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Abstract. This study evaluates the applicability of Spolsky’s tripartite model of
language policy, consisting of language beliefs, practices, and management across three
different minority contexts in Europe. The research respectively targets Algerians in
France, Hungarians in the UK, and Turks in Hungary. The first study centres around
the national and community level, while the second and third studies focus on the family
domain. For the case of Algerians in France, the study investigates language
management by analysing governmental top-down language policies and probes
language beliefs and practices among first-generation immigrants using a questionnaire.
The second study shifts to the familial domain, using a questionnaire based on Spolsky’s
tripartite model to explore bilingualism efforts among Hungarian-speaking mothers in
the UK. Meanwhile, the Turkish context in Hungary utilizes both semi-structured in-depth
interviews as well as a short questionnaire to examine Turkish families’ language
management, beliefs and practices. The studies present varying results, with Algerians
strongly upholding Arabic against the weight of French monolingual policies and
the societal demands for using French. Moreover, Hungarian families’ efforts to
meticulously cultivate bilingualism among their children are undermined by external
pressures in education, leading to a more fluid bilingual experience. By contrast,
the results showcase the shift of Turkish immigrants towards Hungarian due to
intermarriages and the lack of institutional support. Although the findings underscore
Spolsky’s model adaptability in depicting language policy dimensions across different
contexts, it falls short of accounting for layers of complexity pertaining to the impact and
role of external socio-political and economic factors. Furthermore, the model partially
grasps the dynamic nature of multilingual identity construction. As such, these insights
call for a rigorous investigation of these complexities in order to arrive at a better
understanding of the fluid and ever-evolving nature of language policy as well as
producing more context-sensitive policies.
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Introduction

When examining language policy (LP), whether at the macro level
(e.g., nations, minority groups, education) or at the micro level (e.g., family
settings), Spolsky's (2004) framework is frequently used. This framework
outlines language policy as a multifaceted concept consisting of three distinct
yet interconnected elements: language beliefs, practices, and management. In
his later works, Spolsky also added different levels or domains where these
elements can be applied, such as the individual, family, national and
supranational levels (Spolsky, 2009; 2012; 2021). Language practices are
understood as the actual language use of a speech community or family, also
labelled as language repertoire at the individual level (Spolsky, 2021). Beliefs
and ideologies are formed by the speakers about language(s) and language
choices. The third component is language management which refers to any
deliberate efforts of individuals or institutions to modify the language practices
or beliefs of a community. Van Oss et al. (2021) note that none of these
components can be investigated without the other two as they are
interconnected and indispensable elements of language policy.

In this paper, we would like to describe the applicability of the model
in three different research designs. The goal of this study is to present how
language management, practices and beliefs are manifested in three minority
contexts in Europe, where individuals and communities navigate their
multilingualism in different language political environments. Different
methodologies are used in the studies, as several factors (such as size and
composition of the minority) require qualitative and/or quantitative
approaches. The first study focuses on the national and community level, while
the second and third studies concern the family domain approaching it from
a quantitative and a qualitative perspective. Study 1 reports on the findings of
a research that was conducted among Algerians in France. It is a special case
as the target community includes post-colonial migrants already having a good
proficiency in French pre-migration. Language management is described at
the national level (i.e., France), while language practices and ideologies at
the immigrant community level. Study 2 is a large questionnaire survey-based

study using Spolsky’s tripartite model as a framework and targets different
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types of Hungarian families living in the UK. Study 3 employs in-depth
interviews to explore Turkish families’ language ideologies, management and
practices in Hungary. The article will discuss the most relevant concepts and
studies followed by the description of the three studies; the results part will
concentrate on how the components in Spolsky’s framework can be used to

explain the results.

Literature Review

The majority of the world’s languages are minority languages which
are either undergoing the shifting process to the dominant language in
the hope of better opportunities or fighting against the homogenizing effect of
globalization and focusing on language maintenance (Hogan-Brun O’ & Rourke,
2019). Cross-border migrants are no exception. Globalization is a major factor
affecting the mobility of people and at the same time urges scholars to revisit
approaches to studying migrant speaker communities. Pauwels (2016) notes
that the triggers and the nature of migration have changed considerably
because of globalization. The economic, religious, demographic and political
reasons are complemented with educational opportunities, tourism and
employment practices. Furthermore, migration or mobility can also take
different forms: short-term mobility, long-term (re)settlement or being ‘on
the move’ as a desire or a must. This creates a new context to approach and
interpret the language choices and practices in these communities.
The language policy model developed by Spolsky (2004) and its later
modifications offers such a framework. The model can be understood as
a reaction to the limited scope of previous conceptualizations of language
policy. Initially, the concept of language policy was developed jointly with
language planning; however, with the expansion of the field, the planning part
became inapplicable in many contexts. Now language planning is mainly used
in situations when the state or authority determines what languages or
varieties can be used in different domains, i.e., how languages should be
managed (Jernudd & Nekvapil, 2012). As a result of the intertwined history of
the two terms, language policy is still often understood as a top-down process
(Liddicoat, 2020). However, taking into account all the domains where

- 38 -



THE APPLICABILITY OF SPOLSKY’S TRIPARTITE MODEL IN THREE CONTEXTS

language policy research is conducted (e.g., families, workplaces, schools,
public spaces, military, etc.), it becomes apparent that bottom-up processes
are also important. The wide scope of language policy is also evidenced by its
interrelation with multiple factors. As Spolsky (2004: ix) notes: “Language
policy exists within a complex set of social, political, economic, religious,
demographic, educational and cultural factors that make up the full ecology of
human life.”

Spolsky’s tripartite model of language policy is comprehensive,
composed of language management, language practices and beliefs or
ideologies. Besides the top-down language managing activities, it includes not
intentional and not planned activities (Johnson, 2013) as well. The introduction
of domains, following Fishman (1972), was a useful addition to the model, as
it makes the framework applicable to the context of individual, family,
education, nation, and above (Spolsky, 2007; 2021). Language
management originates from the idea that language use can be managed.
The language manager can be the state managing language use via
the constitution and/or language laws, institutions, making decisions about
the official working language or medium of instruction in schools, parents
making efforts to persuade their children to use the heritage language.
The Language Management Theory (Neustupny & Nekvapil, 2003; Nekvapil &
Sherman, 2015) makes a distinction between simple management and
organised management, the latter referring to activities undertaken by
institutions, while the former means language decisions made by individuals
(also referred to as individual self-management by Spolsky, 2021). Language
practices are the observable behaviors and choices of people, and these
practices may be influenced by external and internal forces (social,
psychological, religious, etc.) and the outcome can be maintenance or shift
depending on the strength of these factors. Language practices are not
necessarily in line with language management efforts; for example, regardless
of the government’'s recommendations to use the state language at home,
migrant families can still use their mother tongues with their children.
Language beliefs and ideologies are values assigned to languages and
varieties. Ideologies do not always translate into practices, e.g., minority

groups may have very positive attitudes towards their languages, but their
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language use in the family and community is low (Flih, 2024). The model has
served as a framework in different contexts (e.g., education (Dalton-Puffer,
2011; Van Oss et al., 2021); however, in this paper only the community and

family context will be discussed.

