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Abstract. Following the Treaty of Trianon, the Hungarian language developed a number of
regional varieties, which differ primarily in their lexicon. To help harmonise these varieties,
an educational terminology database is currently being developed with the support of
the Hungarian Academy of Sciences (MTA). In the first year of the project, 849 terms from
Hungary’s Act CXC of 2011 on National Public Education were translated into English as well
as into the official languages of Hungary’s seven neighbouring countries (Austria, Croatia,
Romania, Serbia, Slovakia, Slovenia, and Ukraine). Additionally, country-specific educational
terms were translated into Hungarian, and regional dialect expressions (loanwords) related
to education were collected. Based on this developing database, the present study explores
the main conceptual differences between the Hungarian and Ukrainian public education
systems. These differences appear in areas such as institution names, grading systems, and
school subject names. The collection of region-specific educational terms links terminological
work with sociolinguistic research and has contributed to the development of the Termini
Online Hungarian Dictionary and Database, the largest online corpus of loanwords from
cross-border Hungarian minority language varieties. The degree of equivalence between
the source- and target-language terms ranged from complete to partial or functional
equivalence. In cases where no direct equivalents existed, term candidates and paraphrases
were developed. The database addresses terminological challenges in the field of Hungarian
minority education in the Carpathian Basin, while also serving as a valuable tool for
translators, teachers, parents, and students planning to pursue studies abroad. Among
the important outcomes of the research are the identification of 126 functionally equivalent
terms between the educational systems of Hungary and Ukraine, the creation of 142 new
terms in cases where no equivalents were found in the target language, and the systematic
collection of 100 country-specific (Ukrainian) and 70 region-specific educational terms
(loanwords). These results highlight both the diversity of educational terminology and
the necessity of addressing gaps through targeted terminological work.
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Introduction

Since World War I, indigenous Hungarian minority groups have lived
in countries neighbouring Hungary. As a consequence of the Treaty of Trianon
in 1920, Hungarians living in the annexed territories not only became citizens
of new states but also had to acquire new official languages. In addition,
these Hungarian communities had to familiarise themselves with new social
and educational systems.

The Termini Hungarian Language Research Network, established in
2001 by linguistic research centres in countries neighbouring Hungary,
focuses its research on the language use of Hungarian minority communities.
In 2024, researchers from Termini and the HUN-REN Research Centre for
Linguistics (now: ELTE Research Centre for Linguistics) launched a new
research project with the aim of creating a cross-border, publicly accessible
educational terminology database (Szotdk & Tamas, 2024, p. 7). While
the Termini Online Hungarian Dictionary and Database (hereafter: TOHDD)?,
continuously developed by linguists, has aimed to deborder the Hungarian
language for decades (Bendé & Péntek, 2011; Csernicské et al., 2023,
pp. 102-107), the creation of a corpus specifically dedicated to mapping
conceptual differences among the educational systems of countries in
the Carpathian Basin represents an unprecedented endeavour.

Over the course of the four-year project, different levels of
the educational system have been examined by matching source-language
terms extracted from Hungarian educational legislation with their target-
language equivalents used in neighbouring countries. A distinctive feature of
this terminological work is that it goes beyond producing a conventional
dictionary: in line with the concept of linguistic debordering, the database
also includes country- and region-specific terms. As a result, the online
database under development will be useful for translators both in Hungary
and abroad, and it will help everyday language users overcome terminology-
related difficulties in the field of education.

! https://termini.nytud.hu/htonline
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The aim of the present study is to provide a brief research report
offering insight into the first year of developing the educational terminology
database, during which 849 terms extracted from Hungary’s Public Education
Act (State of Hungary, 2011b) were matched with terms used in
the educational systems of seven neighbouring countries (Austria, Croatia,
Romania, Serbia, Slovakia, Slovenia, and Ukraine). This paper focuses
exclusively on the results related to Ukraine, paying particular attention to
areas where the most significant conceptual differences between the two
educational systems emerged (for preliminary findings, see Hires-Laszl6 &
Varadi, 2024; Varadi & Hires-Laszlo, 2024). In addition, we discuss region-
specific educational terms wused by the Hungarian community in
Transcarpathia, which have developed under the influence of the Ukrainian
state language. Finally, we examine how the region-specific terms
(loanwords) documented during this educational terminology research
contribute to the development of the TOHDD.

