit multilingualism also illustrates the voice of
the global migrant generation. The first-person narrator frequently reflects on
the status of various languages, particularly the gradual shift from the mother
tongue to English, which is presented rather ambivalently. For ‘global nomads’,
English is a refuge and a means of communication, both in the host society and
in an intercultural relationship. At the same time, the narrator explores the role
English played to silence the former cultural polyphony of the Australian
continent and foregrounds her own personal discomfort at being unable
appease homesickness and suppress the echoes of her own native language,
despite her seemingly comfortable bilingualism, transcultural identity as well
as her experience and skills in navigating different cultural codes: this is
evident in the narrator’s description of the English language as a “prison,”
simultaneously acknowledging how this experience is extremely subjective as
her husband feels “freed” from his mother tongue. It is also important that the
linguistic and cultural tensions in the consciousness of the migrant and his/her
(dis)integration in/to the new space are also reflected in the personal story of
the Lithuanian narrator's relationship with her French-Canadian husband.

Analyzing multilingual fiction, particularly multilingual migration and
mobility literature, it is always dangerous to overfocus on the social and
ideological aspects of the texts, disregarding specific aesthetic play, which can
be extremely important, as is evident in the novels, such as Angly kalbos
Zodynas by Cicénaité. We therefore want to emphasize the importance of
addressing both experienced/ thematized multilingualism and its aesthetic

staging in a given text, with particular attention to explicit code-switching, but
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also to latent multilingualism, which is sometimes easier to overlook and

overhear.
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~WOR(L)D": ESTETINIS IR PATIRTINIS DAUGIAKALBISKUMAS
AKVILINOS CICENAITES ROMANE ,,ANGLU KALBOS
ZODYNAS" / “"A DICTIONARY OF ENGLISH"” (2022)

Anotacija. Siame straipsnyje analizuojamos daugiakalbystés apraikos, sutelkus
démesj | estetine ir temine funkcijas Akvilinos Cicénaités autofikciniame romane ,Angly
kalbos Zodynas" (2022). Lietuviy kalba parasytame tekste, reflektuojant migranty
patirtis, vartojamos jvairios kalbos, dazniausiai angly. Romane pasakojama apie lietuviy
rasytojq ir jos Kanados pranclizy kilmés vyra, gyvenancius Australijoje ir automobiliu
keliaujancius po Salj. Jiedu nuolat jauciasi esq vertimo blsenos - tarp skirtingy kalby,
realybiy ir kultlry. Kiekvienas romano skyrius, pavadintas angly kalbos ZodZiu, kuria
zodyno struktlirg, padedanciaq sujungti meditatyvines pasakotojos refleksijas. Tyrimo
problema - kaip Cicénaités tekste atsiskleidzia daugiakalbysté ir kokias literatlrines
funkcijas ji atlieka. Analizé remiasi teorinémis prielaidomis apie literatirine
daugiakalbyste, suformuluotomis Rainierio Grutmano (2006, 2024), Tillio Dembecko
(2020), Wernerio Helmicho (2016), Mariannos Deganutti (2022) ir kity; taip pat
daugiakalbystés funkcijy grozinéje literatliroje apibrézimais ir klasifikacija, kurias aptaria
Tillis Dembeckas ir Anne Uhrmacher (2016), Andrasas Hornas (1981), Markusas Hussas
(2021) ir kiti. Remiamasi Siais pagrindiniais principais: literatlriniy teksty
daugiakalbystés ,rezisavimu", t. y. konstravimu, ir dviem pagrindinémis literatlrinés
daugiakalbystés atliekamomis funkcijomis - estetine ir temine (,patirtine®
daugiakalbyste). Pirmoje analizés dalyje nagrinéjama, kaip romano naratyviné strukttra
papildoma daugiakalbémis struktliromis, kurios tekstg pavercia kruopsciai sukonstruota
daugiakalbe tekstine erdve, padedancia atliepti migranty padétj ir blvj. Antroje analizés
dalyje aptariami ,patirtinés" daugiakalbystés pavyzdziai, kurie naratyva itvirtina
konkrec¢iomis socialinémis ir kultlrinémis daugiakultlirés ir daugiakalbés Australijos
realijomis. Cicénaités tekste pasireiskiancios daugiakalbystés analizé straipsnyje siejama
su rasytojos tyrinéjimais apie migranto patirtj ir pastangomis rasti tam tinkamg menine
iSraiska.

Pagrindinés savokos: Akvilina Cicénaité; estetiné ir patirtiné daugiakalbyste;
literatdriné daugiakalbysté; migracijos literatlira; ,surezisuota“ kody kaita; Zodynas.
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CULTURE-LOADED TERMS IN CHRONICLE OF
A BLOOD MERCHANT: A THREE-
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Abstract. In the context of globalization, the effective transmission of culture through
translation has become a pressing concern, particularly in literary works where culture-
loaded terms present significant challenges. This study investigates the translation
strategies applied to culture-loaded terms in Chronicle of a Blood Merchant by Yu Hua,
focusing on the English version translated by Andrew F. Jones. Based on eco-
translatology’s “three-dimensional” transformation theory—including linguistic,
communicative, and cultural dimensions—this study explores the following question:
How does the translator employ adaptive translation strategies for different categories
of culture-loaded terms in Chronicle of a Blood Merchant to achieve dynamic balance
across the three dimensions? A qualitative analysis of eight representative examples,
categorized according to Nida’s classification of culture-loaded terms, reveals that
different translation methods such as literal translation, free translation, and explanatory
paraphrasing are selectively employed to negotiate -cultural specificity. While
the translator demonstrates a strong tendency toward communicative effectiveness and
linguistic fluency, some cultural depth is inevitably compromised. The study argues for
a more integrated approach to strategy selection under eco-translatology, one that
maintains cultural integrity without undermining readability. Through analysis, this study
reveals translators’ strategic preferences across different culture-loaded terms and
examines their implications for cultural transmission, offering insights into the balance
of linguistic, communicative and cultural dimensions.

Keywords: Chinese literature; culture-loaded terms; eco-translatology; literary
translation; Yu Hua.
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Introduction

In the context of accelerating globalization, China’s increasing global
influence has led to a significant shift in translation paradigms—from
“translating the world” to “translating China” (Huang, 2018). This
transformation reflects not only China’s enhanced national power but also
presents a critical mission for contemporary Chinese translators. Literary
translation, as a vital medium for cultural transmission, has gained prominence
in this process, particularly in conveying China's rich cultural heritage to
international audiences.

Translation plays a fundamental role in facilitating cross-cultural
communication and fostering mutual understanding between different societies
(Venuti, 1995). However, the translation of culture-loaded terms presents
unique challenges, as these terms are deeply embedded in the source culture’s
context and often lack direct equivalents in the target language (Nida, 1964).
This complexity demands a delicate balance between linguistic accuracy and
cultural authenticity.

Among contemporary Chinese literature, Yu Hua’'s works stand as
significant vehicles for cultural transmission. Yu Hua (1960-present),
a representative of avant-garde literature, has produced influential works
including To Live, Chronicle of a Blood Merchant, and Brothers. Chronicle of
a Blood Merchant, first published in Harvest (1995) (Ma, 2019), was acclaimed
as one of the “"10 Most Influential Works of the 1990s” by China’s leading critics
and literary editors (Song, 2013). The novel’s international edition, translated
by Andrew F. Jones, has received widespread recognition across more than
40 countries. Critics have particularly praised its portrayal of Chinese family
life during turbulent times, noting its blend of profound affection and dark
humor (Jiang, 2010).

The novel serves as a profound reflection of Chinese society’s
transformations and individual destinies (Wang, 2021), embodying rich cultural
connotations through its distinctive literary style and abundant culture-loaded
terms. Previous research has identified significant challenges in translating
such terms in Yu Hua’'s works, as exemplified by Zhao’s (2022) analysis of

voice transformation in To Live. Chronicle of a Blood Merchant presents similar
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challenges, containing numerous culture-loaded terms that require careful
consideration in translation.

To address these translation challenges systematically, this study
employs eco-translatology, a theoretical framework developed by Hu (2008).
This approach conceptualizes translation within an ecological framework,
examining the interrelationships between textual ecosystems, translation
environments, and translator adaptation. Comprehensive perspectives of eco-
translatology make it particularly suitable for analyzing the translation of
culture-loaded terms, as it considers linguistic, communicative and cultural
dimensions of translation.

This study examines translation strategies for culture-loaded terms in
the English translation of Chronicle of a Blood Merchant through the “three-
dimensional” transformation framework of eco-translatology. Specifically, it
explores how translators employ different strategies across various categories
of culture-loaded terms and identifies patterns in their adaptive selections
across linguistic, communicative, and cultural dimensions. By analyzing specific
examples and evaluating their effectiveness across linguistic, communicative,
cultural dimensions, this study seeks to contribute to the broader discourse on
cultural translation strategies and provide practical insights for translating

Chinese literature in a global context.
Literature Review
Overview of Translation Studies on Yu Hua’s work
Research on the translation of Yu Hua’s works has evolved significantly
over the past decades, encompassing various analytical perspectives and
methodological approaches. This section presents a systematic review of
existing scholarship, focusing on translation analyses and challenges.

Analysis of Yu Hua’s Translated Works

Scholarly examination of Yu Hua’s translated works has demonstrated
increasing sophistication in methodology and scope. The field has witnessed
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substantial development in translation study’s methodology, from early
explorations of basic translation principles to more nuanced analyses of cultural
transfer and reader reception. Research in translation studies has primarily
concentrated on study methodologies and theoretical frameworks (Jiang, 2024;
Liu, 2014; Sun & Han, 2021; Wang, 2022; Zhou & He, 2024), and international
dissemination patterns (Jiang, 2024). These studies have collectively
contributed to a deeper understanding of how Yu Hua’s works traverse
linguistic and cultural boundaries.

Regarding Chronicle of a Blood Merchant specifically, scholars have
approached the text from various analytical angles. Wang (2022) conducted
an in-depth analysis through communicative translation and semantic
translation frameworks, revealing the intricate balance between maintaining
semantic fidelity and achieving effective cross-cultural communication.
Building on this foundation, Zhu & Wu (2022) examined its translation
strategies from the perspective of fidelity principle, particularly focusing on how

cultural elements and narrative style are preserved in translation.

Translation Challenges in Yu Hua’s Works

Translating Yu Hua’s literary works involves complex challenges at
the intersection of language, culture, and ideology. Scholars have long
recognized persistent cross-cultural communication barriers (Guo, 2010; Jiang,
2024; Li et al., 2022), yet efforts to systematically categorize these difficulties
remain crucial to advancing translation practice. One such early and influential
attempt is Liu’s (2014) five-fold framework, which identifies core issues
including the selection and implementation of translation strategies, sensitivity
to ideological shifts, value divergences across cultures, and the representation
of literary aesthetics.

The relationship between these challenges is notably dynamic and
complex. Strategy selection directly influences methodological choices, while
evolving ideological contexts can quickly render established translation
approaches less effective. Cultural issues and dialect translation have emerged
as particularly significant challenges (Wang, 2022; Wang & Quan, 2017),
requiring translators to balance authenticity with accessibility. Yang (2019)
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provided valuable insights through documenting actual translation experiences,
highlighting specific challenges in translating seemingly simple but culturally
loaded language, making concise expressions meaningful to target readers,
maintaining narrative logical structures, and preserving emotional depth within
simple language constructs.

More recent scholarships have expanded this understanding further.
Studies have emphasized the importance of maintaining stylistic consistency
across translations while preserving cultural nuances (Yu, 2024), managing
varying levels of cultural acceptance in different target audiences (Zhao, 2020),
and addressing emerging contemporary translation issues (Zhou & He, 2024).
These challenges become particularly acute when dealing with culturally
specific elements and historical references that may lack direct equivalents in

target languages.

Culture-Loaded Terms

This section examines culture-loaded terms in translation, focusing on
their definitions, classifications, and the translation challenges they present. It
provides the conceptual background necessary for analyzing these culture-
loaded terms in Yu Hua'’s literary works.

Definition and Classification

In 1996, Spanish translator Javier Franco Aixela introduced the concept
of culture-loaded terms in Western countries (Aixeld, 1996/1999). He argued
that culture-loaded terms are textual elements that create translation
challenges due to cultural differences between source and target languages,
either because they do not exist in the target culture or because they carry
different cultural connotations or functions. (Aixeld, 1996/1999, p. 58) Drawing
on the comparison between source and target languages, Mona Baker (2018)
defined culture-loaded terms as terms that are present in the source language
and may lack direct equivalents in the target language. These words can be
specific or abstract and may pertain to religious beliefs, social customs, or
culinary traditions (Baker, 2018, p. 19-20). According to Newmark’s view
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(1988), culture-loaded terms are linguistic expressions that embody
the distinctive ways of life and manifestations peculiar to a specific language
community, reflecting cultural concepts that may lack equivalent
representation in other language systems (Newmark, 1988, p. 94).

Different scholars have different classifications of culture-loaded terms.
Nida (1945) classifies culture-loaded terms into five types: ecological, material,
social, religious, and linguistic. Aixeld (1996/1999) categorizes culture-loaded
terms into two main groups: proper nouns (further divided into conventional
proper nouns and loaded proper names) and common expressions
(encompassing objects, institutions, habits, and opinions specific to different
cultures). Adapting Nida’s classifications, Newmark (1988) classified culture-
loaded terms into five categories: ecology, material culture, social culture,
organizations, customs, activities, procedures and concepts, and gestures and
habits. Among these, the influential and commonly employed method is to
draw on Nida’s classification of culture-loaded terms. Therefore, this study

chooses Nida’s classification of culture-loaded to conduct an analysis.

Challenges in Translating Culture-Loaded Terms

Currently, the translation of culture-loaded terms poses some
difficulties: 1. lack of accuracy (Li & Zhao, 2013; Wang & Yang, 2015);
2. cultural difference (Hao, 2015; Wang, 2011); 3. political issues; 4. lack of
systematism and consistency (Li & Zhao, 2013). All these have affected
the quality of foreign publicity and hindered Chinese culture “going global”.
The status quo points to one fact: the translation of culture-loaded terms calls
for further study.

The translation of culture-loaded terms distinguishes between macro-
level strategies and micro-level methods. At the macro level, Venuti’s (1995)
domestication and foreignization represent fundamental approaches, while
Toury (1995) highlights the influence of translation norms on strategy selection.
At the micro level, translators employ various methods: Newmark’'s (1988)
literal and free translation and Baker’s (2018) addition and omission, and
Nida’s (1964) dynamic equivalence. These methods can be flexibly combined

- 284 -



Xinyu HOU, Deyan ZOU, Shuhan ZHANG

to serve the translator’s chosen overall strategy when handling culture-loaded
terms.

These established models offer important analytical tools for specific
translation contexts. As a complementary approach, eco-translatology
presents an integrative framework where strategy use is seen as adaptive
behavior across linguistic, communicative and cultural dimensions. It views
strategies as “the translator’s selection of translation strategies or translation
methods to adapt to the translational eco-environment” (Hu, 2020b, p. 248).
This shift justifies re-examining classical strategies through a dynamic, multi-

dimensional lens in translating culture-loaded terms.

Eco-Translatology Framework

The eco-translatological approach represents a significant paradigm
shift in translation studies, offering a comprehensive theoretical framework for
understanding translation processes and outcomes. This section examines
the development and application of eco-translatology in contemporary

translation studies.

Theoretical Foundation and Development

The eco-translatological framework, rooted in ecological principles
within translation studies (Wang, 2004), was further advanced through
Professor Hu's pioneering work in developing the Translation Adaptation and
Selection Theory (Hu, 2003) and the subsequent "“three-dimensional”
transformation framework (Hu, 2011). This theoretical system has gained
increasing recognition for its holistic approach to translation analysis.

Recent applications of eco-translatology have demonstrated its
versatility across various translation domains, including subtitle translation
(Cao et al., 2022), political document translation (Li, 2024), and literary
translation analysis (Zhang & Umeanowai, 2023). This broad application
spectrum has both enriched the theoretical framework and provided practical
insights for different translation contexts.
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"Three-Dimensional” Transformation

“Three-dimensional transformation” in eco-translatology refers to
the coordinated adaptation across linguistic, communicative and cultural
dimensions, guided by the principles of multi-dimensional adaptation and
adaptive selection (Hu, 2020a). These dimensions are interdependent and
collectively constitute the ecological environment in which translators operate.