Language Policy at the State and Community Level

Early research on LP started at the level of the state, focusing on how
languages are managed across different nations as well as addressing
the challenges and the issues that may arise from adopting certain policies.
Lambert (1999) believed that the language policy of a country is highly
influenced by the composition of its society, as it reflects the complex
relationship between the state and its linguistic communities. This foundational
understanding of state level language policy aligns with Spolsky’s
aforementioned tripartite model, which offers a nuanced perspective when
applied at the macro level (Spolsky, 2004). At a national scale, language
management usually denotes the state’s legislative and administrative efforts
to direct the use of language by either bolstering or contrasting prevailing
language practices in the community. Language practices themselves are both
a reflection of and response to such language management strategies that
manifest in the linguistic behavior of the community. Moreover, language
beliefs and ideologies held by the community could incline towards a singular
national identity and language or opt for linguistic diversity, informing as well
as yielding to national policies. In an application of Spolsky’s model to Iceland,
Albury (2015) highlights how language management, language practices, and
language beliefs materialize at a macro level. As a response to the global
influence of English, the Icelandic government enacted a policy of linguistic
purism and monolingualism, perceiving Icelandic as a global minority language
in need of preservation. Supported by a community that embraces a monoglot
ideology and belief, language purism was implemented by reinforcing Icelandic
in daily life (media and education), scrutinizing loanwords from other
languages, promoting a cultural identity, and influencing digital contexts
(Fridriksson, 2009; Svavarsdéttir, 2008; Hilmarsson-Dunn, 2009).
Concurrently, the policies acknowledge the necessity of English in certain
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academic and professional domains, fostering a form of pragmatic bilingualism
whereby English is used without replacing Icelandic’s central role in
the language practices of the community (Hilmarsson-Dunn & Kristinsson,
2010). Moreover, in reviewing Malaysia’s national language policy, Habuan
(2018) displays how language management, shaped by the language practices
of the community, attempts to balance the national ideology which is firmly
tied to the Malay language and identity, the global influence of English as well
as the plight of minority languages in the country. Although the national policy
recognises Malay as the official language of the country, it also allows for
a degree of flexibility in trying to meet the demands for global communication
in English (MBMMBI policy to strengthen both Malay and English proficiency;
Ahmed et al., 2012). Furthermore, the policies sanction national-type schools
and elective language subjects to accommodate the languages of minority
(Chinese and Indian) as well as indigenous (Iban, Kadazan-Dusun, and Semai)
groups (Habuan, 2018). The previous examples showcase the interplay of
Spolsky’s three elements in forging national language policies at the macro
level whereby language management both influences as well as adheres to

language practices and national ideology in the community.

Language Policy at the Family Level

Recent studies have highlighted both the strengths and limitations of
Spolsky’s tripartite model in explaining Family Language Policy (FLP). Curdt-
Christiansen and Sun (2022), after reviewing past research that applied
Spolsky’s model, note that studies have predominantly focused on internal
factors such as parental beliefs, emotions, and identity and how these influence
language practices and management efforts, and they argue that future
inquiries should broaden their scope to include diverse socioeconomic contexts
and apply quantitative methods to better understand multilingual families.

Among others, Stavans (2012) has implemented Spolsky’s model in
her study, which involved 60 Ethiopian families in Israel. The findings highlight
how internal (home and family) and external (school and institutions) factors
shape parent-child interactions. Stavans emphasizes the complex interplay
between parental attitudes towards child-rearing and educational
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responsibilities, which are influenced by both home culture and the desire to
adapt to a new society.

On the other hand, quantitative research has also made valuable
contributions to the field, as presented in studies by Hirsch and Kayam (2020)
and Hollebeke et al. (2022). Hirsch and Kayam explored the interrelation
between different immigrant and trans-settler transnationalism types using
Spolsky’s model in Israel. In contrast, Hollebeke et al. questioned
the complexity of Spolsky’s three components, creating and testing scales to
measure the relationships between beliefs, practices, and management within
the Flemish community in Belgium. A successive study by Hollebeke (2024)
provided an even deeper analysis of these scales, allowing for statistically
validated assessments of the dynamic nature of Family Language Policy both
at the population level and within individual families. Based on the meticulous
research on Spolsky’s tripartite system the results of Hollebeke's analyses also
confirm that language policy in the family sphere is not a unitary construct,
and she notes that its components can be accurately described independently
of each other and, therefore, draws attention to the importance of exploring
the varied dynamics between components in both formal institutionalized
domains and in the family sphere.

The most recent study by Hatoss (2024) further expands
the application of Spolsky’s model by examining FLP among Hungarian families
in Australia. This study focuses closely on the emotive-relational dimensions,
testing a semi-comprehensive model that highlights the challenges and
conflicts from the parental perspective. Despite these advancements, Hatoss
notes that questions about parental beliefs regarding their impact on and
control over children’s language practices and development remain

unanswered.

Aims and Research Questions

The three studies in this paper aim to illustrate how Spolsky’s tripartite
framework can be applied flexibly to examine language policy across different
contexts at both macro and micro levels. The studies required the use of

diverse methodologies and instruments to accommodate contextual
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differences. Each study investigates the language practices, ideologies, and
management of a particular minority, which allows for a more focused
examination of how the model’'s components manifest in various
settings. The study is guided by two main research questions:
1. How are language beliefs, practices, and management reflected in
the experiences of Algerians in France, Hungarians in the UK, and Turks
in Hungary?
2. To what extent does Spolsky’s model explain the influence of
outside factors—such as schools, government policies, or mixed

marriages—on language use and practices?