The study addresses the following research questions:

1. What are the main differences between the Hungarian and
Ukrainian public education systems?

2. Why is it important to link terminology with sociolinguistic
factors?

3. How can terminological challenges be addressed in multilingual

contexts?

Our objective is to demonstrate the pluricentric nature of
the Hungarian language by providing practical examples of educational
terminology. Through these examples, we aim to highlight the significant role
that regional dialects and linguistic varieties play in the development of
terminological databases, and to emphasise why these varieties must be
carefully considered when compiling and updating modern dictionaries. By
drawing attention to these aspects, the study contributes to a better
understanding of linguistic diversity within Hungarian and its implications for
lexicography and language planning.
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Debordering Educational Terminology

Hungarian is a pluricentric language (Lanstyak, 1995; Muhr et al.,
2020, 2022), as it is used in official domains in more than one country, i.e.,
as the language of education, culture, science, and mass media. It is
simultaneously evolving in eight countries: besides Hungary, it is also
developing in the seven neighbouring states mentioned earlier (Szilagyi,
2008). Following the establishment of the Trianon borders, linguistic
divergence began, which was later counterbalanced by a policy of
convergence after the political changes of the 1990s.

One manifestation of this convergence is the “borderless vocabulary”
initiative promoted by the Termini Hungarian Language Research Network,
which supports this process through the creation of the TOHDD. This
dictionary collects state-language loanwords used in seven Hungarian-
speaking regions beyond Hungary’s borders, including Burgenland (Austria),
Croatia, Prekmurje (Slovenia), Southern Slovakia, Transcarpathia (Ukraine),
Transylvania (Romania), and Vojvodina (Serbia), as well as Hungarian
archaisms preserved in these regions with their original stylistic value
(Csernicsko et al., 2022; Karmacsi et al., 2022; M. Pintér et al., 2023;
Varadi, 2024).

Although the TOHDD includes some loanwords related to education,
these are insufficient to make the education systems of the eight countries of
the Carpathian Basin mutually translatable. There is a clear need for
the creation of an educational terminology database that facilitates
understanding of the interrelations among the education systems of Hungary,
Austria, Croatia, Romania, Serbia, Slovakia, Slovenia, and Ukraine, either by
identifying existing equivalents in the target languages or by developing new
term candidates.

Education has been a key research area for linguists of the Termini
Hungarian Language Research Network (cf. Kollath et al., 2021; Szotak,
2021), which is no coincidence given the factors mentioned above.
The corpus currently under development will be a valuable resource, as it
unifies expressions used in the education systems of Hungary’s neighbouring

countries and provides equivalence pairs for them.
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The importance of such a database is also supported by
considerations related to learning mobility arising from the free movement of
people between countries. Parents and students are often unaware of how
the school system in the target country functions, including the progression
of educational levels, the recognition of qualifications, or the structure of
grading systems, which can lead to various difficulties in employment and
further education. It may also be the case that young people from Hungary
wish to continue their studies in another country for economic or career-
related reasons. A digitally accessible educational terminology database could

help address these issues.

Methodology of Terminological Work

In December 2023, the Hungarian Terminology Strategy
Subprogramme was launched as part of the Science for the Hungarian
Language National Programme of the Hungarian Academy of Sciences (MTA
TMNP2023-1/2023). One of its components is the four-year Educational
Terminology Subproject (Féris, 2024, p. 79), which is being carried out by
linguists from the Termini Hungarian Language Research Network and
terminologists from the ELTE Hungarian Research Centre for Linguistics. In
the first year of research, subproject leader Szilvia Szotdk and terminologist
Déra Maria Tamas extracted 849 terms from Act CXC of 2011 on National
Public Education of Hungary. The Hungarian source-language terms were
translated into eight target languages: Croatian, German, Romanian,
Serbian, Slovak, Slovene, Ukrainian, and English.

