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EDITORIAL

The topics of multilingualism and multiculturalism have been prominent in the
discourse on education for many years (L6énz, 2013). Yet in 2016, as we strive to
come to terms with the recent, extraordinary changes we have seen in the global
sociopolitical framework, it is clear that the ability to respond appropriately to
issues of diversity and difference has become more critical than ever. On the one
hand, the growing need to serve learners from a wide range of cultural, linguistic,
and socio-economic backgrounds; and on the other, the need to support the
development of today’s students as tomorrow’s socially responsive citizens
(Fowers & Davidoff, 2006) continue to have a deep impact on the educational
process (Gellnas, 2015; Hall & Theriot, 2016).

Because the foreign language classroom is frequently seen as a natural
context in which to develop intercultural awareness and appreciation for diversity,
it often falls to language teachers to address these skills. Therefore, the ways that
teachers of second/foreign languages are prepared to deal with these matters in
their practice are of special concern (Celik, 2014).

With this in mind, the main purpose of the December, 2016, issue of
Sustainable Multilingualism is to explore the efforts that are underway to provide
language teachers/teacher candidates with the pedagogical content knowledge,
as well as the practical skills, to deal with multilingualism and/or multiculturalism
in the classroom. These efforts may encompass educational policy-making,
standards/competencies for language teachers, the curricula and content of
teacher education programs, coursework, fieldwork, and other related themes.
Furthermore, in addition to teacher preparation, the ways that in-service teachers
currently engage with cultural and linguistic diversity are also relevant, and as
such, these topics are also explored in detail in this publication.

In the section on Society, Identity and Languages, Rasit Celik discusses
the role of citizenship education in developing a culturally responsive society;
emphasizing the need to prepare our educators to deal effectively with
multiculturalism in this process. Then, in a series of case studies, Rukiye Eryilmaz
addresses the impact of bilingualism on identity with three second-language
teachers, reflecting on how they position themselves in relation to their cultural
and linguistic heritage. Further engaging the issue of linguistic identity, Claire
Saillard explores the ways that the children of Chinese immigrants living in France
maintain a connection to their heritage language and culture in their daily lives.

Next, in the journal section entitled Language Education in Multilingual
and Multicultural Settings, Stefanie Bredthauer and Hilke Engfer shed light on the
disparity between Austrian and German language teachers’ professed advocacy
toward the need for a multilingual approach and their actual classroom practices.
Taking another approach to diversity in the classroom, Harun Serpil’s article on
sustainable solutions for discrimination looks at the strategies employed by
language teachers to raise cultural and linguistic awareness in multicultural
settings.

Turning to the section on Language Policy, Melissa Shih-hui Lin compares
the language education policies for migrants in Europe (particularly the Czech
Republic) and Taiwan. In her article, she highlights the proactive steps taken in
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Taiwan to raise intercultural and linguistic awareness through language education
and offers some suggestions for European countries who often struggle with these
concerns.

The following section delves into teacher education and teacher
competences. First, Andrea Paola Diaz and Arda Arikan review the English
language teacher education programs in Argentina and Turkey, illustrating the
“ideal” English teacher according to each model and offering suggestions for
addressing the gaps in ELT education programs in each case. Lilija Vilkanciene
then explores the various frameworks for teacher competences in the specific
context of Content and Language Integrated Learning. Key competences for CLIL
teachers are enumerated, as well as the relationships between them and their
impact on teachers’ classroom personas and corresponding approaches to
instruction.

Finally, in the section on Issues in Language Didactics, Jolita éliogeriené
elaborates on the use of learning portfolios to support learner autonomy in pre-
service language teachers.