Research Contexts and Methodologies

Study 1: Algerians in France

The Algerian presence in France dates back to the late 19th century,
following the French colonisation of Algeria in 1830 and as a result of several
historical events it continued until today. As of recent statistics!, there are
approximately 2.6 million Algerians living in France including both immigrants
and their descendants. To date, there has been little research conducted on
the linguistic profile of the Algerian community despite being the largest
immigrant minority in France and one of the largest immigrant minorities in
Europe (Vassoille, 2024). Furthermore, none of the studies have analysed all
aspects of language policy as it is manifested in the given community.
Nonetheless, it is possible to derive insights from available research on
the Algerian immigrant community in France. For instance, Arfi (2008) argues
that prior knowledge of French plays a significant role in pushing Algerians
towards the dominant language, which can serve to inform national language
management decisions towards increasing language proficiency requirements
for future immigrants. Medjdoub’s (2015) observation of the gradual
generational shift towards French among Algerian immigrants highlights

the impact of strict monolingual policies on language practices over time, while

! See https://observatoire-immigration.fr/limmigration-des-algeriens/
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Zemmour and Alghazo (2023) results about Kabyle speakers’ positive attitude
towards their native language illustrate how established language beliefs resist
robust language policies. The aim of this study is to explore how language
practices and beliefs/ideologies are negotiated by the Algerian community

given the assimilatory policy of France.

Participants

The study involved 221 participants, with 113 females and 108 males.
All  participants were first-generation immigrants recruited using
the snowballing technique; however, an important aspect of the study was to
aim for diversity and representativeness in terms of settlement, education,
age, age at immigration, occupation, marriage type, etc. Most participants are
currently residing in major French cities including Paris, Marseille, and
Grenoble. Among the group of married respondents (40.27%), 50.6 percent
were married to Algerian spouses, 30.4 percent to Franco-Algerian spouses,
and 16.5 percent to French spouses. The remaining 2.5 percent were married
to immigrants of other nationalities (Tunisian and Egyptian). As for
participants’ level of education, 57.9 percent have a university level education
(bachelor, master, or PhD degrees) while 42.1 percent have a non-university
level education (vocational certificate or below). Table 1. shows participants’
characteristics in terms of their age, age at immigration, and length of
residence (LOR).

Table 1
Participants’ Characteristics (N=221)
Mean Std. Deviation Min Max
Age (years) 35.8 13.8 14 82
Age at
immigration 25.3 8.3 7 61
(years)
LOR (years) 10.5 11.4 .33 57
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The Research Instrument

To get a full picture about the language management, language
practices and beliefs in this community, different approaches were used. In this
context, language management is conceptualized as the top-down activity of
the state through the constitution, language laws, and regulations. Language
practices and beliefs were explored using a questionnaire developed for this
study. Besides demographic information, participants were asked about their
language use habits in different domains and with different interlocutors. They
were also asked to rate, on a five-point Likert scale, their agreement with
statements in order to assess their attitudes and beliefs towards French and
Arabic.

Procedure and Analysis

Participants were recruited using the snowballing technique, which
allowed the sample to grow through referrals. They were asked to complete
the questionnaire that was available both online (Google Forms) and in person
(paper-based format) in the language of their choice since it was developed in
Arabic and French. Participants’ responses were then analysed. The analysis
involved conducting basic statistical techniques (e.g., mean, std. deviations,
etc.) to investigate participants’ language use as well as their attitudes towards

Arabic and French languages.

Study 2: Hungarians in the UK

Emigration waves from Hungary to the UK have occurred during
various historical periods starting after World War I (Gazso, 2016). Migration
in the last 50 years or so differs from previous waves as the triggers are not
historical but economic, social, educational, etc. According to the latest census,
data from the Office for National Statistics (ONS) from 2021, there are
118,000 Hungarian-born people residing in the UK, most of them moved there
after Hungary joined the EU in 2004.
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One of the most relevant features of the migration for this current wave
is that Hungarians living in the UK have turned from young, single emigrants
into blossoming families, from which thousands of children are born into
Hungarian families in the UK. Due to their significant number, the Hungarian
community has become increasingly visible, particularly through the Hungarian
Sunday School system (Papp, Kovacs, & Kovats, 2019). However, little is
known about the Hungarian community’s language practices, ideologies and

language management, a gap this study aims to fill by focusing on families.

Participants

The study involved 93 participants with a mean age of 38.18 years,
consisting entirely of women. These participants, who have resided in the UK
for an average of 11.35 years, are all Hungarian-speaking mothers (see
Table 2). The majority of them live in Hungarian-English dominant speaking
families, whereas 3 families use Hungarian and other languages, but not
English. This indicates multilingualism without the inclusion of English. One
family uses only English at home that suggests that English-only households
are very rare in this context. Households that predominantly use Hungarian
show strong native-language preservation, as indicated by their high numbers.

Table 2
Participants’ Characteristics (N=93)
Mean SD Min Max
Age (years) 38.18 5.3 28 50
Age at
immigration 26.75 4.9 15 43
(years)
LOR (years) 11.35 4.3 4 26

The majority are currently living in London, while many others are
based in the East and West Midlands. In terms of education, 63.2 percent have
attained a university degree (bachelor’s, master’s, or PhD), while the rest have
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a non-university level education, such as a vocational certificate or informal

learning.

The Research Instrument

The research employed a macro-level investigation using
a questionnaire that is based on Spolsky’s tripartite model (2004, 2008).
The questionnaire included questions about language management, practices
and beliefs besides demographic and other relevant data. Factors affecting
the three pillars of FLP have also been explored by the survey; however, it is
not the goal of the present paper to discuss these relationships. The instrument
was composed relying on previous studies (Curdt-Christiansen et al., 2023;
Gonzalez et al., 2024), The different scales of the questionnaire were reliable

as measured by Cronbach alpha (child-directed speech (6 items): a = .751,

child(ren)-initiated conversations (5 items): a = .894; positive language
ideologies (18 items): a = .804; negative language ideologies (6 items):
a=.723

Procedure and Analysis

Only the Hungarian members of the couples were invited via online
platforms to complete a questionnaire in Hungarian. Following this, additional
participants were encouraged by snowball sampling to participate, allowing
the sample expand through referrals. The collected responses were then
analysed using basic statistical methods (such as means and standard
deviations) to explore various aspects of Spolsky’s tripartite model and their
interconnectedness. This analysis aimed to examine participants’ language

practices and their attitudes towards both Hungarian and English.