A terminology database differs from a traditional dictionary in several
ways (Seidl-Péch, 2023, p. 76). Dictionaries typically include additional
information such as phonetic, grammatical, and etymological data, as well as
collocations. In contrast, a terminology database treats each term as
a separate record whose meaning can only be understood in context, allowing
the denoted concept to be interpreted. While dictionaries focus primarily on
headwords and their definitions, a terminology database emphasises
the concepts represented by the terms, meaning that the conceptual and
linguistic levels must be differentiated (Tamas & Sermann, 2019, p. 48).
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As the first step in building the database, we sought definitions or
definitional contexts for each source-language term to facilitate
the identification of appropriate target-language equivalents. A key principle
was that only data from reliable sources would be included in the database.
Therefore, we used the texts of laws, academic publications, and the websites
of educational institutions as the basis for collecting definitions and
definitional contexts (cf. Szotdk & Tamas, 2024, p. 18). As an ethical
consideration, indicating the sources of definitions and definitional contexts
was considered as one of the key aspects of data collection. When no existing
definitions could be found for a term, we developed our own definitions for
inclusion in the database. In such cases, the name and professional affiliation
of the person who created the definition were indicated as the source.

The accurate interpretation of the source-language terms was further
aided by a domain system developed within the project. This system assigned
each record to subdomains, collections, and conceptual categories within
the broader “Education” domain. Thanks to this classification system, each
term received a unique concept identifier code, making it easier to search,
organise, and filter data in the database. For example, the term kézépiskola
(‘secondary school’) was classified under the “01 Education” domain, within
the "“01 Public Education” subdomain, the "“03 Types of Institutions”
collection, and the “03 Secondary Education” conceptual category. Hence,
the concept identifier code for k6zépiskola was 01010303.

Once all the necessary background information had been assigned to
each record, professional translators with expertise in the respective
education systems identified the most suitable target-language equivalents
for the extracted Hungarian terms.

Next came one of the most important elements of the database:
determining the degree of equivalence between the source- and target-
language terms (Varadi & Hires-Laszl6, 2024, p. 53). If the concepts in both
languages were completely equivalent, this was marked as complete
equivalence (e.g., HU pedagdgus - UA neaaror ‘teacher’). If the concepts
only partially overlapped, we indicated partial equivalence and described
the conceptual differences (e.g., HU konduktor ‘conductor’ -

UA koHaAykTuBHMI negaror ‘conductive teacher’). The third type was
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functional equivalence, where the target-language concept served
a similar function to the source-language term (e.g., HU k6znevelésért felelGs
miniszter ‘Minister Responsible for Public Education’ - UA wmiHicTp ocBitu i
Haykmn ‘Minister of Education and Science’). If the source-language concept
did not exist in the target language, a new term candidate was coined,
usually using a calque or mirror translation, to bridge conceptual gaps
between the educational systems (e.g., HU orszdgos kompetenciamérés -
UA HauioHa/bHe BUMIpHOBaHHSI KOMMETeHUi¥) ‘national assessment of basic
competences’). Among these term candidates, we also distinguished
paraphrases, i.e., target-language terms created through circumscription.
These often arose due to differences in word-formation possibilities across
languages (e.g., HU szakgimnéaziumi szakképesités ‘vocational grammar
school qualification” - UA npogeciina kBanigikauisi, oTpuMaHa y ¢paxoBomy
koneaxi ‘professional qualification obtained at a vocational college’).

However, even with these additions, the records were not yet
considered complete. We also documented related source- and target-
language terms, categorised by the type of relationship between them
(subtype, supertype, synonym, antonym, abbreviation, associative term, or
archaic variant). At this point, we reached one of the most distinctive
features of the database: the collection of region-specific expressions. This
was necessary because the everyday vocabulary of Hungarian-speaking
communities in neighbouring countries contains many foreign-origin
expressions borrowed from the state language of the respective country
(cf. Fenyvesi, 2005; Gazdag, 2021; Varadi, 2025). This often occurs due to
significant differences between the educational systems of neighbouring
states and Hungary. These region-specific lexical elements were included in
a separate column alongside the source- and target-language equivalents,
accompanied by definitions and/or definitional contexts. Our goal was to
ensure that the educational terminology database includes not only standard
Hungarian terms but also reflects cross-border language usage.