The linguistic dimension involves the restructuring of language
elements to ensure clarity and stylistic appropriateness. The cultural dimension
focuses on the accurate conveyance of cultural connotations, requiring
sensitivity to both source and target cultures. The communicative dimension
concerns the intended function and reception of the translation, aiming to
preserve pragmatic intent (Hu, 2020a). As these dimensions interact
dynamically, three-dimensional transformation becomes an integrative process
that balances form, meaning, and function to achieve ecological equivalence.

Within this framework, translation strategies serve not as isolated
techniques but as adaptive tools that enable transformation across dimensions.
Different strategies are context-sensitive responses to ecological constraints
(Hu, 2020b, p. 247). They function to achieve dynamic balance rather than
mechanical equivalence (Hu, 2020a, p. 136), allowing for a flexible and
purpose-driven approach to the translation of culture-loaded terms. This
ecological perspective on translation strategies provides a valuable framework
for analyzing how culture-loaded terms are handled in literary translation.

In conclusion, this study employs the three-dimensional transformation
framework of eco-translatology to assess translation strategies for culture-
loaded terms in Yu Hua’s Chronicle of a Blood Merchant. Translation choices
are evaluated across linguistic, cultural, and communicative dimensions,
demonstrating that effective translation necessitates adaptive selection—
prioritizing the most relevant dimension for each context while preserving
the overall textual ecology. Drawing on Nida’'s (1945) classification, this
analysis excludes ecological terms due to their cross-cultural commonality and
instead concentrates on the remaining four categories—material, social,
linguistic, and religious culture-loaded terms. Through comparative textual

analysis of the source text (ST) and target text (TT), this research investigates
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how adaptive strategies address the unique challenges of translating culturally
specific elements, balancing cultural specificity with communicative efficacy

within an integrated theoretical framework.

Analysis of Translation of Culture-Loaded Terms from the

Perspective of Eco-Translatology

This study selects eight culture-loaded terms from Chronicle of a Blood
Merchant based on the following considerations. Written in 1995, the novel
portrays China’s social transformation from the 1950s to the 1980s.
The selected terms reflect this sociohistorical context and are crucial for
international readers to grasp the temporal and cultural setting. Through Xu
Sanguan’s perspective, the narrative depicts grassroots life using plain yet
culturally embedded language. These terms are not only vital for plot
development and character portrayal but also serve as representative cases of
different aspects of social and cultural life.

Therefore, this section analyzes the translation of these culture-loaded
terms by first explicating their cultural significance in the source context, then
identifying the translation strategies employed, and finally evaluating these
strategies through the three-dimensional transformation model of eco-
translatology—linguistic, communicative, and cultural. Alternative strategies
are also considered to highlight the trade-offs between readability and cultural

representation.

Material Culture-Loaded Terms

Material culture-loaded terms represent tangible cultural elements that
reflect the physical manifestations of society, including artifacts, tools, clothing,
food, and architectural features (Newmark, 1988, p. 97-98). In Chronicle of a
Blood Merchant, such terms are particularly prevalent in descriptions of daily
life and social activities, serving as crucial vehicles for conveying the authentic

atmosphere of mid-20th-century China.
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Example 1

ST: “Ni shi shud Huang Can Can de? Na shi huangjingu3;
pangbian de, na liiyduyou de shi liotaipdgua.” (#R2 P B alulifr ?
A2 B N s 551, AR Sk it 2 2 K%K . ) [Are you talking about
the golden yellow one? That's the golden melon; the bright
green one beside it is the old-lady melon.]. (Yu, 2013, p. 18)

TT: “Do you mean those shiny yellow ones? Those are Goldens.
The glossy green ones to the side are Old Lady melons.” (Yu,
2003, p. 18)

Analysis: In the ST, the terms “# 41" (hudngjingua) and “#K%)K”
(laotaipégua) refer to regionally specific melon varieties in Chinese agricultural
traditions. “# 4 /", literally “golden melon”, was historically recognized as one
of Shanghai’s four famous melon varieties in the mid-20th century, while “&K
#J\", colloquially named “old lady melon”, refers to the Huzhou melon variety,
traditionally valued for its soft texture considered suitable for elderly
consumption. The translation of these terms is particularly challenging as they
embody local agricultural knowledge and regional cultural identity that have no
direct equivalents in English-speaking cultures. In the English translation, they
are rendered as “Goldens” and “OIld Lady melons” respectively, adopting
a literal translation strategy that preserves the basic semantic meaning while
adapting to target language conventions.

From an eco-translatological perspective, this strategy realizes
the linguistic dimension through semantic transparency and naturalness.
The communicative dimension is also served, as the terms remain intelligible
and contextually appropriate. Meanwhile, the cultural dimension is simplified,
since the historical background and regional specificity of the melons are not

made explicit.

Table 1
Comparison of Different Translation Methods in Three Dimensions
Alternative : :
Strategy Example Translation Analysis
Maintains linguistic
Literal Translation  Goldens / Old Lady Melons fluency; reduces cultural

specificity
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Alternative - .

Strategy Example Translation Analysis

Functional Yellow specialty melons and soft Enhances readability;

Description green melons for the elderly extends text length

Transliteration + Huanngg_ua (a pr|zed_Shangha| Preser_ve.s cultural

Annotation melon variety) / Laotaipogua integrity; creates textual
(traditional Huzhou melon) intervention

The chosen approach represents a compromise that favors readability
and narrative coherence over cultural detail—a decision aligned with the novel’s
primary function as literary entertainment rather than cultural documentation.
It also contributes to what Venuti (1995) terms “domestication”, where cultural
differences are minimized to enhance readability for target audiences. A more
balanced approach might incorporate brief contextual clues that hint at
the cultural significance without disrupting narrative flow, thereby preserving

some cultural depth while maintaining readability.

Example 2

ST: Xu Sanguan juqgi shéu shang na fu zio jiu polan le de
shoutao, ta de shéu y1 yaobai, na shsutao shang de duanxian
hé yi jié y1 jié de duantdu jiu xiang bdlanggu ylyang huangdang
gilai, Xu Sanguan shuo: “Zhe fu shsutao dai le san nian dud le.”
(FEMEET BRI BEE T INTFE, T, BFE LRl
LA —H— BB B IRIR S —FERGEXR, =0 “XEITFE®R
T=8%7. ") [Xu Sanguan raised the worn-out gloves in his
hand. As he waved his hand, the broken threads and loose ends
on the gloves swayed like a rattle drum. Xu Sanguan said, “I've
worn these gloves for more than three years.”] (Yu, 2013,
p. 42)

TT: Xu Sanguan lifted up his hands to show them his tattered
old gloves. When he waved his hands, loose threads swung
back and forth like so many pendulums from the places where
they’d already worn through. “I've worn this pair for three
years now.” (Yu, 2003, p. 43)

Analysis: The term “f4iR&"” (bolanggu) refers to a traditional Chinese
folk rattle drum, often associated with children, vendors, and festivals.
Structurally, it consists of a small double-sided drum with two beads attached
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to strings, which strike the drum as it is rotated. In this scene, it serves as
a vivid metaphor for the dangling threads of Xu Sanguan’s tattered gloves,
blending visual description with cultural resonance. The translation challenge
lies in conveying both its physical attributes and rich cultural associations when
used metaphorically in the text to describe the dangling threads of Xu
Sanguan’s tattered gloves. In the English translation, “4k/R&%" is rendered as
“pendulums”, a shift from literal to free translation. While the metaphor is
retained, the cultural specificity is replaced with a more general visual
reference.

From the eco-translatological perspective, this strategy strengthens
the linguistic and communicative dimensions: it ensures readability and allows
target readers to grasp the intended image without requiring cultural
knowledge. However, the cultural dimension is downplayed, as the term’s folk

connotations are not conveyed.

Table 2
Comparison of Different Translation Methods in Three Dimensions
Alternative Example Ecological Impact
Strategy Translation 9 P
Free Translation endulums Ensures target language fluency;
P diminishes cultural markers
Functional Focuses on sensory experience;

rattling back and forth

Equivalence sacrifices object specificity
Transliteration + Chinese rattle-drums Preserves cultural reference;
Explanation (bolanggu) sacrifices sensory experience

The chosen approach represents a compromise that favors immediate
visual comprehension and narrative fluency over cultural authenticity—
a decision aligned with the novel’s primary function as an engaging narrative
rather than a cultural exposition. Although “pendulums” lacks cultural
equivalence, it preserves narrative tone and visual clarity. In contexts where
cultural representation is prioritized, such as literary anthologies or annotated
editions, a literal rendering supplemented by brief explanation may offer

a more ecologically balanced alternative.
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Social Culture-Loaded Terms

Social culture-loaded terms encompass expressions that reflect
interpersonal relationships, social hierarchies, customs, and behavioral norms
deeply embedded in Chinese society (Newmark, 1988, p. 98-99). In Chronicle
of a Blood Merchant, such terms frequently appear in familial interactions,
community relationships, and social rituals, playing a vital role in portraying

the complex social fabric of Chinese society.

Example 3

ST: Ta zai dajié shang de xingzséu, shi ta de piaoliang xiang
chuanguo zhé zud chéngzhén de hélid ylyang béi rénmen sug
shuxi, zai zheli rénmen dou jiao ta Ydéutidao Xishi... “Nimen kan,
Ydutido Xishi zéuguo 1ai le.”... “Ydutido Xishi zéu dao budian Ii
qu le, ta tiantian dou yao qu budian mai piaoliang de huabu.”
(b AE KA BIAT R, A PR AR e SRR PRI — R AT T T 3
&, EXHEANTER M yh 2 . ... MRATE, e R T . T
SR R BTG BT, MR ORI LA KSR . ) [Her
walks along the street made her beauty as familiar to people
as the river flowing through the town. Here, people called her
the Youtiao Beauty... “Look, the Youtiao Beauty is coming.”...
“The Youtiao Beauty has gone into the fabric shop. She goes
there every day to buy pretty printed cloth.”] (Yu, 2013, p. 21)

TT: Her strolls through the streets made everyone feel as if her
pretty face were as familiar as the stream that flowed across
town. And almost everyone in town knew her as the Fried
Dough Queen. “Look, there goes the Fried Dough Queen. Did
you see the Fried Dough Queen go into the fabric shop? She
buys some pretty new pattern practically every day.” (Yu, 2003,

p. 21)

Analysis: The term “h4ji” combines “ji%t” (Yoéutido), a common
Chinese breakfast item, with “ptjifi” (Xisht), one of the Four Beauties in ancient
China. Applied to Xu Yulan, this nickname blends everyday culinary reference
with classical aesthetics, reflecting both her occupation and beauty. The term
“Piji"” carries significant literary and historical connotations beyond mere
physical beauty. Therefore, the term’s complexity lies in “Fjt"”, which carries
both beauty and historical-literary significance. The translation faces two

challenges: conveying this dual meaning of “P§jfi” and finding an English
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equivalent for “Jli2%”. In the English translation, the term is rendered as “Fried
Dough Queen,” a strategy best described as free translation with cultural
substitution. This choice preserves occupational identity and public prominence

but omits the classical reference to feminine beauty embedded in “Xishi.”

Table 3
Comparison of Different Translation Methods in Three Dimensions

Alternative

Strategy Example Translation Ecological Impact

Cultural Adapts to target language

Substitution Fried Dough Queen conventions; neutralizes
historical reference

Descriptive the beautiful fried dough Clarifies meaning; loses cultural

Translation vendor naming convention

Youtiao Xi Shi (named after
one of China’s Four Great
Beauties)

Maintains cultural allusion;
challenges comprehension

Transliteration +
Annotation

From the eco-translatological perspective, the translation performs
effectively in the linguistic and communicative dimensions, offering target
readers a vivid and idiomatic expression. However, it weakens the cultural
dimension, particularly by removing the intertextual resonance and aesthetic
significance tied to “Fjfi.” This omission results in a flattened character image,
stripping away the culturally coded femininity and elegance present in
the source term.

This strategy reflects what Hu (2020a) describes as "“adaptive
selection,” privileging readability and fluency over cultural specificity. However,
given the richness of the source metaphor, alternative strategies may offer
different benefits. As Liao (2000) argues, transliteration with annotation helps
preserve the cultural essence of the original while enhancing the expressive
range of the target language, which can be especially relevant for culturally-
loaded terms like “Xi Shi” with significant historical connotations (Liao, 2000,
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p. 239). This highlights the need to balance fluency with cultural representation

when translating metaphorical expressions.

Example 4

ST: Xu Yulan xinxiang shi shéi 1ai le, z€nme hui yéu zhéme dud
rén, ta jiu zéu dao ménksu yi kan, kandao shi Fang Tiéjiang
tamen, Xu Yulan de lian yixiazi bai le, ta dui Xu Sanguan shuo:
“Tamen shi 1di chaojia de.” (U E20EFHIEKRT, EAasAR4%
N, WEERIIO—&, HRRFREMN, FE2MR—TTFAT, it
ST =W MBS KK . ) [Xu Yulan wondered who had
come and why there were so many people. When she went to
the door and saw it was Blacksmith Fang and the others, her
face suddenly turned pale. She said to Xu Sanguan, “They've
come to confiscate our property.”] (Yu, 2013, p. 70-71)

TT: Xu Yulan, wondering who all these people might be, walked
to the door to see. When she saw that it was Blacksmith Fang,
her face went white and she said to her husband, “They've
come to confiscate our things.” (Yu, 2003, p. 71)

Analysis: The term “#5"”(chaojia) refers to politically motivated home
raids and property confiscation during the Cultural Revolution period. Beyond
its literal meaning, it carries deep socio-historical trauma in Chinese context.
In the novel, this weight is conveyed through contextual elements that
highlight fear and social disruption. A major translation challenge lies in
conveying the term’s historical dimension—its immediate recognition among
Chinese readers as a marker of a specific historical period. The translation
strategy employed can be classified as generalization with functional
equivalence, prioritizing narrative coherence over cultural-historical specificity.
The translator relies on surrounding context—Xu Yulan’s pale face and evident
fear—to communicate the severity without explicitly marking the term’s
historical significance.

From the eco-translatological perspective, this translation shows
selective adaptation across different dimensions. The linguistic dimension
achieves basic comprehensibility, while the communicative dimension
successfully conveys the immediate narrative function—expressing
the character’s fear and the action’s coercive nature. However, the cultural
dimension experiences some reduction, as the specific historical-political

”

weight of “#5" is not fully captured.
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Table 4
Comparison of Different Translation Methods in Three Dimensions
Alternative s :
Strategy Example Translation Ecological Impact
Generalization confiscate our things Simplifies for r(_aadablllty;
removes historical context
Functional raid our home and seize Convey_s severl_ty of action;
Translation everything gene_rgl_lzes political
specificity
Transliteration + conduct a chaojia (political Preserves historical
. house raid during the Cultural context; interrupts
Explanation - .
Revolution) narrative flow

The translation emphasizes narrative immersion and minimizes explicit
cultural-historical references, relying on contextual cues rather than
terminology to convey political undertones.

The translation of “# %X ” demonstrates how translators navigate
between cultural marking and narrative integration, representing
an ecologically appropriate choice that maintains emotional coherence while
allowing political dimensions to emerge through the unfolding story rather than
explicit lexical signaling.

Linguistic Culture-Loaded Terms

Linguistic culture-loaded terms encompass expressions related to
unique linguistic features, idioms, proverbs, colloquialisms, and other
language-specific elements that are distinctive to the society (Liu & Qin, 2024).
In Chronicle of a Blood Merchant, these terms appear frequently in character
interactions and narrative descriptions, serving as critical elements in

the story’s cultural backdrop.