Study 3: Turkish in Hungary

The historical connection between Hungary and Turkey dates back to

the Turkish occupation from 1526 to 1686, which provides context for
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contemporary Turkish migration to Hungary, particularly after 1989 (Egeresi &
Szigetvari, 2017). Currently, around 5,700 Turkish citizens reside in Hungary,
though the number of permanent settlers is lower, as per the 2011 census.
While Hungary officially recognizes 13 minorities under Act CLXXIX of 2011,
Turks are classified as an immigrant community (Kovats, 2010). A 2009
sociological study of 223 participants found that most Turks migrated for
economic reasons, with an average stay of nine years, and 29% spoke
Hungarian fluently, especially those aged 35-49, while one-third neither spoke
nor planned to learn Hungarian (Orkény & Székelyi, 2010). This community is
different in many ways from the Turkish diaspora in Western Europe which has
grown significantly since labor migration agreements in the 1960s, with
5.5 million Turks currently residing there (Akgintdiz, 2008). Language
maintenance is key in these communities, with Turkish as a core identity
marker with high language vitality perception (Extra, Yagmur, & Van der
Avoird, 2004). In France, bilingualism is common, and in-group marriages
reinforce Turkish language use (Yagmur & Akinci, 2003). Linguistic changes,
such as new dialects, are seen in Germany due to bilingualism (Schroeder,
Simsek, & Klpper, 2015), while in the Netherlands, Turkish remains dominant
within families, though language attitudes differ by education (Yagmur, 2015).
Conversely, in Hungary the Turkish population is small facing challenges with
limited institutional support, weak community networks, and high out-group
marriage rates, affecting language maintenance and identity. A small-scale
study by Glrses & Batyi (2022) highlights these issues, revealing distinctive
dual identity negotiation, and calls for further research into how these factors
affect the Turkish diaspora’s long-term linguistic practices.

Participants

A total of 20 male first-generation Turkish immigrants in Hungary
participated in this study, with an age range of 33-71 (mean: 51.65 years)
(Table 3). Participants were recruited from diverse educational, marital, and
occupational backgrounds to ensure representativeness. Most participants
were recruited in Budapest, specifically in teahouses, restaurants, and

businesses where the Turkish community gathers.
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Table 3
Participants’ Characteristics (N=20)
Mean Std. Deviation Min Max
Age (years) 51.65 7.9 33 71
Age at
immigration 28.5 6.3 18 49
(years)
LOR (years) 22.9 2.5 11 36

In terms of marital patterns, out-group marriages were predominant:
12 participants were married to Hungarian partners, while only two
endogamous marriages were documented. Additionally, three participants
were unmarried, and three reported divorces involving Hungarian or Turkish

spouses.

The Research Instrument

A short questionnaire was used to explore personal and demographic
data, and as the main instrument, semi-structured in-depth interviews were
conducted to examine language management, use, and ideology within
the Turkish immigrant community, based on Spolsky’ s model. The interview
questions explore experiences, integration strategies, and community
connections, focusing on how language management influences language use.
It also investigates beliefs about Turkish and Hungarian languages, ideological
stances, and the societal impact on language ideologies. Additionally, the study
addresses social language use, media multiliteracy, bilingual and multilingual
practices, and the negotiation of multiple identities, all within the framework

of language policy's influence on linguistic behavior and self-perception.

Procedure and Analysis

The study employed qualitative methods, using semi-structured in-
depth interviews at locations convenient to participants, not limited to their
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homes. Interviews followed grounded theory principles (Charmaz, 2006), were
conducted in Turkish, and allowed language switching for natural expression.
Each lasted 45-60 minutes, was audio-recorded with consent, and
supplemented by observational notes for contextual insight. Transcripts were
analyzed using initial and focused coding, with constant comparison. Data were
organized via Spolsky’s tripartite model; language practices, management, and
ideologies. Demographic questionnaires further contextualized the findings.
Ethical considerations were carefully observed for each of the three
studies included in this paper. Prior to data collection, participants were asked
for their consent to take part in the study. They received ample explanation
regarding the nature and aims of the research. They were informed that their
participation is voluntary and that withdrawing is optional at any time.
Participants were also informed that their responses will remain anonymous

and confidential and will only be used for academic research purposes.

Results
Study 1

This section will examine the language policy of France and investigate
whether it has an effect on the linguistic choices and ideologies of the Algerian
community residing in the French territory. By considering language
management at the state level and ideology and practices at the community
level, the analysis will offer a comprehensive understanding of how Spolsky’s
model is applied in the French context.

Language Management

France is one of the most linguistically varied countries in Europe, yet,
it adopts a strict monolingual French language policy. This policy is based on
the “one nation, one language” principle where the use of any other language
on its territory is officially rejected. Article 2 of the French constitution explicitly
states: "la langue de la République est le francais”, which emphasizes

the central role of the French language in France and reflects its linguistic unity.
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According to a 2022 report by the French Ministry of Culture, Arabic is
approximately spoken by 4 million people, mainly of North African origin
(around 6% of the population). However, France insists on implementing
policies that seek to limit and control the teaching, learning and use of Arabic
within the society. In 2016, Najat Valluad-Belkacem, a former Minister of
Education, suggested a project that aimed at improving the teaching of Arabic
to all Arab communities living in France (Durand, 2016). Her initiative was
unfortunately denied by members of the right-wing party who said the decision
would fuel sectarianism and threaten the French national unity. Figures show
that Arabic is only taught in 3% of the country’s schools, especially in areas
that are mostly inhabited by Arab immigrants (Wakim, 2020). On
the community-level, however, Arabic classes are usually delivered by
mosques and in private institutions where children have the opportunity to
learn their heritage language each Sunday. Such efforts have been critical in
ensuring that the younger generation remains connected to their identity,

language and culture, despite the challenges posed by the French government.

Language Practices

Table 4 presents the results (mean scores and standard deviations) of
language use of the Algerian community living in France across five domains:
family, friends, mosque, work, clubs and organizations. Within the family
domain, participants reported using mostly Arabic when communicating with
their parents, siblings, spouses, and children (M = 2.27, SD = 0.95). This is
not surprising since ‘home’ is the least subjected domain to the language
policies and regulations of the host country and, therefore, the most crucial in
terms of language maintenance. By speaking Arabic at home, Algerians
encourage intergenerational transmission of their heritage language and create
a linguistic space that balances between the pressure of integration and
the preservation of their identity in a predominantly French-speaking
environment. Furthermore, the data suggests that participants use Arabic and
French equally with their Algerian friends (M = 2.99, SD = 0.84). Note that
participants’ linguistic choices in the friendship domain may vary depending on

the interlocutors’ Arabic proficiency level (especially if they are second or third
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generation), topic of conversation, and personal preferences. In the mosque,
Arabic is commonly used for prayers as it is the language of Quran, but also
for delivering the Friday’s sermon (M = 2.21, SD = 0.73). We conclude that
the religious domain is also important since it has a critical role in helping
the Algerian community maintain ties to its heritage language in the French
context. Conversely, French emerges as the dominant language in
the workplace (M = 4.30, SD = 0.96), reflecting its role as the official and
administrative medium of communication. Finally, the results show that
participants use both Arabic and French in clubs and organizations (M = 3.10,

SD = 0.98) considering the type of activities they are involved in.