In addition to region-specific expressions, another important aspect of
the database is the collection of country-specific educational terms and their
alignment with Hungarian equivalents. One purpose of this process is to
streamline the translation of qualifications for students who have earned

- 250 -



BUILDING A CROSS-BORDER EDUCATIONAL TERMINOLOGY DATABASE:
THE CASE OF HUNGARY AND UKRAINE

secondary school diplomas or professional certifications in Ukraine (or other
neighbouring countries) and would like to continue their studies in Hungary.
We will return to this point in more detail later by presenting the major
differences between the Ukrainian and Hungarian educational systems.

The data entered into the database are considered reliable only after
validation by a third person in addition to two editors. In the Ukrainian
region, the translation and elaboration of terms were carried out by
the authors of this study along with professional translator Gyérgy Lengyel.
The entered data was validated by Istvan Csernicskd. Data collection took
place in a Google Drive spreadsheet collaboratively edited by linguists from
eight countries.

Conceptual Differences in Public Education

In the following section, we present the most significant conceptual
differences between the educational systems of Hungary and Ukraine, based
on 849 terms extracted from the Hungarian National Public Education Act,
and explain how these differences were addressed. The primary sources of

target-language terms and definitions were the following Ukrainian laws:

— Law of Ukraine (2000) “On Extracurricular Education” (State of
Ukraine, 2000);

— Law of Ukraine (2014) “On Higher Education” (State of Ukraine,
2014);

— Law of Ukraine (2017) “On Education” (State of Ukraine, 2017);

- Law of Ukraine (2020) “On Complete General Secondary
Education” (State of Ukraine, 2020);

- Law of Ukraine (2024) “On Preschool Education” (State of
Ukraine, 2024);

- Law of Ukraine (2025) “On Vocational Education” (State of
Ukraine, 2025).

For further information, the website of ENIC Ukraine - the National

Information Centre of Academic Mobility - provides an English-language
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description of the structure of the Ukrainian education system?2, as well as
a summary of the national qualification levels available in Ukraine3.

The Hungarian-Ukrainian translations were often made more difficult
by grammatical differences between the two languages. One major reason is
that Hungarian belongs to the Uralic language family, specifically the Finno-
Ugric group (Kenesei & Szécsényi, 2022), while Ukrainian is part of the
Eastern Slavic branch of the Indo-European language family (Sussex &
Cubberley, 2006). Morphologically, the languages also differ: Hungarian is an
agglutinative language, whereas Ukrainian is inflectional. Additional key

grammatical differences are summarised in Table 1.

Table 1

Grammatical Differences between Hungarian and Ukrainian

Grammar

feature Hungarian language Ukrainian language

None; lexical gender may Indicated by the final letter of the

Gender of nouns L N
occur in isolated cases noun’s base form

Three forms based on

Base form of One form only: . .

R L grammatical gender:
adjectives digitalis »

ungposwnii, yngposa, ungppose

Dictionary form of  Third-person singular: Infinitive:
verbs ismétel noBTOPUTU
Synthetic vs. One compound word: Multi-word structure:
analytic forms osztalylétszam KifIbKICTb YYHIB y Kaacax

We classified the degree of conceptual equivalence between
the Hungarian source-language terms and the Ukrainian target-language
terms according to the five types of equivalence previously described. Their

distribution is shown in Figure 1.

2 Structure of the formal education system of Ukraine
(https://enic.in.ua/index.php/en/educationl-system).

3 National qualifications framework (https://enic.in.ua/index.php/en/educationl-
system/national-qualifications-framework).
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Figure 1

Types of Equivalence among Hungarian-Ukrainian Public Education Terms

Types of equivalence (N=849)

= Complete equivalence
¢ Partial equivalence

* Functional equivalence
7 Term candidate

= Paraphrase

The most striking finding is that 512 Hungarian terms (60.3%) were
found to be completely equivalent to a Ukrainian-language term. However,
for the purpose of our analysis, it is even more important to highlight those

areas where the public education systems of the two countries diverge.

Partially Equivalent Terms

There were 69 terms (8.1%) that showed only partial equivalence.
The most common reason was that some polysemous Ukrainian expressions
were not used in their primary meanings. For example, while oktatds
(*education’) and m{ivel6dés (‘cultural education’) are considered two distinct
terms in Hungarian educational laws, Ukrainian uses the same word (ocsiTa)
for both concepts, even though its primary meaning refers only to education.
Thus, the Hungarian phrase mlivelédéshez valé jog (‘right to cultural
education’) is translated into Ukrainian as npaso Ha ocsity (‘right to
education’). A similar conceptual overlap occurs with the Hungarian verbs
elbiral (‘to judge’) and értékel (‘to evaluate’), both rendered by the Ukrainian
verb oyiHoBatn (‘to evaluate’). In this case as well, only one of

the Hungarian source-language concepts has a completely equivalent
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counterpart. These examples demonstrate that although Hungarian legal
terminology distinguishes between oktatas and mivelédés, or between elbiral
and értékel, these distinctions are not always mirrored in Ukrainian
vocabulary.