Example 5
ST: Xu Sanguan zai liwl yioyagiéchi, xinxidng zhége niirén
zhénshi you bén you chitin, dou shuo_jiachsu buké waiyang,
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késhi zhége niirén zhiyao wang ménkan shang yi zud, shénme
chsushi dou hui bei han chiiqu. Ta zai liwl y3doyagiéchi, tingdao
XU YUlan hai zai waimian kasu. (F=M0EBEBERF YK, OB
L NESE RN, MUK LA, aeix AN N R TE b4,
4 AR 25 o A rE R YIh, Wy BVE K 2208 7E AP T 3R R . )
[Xu Sanguan gritted his teeth in the inner room, thinking how
stupid and foolish this woman was. There’s a saying that family
shame should not be aired in public, but this woman would
broadcast all their shameful affairs as soon as she sat on
the doorstep. He continued grinding his teeth as he heard Xu
Yulan still crying and complaining outside.] (Yu, 2013, p. 37)

TT: Xu Sanguan stood inside the door gnashing his teeth in
frustration. This woman, he was thinking to himself, is a stupid
fool. You're not supposed to air your dirty laundry, and here
she is sitting on the doorstep crying for the whole world to hear,
and there’s no telling what kind of idiocy she’ll come up with
next. Xu Sanguan gnashed his teeth as he listened to Xu
Yulan’s tearful litany. (Yu, 2003, p. 37)

Analysis: The idiom “ZFHAAT4M7"(jiachsu buké waiyang) encapsulates
a traditional Chinese value that emphasizes keeping family disgrace private to
protect collective honor. In this scene, the expression reflects Xu Sanguan’s
anger as his wife Xu Yulan publicly exposes their domestic conflicts. The phrase
is culturally saturated, drawing on notions of propriety and social decorum, and
functions as a moral reproach as well as a character judgment. Therefore, it
presents a key translation challenge to express the original’'s embedded
cultural attitudes toward family reputation and social harmony. In the English
translation, the idiom is rendered as “air your dirty laundry,” an established
metaphor in English that conveys the act of revealing personal or shameful
matters in public. This is a case of idiomatic substitution via free translation, in
which form is sacrificed to preserve communicative function.

From the eco-translatological perspective, the choice maintains fluency
and rhetorical tone within the linguistic and communicative dimensions,
aligning with the conversational style of the novel. However, the cultural
dimension is partly weakened: The family-honor ideology embedded in
the source idiom are not explicitly conveyed, potentially flattening

the sociocultural depth of the original.

- 295 -



ADAPTIVE TRANSLATION STRATEGIES FOR CULTURE-LOADED TERMS IN CHRONICLE
OF A BLOOD MERCHANT: A THREE-DIMENSIONAL ECO-TRANSLATOLOGICAL ANALYSIS

Table 5

Comparison of Different Translation Methods in Three Dimensions
Alternative 5 :
Strategy Example Translation Ecological Impact
Idiomatic Achieves natural
Equivalence air your dirty laundry '?xpressmn; shifts cultural

ramework

Communicative keep familv broblems private Clarifies behavioral norm;
Paraphrase P yp P loses rhetorical force

family shame should not be
aired in public, as our tradition
teaches

Literal + Cultural
Explanation

Retains cultural values;
extends text length

While the idiomatic substitution conveys the intended emotional tone
and pragmatic function, it represents a shift from the traditional ethical framing
embedded in the original. This shift reflects a broader tendency in translation

to prioritize communicative effectiveness over cultural or philosophical fidelity.

Example 6

ST: “Y&u yi ju laohua shud de dui, jian dud shi guing, zhé y1
nian rang wo zhing le shi sui, rénxin gé dupi, zhirén zhimian
bu zhixin. Dao le jintian hai bu zhidao na zhang dazibao shi
shéi xié de, ni pingri Ii xinzhi kéukuai, dézui le rén ni dou bu
zhidao, wanghou ni ké yao shio shudhua le, gurén shud
yandudbishi...” (" —AZIE VAN, MILEZR, E—FiEREKT+
2y NGRS RIE A G 375 RIEAIEI KK FHREES
1, PRFH B E O, 1958 7 AREAAIE, EERTEDET, &
ANiEZ0%k....") ["There’s a saying that’s true: experience
broadens one’s knowledge. This year has aged me by ten years.
You can never truly know what's in someone’s heart. To this
day, we still don't know who wrote that big-character poster.
You're too straightforward and outspoken, offending people
without even knowing it. From now on, you should talk less. As
the ancients said, ‘The more one speaks, the more likely one
is to err’..."”] (Yu, 2013, p. 171)

TT: “There’s an old saying that still rings true. The more you
see, the more you learn about the world. I think I must have
aged ten years in the last few months. It's true that ‘you can
know a man’s face but not his heart.” We still don’t know who's
responsible for that poster. Who knows? You usually don't
mince words, so you might have offended any number of
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people. From now on, you better be more careful. The ancients
said that the more you say, the more you lose.” (Yu, 2003,
p. 173)

Analysis: The Chinese idiom “.» H I "(xinzhi kéukuai) refers to
someone who speaks frankly and impulsively, often without regard for social
consequences. While occasionally positive in tone, here it functions as
a warning against indiscreet speech, reflecting cultural expectations of verbal
restraint and emotional control. Therefore, the challenge in translating “0E M
" lies in balancing the need to maintain its critical tone while preserving the
symmetrical structure of this four-character Chinese idiom. In the English

"

translation, it appears as “you don’t mince words,” a fluent and idiomatic
rendering. This reflects a free translation method based on idiomatic
equivalence, emphasizing stylistic naturalness over cultural specificity.

From the eco-translatological perspective, the translation performs
adequately in its communicative dimension, with “don’t mince words”
effectively preserving the critical undertone. In terms of the linguistic
dimension, the symmetrical structure inherent in the four-character Chinese
idiom “LEIIR” is not reflected in the translation. Regarding the cultural
dimension, the Chinese original embodies the traditional cultural attitudes
toward straightforwardness—a complex mixture of appreciation for honesty
and subtle criticism of lacking tactfulness—which is somewhat diminished in
the English rendering. However, given that the idiom’s primary function is
character portrayal rather than cultural transmission, the compromise in both
structural symmetry and cultural connotations can be considered a justifiable

strategic choice in the translational eco-environment.

Table 6
Comparison of Different Translation Methods in Three Dimensions

Alternative

Strategy Example Translation Ecological Impact

Preserves source form;
compromises target language
fluency

straight in heart, quick in

literal translation
speech
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Alternative

Strategy Example Translation Ecological Impact
Explanatory speak too frankly without Explicates social implications;
Translation thinking of consequences becomes more verbose
. . have that xinzhikoukuai Preserves cultural concept;
Transliteration + - ; -
. temperament (being honest creates linguistic
Explanation L
but tactless) foreignization

The chosen translation “you don’t mince words” successfully preserves
both the semantic content and interpersonal tone. From an eco-translatological
standpoint, the strategy prioritizes narrative coherence, with the partial loss of

cultural specificity representing a contextually acceptable simplification.

Religious Culture-Loaded Terms

Religious culture-loaded terms refer to expressions that reflect
the relationship between Chinese people and their religious beliefs, including
religious rituals, doctrines, deities, and religious concepts specific to Chinese
culture (Xiang, 2016). In Yu Hua’s work, religious culture-loaded terms play
a significant role in establishing the religious context and metaphorical

framework of the narrative.

Example 7

ST: “Zhe jiu jiao & ysu & bao, shan ysu shan bao. Zuo le huai
shi bu kén chéngrén, yiwéi biérén jiu bu zhidao le, ldotianyé de
yanjing ké shi kan de ginggingchuchi...” (Xl B Bk, B#E
Ffho M THRFEAH AN, DUAMNANRARIE T, ZRTIRE 25
EIE##..) ["This is what we call karma - evil deeds bring evil
consequences, and good deeds bring good rewards. When
people do wrong but refuse to admit it, thinking others won't
know, Heaven’'s eyes see everything clearly...”] (Yu, 2013,
p. 145)

TT: “This is what is meant by karma. You get what you deserve.
You do something bad and try to pretend that you didn’t do it,
but Old Man Heaven always knows exactly what’s going on...”
(Yu, 2003, p. 146)
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Analysis: The phrase “EH %k, HHER" (&€ you & bao, shan ysu shan
bao) expresses a traditional moral view grounded in Chinese Buddhism and
folk ethics: that good and evil deeds will ultimately meet with corresponding
reward or punishment. It serves as a culturally resonant warning, emphasizing
the inevitability of moral retribution, often personified through divine
observation. Translating this Buddhist-rooted phrase faces three challenges:
First, conveying its Buddhist-rooted concept of moral retribution; second,
maintaining its warning function about divine justice; and third, preserving
the symmetrical parallel structure that reinforces the cause-effect relationship
in the original.

In the translation, the phrase is rendered through a combined strategy:
cultural substitution (“karma”) and explanatory paraphrase (“you get what you
deserve”). This reflects a balance between cultural retention and
communicative accessibility.

From the eco-translatological perspective, the choice performs well
across all three dimensions: the linguistic dimension partially preserves
the original’s symmetrical structure while maintaining fluency;
the communicative dimension preserves tone and function; and the cultural

dimension is retained through the globally recognized concept of karma.

Table 7
Comparison of Different Translation Methods in Three Dimensions
Alternative : :
Strategy Example Translation Ecological Impact
. Achieves concise
Functional - .
- you get what you deserve expression; secularizes
Equivalence L
religious concept
Semantic evil deeds will be punished, Maintains moral message;
Translation good deeds rewarded flattens rhetorical structure

. karma: evil deeds bring evil Preserves religious
Cultural Equivalent - . :
h returns, good deeds bring good framework; requires
+ Explanation
rewards cultural knowledge
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The chosen translation strategy preserves both ethical force and
cultural familiarity, making it a successful example of adaptive equivalence

across linguistic, communicative and cultural boundaries.

Example 8

ST: “Wé ming ku a, Hé Xidoydng ting zai ylyuan I mian dou
kuai yao si le, yishéng jit bu lido ta, chéngxi de Chén xiansheng
yé€ jili bu lido ta, zhiysu Yilé néng jilu ta, Yilé yaoshi shang le wo
jia widing qu han hdn, hai néng bd Hé Xidoysng de hidn géi han
huildi, Yilé yaoshi bu qu han hin, Hé Xidoysng jiu si ding le, wé
jiu yao zuo guifu le...” (“FEAr T, A7 /N 55 G 7E S B BT AR RS T,
BRAERON T4, SRVE BRSE A MBOR T A, R —Faeffh, —REZ L
TERRKBEERZE, EREACF /N T FIRGWEIR, — RERAN LW,
INEFAEET, EBEEMEDT.....") ["Oh, how bitter my fate is!
He Xiaoyong is lying in the hospital near death. The doctors
can’t save him, even Mr. Chen from the west side of town can't
save him. Only Yile can save him. If Yile would go up on our
roof to call back his soul, he might be able to summon He
Xiaoyong’s soul back. If Yile won’t perform the soul-calling
ritual, He Xiaoyong will surely die, and I'll become a widow...”]
(Yu, 2013, p. 149)

TT: “My fate is bitter, He Xiaoyong is lying in the hospital on
the brink of death, and the doctors can’t do anything to help
him. Mr. Chen over on the west side can’t help either, Only Yile
can save him. If only Yile would climb up on our roof and call
his soul back from the brink, he might live. If Yile doesn’t call
back his soul, he’ll die for sure. And I'll be left a widow.” (Yu,
2003, p. 151)

Analysis: The term “1gzL"(han hun) refers to a traditional Taoist ritual
aimed at summoning a person’s lost soul, typically performed when someone
is gravely ill or unconscious. It reflects Chinese folk beliefs in the separability
and mobility of the soul, and the perceived power of ritual speech to restore
life force. In the narrative, this is presented not metaphorically, but as
a culturally grounded and emotionally urgent intervention. The translation
challenge of “W{ " lies in capturing both its ritual dimension as a soul-
summoning practice and its cultural belief that the soul can leave the body,
while conveying that this is a real ritual people perform. In the English version,
“z” is rendered as “call his soul back,” a literal translation strategy that

conveys the basic action but omits reference to its ritualistic or spiritual context.
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From the eco-translatological perspective, this translation functions
effectively in the linguistic and communicative dimensions through its fluent
expression and narrative tension. In the cultural dimension, however,
the religious and communal aspects of the ritual are only partially transmitted,
potentially leading readers to interpret it as fantasy or metaphor rather than

a cultural practice.

Table 8

Comparison of Different Translation Methods in Three Dimensions

Alternative

Strategy Example Translation Ecological Impact

. . . Maintains narrative flow;
Literal Translation call his soul back generalizes ritual specificity
Functional perform a life-saving spiritual Highlights purpose; loses
Description ritual cultural-religious specificity
Transliteration + perform the hanhun ritual (a Preserves religious
Explanation Taoist soul-summoning practice; adds explanatory

P ceremony) burden

While functionally effective, the chosen translation simplifies
a culturally significant act. In contexts where cultural transmission is prioritized,
a descriptive rendering may better preserve the ritual’s symbolic and spiritual
value.

Conclusion

This study examined the translation strategies for culture-loaded terms
in Yu Hua's Chronicle of a Blood Merchant through the lens of eco-translatology.
The findings show how the translator achieves dynamic balance across
linguistic, communicative and cultural dimensions by adopting adaptive
strategies tailored to contextual demands. Material culture-loaded terms are
mostly rendered through literal or free translation; social terms often involve
free translation with cultural substitution or generalization; linguistic terms are

handled with idiomatic expressions to ensure functional equivalence; and
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religious terms combine cultural substitution, paraphrase, and literal
translation—though some cultural depth may be lost. These strategies embody
the translator’s ecological choices and adaptive transformation in a multilingual
context.

Despite its contributions, this study has several limitations. It focuses
on a single work and translator, with analysis limited to eight representative
examples of culture-loaded terms. The qualitative approach, while detailed,
lacks quantitative data and reader reception studies. Future research could
address these limitations through comparative studies of multiple translations,
quantitative analysis, and empirical studies of reader response. By advocating
for flexible, adaptive, and audience-sensitive translation strategies, this study
aligns with the broader goal of promoting sustainable multilingualism—
ensuring that diverse cultural voices are preserved while enabling effective
cross-cultural  communication. Ultimately, the study underscores
the importance of nuanced, flexible translation approaches that sustain both

linguistic diversity and intercultural understanding.
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ADAPTYVIOS VERTIMO STRATEGIJOS KULTURINIU TURINIU
PRISODRINTIEMS TERMINAMS KURINYJE ,PREKIAUTOJO
KRAUJU KRONIKA": TRIMATE EKOLOGINE VERTIMO ANALIZE

Anotacija. Globalizacijos kontekste veiksmingas kultlros perdavimas per vertima tapo
aktualia problema, ypac verciant literatdrinius kdrinius, nes kultdrinio turinio prisodrinti
terminai kelia dideliy iSStkiy. Siame tyrime nagrinéjamos vertimo strategijos, taikomos
kultdriskai reikSmingiems terminams, Yu Hua kirinyje ,Prekiautojo krauju dienorasis",
remiantis Andrew F. Joneso vertimu | angly kalbg. Laikantis ekotranslatologijos ,trijy
dimensijy" transformacijos teorijos, apimancios lingvistine, komunikacine ir kultlrine
dimensijas, nagrinéjamas klausimas: kaip vertéjas taiko adaptyvias vertimo strategijas
skirtingoms, kultGriskai reikSmingy terminy kategorijoms ,Prekiautojo krauju kronikoje"“,
siekdamas dinamiskos pusiausvyros tarp trijy dimensijy? AStuoniy reprezentatyviy
pavyzdZiy kokybiné analizé, suskirstyta pagal Nidos kultGriniu turiniu prisodrinty terminy
klasifikacijg, rodo: siekiant suderinti kultlrinj specifiSkumg, selektyviai taikomi jvairls
vertimo metodai, tokie kaip pazodinis vertimas, laisvas vertimas ir aiSkinamasis
parafrazavimas. Nors vertéjas demonstruoja stiprig tendencijq siekti komunikacinio
efektyvumo ir kalbinio sklandumo, neiSvengiamai nukencia tam tikras kultdrinis gilumas.
Tyrime pateikti argumentai uz labiau integruotg strategijos pasirinkimo metoda pagal
ekotranslatologija, iSlaikantj kultlrinj vientisuma ir nekenkiantj skaitymui. Analizuojant
iSryskéjo vertéjy strateginiai prioritetai, susije su skirtingo kultdrinio turinio prisodrintais
terminais, ir juy pasekmés kultlrinei transliacijai, pateikiant jZvalgas apie kalbos,
komunikacinio ir kultdrinio aspekty pusiausvyra.