Table 4
Self-Reported Language Use

Mean (M) Std. Deviation (SD)

Family 2.27 0.95
Friends 2.99 0.84
Mosque 2.21 0.73
Work 4.30 0.96
Clubs/organizations 3.10 0.98

Note. (1) only Arabic, (2) mostly Arabic, (3) Arabic and French, (4) mostly French,
(5) only French.

Language Ideologies

Participants were asked to report about their ideologies and attitude
towards their home language (Arabic) and the majority language of
the dominant group (French). The results, provided in Table 5, show that
participants have very positive attitudes regarding both languages.
The positive attitude of participants towards Arabic is reflected not only in their

frequent use of the language with people that share the same linguistic
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background, but also in their strong desire to maintain it and pass it on to
future generations, considering it is an integral part of their heritage. However,
the positive attitude towards the French language is a matter of necessity in
the first place. Despite the shared colonial history between Algeria and France
that may influence the linguistic attitudes of the Algerian minority group in
France, they are surely aware of the great role French plays since it is
the primary means of communication and integration into the French society
and key to higher academic and professional achievement. The mean scores

and standard deviations of participants’ self-reported attitude are presented

below.

Table 5

Participant’s Attitude Towards Arabic and French Languages

Mean Std. Deviation
(M) (SD)

Attitude towards the Arabic 4.21 0.60
language
Attitude towards the French 4.07 0.60

language

Note. (1) strongly disagree, (2) disagree, (3) Not sure, (4) agree (5) strongly agree.
Study 2
Language Management

Following Curdt-Christiansen et al. (2023) language management was

operationalised as different actions that parents can take to manage and/or

develop their home languages.

Table 6

Actions Parents Would Take for Their Child’s/Children’s Language Development
Actions %o
Hire a bi/multilingual nanny/child-carer 15
Sign up my child for Hungarian tuition 35
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Actions %
Register my child for summer camp to learn English 15
Register my child for summer camp to learn Hungarian 60

Organise frequent visits for my child to stay with relatives in

68
my home country for language purposes
I learn my partner's language 13
Involve my child's grandparents in child-caring 34
Maintain virtual contacts with family members through mobile 78
devices
Other 12

The analysis discovered (Table 6) reveals a strong preference for both
virtual communication and physical immersion: 78% of the parents marked
mobile devices as the most prioritised way to keep in touch with family
members abroad, thus highlighting the ever-growing reliance on technology to
preserve linguistic and cultural bonds. On the other hand, 68% of
the participants emphasized the importance of frequent visits to the home
country that points towards physical immersion in a native-speaking
environment as a complementary method for language learning. Cultural
programs, such as Hungarian summer camps was chosen by 60% of
the parents while 34% of the participants would opt for grandparental
involvement in child-rearing. The choices reflect a strong commitment towards
maintaining the children’s Hungarian language skills and cultural identity

through real-world experiences.

Language Practices

The questions related to language practices incorporated the following
domains: (1) the parents’ own language practices, (2) child directed speech
(3) child(ren)-initiated conversations. A clear bilingual trend became visible
across most of the observed activities.
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When it comes to parents’ own language practices, they use both
Hungarian and English for reading books and online news, watching TV,
listening to music, writing shopping lists, while with their partners they either
use Hungarian or English exclusively, depending on the partner’s language.
After examining the child-directed speech, it becomes clear that Hungarian is
most likely to be chosen as the dominant language across most of the family
interactions—especially in culturally significant contexts such as mealtime
conversations and grandparent interactions—confirming its central role in
intimate family life. Most of the parents use both Hungarian and English in
various contexts, such as homework assistance, that again shows a great
impact of the schooling system. English is more present in child-partner
interactions, presumably influenced by the partner’s linguistic background.
Different types of family dynamics are shown by the relatively high humber of
‘not relevant’ answers, the reasons of which could be the absence of a partner,
the age of the child, or role-specific parental engagement. Overall, in child-
directed speech context Hungarian remains central in intimate family
communication, together with the features of bilingualism and English that both

play context-dependent roles.

Table 7
Language of Child-Directed Speech (%)
Dominantly Hungarian Dominantly Not
Hungarian and English Other L
(> 75%) English (> 75%)
Help your child 19 42 16 0 23
do homework
During 68 12 19 1 0
mealtime
You to children 72 23 5 0 0
Your partner
to child(ren) 35 9 24 4 28
Paternal
grandparents 55 0 15 6 24
to child(ren)
Maternal
grandparents 88 4 0 0 8

to child(ren)
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When it comes to conversation initiated by the child(ren), the data
shows Hungarian as the dominant language in close family interactions,
particularly between children, parents, and grandparents (Table 8). Bilingual
communication among family members is also significant, indicating a flexible
and dynamic language environment within the family. On the other hand,
interactions with grandparents show a solid attachment to Hungarian, that
points towards the endeavours of involving the grandparents and other non-
English speaker family members into the children’s lives. Sibling interactions,
however, present a more balanced distribution of the languages, that reflects
varying degrees of language influence across family relationships and indicates
a strong impact of the dominant schooling system.

Table 8

Language of Child(ren)-Initiated Conversations (%)

Dominantly Hungarian Dominantly

Hungarian and English Other Not relevant
(> 75%) English (> 75%)
Children to a4 24 25 0 8
you
Children to
you partner 32 16 34 2 15
Child to 16 12 22 1 49
siblings
Children to
paternal 46 2 20 5 26
grandparents
Children to
maternal 73 9 9 0 10
grandparents

Language Ideologies

Language ideologies were explored via Likert-scale statements—both
positive and negative—regarding the perception of bilingualism, the use of
Hungarian in a predominantly English-speaking environment, the use of
English in Hungarian households in the United Kingdom, and grandparental
involvement in the upbringing of children in transnational families.