In some cases, additional background information was required to
ensure the accurate understanding of culture-specific terms. Klaudy (2007)
refers to this translation strategy as addition of meaning. For example,
the term Nemzeti Egységes Tanuldi Fittségi Teszt (*National Student Fitness
Test’) may be clear to Hungarian readers but is unknown in Ukraine.
Therefore, the Ukrainian target-language equivalent HauyioHasbHa nepesipka
@iznyHoi  nigrorosnaeHocTi wkonsapiB YropwmHy (‘National Assessment of
the Physical Fitness of Hungarian Schoolchildren’) is appropriate, as it
explicitly identifies that the test concerns Hungarian schoolchildren. Another
example is the term szakmai munkakézésség (‘professional working group’),
which may initially appear to be a general term. To make it more specific, its
Ukrainian equivalent became npogeciviHa cninbHOTa  negaroriyHux
npayisHukis (‘professional community of pedagogical workers’).

Due to differences in word formation, it often occurred that while
the meaning of a concept could be compressed into a single word in
Hungarian, the same concept had to be paraphrased using three or more
words in Ukrainian. However, we did not consider these to be paraphrases, as
the Ukrainian equivalents already existed. One such example is
intézményegység (‘institutional unit’), which in Ukrainian became ctpykTypHa
oamHuys 3aknagy (‘structural unit of an institution’). Although vizsgdzé
(‘fexaminee’) seems like a simple term, in Ukrainian it must be described with
four words: ocoba, sika cknagae icnut (‘a person who takes an exam’).
Another illustrative example is osztalylétszam (‘class size’), translated as
KinbKicTb y4HiB y Knacax (‘number of pupils in classes’), which is another case
of distribution of meaning typical of Hungarian — Indo-European translations
(Klaudy, 2018, p. 9). Even the word évoda (‘kindergarten’) is translated with
distribution of meaning in Ukrainian as 3aksiaag gowkinsHoi ocsitu (Cinstitution
of preschool education’).

Other typical cases of partially equivalent public education terms

include minor semantic differences between Hungarian and Ukrainian
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concepts. For instance, in Hungary, student cards include an expiration date
(lejarati idépont), while in Ukraine, they show a validity period (TepmiH air).
In Hungarian legal language, the expression hatranyos helyzetii tanulé (‘pupil
with disadvantages’) is used, whereas in Ukrainian, only the term yuyewnb 3i
ckaaaHnmm xutreenmm obctaBuHamm (‘pupil with difficult life circumstances’)
exists. Lexical differences are also noticeable in basic words, such as
the Hungarian singular noun szilé (‘parent’), which in Ukrainian exists only in

the plural form: 6arexku (‘parents’).

Functional Equivalents

Functional equivalents (126 terms; 14.8%) showed greater semantic
differences, as in these cases the source-language concepts often did not
exist at all in the vocabulary of the target language, and only a target-
language counterpart fulfilling a similar function was available. Examples of
such functional equivalents include the names of public education institutions,
since the public education system in Ukraine was completely restructured
following the 2017 education law (cf. Beregszaszi, 2021; Orosz & Pallay,
2020). Although the previously existing three-tier public education system
was retained, the names of educational institutions were completely revised,
and the number of school years required to obtain a school-leaving certificate
was increased from eleven to twelve.

Before the new education law came into effect, Ukrainian educational

institutions were categorised as follows:

- Incomplete general education institutions of the first accreditation
level (UA 3arasbHoocBiTHS wkona I ctyneHs — HU I. fokozatu
altalanos kézépiskola) were elementary schools (grades 1-4);

- Incomplete general education institutions of the second
accreditation level (UA 3arasnbHoocBiTHs wkona I-II cTyneHiB —
HU I-II. fokozatu altalanos kézépiskola) were primary schools
(grades 5-9);

— Complete general education institutions of the third accreditation
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level (UA 3aranbHoocBiTHS wkona I-III cryneHiB — HU I-III.
fokozatu altalanos kézépiskola) were secondary schools (grades
9-11).