Pagrindinés savokos: ekotranslatologija; Yu Hu; kiny literatira; kultGriSkai jkrauti
terminai; literatdros vertimas.
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LAISVES, KRIKSCIONISKOJO TIKEJIMO
RAISKOS IR CENZUROS SANKIRTOS
GROZINES LITERATUROS VERTIMUOSE:
HARRIETOS BEECHER STOWE ROMANO
,,DEDES TOMO TROBELE" ATVEJIS

Anotacija. Literatlros kdariniy vertimo ir cenziros sasajos yra viena jdomiausiy,
mokslinés analizes sriCiy, apimanti ne tik lingvistines ar kultlrines, bet ir politines
problemas. Siame straipsnyje démesys sutelkiamas | sovietine cenziirg amerikieciy
autores Harrietos Beecher Stowe romano ,Dédés Tomo trobelé" vertimui | lietuviy kalba,
publikuotam 1951 metais. Pirmiausia, atliekant §j tyrimg, siekta jdémiau pazvelgti |
teorinius svarstymus apie glaudy ir ne visada deramai jvertinama vertimo rysj su politika.
Atlikus skirtingy moksliniy, Saltiniy apzvalga, galima drasiai tvirtinti, kad Nicole’és Doerr
(2018) prielaida del politinio vertimo dominavimo yra pakankamai pagrista. Cenzuros
isigaléjimg iS esmés palaiké autoriy ir vertéjy baimé dél literatlros kiriniy tematikos ir
potencialiai negatyvaus politinio literatiros traktavimo. Tiriamojoje straipsnio dalyje
nagrine€jama, kaip sovietinés cenzuros kontrolé trukdeé ,Dédés Tomo trobelés" vertime |
lietuviy kalba deramai perteikti autorés religines jZzvalgas, slypincias originaliame knygos
tekste, kadangi jos glaudZiai susietos su Sventojo Rasto knygy fragmentais. Soviety
ideologijos priesiSkumas kriksCionybés idéjoms ir krikscioniSkosioms vertybéms buvo
sistemingas ir nuoseklus, nes biitent autentiSkas tikéjimo praktikavimas tapo esmine
kliGtimi komunistinio rezimo siekiui kurti naujg sovietinj Zmogy skurdinant poZidriy
jvairove ir naikinant religine pasauléziiira.

Pagrindinés savokos: ,Dédés Tomo trobelé"; Harrieta Beecher Stowe; kriks¢ionybé;
politinis vertimas; sovietiné cenzira; tikéjimas.
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Ivadas

Subtilus vertéjo santykis su grozinés literatliros tekstu daznai kelia
jvairiy klausimy tiek skaitytojams, tiek socialiniy reiskiniy analitikams, tiek Sig
veiklos sritj tyrinéjantiems mokslininkams. Kaip teigia brazily vertimo eksperte
profesoré Marie-Héléene Catherine Torres, visada bitina prisiminti, kad
Jliteratlros kiriniy vertéjas sgmoningai ar nesgmoningai dalyvauja kovoje uz
matomuma, t. y. tarptautinj literatlros pripazinimg", todél jam neretai tenka
sunki atsakomybé profesionaliai nuspresti, kad ,bus perteikiama viena
kulttriné ir literatdriné tam tikros sistemos vizija, o ne kita™ (Torres, 2012,
p. 53). Praktiniu lygmeniu taip pat iSkyla sudétinga dilema, nes vertéjas turi
ne tik atskleisti skaitytojui dar nepazjstamus svetimos kultlros elementus, bet
ir jskiepyti juos | savajq kultira tarsi kitos risies obels Sakele | jaung vaismedi.
Dazniausiai taip siekiama iSplésti kultlrines ribas, pagilinti vertybinj supratima
bei supazindinti skaitytojg su menkiau pazjstamais socialiniais ir istoriniais
reiskiniais.

Perteikiant originaly literatiros kdrinj gimtaja kalba, vertéjui tenka
susidurti su jvairiomis gyvenimo sritimis, o ju ypatumai neretai sunkiai
iSreiSkiami lingvistinémis priemonémis. PavyzdZiui, religinés praktikos ir
mistinés patirtys daznai pasitelkiamos skirtingose kultlirose ir perteikiamos
grozinéje literatliroje, kad atskleisty visuomenés moralinj kompasa, jos
pokydius ir zmoniy vidinio gyvenimo modelius. Be to, nagrinédami verstinius
literatliros tekstus, galime daugiau suzinoti, kaip kitds kultliros erdvei
priklausantys Zmonés reaguoja | egzistuojantj kalbos barjera, ir parodyti,
kokiais bldais Zzmonijos istorijos tékméje transformuojasi kiekvienos kalbos
turima galia keisti tikrove. Galiausiai, svarbu atsizvelgti | veriamy teksty
pobudj ir potencialius jy skaitytojus, nes, vertimo teoretiko Eugene’o Nidos
nuomone, ,santykis tarp zinios ir jos priéméjo turi bati iS esmés toks pat, koks
buvo tarp pirminiy priémeéjy ir zinios" (Nida, 1964, p. 159). Paprastai siekiama,
kad brandziam skaitytojui skirtas literatdrinio teksto vertimas bty iSsamus ir
tikslus, o vaiky literatlroje — lengvai suprantamas ir jdomus, perteikiantis
esmine autoriaus idéjq; todél antruoju atveju lieka daugiau erdvés vertejo
interpretacijai ir galimoms teksto adaptacijoms. Idomu, kad pirmasis

sutrumpintas ir adaptuotas Harrietos Beecher Stowe romano ,Dédés Tomo
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trobelé" vertimas lietuviy kalba buvo iSleistas dar 1923 metais. Bendrinés
lietuviy kalbos puoselétojas ir redaktorius Jonas Jablonskis apzvalginéje
recenzijoje, skirtoje Siam tekstui aptarti, iSsaké daug kritiniy pastabu, esg
vertéjas K. Karklys ,visai nepasirlipines savo vertimo kalbos dalyku", todel
prastos kokybés leidinys ,nedaro nei garbés, nei naudos Lietuvos mokyklai*
(Jablonskis, 1959, p. 302). Grieztas nurodyty klaidy ir leksiniy netikslumy
jvertinimas liudija didelj démesj profesinei vertéjo atsakomybei ir kartu rodo
Lietuvos visuomenés jautruma redaktoriaus darbui bei rasytinés kalbos
taisyklingumui.

Esama dar vieno svarbaus aspekto — misy dienomis literattros kiriniy,
vertimas vis dazniau suvokiamas ne tik kaip intensyviy pastangy reikalaujanti
kartais kontroversisky politiniy jzvalgy perteikimo priemoné. Moiros Inghilleri
teigimu, jvairas literattros kdriniai neretai suvokiami ,kaip potencialiai jtakingi"
bltent dél savo perteikiamos ideologinés ar vertybinés zinios, todél politinio
elito atstovai tam tikrais atvejais gali imtis aktyviai kontroliuoti ,kultirinés
gamybos procesus per jvairias cenziros formas" (Inghilleri, 2018, p. 147).
Kasdieniame darbe vertéjams neretai kyla esminiy praktiniy klausimy: kokius
literatliros kdrinius iS tiesy reikia versti? Kaip prisitaikyti prie oficialiosios
politikos tendencijy ir ivengti cenziiros gniauzty? Siy atsakymuy paiedkos gali
bdti ilgos, sudeétingos ir jautrios, ypaC jei valstybés santvarka néra
demokratiné.

Siame straipsnyje démesys skiriamas sovietinés cenziliros apraisSkoms,
kuriy galima aptikti skaitant 1951 m. ,Valstybinés grozinés literatliros
leidyklos" isleista Beecher Stowe romano ,Dédés Tomo trobelé" vertima |
lietuviy kalbg (vertéja Vanda Siugzdiniené). Per kelis vélesnius desimtmecius
knygos leidimas buvo kartojamas redaktoriams minimaliai pataisius stiliy,
tadiau taip ir neatkirus cenziruoty romano viety. Analizuojant Siugzdinienés
vertimo tekstg, akivaizdu, kad soviety cenzoriams labiausiai kliuvo butent
krikscioniskieji kiirinio aspektai ir aktyvig religine praktikg liudijantys kultdros
elementai. Be to, pasitaike ir praleisty istoriniy fakty; tikétina, kad tai galéjo
nutikti dél elementarios patikimy ziniy stokos, atsiradusios gyvenant Soviety
Sajungoje, gelezine uzdanga atskirtiems nuo laisvojo pasaulio.

Turint omenyje sudétinga literatiros vertimy, politikos ir
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krikScCioniskosios pasauléziliros santykj, straipsnyje siekiama atsakyti | tris
tiriamuosius klausimus: 1) Kokioms aplinkybémis literattrinio kdrinio vertimas
gali bati laikomas politiniu veiksmu? 2) Dél kokiy priezasciy uzsienio literattiros
kdriniy vertimai patekdavo | soviety cenzoriy rankas? 3) Kaip sovietinés
cenzuros kontrolé sumenkino galimybes lietuviy kalba perteikti Beecher Stowe
romano ,Dédés Tomo trobelé" krikSCioniskajq zinig? Be abejo, siekiama aptarti
jdomiausius minéto romano lietuviskojo vertimo ir originalaus teksto
skirtumus, kurie atskleidZia cenziros taikyma praktikoje. Siame straipsnyje
démesys sutelktas | konkrety Beecher Stowe romano ,Dédés Tomo trobele"
vertimg | lietuviy kalba, taciau ateityje bGty tikslinga atlikti keliy soviety
okupacijos laikotarpiu cenzuruoty literatiros kariniy lyginamajq analize ir
atskleisti dar platesne moksline perspektyva. Rasant straipsnj naudotasi viesai
prieinamais tekstais, moksliniais Saltiniais ir leidiniais, publikuotais lietuviy,
angly ir pranciizy kalbomis, kad baty uztikrinta kuo didesné skirtingy pozitriy

ir akademiniy interpretacijy jvairove.

Mokslinés jZvalgos apie literatiiros kiirinio vertimo tapsma

politiniu veiksmu

Beecher Stowe asmenybé Siuolaikinéje amerikiediy pasaulézitiroje
glaudziai siejama su skirtingy rasiy lygybés siekiu, abolicionizmo idéjomis ir
kriksCioniskojo Svietimo idealais. 1852 m. atskira knyga publikuotas romanas
,Dédés Tomo trobelé", be abejo, laikomas populiariausiu rasytojos kdiriniu,
taciau jo kelias | literatlrinj pripazinima buvo sudétingas ir truko net kelis
deSimtmecius. Denise Kohn, Sarah Meer ir Emily B. Todd jzvalgiai pazymi, kad
Beecher Stowe literaturinis paveldas, nepaisant didelio populiarumo visame
pasaulyje, tebéra interpretuojamas skirtingai: viena vertus, ji daznai
ivardijama kaip ,amerikieCiy autoré, rasanti apie amerikietiSkas problemas",
kita vertus, reikia pripazinti, kad ,Dédés Tomo trobelé" simboliSkai atskleidzia
anuo metu jau jvykusj lemtinga ,kultlirinés jtakos posikj, kai amerikieciy
rasytojai nutolo nuo europietiSky modeliy imitavimo ir peréjo prie naujy, tik
amerikieCiams biadingy, meno formy eksporto" (Kohn, Meer ir Todd, 2006,

p. xi). Be to, itin novatoriska, kad Sio romano tekste atvirai keliamas moralinis

v v —
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politinei santvarkai, pabréziant juodaodZiy vergovés apraisky ir autentisky
krikscCioniskujy vertybiy priesprieSg. Bitent Sio romano provokuojancios
kontroversijos puikiai iliustruoja tyréjos Nicole’és Doerr teorines jzvalgas:
mokslininké sitlo puoseléti politinio vertimo samprata, kadangi vertéjai,
kuriems tenka tarpininky tarp skirtingy kultlry vaidmuo, neretai stimuliuoja
tam tikrg intelektualinj rySj su politine galig turinciais lyderiais, bet kartu ir
pristato jau kitokj poziGri | susidariusi status quo, todél ,praktikams ir
teoretikams aisku, kad visokeriopas vertimas yra politinis* (Doerr, 2018, p. 68).

Laisvé ir tikéjimas - dvi esminés romano temos, taciau dél
egzistenciniy klausimuy ir kult@riniy skirtumy daznai kyla tokios iniciatyvos kaip
,Dédés Tomo trobelés™ vertimy | kitas kalbas adaptavimas ir cenztravimas.
Vokiediy tyrinétoja Annika Rosbach, kalbédama apie dazniausiai pasitaikancius
minéto romano originalaus teksto ir vertimo | vokieciy kalbg skirtumus,
akcentuoja kultdrinj démenj ir tvirtina, kad vertimo proceso metu ,kultdrinis
turinys perkeliamas i$ vienos terpés, t. y. kalbos, | kitg kalbg", todeél vertéjui
atitenka ne tik neutralaus tarpininko, bet ir aktyvaus kiréjo vaidmuo, nes jo
verciamas ,tekstas yra ne tik tas pats tekstas kita kalba, bet taip pat kultdry ir
kalby salyCio zona“ (Rosbach, 2015, p. 77). Vis délto, Siame subtiliame
kontekste zalingg cenzliros fenomeng deréty aptarti pladiau, nes bitent jis
daznai pasitelkiamas kaip veiksmingas jrankis, padedantis atmesti ideologiskai
nepageidaujamas interpretacijas ir taip paveikti vidines skaitytojy nuostatas.
Tyrinétoja Francesca Billiani pabrézia, kad cenzlirg reikéty suvokti kaip
Jprievartinj ir jéga paremta veiksma, kuris jvairiais budais ir skirtingais
lygmenimis blokuoja, manipuliuoja bei kontroliuoja tarpkultirine ir
transnacionaline sgveikas", o iSsamiau analizuojant Sio negatyvaus veiksmo
Zalingas pasekmes btina prisiminti: ,siekiant apriboti Zodzio ir komunikacijos
laisve, cenzira nustato, kas turi bati priimtina estetiniu, socialiniu ir kultdriniu
pozidriu® (Billiani, 2020, p. 56). Skirtingose Zmonijos istorijos epochose
cenzliros ir kiirybos laisvés santykis ne karta drastiSkai keitési. Mokslinéje
literatliroje taip pat gausu jvairiy interpretacijy, taciau bene taikliausiai savo
viesoje kalboje ,,Apie cenziirg" $j reiskinj apibtdino indy kilmés brity rasytojas

Salmanas Rushdie:

Jei kuriantis menininkas nerimauja, ar rytoj vis dar bus laisvas,
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vadinasi, jis nebebus laisvas jau Siandien. Jei jis bijo savo
pasirinktos temos ar pasekmiy deél jos traktavimo bido, jo
pasirinkimag lems ne talentas, o baimé. Jei nesame jsitikine
savo laisve, vadinasi, nesame laisvi. <...> Efektyviausiai
veikiant, cenzoriaus melui S tikryjy pavyksta pakeisti
menininko tiesa. Manoma, kad tai, kas cenziruojama,
nusipelné cenzaros. (Rushdie, 2012, p. 3-4)

Panasig dilemg profesiniame gyvenime patiria ir vertéjas, nes turi
apsispresti, kaip tinkamai perteikti konkretaus literatlros kdirinio idéja, ka
reikia pabrezti, o ka, galbt, praleisti. Sj sprendima priimti tampa dar sunkiau
dél demokratijos trikumo, autoritarizmo apraisky ar net totalitariniy politiniy
rezimy jsigaléjimo. Svarbu prisiminti, kad Siugzdinieneés atliktas Beecher Stowe
romano ,Dédés Tomo trobelé™ vertimas pasieké lietuviy skaitytojus dar Josifo
Stalino vadovavimo Soviety Sajungai metais, kai pasitelkus karine jéga buvo
jtvirtinama Lietuvos okupacija, o tremdiy ir fizinio susidorojimo grésmé

nepakllstantiems primestai prievartai buvo reali ir aiskiai suvokiama.