This section of the questionnaire included 20 items; therefore,

the Exploratory Factor Analyses (EFA) was conducted using the Principal
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Component Analyses (PCA) for factor extraction. The analyses identified
5 factors:
(1) Factors contributing to child’s (language) development
(5 items, e.g.: “It is beneficial for a child to attend a Hungarian
complementary school to learn the non-English home language(s)”; “It
is important for me to follow websites/pages where language related
advice is shared”);
(2) Positive statements about bi/multilingualism (2 items, e.g.:
“Being bi/multilingual benefits a child's academic performance”);
(3) Negative statements about bi/multilingualism and Hungarian
(5 items, e.g.: “It is disadvantageous for a child if only Hungarian is
used at home"; “Speaking two or more languages confuses a child".);
(4) Literacy (3 items, e.qg.: “It is important for my child(ren) to
read in Hungarian”; “A child's ability to read and write in two or more
languages plays a positive role in his/her academic development”);
(5) Contact with family members (two items, e.g.: “Keeping in
regular contact with members of our family who do not speak

Hungarian is important to me").

As Table 9 shows, parents usually are positive towards maintaining
Hungarian and raise their children bi- and multilingual. Participants are positive
about the contribution of grandparents, complementary schools and
recommendations of language-related websites to help their children language
development. They also disagree with negative statements about
the maintenance of the heritage language and the benefits of bi- and
multilingualism; however, there are some negative opinions about
the contribution of bi- and multilingualism to the children’s success as indicated
by the dispersion of the data (M = 1.5, SD = 1.05). Literacy in Hungarian as
well as bilingual literacy is valued by the parents, and they particularly value
the maintenance of regular contact with the non-English speaking family
members, emphasizing the decisive role of family in the preservation of
heritage languages.
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Table 9

Descriptive Data of Parents’ Language Ideologies

Descriptive Statistics

Std. .. .
Mean Deviation Minimum Maximum

Factors contributing to
(language) 2.78 0.83 1 5
development

Positive statements
about 1.5 1.05 1 5
bi/multilingualism

Negative statements
about

bi/multilingualism and 4.41 0.61 2.8 >
Hungarian

Literacy 1.68 0.69 1 3.67
Contact with family 1.4 0.69 1 5

Note. 1=strongly agree, 5=strongly disagree

Study 3

Language Management

Individuals as language managers often make decisions about
language use, especially in bi- and multilingual contexts. As it becomes clear
from the analyses of the interviews with first-generation Turkish immigrants in
Hungary, language management exhibits a dynamic interplay with personal
ideologies, language practices and external sociolinguistic influences.
A significant sociolinguistic factor within the domestic sphere is the marital
context. Participants in exogamous marriages predominantly use Hungarian
with their spouses, whereas those in endogamous marriages demonstrate
stronger efforts to maintain Turkish at home (see Excerpt 1). Father
interviewees adhering to an "only Turkish" ideology emphasized the exclusive
use of Turkish with their children, often reinforcing it with books, media, and
cartoons. Conversely, language practices can also affect language

management as some parents reported abandoning Turkish in child rearing
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due to resistance from children or the dominance of Hungarian in
the surrounding environment. This also highlights the prominent role of familial
language policies in shaping intergenerational transmission of the heritage
language (Spolsky, 2012).

Participants with higher educational attainment were found to engage
more deliberately in preserving and transmitting Turkish to the next
generation, However, these individuals also reported more frequent use of
Hungarian in daily interactions (see Excerpt 2), highlighting their heightened
experience of language shift. These individuals reported more frequent use of
Hungarian in daily interactions (see Excerpt 3), reflecting the language shift
that often accompanies integration.

Excerpt (1)

... The most important thing is to understand each other. I
speak in solely Hungarian to my wife. It is easier so I do not
switch with her. I don't feel the need.

Excerpt (2)

Because of those children, well, we built the house completely
in Turkish.

Excerpt (3)

Now we deliberately keep the social media, TV, and radio in
Turkish at home just for the kids. However, in the car, my radio
has always been Hungarian. I use Hungarian seventy to eighty
percent of the time in my daily life. It is very important. I've
invested all my effort in Hungarian. Am I satisfied? So far, yes.
But with the kids, I speak only Turkish.

Language Practices

Patterns of language use within the Turkish immigrant community in
Hungary reflects practical considerations and sociolinguistic dynamics. Turkish
is primarily used with the parents of the participants, serving as a medium for
emotional connection and cultural heritage. However, interactions with
children, particularly in exogamous families, are dominated by Hungarian (see
Excerpt 4), reflecting the societal dominance of the majority language and
interethnic language shift.
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Excerpt (4)

We speak Turkish with my parents, but with my children, it's
all Hungarian. I try sometimes, but when I speak Turkish to
my kids, they respond in Hungarian.

Examples such as this illustrate the gradual shift towards Hungarian
within both family and social contexts. Multilingual practices are prevalent in
social interactions, with language choice determined by context. Turkish is
used with other Turks, Hungarian with Hungarians, and English or other
international languages in intercultural settings (see Excerpt 5). Code-
switching is common, reflecting the community's linguistic adaptability (see
Excerpt 6).

Excerpt (5)

In general, I use Hungarian with Hungarians, Turkish with
Turks, and English with others, depending on the situation. It's
all about what's needed at the moment.

Excerpt (6)

We switch between languages even with our Turkish friends,
sometimes just for fun. For example, we might say, ‘Boldog
szllinapot, baratom!” [Happy birthday, my friend!] in
Hungarian, then add a smiley face to show we’re not serious.

Participants also reported context-dependent literacy practices.
Turkish and English are preferred for leisure reading, while Hungarian
dominates professional and instructional contexts due to its utility in technical
fields. Similarly, writing in Hungarian is common in work-related settings, even

when communicating informally with Turkish friends.

Language Ideologies

Language ideologies significantly shape the practices of Turkish
immigrants in Hungary, reflecting a tension between cultural preservation and
integration. Hungarian is prioritized pragmatically for societal integration, while
Turkish remains a key marker of identity with emotional and -cultural
significance (see Excerpt 7, Excerpt 8, Excerpt 9). This duality highlights
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the complex relationship participants have with language: Hungarian is
necessary for engagement with broader society, while Turkish serves as a vital

marker of personal and cultural identity (see Excerpt 8).

Excerpt (7)

Hungarian comes first for me. Why? Because I live here. I meet
these people every day. At home, in family meetings, or during
trips, we're mostly with Hungarians. You need to know the
language. Without it, you feel incomplete and alienated.

Excerpt (8)

Of course, Turkish has a special place for me, as it is my mother
tongue.