In closing, we would like to extend our deepest gratitude to editor-in-chief
Nemira Macdianskiené, as well as our executive co-editor, Vilma Bijeikieng, for
their continuing support and commitment; and to Jurgita Serniaté and all of the
journal staff for their diligence in bringing this issue to publication. Our sincere
appreciation goes to our contributors for their expertise, hard work and patience;
and many thanks to our reviewers for their insightful critiques, which were
instrumental in the manuscript selection process. Last but not least, to our
readers, we thank you for your ongoing interest and support, and we wish you all
the best in the coming new year.

Servet Celik, Ph.D. (Karadeniz Technical University, Turkey)
Kenan Dikilitag, Ph.D. (Bahgesehir University, Turkey)
Editors of 9/2016 Issue
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Daugiakalbystés ir daugiakultGriSkumo temos Svietimo diskurse
plétojamos jau daug mety (Lonz, 2013). Vis délto 2016-aisiais Siuolaikiniy ir iki
Siol neregéty globalaus sociopolitinio pasaulio pokyciy kontekste misy gebéjimas
tinkamai spresti jvairovés ir kitoniSkumo keliamas problemas tapo svarbesnis nei
kada nors anksciau. Viena vertus, iSaugo poreikis teikti paslaugas skirtingg
kulttrinj, lingvistinj ir socioekonominj pagrindg turintiems studentams; kita
vertus, tampa vis labiau svarbu prisidéti prie Siuolaikiniy studenty kaip rytojaus
socialiai atsakingy pilie¢iy ugdymo (Fowers & Davidoff, 2006) - ir tai
neiSvengiamai daro didele jtakg Siuolaikiniams Svietimo procesams (Gellnas,
2015; Hall & Theriot, 2016).

Kadangi uzsienio kalby mokymas daznai suprantamas kaip aplinka,
kurioje natdraliai plétojamas tarpkultlrinis sgmoningumas ir iSmokstama vertinti
kalbine ir kult@rine jvairove, taigi, savaime suprantama, kad atsakomybé uz Siy
gebéjimy jgijimg daznai tenka kalby mokytojams. Todél itin svarbu istirti, kaip
antrosios ar uzsienio kalbos mokytojai geba susidoroti su Siomis problemomis
savo praktinéje veikloje (Celik, 2014).

Pagrindinis Sio Darniosios daugiakalbystés 9/2016 numerio tikslas -
iSnagrinéti, kokios pedagoginio turinio Zzinios teikiamos bisimiems kalby
mokytojams, ir kokius praktinius gebéjimus jie jgyja ruoSdamiesi susidoroti su
daugiakalbystés ir/ar daugiakulttriSkumo keliamomis problemomis klaséje. Sios
pastangos gali apimti Svietimo politikos sprendimus, kalby mokytojy standartus
ar kompetencijas, mokytojy rengimo programas ir turinj, darbg klaséje ar uz jos
riby ir kitas aktualias temas. Greta mokytojy rengimo taip pat yra svarbis
mokytojy kvalifikacijos kélimo klausimai kultdrinés ir lingvistinés jvairovés srityse,
todél jie taip pat nagrinéjami Siame Zurnalo numeryje.

Skyriuje Visuomeneé, identitetas ir kalbos Rasit Celik aptaria pilietinio
ugdymo vaidmenj rengiant kulttirai atsakingg visuomeng; akcentuojamas poreikis
rengti mokytojus, kurie baty pasiruoSe  efektyviai  susidoroti su
daugiakult@riSkumu ugdymo procesuose. Toliau pateikiame kelias atvejo studijas,
pvz., Rukiye Eryillmaz nagrinéja dvikalbystés daromg poveikj tapatybés
formavimuisi, pateikdamas trijy antrosios kalbos mokytojy atvejo studija ir
apmastymus, kokig pozicija Sie mokytojai priima savo kultdrinio ir lingvistinio
paveldo atzvilgiu. Plétodama lingvistinés tapatybés problema, Claire Saillard
nagrinéja, kaip Prancuzijoje gyvenantys kiny imigranty vaikai kasdieniniame
gyvenime islaiko rysj su savo paveldétaja kalba ir kultdra.