UZsienio literatiros kiriniy vertimai ir jy kontrolé soviety

cenzuros akiratyje

Stalino stiprinama ir veélesniy Soviety Sajungos komunistiniy lyderiy
aktyviai palaikoma cenziira naikino vertéjy laisve savarankiskai rinktis ir versti
naujus, aktualius literatlros kurinius. Oficiali planuojamuy_ publikuoti vertimy
tvirtinimo procedura paprastai buvo vykdoma keliais skirtingais lygmenimis.
Tyrinétoja Samantha Sherry nurodo, kad ,pagrindinis soviety cenziros aparato
padalinys buvo Vyriausioji literatliros ir leidybos reikaly valdyba, dazniausiai
zinoma sutrumpinta savo pilno pavadinimo forma Glavliitas", kuris kelias
blstines turéjo jvairiuose soviety okupuotos Lietuvos miestuose; taciau
zemesniame lygmenyje papildoma bisimy leidiniy patikrg dar atlikdavo
«grieztai reguliuojama ir centralizuota leidybos sistema, taip pat uztikrinanti,
kad cenzira bty jtvirtinta leidykly ir Zurnaly, veikloje" (Sherry, 2015, p. 45 ir
54). EuropietiSkos ir amerikietiSkos literatiros prieinamumo ribojimas
sovietiniam reZimui buvo paranki priemoné siekiant keisti Lietuvos zmoniy,
pasaulézitrg. Klasikiniai grozinés literatliros kdriniai neiSvengiamai skatino

skaitytojus laisvai mastyti, kritikuoti nerimg keliancius socialinius reiskinius,
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puoseléti moralines vertybes. Tai visiSkai nesiderino su komunisty vadovybés
siekiu uztikrinti savosios ideologijos dominavima, nepalikus erdvés galimoms
alternatyvoms. Komentuodamas §j sudétinga laikotarpj ir neigiama jo poveikj

laisvos minties sklaidai, istorikas Artnas Streikus tvirtina:

XX a. penktojo deSimtmecio pabaigoje prasidéjo lemiama
Lietuvos kultlrinio gyvenimo sovietizavimo stadija. Pasikeite
viesos retorikos akcentai, represiniy priemoniy naudojimas,
knygy leidybos ir periodinés spaudos kontrolés grieztinimas,
aktyvesni Glavlito veiksmai valant knygy fondus rodé valdzios
pastangas kuo greiiau jdiegti veélyvajam stalinizmui bidingg
visuotineés ideologinés kontrolés modelj. (Streikus, 2009, p. 87)

Geriausiu atveju, draudziamos knygos likdavo nesunaikintos ir
patekdavo | specialiuosius biblioteky fondus, prieinamus tik siauram rezimo jau
patikrinty Zmoniy ratui. Nepageidaujamy leidiniy laikymas asmeninése
bibliotekose jy savininkams galéjo sukelti daug nemalonumu, jskaitant kratas
ir konfiskacijq. Lietuvoje patriotines nuostatas puoseléjusiy inteligenty
namuose daznai bldavo slepiama Adolfo Sapokos ,Lietuvos istorija“, nes
biltent Sis istorikas ,akcentavo tautine ambicijg kovoti dél vietos tarp pasaulio
tauty, grumtis dél teisés pasaulio kultliroje tarti kuo garsesnj lietuviskg zodj"
(Selenis, 2008, p. 15). Sovietinio saugumo pareigliny susidomeéjima taip pat
kélé 1931 m. publikuota Stasio Matijosaicio-Esmaicio , Lietuvos istorijélé" ir kiti
dar prieskariu parasyti vadovéliai, nes tokiuose leidiniuose blidavo pateikiamas
sovietams nepalankus poZidris | Lietuvai svarbiausius istorinius jvykius. Be to,
kai kurios visame pasaulyje pripazintos verstinés knygos, pavyzdziui, brity
autoriaus George’o Orwello romanai ,Gyvuliy ukis" ir ,1984-ieji"* arba
Friedricho Nietzsche’és filosofiniai veikalai, ilgus deSimtmecius taip pat buvo
priskiriamos grieztai draudziamos uzsienio literatiiros kategorijai.

Esty tyrinétoja Epp Lauk nurodo, kad visoje Soviety Sajungos
teritorijoje jvesta cenziirg buvo méginama pateisinti potencialiomis iSorés ir
vidaus grésmémis, jvairiems politiniams oponentams tariamai siekiant ,,uzpulti
ir sunaikinti socializma, todél sovietiniai Zmonés turéjo bati budris ir
nepasitikéti viskuo, kas nebuvo oficialiai patvirtinta® (Lauk, 1999, p. 22). Ypac
grieztg cenzoriy patikrg patirdavo knygos, kuriose biidavo nagrinéjami tikéjimo

ir asmeninio apsisprendimo klausimai. Religinés idéjos literaturos kudriniuose
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bldavo atmetamos kaip itin pavojingos, o krikS¢ioniSkas nuostatas palaikantys
asmenys i$ anksto laikomi nepakankamai lojaliais komunistinei santvarkai.
Soviety Sajungoje dirbusiy literaty ir menininky kiryba tapo gana skurdi ir
ideologizuota, ypac sovietiniam rezimui privertus juos laikytis socialistinio
realizmo salygoty ribojimy. Lenky mokslininkas Jacekas Wojciechas
Kwiatkowskis teigia, kad ,socialistinis realizmas sgmoningai ignoravo visg
kriksCioniskosios viduramziy Europos palikimg", nes krikSCionybés tradicija
grindZiamos kultlros apraiskos neatitiko ateistine pasaulézilirg ginancio
sovietinio Zmogaus modelio (Kwiatkowski, 2018, p. 148). Komunistinés
valdzios aparatui atstovaujanciy pareigliny politinés ambicijos kontroliuoti
verstinés literatliros srautg sudaré palankias galimybes jtvirtinti dar grieztesne
cenziravimo praktika, nepalikus atsitiktiniy spragy laisvos intelektualinés
minties sklaidai.

Batent dél ideologiniy priezasciy jvairiy vakarietiSky kadriniy dalys
neretai bldavo pasalinamos kupilruojant jau parengty vertimy tekstus
baigiamuoju leidybos etapu. Kaip teigia socialistinio realizmo poveikj vertimo
teorijos ir praktikos vystymuisi nagrinejusi Susanna Witt, sovietineje tikrovéje
literatdiros vertimy svarba smarkiai sunyko dél ,daugiausia neigiamo pozidrio j
vertéjus kaip j ,nepatikimg" Zmoniy kategorijg", taciau bitina pabrézti, kad
uzsienyje kuriancio rasytojo vaidmuo paprastai blidavo laikomas svarbesniu nei
jo kiriniy tekstus kitakalbiams skaitytojams perteikiancio profesionalaus
vertéjo darbas (Witt, 2016, p. 52). Menkinant vertéjo darbo reikSme, buvo
tikslingai siekiama dar didesnio kiirybinés laisvés suvarzymo: konkretaus
leidinio redaktorius neretai tapdavo dar vienu cenzoriumi, o vertéjy ir
valstybiniy leidykly bendradarbiavima smarkiai komplikuodavo dazni
jtarinéjimai politiniu nepatikimumu ir neklusnumu soviety rezimui.

Brity zurnalistas Johnas Selfas, nagrinédamas cenzliros apraiSkas
skirtingais istorijos laikotarpiais, apibldina sudétingq literatiros ir politinés
galios santykj tokiais zodziais: , Knygos perteikia zinias, o zinios yra galia, todél
jos kelia grésme valdziai - tiek vyriausybéms, tiek save valdZion
pasiskyrusiems lyderiams, kurie nori turéti ziniy monopolj ir kontroliuoti savo
piliec¢iy mastyma. Veiksmingiausias bidas realizuoti Sig galig knygoms - jas
uzdrausti® (Self, 2022, p. 2). Vis délto, intelektualiniy impulsy stokojantys
skaitytojai soviety okupuotoje Lietuvoje daznai ieSkodavo neteiséty bady gauti
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draudziamy teksty, todél palaipsniui atsirado jvairiy pogrindzio sglygomis
iSspausdinty leidiniy. Soviety Rusijos teritorijoje netgi veiké neoficiali sistema,
placiau Zinoma kaip ,sovietinis samizdato fenomenas, remiamas suinteresuoty,
skaitytoju, kad bity dauginami ir platinami draudziami tekstai®, todél ten gana
sékmingai ir sparciai augo ,klestinti juodoji uZsienio literatlros rinka,
susiformavusi reaguojant | pasaulinés literatlros kdriniy poreikj tarp rusy
skaitytoju" (Baer, Mller, St-Pierre ir Cuilleanain, 2012, p. 95). Pazymétina, kad
prancizy kalba raSiusio poeto ir lietuviy diplomato Oscaro V. Miloszo (Oskaro
Milasiaus) kirybos tritomis, slapta parengtas Kauno intelektualy ir iliustruotas
grafikés Grazinos Didelytés pieSiniais, yra vienas jdomiausiy tokios nelegalios
verstinés literatliros pavyzdziy masy Salyje.

Pogrindinés lietuviskos spaudos leidéjas ir redaktorius Algirdas
Patackas, véliau tapes Kovo 11-osios akto signataru ir Lietuvos Respublikos
Seimo nariu, straipsnyje ,Oskaro V. Milasiaus griZimo | Lietuvg vingiai*
prisiminé, kad pastangos intelektualiai priesintis ir kdrybinés aspiracijos
laikinojoje sostinéje buvo ryskiai juntamos, todél ,sumanyta isleisti pilng
O. V. M. rasty rinkinj - ne tik poezijg, bet ir jo poetines misterijas bei dramas",
o tuos tekstus lietuviy kalba parengé soviety zlugdytas ir galimybés dirbti
netekes Vaclovas Siugzdinis, kuris okupacijos metais ,taip ir liko
J.nespausdintinu®, nors turéjo auksciausig vertéjo iS prancizy kalbos
kvalifikacij@" (Patackas, 2012, p. 9-11). Pabréztina, kad profesiniy pareigy
netektis ir kasdienio pragyvenimo Saltinio praradimas daznai tapdavo
eliminavimo iS visuomenés forma, palaikancia stiprig lietuviy inteligentijos
baime ir paprastai taikoma tiems sovietiniam rezimui priesiSkiems Zzmonéms,
kuriems per stebuklg pavyko iSvengti blogesnés lemties: jkalinimo, Sibiro

tremties arba prievartinio psichiatrinio gydymo.

Krikscioniskojo tikéjimo apraiskos kaip ideologiné kliitis
soviety cenzoriams ,Dédés Tomo trobelés" vertime j lietuviy
kalba

Beecher Stowe romanas ,Dédés Tomo trobelé" pradedamas keliy
puslapiy apimties autoreés jvadiniu Zodziu, kuris nejdétas | lietuviskajj vertima.

Siame originaliame tekste aptariamas ir jvertinamas tuo istorijos laikotarpiu
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JAV teritorijoje egzistaves juodaodZziy asmeny vergovés reiskinys. Jis aiskiai
pasmerkiamas remiantis krikscionisSkosios moralés principais. Idomu, kad
rasytoja ypac pabrézia svarby meno kiaréjy vaidmenj, jiems savo profesine
veikla siekiant teisingesnés visuomenés ir kartu uztikrinant ,didZiyjy
kriksCioniskosios brolybés principy plétrg® (Beecher Stowe, 2009, p. 1;
vertimas - Sio straipsnio autorés). Idomu, kad Zmogaus laisvés kaip Dievo
dovanos idéjg Beecher Stowe glaudziai susieja su Senajame Testamente
pasakojama pranaso Mozés vadovaujamy izraelity iSéjimo iS Egipto vergovés
istorija. Be to, pabréziama kiekvieno kriksc¢ionio pareiga priesintis priespaudai.
Rasytoja drasiai tvirtina, kad Zmogaus laisvé priklauso vien tik Dievui net tada,
kai ,politikai gincijasi, o Zmonés, veikiami priestaringy interesy ir aistry,
svyruoja tai | vieng, tai | kitg puse" (Beecher Stowe, 2009, p. 3; vertimas - Sio
straipsnio autorés). Ji neapsiriboja pateikusi vien savo jzvalgas, bet kelis kartus
remiasi ir Biblija, cituodama 72 psalme bei Izaijo knygos 42 skyriy, kuriame
kalbama apie VieSpaties pazadq atstatyti prarastg teisingumg ir sustiprinti
persekiojamus tikin¢iuosius. Be abejo, gausios Sventojo Rasto citatos, tvirta
kriksCioniska pozicija ir raginimas ginti teise gyventi laisvam priestaravo
Soviety Sajungoje puoseléjamai ateistinei pasaulézitrai. Kadangi Sio teksto
skleidziamos moralinés zZinios nejmanoma priderinti prie sovietinés cenziros
reikalavimuy, jis buvo tiesiog pasalintas is lietuviy kalba parengto leidinio.
Originaliame romano tekste pagrindinio veikéjo vergo Tomo
autentiskas santykis su kriksCionybe pirma kartg detaliau paaiSkinamas jo
Seimininko Arturo Selbio pokalbyje su atvykusiu vergy pirkliu Denu Heiliu: ,He
got religion at a camp-meeting, four years ago; and I believe he really did get
it" (Beecher Stowe, 2009, p. 6). Skaitant Sj trumpa sakinj tampa visiskai aisku,
jog Tomo atsivertimas | krikSCionybe yra jvykes jau pries ketverius metus, jam
apsilankius religiniame sambduryje. Kaip nurodoma internetiniame leidinyje
«~Encyclopaedia Britannica®, angliSkas terminas camp-meeting bldavo
vartojamas kalbant apie evangelizacinj renginj, dazniausiai jvardijama kaip
Ltam tikro pobidzio dvasinio atgimimo susirinkimas po atviru dangumi®, nes
tokius vieSus sambdrius ,XIX amzZiuje Amerikos pasienyje rengdavo jvairios
protestanty denominacijos"™ (Petruzzello, 2021, p. 1). Juose paprastai bidavo
giedama, priimami sakramentai, meldziamasi, o daugeliui nuosSaliose

nausédijose ar tolimuose pasienio regionuose gyvenanciy —zZmoniy
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pasitaikydavo reta galimybeé susitikti ir pasidalyti tikéjimo patirtimi. Romano
tekste lietuviy kalba Si frazé néra iSversta, palikta tik dalis apibddinimo, tiesiog
jrasius daugtaskj cenziiruotoje vietoje: ,Tomas yra geras, patikimas, sumanus
ir pamaldus Zmogus ..." (Bi¢er-Stou, 1951, p. 6). Sis praleidimas nuskurdina
vertimg, nes ne tik sunaikinamas pagrindinio herojaus pasaulézitrai svarbus
tikéjimo aspektas, bet ir dingsta itin jdomi istoriné ypatybé.

Kentukyje gyvenancio vergvaldZio Arturo Selbio pozidiris | esminius
kriksCionybés principus vaizduojamas gana dviprasmiskai. Jis dazniausiai
apibldinamas kaip savo vergams palankus Zmogus, tacdiau Sio veikéjo
moraliniai principai ne visai nuoseklls, kadangi pirmenybé akivaizdziai
teikiama asmeniniams ir verslo interesams. Jo religinés nuostatos, jsigilinus
originalo teksta, atsiskleidZia kaip pavirsutiniskos ir neatsiejamos nuo Seimos

rySiy su Zmona Emile. Romane nedviprasmiskai pabréziama:

In fact, if not exactly a believer in the doctrine of
the efficiency of the extra good works of saints, he really
seemed somehow or other to fancy that his wife had
piety and benevolence enough for two—to indulge
a shadowy expectation of getting into heaven through her
superabundance of qualities to which he made no particular
pretension. (Beecher Stowe, 2009, p. 16)!

Skaitant Sig iStrauka angly kalba, galima nesunkiai identifikuoti
rasytojos akcentuojamas teologines jZvalgas apie krikscionio atliekamy gery
darby ir Sventumo svarbg bei puoseléjama viltj bdti iSganytam, o po mirties
patekti | Dievo Karalyste. Tekste lietuviy kalba visos Sios teologinés nuorodos
tikslingai praleistos. Jy vietoje jrasomi labai trumpi, vertybine prasme
nereikémingi ir jokios moralinés Zinios neperteikiantys sakiniai. Arturas Selbis
trumpai charakterizuojamas tik kaip ,abuojas religijos klausimams™ ir
pabréZziamas asmeninis jo jsitikinimas, kad ,Zmonos pamaldumo ir gerumo
turéjo pakakti jiems abiem™ (Bicer-Stou, 1951, p. 15-16). Soviety
cenzoriams be skrupuly iStrynus Beecher Stowe uzuominas apie kriksc¢ioniskajg
amzinojo gyvenimo doktring, vertime atsiranda paradoksalus neaiskumas, nes
lietuviy skaitytojas nebesupranta, kodél pamaldumas ir gerumas toje

vergvaldziy Seimoje vis dar laikomi reikalingomis vertybémis.