To navigate this tension, participants emphasize multilingualism,
advocating for the balanced use of Turkish, Hungarian, and even English (see
Excerpt 10). However, they recognize the Turkish language decline as

an inevitable consequence of integration.

Excerpt (9)

Turkish is more important because it is our mother tongue... If
you live here, speaking Hungarian is essential.

Excerpt (10)

Children should use all languages—Hungarian, Turkish, and
English. But Hungarian and Turkish are a must.

Despite Hungarian's dominance, participants express concern about
the lack of institutional support for Turkish, which threatens its
intergenerational transmission. They all see a weak future for the Turkish
language (see Excerpt 11, Excerpt 12, Excerpt 13) Many call for the Turkish
state's involvement, noting stronger heritage language programs in other

European countries (Excerpt 13).

Excerpt (11)

Turkish will be lost... Will I be sad? Yes, because I am Turkish.
But will they (the kids) lose much in life? No.
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Excerpt (12)

Hungarian will be sufficient... There will be a loss of Turkish,
but it's not a problem.

Excerpt (13)

In Hungary, there’s no system for teaching Turkish. The
Turkish state should do more other countries like Germany or
France do.

Discussion

Subsequent review studies have already ventured into the applicability
of Spolsky’s tripartite model (language beliefs, practices, and management)
(Hollebeke et al. 2022; Lomeu Gomes 2018; Tamleh, Rezaei, & Boivin, 2022)
providing a solid framework for an analytical lens, yet each study analyses
the model from distinct perspectives that highlight both its usefulness and its
limitations. Hollebeke et al. (2022) and Tamleh, Rezaei, and Boivin (2022)
particularly emphasize the disconnectedness between parental ideologies and
actual language use, revealing how easily strong heritage language beliefs fail
to result in consistent practices due to children’s preferences, societal norms,
or institutional barriers. Lomeu Gomes (2019), in contrast, questions
the frequent application of the Spolsky’s model without sufficient reflection,
calling attention to the uncritical adoption that overlooks power relations and
Western-centric assumptions. These perspectives ultimately highlight that
while Spolsky's framework is structurally sound, its practical application
requires a much deeper exploration of the socio-political contexts that
influences families' language choices.

Following these previous studies, this theoretical disparity becomes
even more pronounced when the model is applied to the empirical cases
illustrated in this paper, such as Algerian, Hungarian, and Turkish diasporas in
Europe.

In France, the Algerian diaspora keeps maintaining the Arabic language
in the private and religious spheres despite the high demands of monolingual
policies. This persistence of autonomy confirms the disunion between

the official language management endeavours and real-life linguistic practices,
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highlighting the community's resilience against the pressure of assimilation. As
Curdt-Christiansen and Lanza (2018) emphasize, family language policy is
shaped by dynamic and situational factors including children's agency and
everyday interactions which are particularly evident in the Algerian case. In
contrast, Hollebeke et al. (2022) show that in the Flemish context,
the maintenance of heritage languages often relies more on conscious,
structured family management, such as setting explicit rules about language
use, than on oppositional or identity-driven strategies. These cases illustrate
how varying sociopolitical environments and the role of family agency can
shape divergent trajectories in heritage language practices.

Hungarian families in the UK work out meticulous strategies to support
bilingualism among their children. Nonetheless, these efforts are often
undermined by external factors such as peer interactions and educational
environments, pointing towards a more fluid bilingual experience than initially
intended by parental language management, echoing Hollebeke et al.’s findings
on the gap between beliefs and practices. This is further supported by King and
Fogle (2013), who highlight how parental aspirations for bilingualism are
frequently reshaped by external social pressures. Bezcioglu-Goktolga and
Yagmur (2022) reinforce the argument about the disconnect between parental
ideologies and language practices, demonstrating that, despite strong
ideologies (e.g., the desire to maintain Turkish), actual language use is
significantly influenced by external factors such as children's language
practices and societal expectations.

Turkish immigrants in Hungary face a pronounced language shift
towards Hungarian due to the limited institutional support and prevalent
intermarriage. These families illustrate how individual language management
endeavours can be overshadowed, therefore setting an example as the most
striking case of language shift, where external forces like limited institutional
support and intermarriage override familial language intentions, as Tamleh,
Rezaei, and Boivin (2022) observed. This observation aligns with Pauwels'
(2016) analysis, which highlights how similar external pressures contribute to
the decline of heritage language use. In contrast, in the Netherlands,
institutional support, such as Turkish-language schools and community

organizations, plays a significant role in preserving linguistic ties (Yagmur, de

- 63 -



Zs6fia FULOP, Zahia FLIH, Beyza Nur GURSES, Szilvia BATYI

Bot, & Korzilius, 1999), helping counteract the effects of language shift.
Intermarriage also significantly influences language practices, often leading
households to prioritize the dominant language of the wider society over
heritage languages (De Klerk, 2001). These studies highlight the strengths of
Spolsky's model and the limitations of its use but also stress the importance of
including identity negotiation and broader social forces in family language

policy research to get a clearer, more comprehensive picture.

Conclusions

This current study set out to examine the applicability of Spolsky’s
tripartite model across three distinct migratory contexts—Algerians in France,
Hungarians in the UK, and Turks in Hungary—by exploring how language
ideologies, practices, and management interact within diverse socio-political
environments. The findings confirm that while the model offers a flexible and
valuable structure for analysing family and community language policy, it does
not fully capture the impact of external factors such as state-level monolingual
policies, institutional support, educational pressures, or intermarriage. These
variables proved to be decisive in shaping language behaviour and in either
supporting or undermining efforts at language maintenance.

Across the three studies, different patterns of resilience, adaptation,
and language shift were identified. Algerians in France maintain Arabic in
private and religious domains despite state-imposed monolingualism, reflecting
a disconnection between language management and community practice.
Hungarian families in the UK demonstrate active language management
strategies but face challenges from peer influence and education systems,
resulting in fluid bilingualism. Meanwhile, Turkish families in Hungary
experience a significant shift towards Hungarian, driven by societal integration
pressures, lack of institutional support, and intermarriage illustrating
the model’s limitations in contexts of high external influence.