Zurnalo skyriuje Kalby mokymas/is daugiakalbéje ir daugiakultiiréje
aplinkoje Stefanie Bredthauer ir Hilke Engfer apzvelgia skirtumus tarp Austrijos ir
Vokietijos kalby mokytojy iSreikSty nuostaty dél batinumo  palaikyti
daugiakalbyste, daugiakalbés didaktikos taikymo svarbos ir realios praktikos
klaséje. Propaguodamas kitokj pozilri | jvairove klaséje, Harun Serpil savo
straipsnyje apie darnius sprendimus kovojant su diskriminacija nagrinéja, kokias
strategijas taiko kalby mokytojai, keldami kultlrinj ir lingvistinj sgmoninguma
daugiakultiréje aplinkoje.

Nagrinédama Kalby politikos srities klausimus, Melissa Shih-hui Lin lygina
skirtingas kalby politikas migranty atzvilgiu Europoje (taikomas Cekijos



REDAKTORIAUS ZODIS

Respublikoje) ir Taivanyje. Autoré analizuoja, kokios iniciatyvos kelti tarpkulturinj
ir lingvistinj sgmoninguma per kalbinj ugdyma yra jgyvendinamos Taivanyje, ir
pateikia keletg pasitlymy Europos Salims, kurios daznai susiduria su panasiomis
situacijomis. Kalby mokytojy rengimo skyriuje nagrinéjami kalby mokytojy
rengimo ir jy kompetencijy tobulinimo klausimai. Pirma, Andrea Paola Diaz ir Arda
Arikan apzvelgia Argentinos ir Turkijos angly kalbos mokytojy rengimo
programas, iliustruoja ,idealy® angly kalbos mokytojo modelj, priimting
kiekvienoje i$ Siy Saliy, ir pateikia pasitlymus, kaip iSspresti angly kalbos
mokytojy rengimo programy trikumus abiejose Salyse. Lilija Vilkanciene
analizuoja teorines integruoto dalyko ir kalbos mokymo (IDKM) mokytojais
dirbanciy pedagogy kompetencijas ir jy poveikj, IDKM mokytojy kompetencijy
modelius ir metmenis. ISskiriamos esminés kompetencijos, kurias turi auksciau
iSvardintos pedagogy grupés, isryskinamos jy tarpusavio sgsajos ir atskleidziama
svarba sékmingam IDKM diegimu.

Kalby didaktikos klausimy skyriuje Jolita Sliogeriené nagrinéja mokymosi
aplanko, daznai taikomo kalby mokytojy kvalifikacijos tobulinimo metodo,
panaudojimo klausimus siekiant uztikrinti besimokanciojo autonomiskuma ir
parodyti jo pazangg bei augima.

Baigdami norétume iSreiksti savo didziausig padéka vyriausiajai Zurnalo
redaktorei Nemirai Macianskienei ir vykdomajai redaktorei Vilmai Bijeikienei uz
nuolating parama ir pasisventimg zurnalo tobulé&jimui. Taip pat dékojame Jurgitai
Serniltei ir visam zurnalo rengéjy kolektyvui uz darbStumg rengiant $j numerj
publikacijai. Midsy nuosirdis acit visiems uz profesionalumg, jdétg darbg ir
kantrybe. Dékojame recenzentams uz kritines jzvalgas, kurios buvo labai
reikalingos rankrasciy atrinkimo procese. Ir paskutinis padékos Zodis, bet jokiu
bldu ne maziau svarbus — misy skaitytojams. ACiG uz jasy nuolatinji doméjimasi
ir parama ir linkime jums viso ko geriausia ateinanciais metais.

Servet Celik, Ph.D. (Karadenizo techninis universitetas, Turkija)
Kenan Dikilitag, Ph.D. (Bahgesehiro universitetas, Turkija)
Zurnalo 9/2016 numerio redaktoriai
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