1 Siame ir kituose sakiniuose aptariamas vietas pajuodino straipsnio autore.
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Vienas jdomiausiy ,Dédes Tomo trobelés" personazy — Arturo Selbio
sutuoktinés Emilés Selbi jaunoji tarnaité Eliza. Knygoje nuosekliai
atskleidZziama Sios moters asmeniné drama, kai jos siinelis Haris parduodamas
vergy pirkliui Denui Heiliui, lygiai kaip ir iStikimasis Tomas, nes Seimininkas
Siuo sandériu nori padengti savo skolas. Jdomu tai, kad romane Beecher Stowe
pateikia atskirg pastabg tvirtindama, jog Eliza néra vien vaizduotés kirinys -
toji moteris egzistavusi realiame gyvenime. AngliSkame tekste aptinkamas toks
paaiskinimas: ,Eliza, such as we have described her, is not a fancy sketch, but
taken from remembrance, as we saw her, years ago, in Kentucky" (Beecher
Stowe, 2009, p. 18). Rasytoja pabrézia atsimenanti jg - kadaise Kentukyje
sutiktg moterj. Pastaba gana svarbi siekiant giliau suprasti kirinj, nes parodo
autorés kiirybinio proceso sgsaja su negailestinga socialine tikrove. Vertime Sis
sakinys praleistas, taciau toks sprendimas atrodo gan keistas, nes jo negalima
paaiskinti nei leksiniu ir gramatiniu sudétingumu, nei ideologiniais sumetimais.

Pabréztina, kad Elizos sielvartas, iSgyventas anksciau mirus dviem jos
vaikams, vertimo tekste taip pat néra iki galo atskleistas dél is dalies praleisty
religiniy sasajy. Kalbédama apie skaudy Elizos netekties patyrimg, Beecher
Stowe pateikia jdomig formuluote: ,[...] she mourned with a grief so intense
as to call for gentle remonstrance from her mistress, who sought, with maternal
anxiety, to direct her naturally passionate feelings within the bounds of
reason and religion" (Beecher Stowe, 2009, p. 21). LietuviSkame vertime
autorés jzvalga smarkiai supaprastinama. Tikéjimo ir proto rySys netenka savo
svarbos, o vietoj originalios minties apie poreikj gedulo metu suvaldyti
zmogiskasias aistras akcentuojama bitinybé ,,paklusti sveikai nuovokai ir
dievo valiai“ (Bicer-Stou, 1951, p. 19). Cenziros jtaka atskleidzia net rasyba,
nes zodis ,Dievas" visame tekste lietuviy kalba pabréztinai raSomas mazaja
raide, tikslingai menkinant krikSCioniSkaja Kiréjo samprata. Be to, tai
priestarauja ilgametei lietuviy rasybos tradicijai tokius zodzius kaip ,Dievas",
~Motina"“ ir ,Tévyneé" rasyti didzigja raide, simboliSkai parodant Siems dalykams
ypatingg pagarba.

Romane aprasomas trumpas Elizos susitikimas su sutuoktiniu DZordzu
Hariu, pasiryzusiu bégti | Kanada, kad i$sivaduoty i§ vergoves. Cia taip pat
aptinkame krikscioniSkojo tikéjimo elementy. Ypatingas démesys skirtas

maldai ir pasitikéjimui Dievu net sudétingiausiomis situacijomis. Maistaujancio
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DZordzo Hario personazas savo ugningu pasipiktinimu oponuoja nuolankiai ir
religingai Elizai, o jo dvasine drama rasytoja atskleidzia prasymu: ,,Pray for me,
Eliza; perhaps the good Lord will hear you" (Beecher Stowe, 2009, p. 29).
Zvelgiant i§ kriké¢ionikos perspektyvos, §is uztarimo maldos prasymas
santuokoje - natdrali dvasiné praktika: vis dar tikinéiam DZordZui Hariui
atrodo, kad Dievas gali maloningai isklausyti uz jj sukalbétas nuosirdzias
zmonos maldas. Subtilus dialogas nuosekliai plétojamas toliau ir papildomas
pasitikéjimo motyvu. Atsiliepdama | nerimo kupinus Dzordzo Zodzius, Eliza
ramiai ragina vyrg patj neapleisti asmeniniy maldy ir pavojingus savo planus
patikéti Viespaciui: ,0, pray yourself, George, and go trusting in him; then you
won't do anything wicked" (Beecher Stowe, 2009, p. 29). Siame kontekste
malda suvokiama kaip lemtingo asmeninio apsisprendimo dalis, nes Dievas
paliko zmogui laisvg valig pasirinkti gérj ar blogj, Jézaus teikiamg iSganyma ar
amzinajj sielos pasmerkima. Vertime | lietuviy kalbg Sio pokalbio jvertinti
nejmanoma, nes religinés prasmés prisodrintos frazés yra praleistos,
akivaizdziai siekiant kiek galima labiau ateizuoti vertima.

Nieko neZinodamas apie vergvaldzio Arturo Selbio ketinimus parduoti
jo stiny Harj, Elizos skausma DZordZas simboliskai palygina su Své&. Mergelés
Marijos kanciomis. Originaliame romano tekste pateikiama dramatiska religiné
izvalga: ,I tell you, Eliza, that a sword will pierce through your soul for
every good and pleasant thing your child is or has; it will make him worth too
much for you to keep!™ (Beecher Stowe, 2009, p. 27). Beecher Stowe kirinyje
iterpta fraze ,tavo siela pervers kalavijas™ (Beecher Stowe, 2009, p. 27;
vertimas - Sio straipsnio autorés) sumaniai konstruoja jdomig teologine
nuorodg | bibline senolio Simeono pranasyste apie bisimg Jézaus aukg ir
skausminga Dievo Motinos vaidmenj Zmonijos atpirkimo istorijoje. Evangelijos

pagal Lukg antrajame skyriuje galime rasti beveik identiskg mintj:

Kudikio tévas ir motina stebéjosi tuo, kas buvo apie jj kalbama.
O Simeonas palaimino juos ir taré motinai Marijai: ,Stai Sis
skirtas daugelio Izraelyje nupuolimui ir atsikélimui. Jis bus
priestaravimo Zenklas, - ir tavo pacios siela pervers
kalavijas, — kad bity atskleistos daugelio Sirdziy mintys."
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(Lk 2,33-35)2

Sventojo Rasto itrauka lyginant su originaliu Beecher Stowe romano
tekstu, skaitytojo akims atsiskleidzia jautri paralelé, nes mazasis vergas Haris
sutapatinamas su persekiojamu Kudikéliu Jézumi, o Eliza tampa itin artima
Své. Mergelei Marijai. Lietuviy skaitytojams $is krik&cioniskaji tikéjima
liudijantis vaizdinys bty i$ tiesy lengvai atpazjstamas ir gana artimas, nes
jvairiuose tradiciniuose Sopulingosios Dievo Motinos paveiksluose ir
skulptlrose daznai galima pamatyti septyniais kalavijais pervertos
Sve. Mergelés Marijos Sirdies motyva, simbolizuojantj septynis jos patirtus
sielos skausmus dél Jézaus Kancios. Vis délto ,Dédés Tomo trobelés" vertime |
lietuviy kalba jokios uzuominos apie kalaviju pervertg Sirdj nerasime, nes
soviety cenzliruotame tekste jos nebelike. Irasomas tik jokiy sasajy su
Sventuoju Rastu neturintis sakinys: ,Sakau tau, Eliza, kiekvieng laimés
valandeéle, kurig tau suteikia slinus, véliau aplaistysi graudziom asarom" (Bicer-
Stou, 1951, p. 24-25). Lietuviskojo vertimo tekstas, Siuo konkreciu atveju, dél
cenziros praranda savo metafizine gelme, o jo meniné verte taip pat smarkiai
sumazéja.

Antrg rimtg tikéjimo iSbandyma Dzordzas Haris patiria jau véliau,
slapstydamasis nuo persekiotojy ir apsimesdamas turtingu keliaujanciu ispanu.
Nedideliame Kentukio viesbutyje jis sutinka buvusj savo darbdavj misterj
Vilsona, kuriam pasiryZta atvirai papasakoti apie patiriamus sunkumus ir
pavojus. Beecher Stowe Siuo dviejy vyry pokalbiu originaliame tekste

atskleidzia Dzordzo abejones Dievo egzistavimu:

"0, I've seen things all my life that have made me feel that
there can’t be a God. You Christians don’t know how these
things look to us. There’s a God for you, but is there any for
us?”

"0, now, don‘t—don’t, my boy!” said the old man, almost
sobbing as he spoke; “don't feel so! There is — there is; clouds
and darkness are around about him, but righteousness
and judgment are the habitation of his throne. There's
a God, George, — believe it; trust in Him, and I'm sure

2 Visos Sventojo Rasto citatos Zymimos naudojant tradicini formata ir nurodant
|50nkre<“:ios knygos santrumpg, skyriaus numerj ir eilutés numerj. Informacija apie
Sventojo Rasto leidinj pateikiama literattiros sgrase.
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He'll help you. Everything will be set right, — if not in
this life, in another.” (Beecher Stowe, 2009, p. 153)

Dominuojantis dialogo elementas yra krikscioniskojo atpildo Vviltis
amzinybéje bei Dievo teismo ir Jo vykdomo teisingumo samprata. Dzordzas
mégina radikaliai atsiskirti nuo visy tikinciyjy vartodamas kreipinio formuluote
.JUs, krikscionys, nezinote" (Beecher Stowe, 2009, p. 153; vertimas - Sio
straipsnio autorés). Vis délto misteris Vilsonas nuosirdZiai stengiasi nuraminti
liddesio apimtg biciulj. Jis sumaniai pagilina teologinj diskusijos aspektg, ne tik
primindamas DzordZui batinybe tikéti ir pasitikéti Dievu, bet pasitelkdamas 97
psalmés poetiskg fragmenta: ,,Ji gaubia debesys ir tamsa, ant teisumo ir
teisingumo stovi jo sostas™ (Ps 97, 2). Beecher Stowe Sioje kirinio vietoje
skaitytojams nepateikia jokios tiesioginés nuorodos j Sventajj Rasta, taciau jos
tekste vartojama formuluoté yra identiSka 97 psalméje uzrasytai eilutei.
éiugidinienés vertime | lietuviy kalbg toji diskusija trumpinama ir radikaliai
kei¢iama. Dzordzo sakomas kreipinys pakinta pabréziant jau ne tikéjimo, o
rasés svarba: ,JUs, baltieji, nezinote" (BiCer-Stou, 1951, p. 124). Be to,
nebelieka psalmés fragmento, raginimy_ tikéti ir pasitikéti Dievu, turint omenyje
kriksCioniskajg amzinybés perspektyva. Jy vietoje jraSomas vienas pokalbj
greitai uzbaigiantis sakinys: , Dievas padés tau, viskas bus gerai, tikék
manim!™ (Bicer-Stou, 1951, p. 124). Tokios manipuliacijos vél parodo
cenziliros palaikomg negatyvig tendencijg nuskurdinti lietuviskojo vertimo
teksta, keiciant arba visisSkai panaikinant svarbias kultlrines ir religines romano
ypatybes.

KrikSc¢ioniskoje pasauléZilroje Dievo valia ir Zmogaus laisvé -
suderinami dalykai, daznai papildantys vienas kitg. Tikima, kad tampame i$
tiesy laisvi, kai misy pasirinkimai tarsi jsiSaknija Dievo valioje. Be to,
pasitikéjimas Auksciausiuoju - ne vien teologiné nuostata, padedanti atmesti
jvairias politinés ar socialinés priespaudos formas, bet ir dvasinis kelias,
vedantis j sielos ir proto iSsilaisvinima. Kovoje uz laisve patiriama kancia, Siame
kontekste, interpretuojama kaip didelé kaina, kurig neiSvengiamai moka
kiekvienas asmuo, ryztingai pasirinkes savo asmenine bat] gristi
krikSc¢ioniskyjy vertybiy pamatais. Beecher Stowe tai parodo Deno Heilio,
gaudancio i$ vergijos béganciaq Eliza, netikétu prisipazinimu. Originaliame

tekste Denas Heilis savo biciuliui Tomui Lokeriui tvirtina:
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I'll say this now, I al’'ays meant to drive my trade so as to make
money on 't, fust and foremost, as much as any man; but,
then, trade an’t everything, and money an‘t
everything,’cause we ‘s all got souls. I don’t care, now,
who hears me say it,—and I think a cussed sight on it,—so I
may as well come out with it. I b’lieve in religion, and one of
these days, when I've got matters tight and snug, I calculates
to tend to my soul and them ar matters; and so what’s
the use of doin’ any more wickedness than’s re’lly
necessary?—it don’t seem to me it's 't all prudent. (Beecher
Stowe, 2009, p. 90)

Skaitant Sig originalaus teksto iStraukg pastebimi du svarbis
elementai: pirmiausia, Heilis apibidina save kaip tikintj asmenj, ir aptinkame
teiginj: ,prekyba néra viskas ir pinigai néra viskas, nes mes visi turime
sielas"; dar véliau jis iSsako savo abejones dél Ziaurumo bendraujant su
vergais retoriskai klausdamas: ,,kokia nauda daryti dar daugiau blogio, nei
iS tiesy reikia?" (Beecher Stowe, 2009, p. 90; vertimas - Sio straipsnio
autorés). Tampa akivaizdu, kad Siame fragmente ripestis siela ir prievartos
daromos zalos suvokimas siejami su esminiu krikS¢ionisku jpareigojimu myléti
artimg ir kasdiene tikrove vertinti iS metafizinés amzinojo gyvenimo
perspektyvos. Be abejo, sovietiniams cenzoriams Sios religine pasaulézitra
grindziamos jzvalgos pasirodé nereikalingos. [domu ir tai, kad Beecher Stowe
originaliame tekste Elizos pasiryzimg pereiti uzsalusig upe su mazu vaiku ant
ranky apibtdina naudodamasi jspudingu bibliniu vaizdiniu: “Her first glance
was at the river, which lay, like Jordan, between her and the Canaan of
liberty on the other side™ (Beecher Stowe, 2009, p. 71-72). Geografiniu
pozitriu Jordano upé tebéra svarbi visam Vidurio Ryty regionui, nes teka net
per kelias valstybes, biatent per Sirijg, Jordanijq, Libang ir Izraelj. Judaizmo
iSpazinéjams ir krikS¢ionims imponuoja Sios upés dvilypé simboliné reikSmé:
viena vertus, peréje Jordang po ilgy klajoniy dykuma, izraelitai pagaliau atéjo
i Pazadétajq ieme, antra vertus, bltent Sios gana nedidelés upés vandenyse
buvo pakrikstytas Jézus Kristus. Tyrinétoja Francesca de Chatel jzvalgiai
pabrézia: ,Jordano upé nuo Biblijos laiky bldavo prisodrinta paveikiy
simboliniy prasmiy: ji yra riba ir perejimo punktas, dvasinio atgimimo ir
iSgelbéjimo metafora bei Sventojo vandens saltinis" (de Chatel, 2014, p. 4).

,Dédés Tomo trobeléje™ minétam skirtingy religiniy tradicijy tikéjimo simboliui
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suteikiama papildoma literatdriné reikSmé, nes paciame romane uzsalusi upé
tampa lemtinga riba gyvybés kaina laisvés siekianciai juodaodei vergei.
Paradoksalu, bet vertimo tekste Jordano upés jvardijimo taip ir nerasime.