These findings underscore the need to revise or expand Spolsky’s
model to account for broader socio-political dynamics and the negotiation of
multilingual identities. Language policy is shown here not as a static construct,
but as a fluid, evolving process shaped by individual agency, family dynamics,
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institutional environments, and societal expectations. Future research should
aim to develop a more nuanced, context-sensitive framework that integrates
these external dimensions, offering a more comprehensive tool for analysing

language policy in complex, real-world multilingual settings.
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SPOLSKY HAROMPILLERU NYELVPOLITIKAI MODELLIJENEK
ALKALMAZHATOSAGA HAROM KONTEXTUSBAN

Absztrakt. Jelen tanulmany Spolsky harompillér(i nyelvpolitikai modelljének
alkalmazhatdsagat értékeli, amely a nyelvi dontések, nyelvi gyakorlatok és nyelvi
ideologiak harmasabdl all, harom kilénb6z6 eurdpai kisebbségi kontextusban. A kutatas
a franciaorszagi algériaiakat, az Egyesllt Kirdlysagban él6 magyarokat, illetve
a magyarorszagi térokoket vizsgalja. Az elsé tanulmany a tagabb, tarsadalmi szintre
Osszpontosit, mig a masodik és harmadik tanulmany a csalédi szinteret helyezi el6térbe.
A franciaorszagi algériaiak esetében a tanulmany a nyelvi dontések meghozatalanak
folyamatat vizsgalja a kormanyzat felllrél lefelé iranyuld nyelvpolitikajanak elemzésével,
valamint kérdGiv segitségével elemzi az els6 generacidos bevandorldk nyelvi
meggy6z0dését és gyakorlatat. A masodik tanulmany a csalad szintjére helyezi at a
hangsulyt, és Spolsky harompillér(i modelljén alapuld kérddiv segitségével vizsgalja az
Egyesiilt Kirdlysagban él6 magyar anyak kétnyelviiségi torekvéseit. Ekdzben a
magyarorszagi térok kontextusban félig strukturalt mélyinterjukat, valamint egy rovid
kérdbivet hasznalnak a térok csaldadok nyelvi dontései, nyelvi gyakorlatai és nyelvi
ideoldgidinak vizsgdlatara. A tanulmanyok eltér6 eredményeket mutatnak be: az
algériaiak erésen kitartanak az arab nyelv mellett, még a francia egynyelv(iségi politika
sulydnak és a francia nyelv haszndlatéra vonatkozd térsadalmi igények ellenére.
Tovabba, a magyar csaladok arra iranyuld eré6feszitéseit, hogy gondosan apoljak
gyermekeik kétnyelvliségét, alddssa az oktatdsban tapasztalhatd kils6 nyomas, ami a
kétnyelviliség folyékonyabb megéléséhez vezet. Ezzel szemben az eredmények a torok
bevandorlok magyar nyelv felé torténd elmozdulasat mutatjak, amit a tomeges
vegyeshazassagok létrejotte és az intézményi tadmogatas hidnya indokol. Bar az
eredmények hangsulyozzak Spolsky modelljének alkalmazhatdésagat a nyelvpolitika
dimenzidinak bemutatasara kiilénb6zé kontextusokban, a modell nem veszi figyelembe
a kuls6 tarsadalmi-politikai és gazdasagi tényezdk hatasanak és szerepének Gsszetett
rétegeit. Ezen kivil a modell csak részben magyarazza a tobbnyelvl identitas
kialakulasanak dinamikus jellegét. Ennek eredményeként ezen dsszetett tényezdk alapos
vizsgalata sziikséges ahhoz, hogy jobban megértsiik a nyelvpolitika folyékony és
folyamatosan fejl6éd6 természetét annak érdekében, hogy kontextus-érzékeny
nyelvpolitika keriljon kidolgozasra.

Kulcsszavak: kétnyelv(iség; nyelvi meggy6z6dések; nyelvi déntések; nyelvpolitika;
nyelvi gyakorlatok; Spolsky harmas modellje.
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SPOLSKIO TRIJY DALIUY MODELIO TAIKYMAS TRIJUOSE
KONTEKSTUOSE

Anotacija. Siame tyrime vertinamas Spolskio trijy daliy kalbos politikos modelio,
susidedancio i$ kalbos jsitikinimy, praktikos ir valdymo, taikymas trijose skirtingose
mazumy aplinkose Europoje: Pranclizijoje gyvenantys alzyrieciai, Jungtinéje Karalystéje
gyvenantys vengrai ir Vengrijoje gyvenantys turkai. Pirmoji tyrimo dalis démesj sutelke
i nacionalinj ir bendruomenés lygmenis, kitos dvi - | Seimos sritj. Pranctzijoje gyvenanciy,
alzyrieciy atvejo tyrimas nagrinéja kalbos valdymg atsizvelgdamas | vyriausybés
nustatytg kalbos politika ir apklausos bidu tiria pirmosios kartos imigranty kalbinius
isitikinimus ir praktika. Antrojo tyrimo démesio centre - Seima. Taikant Spolskio trijy
daliy modelio pagrindu parengtg klausimyng, tirtos Jungtinéje Karalystéje gyvenanciy,
vengriskai kalbanciy motiny dvikalbystés ugdymo pastangos. TreCiajame tyrime
nagrinétas turkiskas kontekstas Vengrijoje: taikant pusiau struktlruotg giluminj interviu
bei trumpa klausimynag, siekta istirti turky Seimy kalbos valdyma, jsitikinimus ir praktika.
Tyrimai pateikia skirtingus rezultatus. Alzyrieciai tvirtai gina araby kalba, nepaisydami
prancizy kalbos vienkalbystés politikos ir visuomeneés reikalavimo vartoti prancizy
kalba. Vengry Seimy pastangas kruopsciai ugdyti vaiky dvikalbyste silpnina iSoriniai
Svietimo sistemos veiksniai, todél dvikalbysté labiau kinta. Turky imigrantai pereina prie
vengry kalbos dél misriy santuoky ir institucinés paramos trikumo. Sie rezultatai
atskleidzia, kad Spolskio modelis pritaikomas aprasant kalbos politikos aspektus
skirtingomis aplinkybémis, vis délto jis nepakankamai atsizvelgia | iSoriniy socialiniy,
politiniy, ir ekonominiy veiksniy poveikio ir vaidmens sudétinguma. Be to, tik i$ dalies
atspindi dinamiska daugiakalbés tapatybés formavimasi. Todél jzvalgos reikalauja
nuodugniai iStirti sudétingus aspektus, siekiant geriau suprasti kintamg ir nuolat
besikeiCiant] kalbos politikos pobtdj, bei sukurti kalby politika, labiau atitinkancig
konteksta.

Pagrindinés savokos: dvikalbysté; kalbos jsitikinimai; kalbos valdymas; kalbos
politika; kalbos praktika; Spolskio trijy daliy modelis.
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