Originaliame Beecher Stowe tekste aptinkame dar vieng intriguojantj
posakj ,the Canaan of liberty" (Beecher Stowe, 2009, p. 72). Tikslus jo
vertimas | lietuviy kalbg skambéty kaip ,laisvés Kanaanas". Pabréztina, kad
senyjy laiky Kanaano teritorija, dabar daznai vadinama Palestina, dvasine
reikdme judéjams ir kriké¢ionims svarbi kaip Pazadétosios Zemeés pirmavaizdis.
Biblijos ISéjimo knygoje aiskiai iSsakomas Dievo pazadas hebrajams juos
JiSgelbéti iS egiptieciy ranky ir nuvesti iS to krasto | gerq ir erdvy krasta, |
krasta, tekantj pienu ir medumi®, kad uztikrinty savo istikimiesiems atgaiva ir
klestéjima (IS 3, 8). Autorés sukurta jdomi Kanaano ir dieviSkojo laisvés pazado
religiné sgsaja ,,Dédés Tomo trobelés"™ vertime | lietuviy kalbg ir vél praleista.
Toje vietoje jrasytas tik trumpas sakinys: ,Pirmiausia ji pazvelgé | upe - anoje
puséje jos laukeé laisvé!™ (Bicer-Stou, 1951, p. 59). Tikétina, jog Sventajame
Raste daug sykiy kartojamas dieviSkasis laisvés pazadas, skirtas egiptieciy
pavergtai zydy tautai, sovietiniams cenzoriams atrodé itin pavojingas tiek dél
galimy politiniy paraleliy su Soviety Sajungos okupacija, tiek del brutalioje
priespaudoje gyvenanciy lietuviy tautinio iSsilaisvinimo vilCiy. Turint visa tai
omenyje, nelieka abejoniy, kad Beecher Stowe kirinio originaliame tekste kelis
kartus pasitelktas Kanaano motyvas Siugzdinienés vertime dingsta bitent dél
cenziros.

Sudétingas ir valios pastangy reikalaujantis sprendimas, kai
neiSvengiamai tenka rinktis tarp tikslaus teisiniy reikalavimy vykdymo ir
kriksCioniSko meilés artimui imperatyvo, romane rodomas naudojantis dar
vieno personazo - senatoriaus Berdo pavyzdziu. Nagrinéjant kdrinj tampa
aisku, kad balsuodamas jis parémé jstatyma, grieztai draudziantj padéti nuo
savo Seimininky pabégusiems vergams, taciau vos suzinojes apie Elizos ir jos
stnaus patiriamus pavojus, ne tik atveria jiems namuy duris, bet ir drasiai imasi
iniciatyvos apsaugoti béglius. Beecher Stowe atskleidzia Sig situacijg sumaniai
kurdama moraline dilema, iSkylancig loginiais argumentais
besivadovaujanciam jstatymuy leidéjui ir jo giliai tikinciai sutuoktinei Merei Berd,
neseniai iSgyvenusiai netikétg sidnelio Henrio mirtj. ,Dédés Tomo trobelés"
skaitytojas taip subtiliai supazindinamas su esmine krikscioniskosios teologijos
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tiesa apie butinybe eiti dvasiniu meilés keliu net tada, kai tai yra pavojinga ir
neparanku. Evangelijos pagal Jong 13 skyriuje Jézaus Kristaus lUpomis
skelbiamas Didysis Meilés jsakymas: ,AS jums duodu naujg jsakyma, kad jds
vienas kita mylétumeéte: kaip as jus myléjau, kad ir jUs taip mylétuméte vienas
kita!™ (Jn 13, 34). Idémiai analizuojant Beecher Stowe originaly romano teksta,
galima nesunkiai pastebéti, kad senatorius Berdas tylomis renkasi vykdyti ne
tuo metu jau galiojantj JAV jstatyma, o $j svarbiausig dieviSkajj paliepima.
Tokiam jo dvasiniam apsisprendimui pritaria ir zmona, krikscioniskg pareiga
paklusti tik Dievui taikliai primenanti lakonisku paraginimu: ,Obeying God
never brings on public evils. I know it can’t. It's always safest, all round, to do
as He bids us" (Beecher Stowe, 2009, p. 107). Turint omenyje totalitarine
sovietinés santvarkos prigimtj, vidinés laisvés poreikio ir Dievui teikiamos
pirmenybés idéjos buvo laikomos itin grésmingomis prievarta diegiamam
komunistiniam rezimui. Taigi dar vienas nepageidaujamas fragmentas cenzoriy,
iniciatyva negailestingai istrintas i$ ,Dédés Tomo trobelés" vertimo | lietuviy
kalbg. Filosofo Vosyliaus Sezemano teigimu, ,laisvés problema atsiranda
religijos sferoje ir vaidina ten svarby vaidmeni* (Sezemanas, 1988, p. 84).
Remiantis tokia nuostata galima tvirtinti, kad batent tikéjimo suvokimas ir
autentiskas jo praktikavimas suteikia Zmogui galimybe bent is dalies atsikratyti
ivairiy socialinés ir politinés priespaudos apraisky, puoseléjant savo unikalig
tapatybe ir intymy santykj su Dievu, grindziama asmeninio apsisprendimo
laisve.

Idomu, kad ,Dédés Tomo trobelés™ vertime | lietuviy kalba néra ir kity
reikSmingy krikscCioniSkajj tikéjima liudijanciy teologiniy aspekty. Pirma,
tikslingai praleidZziamos Dieva ir jo pagalbg nelaimingiesiems bei gailestinguma
minincios frazés: , The Lord helped me; nobody knows how much the Lord can
help ‘em, till they try"“; ,Lord have mercy on us!“; ,Now, John, I don't know
anything about politics, but I can read my Bible; and there I see that I must
feed the hungry, clothe the naked, and comfort the desolate; and that Bible I
mean to follow" (Beecher Stowe, 2009, p. 107, 112-113). Antra, | lietuviy
kalba neiSverstos kirinyje esancios mintys apie amerikieCiy teisés ir
kriksCionybés rySius bei labdarybés tradicijg; nejtraukiami ir dvasine
senatoriaus dramg bei jo Zmonos Sirdies skausma liudijantys romano
fragmentai. Galiausiai, manipuliuojama kdriniu ir tada, kai reikia parodyti
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senatoriaus Berdo artimo biciulio DZono Van-Trompo pazitras kriks¢ionybés
atzvilgiu. Tekste lietuviy kalba jo nusivylimas vergijg palaikanciais dvasininkais
gana aigkiai akcentuojamas tokiu sakiniu: ,Stai ka a$ jums pasakysiu: daugelj
mety nelankiau baznycios todél, kad kunigai tikindavo, jog biblija pateisina
vergijg" (BiCer-Stou, 1951, p. 99). Palikdami tik S$j sakinj ir praleisdami kitus
originalaus kdrinio elementus, soviety cenzoriai subtiliai konstruoja Sio
personazo kaip jsitikinusio ateisto jvaizdj, o Zodis ,biblija" vertime rasomas
mazaja raide, samoningai demonstruojant nepagarba Sventajam Rastui.
Beecher Stowe ,,Dédés Tomo trobelés" originaliame tekste patj Zodj ,Bible" raso
tik didzigja raide, paminédama $j tikintiesiems svarby veikalg net 62 kartus.
Be to, pateikdama papildoma personazo paaiskinima, taip pat neiSverstg |
lietuviy kalbg dél cenziros, autoré pabrézia, kad patyres dvasine krize ir
bendraudamas su vergijai nepritarian¢iu pastoriumi, Dzonas Van-Trompas
galiausiai jsilieja | baznytine bendruomene praktikuoti savo tikéjimo: ,I never
jined the church till I found a minister that was up to ‘em all in Greek and all
that, and he said right the contrary; and then I took right hold, and jined the
church, — I did now, fact" (Beecher Stowe, 2009, p. 123). Sios romano autorés
izvalgos, akcentuojancios personazo asmeninj religinj apsisprendima ir teise
keisti nuomone, be abejo, neatitiko soviety siekio propaguoti ateistinj pozidrj |
pasaulj kaip vienintele jmanomg vien juslémis apciuopiamos tikrovés
interpretacijg. Bitent todél komunizmui ideologiskai nepalankis literatdriniai
aspektai veél radikaliai atmetami, nepaisant Beecher Stowe pirminio kurybinio
sumanymo.

Pagrindinio knygos veikéjo dédés Tomo staigaus atskyrimo nuo Seimos,
pardavimo j JAV pietinéje dalyje esancias plantacijas ir tragiSkos mirties istorija
taip pat papildyta gausiais krikscionisko tikéjimo liudijimais ir bibliniais
elementais. Personazas skaitytojui pristatomas jaukioje namuy aplinkoje,
leidziantis vakarg su savo mazais vaikais, zmona Chloja, biciuliais ir jaunuoju
Seimininky, stinumi DZordzu. Ketvirtajame romano skyriuje Beecher Stowe
gana iSsamiai apraso, kaip, Seimos vakarienei pasibaigus, dédé Tomas
vadovauja maldos susirinkimui, kurio metu, daugeliui susirinkusiyjy jdémiai
klausantis, garsiai skaitoma Biblija, giedamos Slovinimo giesmés ir himnai.
Autoré originaliame tekste ne tik cituoja tris eiliuotas iStraukas isS religinés

muzikos kriniy, taciau jterpia tikslius trijy giesmiy pavadinimus:
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There were others, which made incessant mention of
“Jordan’s banks,” and “Canaan’s fields,” and the “"New
Jerusalem;” for the negro mind, impassioned and
imaginative, always attaches itself to hymns and expressions
of a vivid and pictorial nature; and, as they sung, some
laughed, and some cried, and some clapped hands, or shook
hands rejoicingly with each other, as if they had fairly gained
the other side of the river. (Beecher Stowe, 2009, p. 41-42)

Reikia turéti omenyje, kad rasytojos nurodytos giesmés ,Jordano
krantai®, ,Kanaano laukai® ir ,Naujoji Jeruzalé" yra laikomos amerikiecCiy
nacionalinio muzikos paveldo dalimi, ir Siandien atliekamos baznyciose per
pamaldas, jtraukiamos | populiariy dainininky ir chory repertuarg. Beecher
Stowe savo knygoje glaudziai sieja Sig muzikg su juodaodziy pasaulézitra ir jy
puoseléjama tradicija emocingais ritmiskais judesiais ar net Sokiu garbinti
Dieva. Apmaudu, kad visi Sie reikSmingi krikscioniskojo tikéjimo ir amerikieciy,
kultGros aspektai lietuviy skaitytojui taip ir liko nezinomi - éiugidinienés
vertimo tekste jy nerasime dél aktyvaus sovietinés cenzuros ribojimy taikymo.
Kaip teigia tyrinétojos Nijolé MaskaliGiniené ir Gintaré JurSénaité, sovietinés
okupacijos salygomis vykdavusio verstiniy knygy rengimo ir jy leidybos
proceso metu daznai bldavo pasitelkiama ,prevenciné cenzira“, kurig deréty
interpretuoti kaip pavojingg ir Zzalingg reiskinj, kai primetamas grieztas
,draudimas kulturos produkto pasirodymui tikslinéje kultiroje" (Maskaliiniené
ir Juréénaité, 2023, p. 6). Siame straipsnyje aptariamu atveju matyti, kad
draudziamas ne visas konkretus amerikieciy kanoninés literatliros kirinys
,Dédés Tomo trobelé", o verciant | lietuviy kalbg preciziSkai Salinami ar
iSkraipomi religine ir vertybine zinig perteikiantys originalaus teksto fragmentai
ir subtilesnio iSmanymo reikalaujantys kultliros elementai.

Reikia pabrézti, kad Beecher Stowe minimos giesmés jau seniai
perzengé visas rasinés atskirties salygotas istorines ribas, todél misy dienomis
jas savo repertuarui neretai renkasi bitent baltaodZiai dainininkai: didelés
sékmeés susilaukusig ir muzikaliai atnaujintg ,Jordano kranty" versijg yra
atlikusi amerikieciy kantri muzikos grupé , Alabama", australy dainininké Sylvie
Paladino savo {spudingu vokalu suteiké naujg populiarumo impulsg ,Naujajai
Jeruzalei®, o klasikinio gospelo pavyzdziu pripazinti ,Kanaano laukai®

tebeskamba solisto Porterio Wagonerio ir vokalinio ansamblio ,The Blackwood
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Brothers Quartet" garso jrasuose. Svarbu tai, kad tiek ,Dédés Tomo trobeléje",
tiek $iy religiniy muzikos kiriniy poetiniuose tekstuose plétojamos Sventajame
Raste dominuojancios Zmogaus sielos laisvés, Dievo veido ilgesio, tikéjimo ir
vilties temos, kurios simboliniu lygmeniu galéty iskilti kaip patraukli dvasiné
alternatyva sovietinés propagandos bekompromisiam siekiui sukurti naujajj
komunistinj Zmogy, pasyviai egzistuojantj politine prievarta ir karine galia
kontroliuojamame materialiame pasaulyje.

Dédés Tomo personazas patiria daug fiziniy ir dvasiniy iSmeéginimy, o
galiausiai - tragiska mirtj. Keliaudamas drauge su vergy pirkliu Denu Heiliu, jis
taip pat yra priverstas tapti sukrecianciy kanciy liudininku, kai dél jprasto vergy
pardavimo ar viesy varzytiniy spalvotosios moterys be gailescio atskiriamos
nuo savo vaiky. Beecher Stowe net kelis kartus pabrézia siaubingose
situacijose atsiddrusiy nelaimingyjy bejégiskuma ir neviltj. Originaliame
knygos tekste atskleidziama, kad dédé Tomas mégina guosti moting, netekusig,
kitam Seimininkui parduoto savo kddikio: ,Tom drew near, and tried to say
something; but she only groaned. Honestly, and with tears running down his
own cheeks, he spoke of a heart of love in the skies, of a pitying Jesus, and an
eternal home; but the ear was deaf with anguish, and the palsied heart could
not feel* (Beecher Stowe, 2009, p. 172). Siame romano fragmente moraliniu
argumentu tampa esminé kriksc¢ioniskoji samprata, primenanti, kad
gailestingasis Jézus yra nukryziuotas ir kencia drauge su dvasinj ar fizinj
iSbandyma patirianciu Zmogumi. Be to, pabréziama, jog po mirties nuosSirdaus
tikinCiojo dangiSkuose sielos namuose laukia amzinasis gyvenimas.
Psichologijos ir teologijos moksly daktaro Henrio Jozefo Machielio Nouweno
teigimu, brutalios tikrovés akivaizdoje ,reikia priminti, kad madsy tauré yra ir
skausmo, ir dziaugsmo tauré ir kad vieng dieng galésime dziaugsmo paragauti
tiek, kiek dabar ragaujame skausmo" (Nouwen, 2014, p. 49). Vis délto,
originaliame ,,Dédés Tomo trobelés" tekste aiSkiai parodoma, jog toji kencianti
moteris nesugeba priimti jai siGlomos tikéjimo paguodos ir galiausiai
nusiskandina upéje. Vertime | lietuviy kalba Siai situacijai aptarti randame tik
trumpa ir neutraly sakinj: ,Tomas atsisédo arciau ir mégino jg paguosti, bet ji
tik dejavo“ (BiCer-Stou, 1951, p. 138). Deja, kaip ir anksCiau aptartais
sovietinés cenziros taikymo atvejais, minéti krikScioniSkosios pasaulézitros

aspektai, perteikti angly kalba, lietuviy skaitytojams lieka nezinomi, nes buvo
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sgmoningai neisversti.

.Dédés Tomo trobelés" puslapiuose autoré taip pat atvirai
demonstruoja, kad vergijos Salininkai ir jos prieSininkai daznai stengiasi
religiniais argumentais pagristi priesingas pozicijas ir apginti jas kaip visiskai
priimtinas amerikieciy visuomenei. Prancilizy tyrinétoja Nicole Savy pabrézia,
jog menkinantis ir rasistinis pozidris | juodaodzius vergus biidavo skatinamas
klaidingai interpretuojant Sventajj Rasta, nes didelé dalis anuo metu gyvenusiy
kriksCioniy iSskirdavo bidtent ,tris odos spalvas, baltg, geltong ir juoda, kurios
esq yra kilusios is$ trijy Nojaus siiny: éemo, semity protévio, Jafeto, europieciy
protévio, ir prakeiktojo Hamo, afrikieciy protévio® (Savy, 2015, p. 35). Senojo
Testamento ,Pradzios knygoje" uzrasyta trumpa bibliné istorija apie miegancio
Nojaus nuoguma pajuokusio Hamo nederama elgesj ir ant jo paties sunaus
Kanaano dél to kritusj senelio prakeikima. Nojaus iStarto prakeikimo formuluoté
siejama su sunkia vergo lemtimi: ,Teblna prakeiktas Kanaanas! Jis bus
Zzemiausias vergas savo broliams" (Pr 9, 25). Remdamasi minétu Biblijos
fragmentu, dvyliktame knygos skyriuje Beecher Stowe iSsamiai apraso Ohajo
upe laivu plaukianciy keliautojy pokalbius apie vergijos naudinguma bei
teisétuma. Ispldziui sustiprinti originaliame tekste skirtingais variantais net
kelis kartus pakartojama ta pati prakeikimo fraze: ,Cursed be Canaan; a
servant of servants shall he be"“; ,Cursed be Canaan"“; ,Cussed be Canaan"
(Beecher Stowe, 2009, p. 162-164). Vertime | lietuviy kalba keleiviy diskusija
smarkiai sutrumpinta, nors dvi prakeikimo formuluotés bent i$ dalies iSverstos:
»~1eblnie prakeiktas Kanaanas ir tebdnie jis tarny tarnas®; ,Teblnie prakeiktas

" (Bi¢er-Stou, 1951, p. 131-132) Originaliame tekste pateikta ir
krikSc¢ioniskajj tikéjimg autentiSkai iSpazjstanCio keliautojo oponuojanti
nuostata, kad egzistuoja negindijama moraliné pareiga ginti kenciancius
juodaodzius. Denas Heilis, atmetantis sazinés priekaiStus ir aktyviai
dalyvaujantis Seimas brutaliai iSskiriancioje vergy prekyboje, taip pat netikétai

iSgirsta svarby perspéjima:

“My friend,” he said, speaking with thick utterance, “how can
you, how dare you, carry on a trade like this? Look at those
poor creatures! Here I am, rejoicing in my heart that I am
going home to my wife and child; and the same bell which is
a signal to carry me onward towards them will part this poor
man and his wife forever. Depend upon it, God will bring you
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into judgment for this.” (Beecher Stowe, 2009, p. 164)

Siame fragmente, kuris irgi nebuvo i$verstas | lietuviy kalba, ne tik
palyginama skirtingy rasiy Zmoniy Seiminé padétis, akcentuojamas
nepavydétinas vergy likimas, taciau pabréziama ir kriksCionims svarbi tikéjimo
tiesa, jog kiekvieno Zmogaus po mirties laukia asmeninis Dievo teismas,
kuriame reikés atsakyti uz nuodémes ir blogus darbus. IS esmés, kaip rodo
aptariamy romano ,Dédés Tomo trobelé" vertimo | lietuviy kalbg pavyzdziy
analizé, tekstas yra daznai trumpintas bitent sovietams ideologiskai
nepageidaujamose kirinio vietose. Be to, visiskai ignoruojant autoriy, teises,
publikuotoje knygoje lietuviy kalba niekur néra nurodyta, kokiu amerikietisku
originaliu leidiniu vertéja naudojosi. Galiausiai, oficialus romano vertimo
pavadinimas ,Dédés Tomo trobelé"™ yra trumpesnis, nes nebelieka papildomos
originalios angliSkos formuluotés ,or, Life Among the Lowly". Sovietine cenziirg
tyrinéjusi Nijolé MaskaliGniené nurodo, kad Siuolaikiniams mokslininkams
daznai sudétinga paaiskinti, kokie veiksniai lémé konkretaus verciamo teksto
daliy modifikavima: ,Nezinome, kodél vertéjas nusprendé vienaip ar kitaip
versti kokj nors elementa. Negalime tvirtai teigti, ar iSkarpymus, o juolab
stilistinius keitimus |émé vertéjo, o gal redaktoriaus ar leidéjo dorové, baimé,
bendras ideologinis fonas ar komerciniai interesai* (Maskalitniené, 2025, p. 4).
Vis délto, pripazjstant vertimo kaip politinio veiksmo svarbg, galima daryti
pagrista prielaida, kad tuo metu dirbusiai vertéjai Siugzdinienei buvo pateiktas
reikalavimas keisti arba kupitruoti ,Dédés Tomo trobelés™ originaly teksta, taip
igyvendinant komunisty ideologams priimting sprendima ir klaidinant
skaitytojus. Soviety okupacijos laikotarpiu daznai biidavo vadovaujamasi gana
paprasta zZmoniy proty kontrolés taisykle: samoningai riboti galimybe
netrukdomai skaityti politinei ir partinei vadovybei neparanky literaturos karinj,

nepalikus intelektualinés erdvés svarstyti ir jame keliamy vertybiniy problemu.

ISsvados

Literatlros teksty vertimas visame pasaulyje pagristai laikomas dideliy,
intelektualiniy pastangu, lingvistiniy ziniy ir praktinés patirties reikalaujancia
veikla. Profesionaliam vertéjui, norindiam gimtaja kalba tinkamai atskleisti

skaitytojams dar nepazintg kitakalbio rasytojo pasaulj, daznai tenka didelé
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atsakomybé. Jis privalo ne tik sklandziai perteikti autoriaus mintis, gladindias
verciamoje knygoje, subtiliai atskleisti kiirinyje dominuojancig vertybiy sistemag
ir savitg stiliy, bet ir imtis asmeninés kiirybinés iniciatyvos - uzduoties kantriai
tiesti naujus bendravimo ir supratimo tiltus tarp skirtingy valstybiy ir tauty. Sis
sudétingas ir daug kantrybés reikalaujantis tarpininko tarp kultlry vaidmuo
netikétai stumteli vertéjus arciau tarptautiniy santykiy arenos, kurioje vyksta
intensyvis politiniai ir diplomatiniai procesai. Butent todél susiformavo gana
aiskus vertimo teoretiky pozilris, kad patj vertimo procesg daznai galima
pripazinti politiniu veiksmu.

Nagrinéjant istorijos tékmeéje uzsimezgusius subtilius literatdriniy
veikaly vertimo rySius su tarptautine politika, galima nesunkiai pastebéti, kad
demokratijos tradicijy neturinCiose ar totalitarinése valstybése sprendimai,
nurodantys, kokias naujas knygas derety versti ir kaip tai turéty bati atliekama,
neretai atsidurdavo oficialiy pareiguny ir instituciju akiratyje, kartais netgi
grieztg intelektualine kontrole vykdanciy cenzoriy valioje. Soviety Sgjungoje
buvo iSplétota itin skvarbi publikuojamy teksty cenziiravimo sistema,
uztikrinanti, kad knygose ir Zurnaluose nebity skelbiama komunistinei
ideologijai priestaraujanciy jzvalgy. Tokios politinés kontrolés tendencijos ne
tik sparciai sumazino uzsienio literatliros vertimy pasitla, bet ir ilgiems
desimtmeciams paverté profesionalius vertéjus jtartinais asmenimis, kuriuos
galima grieztai bausti atimant galimybe dirbti. Skaitytojams visaip ieSkant
alternatyviy budy gauti verstinés literatiros knygu, sovietinéje Rusijoje ir
okupuotoje Lietuvoje atsirado pogrindzio sglygomis publikuojamy leidiniy: nuo
poezijos ir prozos iki filosofijos ir teologijos teksty. Vis délto, tokia pogrindine
leidyba buvo nepastovi ir pavojinga dél politiniy persekiojimy.

Beecher Stowe romanas ,Dédés Tomo trobelé™ yra laikomas
amerikieciy literatiiros klasikos kiriniu, kuriame keliami amzinieji laisvés ir
krikSc¢ioniskojo tikéjimo klausimai. Lietuvoje 1951 m. publikuotas Vandos
Siugzdinienés minétos knygos vertimas buvo smarkiai kupidruotas, todél jo
analizé leidZia geriau pastebéti, kas labiausiai kliidavo soviety cenzoriams.
Tyrinéjant lietuviskajj vertimo teksta matyti, kad itin kruopsciai praleisti bitent
krikécionigkajj tikéjima liudijantys elementai ir Sventojo Rasto citatos bei
parafrazés. Be to, prapuola nemazai kultlriniy originalaus romano aspekty,
pavyzdZiui, religinés muzikos kdriniy pavadinimai ir giesmiy teksty fragmentai.
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Kartais tekste lietuviy kalba dingsta tik pora kdrinio eiluciy, bet yra skyriy,
kuriuose nebelieka net keliy originalaus romano puslapiy. Trukstamy viety
pasitaiko nemazai, todél daugelio netikslumy negalima aiskinti neatsakingo
redagavimo problemomis ar vertéjos neapdairumu.

~Dédés Tomo trobelés" puslapiuose Beecher Stowe iSsakomi raginimai
priimti reikalingus sprendimus ir kovoti uz laisve dieviskajai Apvaizdai padedant
akivaizdziai priestaravo komunistinei ideologijai, todél pasitelkus vertéjg buvo
meéginama Sias autorés idéjas nukenksminti, tikslingai trumpinant ir
ateizuojant tekstg. Labiau jsigilinus | susiklosCiusig situacijg stebina tai, kad
bltent soviety cenziruotas ,Dédés Tomo trobelés" tekstas lietuviy kalba su
nedideliais kosmetiniais papildymais tebéra leidZiamas ir platinamas misy
Salyje. Lieka tikétis, kad bégant ketvirtajam atkurtosios Lietuvos
nepriklausomybés deSimtmeciui sulauksime naujo, tikslaus ir kokybisko Sio

jaudinancio pasaulinés literatiiros Sedevro vertimo.
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INTERSECTIONS OF FREEDOM, EXPRESSION OF CHRISTIAN
FAITH AND CENSORSHIP IN TRANSLATED LITERARY WORKS:
THE CASE OF HARRIET BEECHER STOWE'S NOVEL “"UNCLE
TOM’S CABIN”

Abstract. The connection between translation and censorship is one of the most
inspiring subjects for the academic analysis that not only covers linguistic or cultural
problems but sheds more light on important political issues as well. The current article
focuses on the practical application of Soviet censorship techniques to the translation of
Harriet Beecher Stowe’s novel "Uncle Tom’s Cabin” into Lithuanian. This canonical oeuvre
of American literature was translated into the Lithuanian language and published in 1951.
The aim of this article is to cast an attentive look at the theoretical considerations on
the existing interconnection between the realms of translation and politics since these
phenomena are seldom assessed in detail. After making an overview of different
academic sources, it is possible to claim that Nicole Doerr’s (2018) basic premise on
the prevalent existence of political translation is quite well-justified. The phenomenon of
censorship, in turn, still happens to be sustained by the fear of authors and translators
due to the potentially negative political evaluation of the dominant themes of certain
literary works. The empirical part of the article is devoted to the examination of
the Soviet censorship operating in practice in order to explain in what ways
the translation of “Uncle Tom's Cabin” into Lithuanian has failed to properly convey
religious beliefs of the writer, which are closely linked to various fragments of the Bible.
The hostility of the Soviet political elite towards essential Christian concepts was always
systematic and consistent. However, the authentic practice of faith eventually turned into
the essential obstacle to the political ambitions of the Communists to create a new Soviet
man while diminishing the variety of existing attitudes and destroying the worldview
based on religion.

Keywords: Christianity; faith; Harriet Beecher Stowe; political translation; Soviet
censorship; “Uncle Tom’s Cabin”.
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The establishment of the journal was initiated and supported by the research
cluster “Research in Plurilingual Competence Development” H-08-09 of
the Institute of Foreign Languages, Vytautas Magnus University

The main research fields of the cluster are as follows:

e research on plurilingualism and multilingualism as cultural phenomena and
educational objects from linguistic, sociolinguistic, discourse, pragmatic and intercultural
points of view,

e analyses of the issues of transfer and cross-linguistic interference while learning
the second, third and subsequent languages,

e investigation of efficiency of application of innovative language teaching and learning
methods,

e research in teaching and learning languages for specific and academic purposes,
learner strategies, issues in communicative competence acquisition and development,
content and language integrating learning, and

e exploration of issues in translation.

The scientific research activity of the scholars and dissemination of research findings in
local and international publications, conferences, strategic partnerships with foreign
higher education institutions in implementing mutually beneficial scientific research
projects serve as a means for the development of language policy, theory of
plurilingualism and multilingualism, theoretical and practical development of language
competences and allow applying research findings in practical educational activity.

We kindly invite members of the international scientific community to join our research
to perform joint research and its dissemination.
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Vytauto DidZiojo universiteto UZsienio kalby instituto mokslo klasteris
~Daugiakalbystés kompetencijos tobulinimo tyrimai* H-08-09

Pagrindinés klasterio moksliniy tyrimy kryptys:

e individualios ir visuomeninés daugiakalbystés kaip kultiros fenomeno bei edukacinio
objekto tyrimai lingvistiniu, sociolingvistiniu, diskurso, pragmatiniu ir tarpkultiriniu
aspektais,

e perkélimo ir tarplingvistinés interferencijos problemy mokantis antrosios, treciosios
ir kity uzsienio kalby problemy analize,

e kalby mokymo ir mokymosi procesy, inovaciniy mokymo(si) metody taikymo
efektyvumo tyrimai,

e kalby mokymo(si) specifiniais ir akademiniais tikslais, mokymosi strategijy,
komunikacinés kompetencijos jgijimo ir plétojimo, integruoto dalyko ir kalbos mokymo
tyrimai,

e vertimo problemy analizé.

Sios mokslinés grupés nariy vykdoma moksliné-tiriamoji veikla bei rezultaty sklaida
Salies ir uzsienio mokslinése publikacijose, tarptautinése konferencijose, strateginés
partnerystés su uzsienio aukStosiomis mokyklomis plétojimas jgyvendinant abipusiskai
naudingus tyrimy projektus padeda siekti kalby politikos tobulinimo, daugiakalbystés
teorijos, kalbiniy kompetencijy teorinio ir praktinio ugdymo tiksly bei leidzia taikyti
daugiakalbystés tyrimy rezultatus praktinéje edukacinéje veikloje.

Kvie¢iame moksline bendruomene jungtis prie klasterio veiklos bendriems tyrimams
atlikti ir skleisti.
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Why subscribe and read

Issues relating to multilingualism and multiculturalism are prominent concerns
in modern education, impacting the ways that language is handled not only in
the classroom, but from a policy-making and administrative perspective, as
well. “Sustainable Multilingualism” brings together the most up-to-the-minute
scholarship on these issues, providing stakeholders with an inside look at
the challenges and offering potential solutions across a broad range of
contexts.

Why submit

“Sustainable Multilingualism” is multidisciplinary and interdisciplinary in scope,
welcoming quality research from diverse perspectives relating to the
sustainability of languages and cultures. The journal provides free, open-access
content in a timely fashion, ensuring a broad international audience for the
latest scholarship on these issues.

Similarity Check Plagiarism Screening System

The editorial board is participating in a growing community of Similarity Check
System's users in order to ensure that the content published is original and
trustworthy. Similarity Check is a medium that allows for comprehensive
manuscripts screening, aimed to eliminate plagiarism and provide a high
standard and quality peer-review process.

The content of the journal is available at

SM website: ejournals.vdu.lt/index.php/SM/index
Paradigm platform: reference-global.com/journal/SM
SCOPUS database: scopus.com/home.uri


https://reference-global.com/journal/SM
https://www.scopus.com/home.uri
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The journal of scientific papers aims at fostering sustainable multilingualism
and multilculturalism by presenting research on the issues of language policy,
learning, acquisition and maintenance of plurilingual competence (individual
multilingualism) and development of societal multilingualism, translation,
intercultural dialogue development and language didactics issues. The need to
research multilingualism as an essential feature of dynamic and coherent
international community is urgent under contemporary conditions of socio-
political climate.

Xk k

Zurnalu siekiama skatinti darniosios daugiakalbystés ir daugiakultri$kumo
idéja, Sj reiskin{ analizuojant iS jvairiy perspektyvy - kalby politikos, kalby,
mokymosi ir |sisavinimo (individuali daugiakalbysté), visuomeninés
daugiakalbystes, tarpkultidrinio dialogo plétojimo, kalby didaktikos,
taikomosios lingvistikos, istorijos, filosofijos, edukologijos ir kt. Poreikis tirti
daugiakalbyste kaip esminj dinamiskos ir darnios tarptautinés bendruomenés
bruoza yra aktualus Siandienos sociopolitinio klimato sglygomis.
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