Grammar schools (UA riMHazis — HU gimnazium) and lyceums
(UA niyesi — HU Jiceum), which focused on nurturing talented pupils, fit into
this system as institutions of the second and third levels and could also issue
school-leaving certificates (Orosz & Pallay, 2020, p. 51).

However, following the enactment of the new education law, all
primary schools were renamed as grammar schools, and all institutions
issuing school-leaving certificates were renamed as lyceums. The changes are

summarised in Table 2.

Table 2
Changes in the Ukrainian Public Education System
Before the 2017 education law After the 2017 education law
Grades 1-4 Grades 1-4
elemi iskola no4YaTKkoBa LLUKO/1a elemi iskola noYaTKoBa LLUKO/1a
‘elementary ‘elementary ‘elementary ‘elementary
school’ school’ school’ school’
Grades 1-9 or 5-9 Grades 1-9 or 5-9
HErNoBHa cepeaHs
altalanos iskola wkona gimnazium riMHa3sis
‘primary school’ ‘incomplete ‘grammar school’ ‘grammar school’

secondary school’

Grades 1-11 or 5-11 or 10-11 Grades 1-12 or 5-12 or 10-12
kézépiskola , L
\ cepenHs WKosa liceum niyei

secondary \ d hool’ Y , q ,

school’ secondary schoo yceum yceum

As the table shows, the structure of the Ukrainian public education
system differs in many respects from that in Hungary (Beregszaszi &
Kolozsvari-Nagy, 2019, p. 151). When determining the type of equivalence in
such cases, it is crucial to highlight the differences between a Hungarian

gimnazium and a Ukrainian rimHazis. In the former case, we refer to
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a secondary school preparing students for university studies, while in
the latter case, the “grammar school” neither issues school-leaving
certificates nor prepares students for university but instead corresponds to
the lower secondary level in Hungary.

A shift in meaning can also be observed in the term licceum. On
the one hand, this type of institution is considered archaic in Hungary,
although in Transcarpathia, several church-run Hungarian-language lyceums
operate. On the other hand, due to the new education law, the number of
lyceums in Ukraine has increased tenfold, as all state secondary schools and
grammar schools were renamed as lyceums - an example of semantic
broadening.

The term elemi iskola is also considered outdated in Hungary, now
referring to the lower grades of primary school. However, in Hungarian-
speaking regions outside Hungary, such as Transcarpathia, its original
stylistic value has been preserved, and the term remains in common use
despite being seen as archaic in the mother country. These are known as
stylistic loanwords, many of which are also documented in the TOHDD.

Furthermore, since there is no institution in Ukraine equivalent to
the Hungarian algimnazium (‘the first four years of eight-year grammar
schools’), we used the term nouatkoBa wkona (‘elementary school’) as
a functional equivalent. These examples clearly demonstrate the importance
of compiling an educational terminology database and collecting country-
specific educational terms.

Grade names were also treated as functional equivalents. Ukrainian
schools do not use terms such as elsé évfolyam (‘first year’), masodik
évfolyam (‘second year’), as in Hungary, but rather elsé osztaly (‘first class’),
masodik osztadly (‘second class’), following a literal translation of
the Ukrainian term knac (‘class’). Year levels appear only in higher education,
where university and college students are referred to as first- or second-year
students, corresponding to the Ukrainian term «ypc (‘year’).

Subject names and other educational components also differ between
the two countries’ education systems. In Hungary, public education
institutions offer Defence as a subject (honvédelem tantargy), whereas in

Ukraine, to promote patriotic education, Military Education (BisickkoBa ocBiTa)
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is taught (Orosz, 2021, p. 732). Instead of Religious Education and Ethics
(hit- és erkdlcstan), Ukrainian schools teach Christian Ethics (xpuctusiHcbka
etuka), which in Transcarpathia is commonly referred to as hittan (‘Bible
class’).

The greatest challenge we faced was the concept of kéznevelés
(‘public education’), which does not exist in Ukrainian, i.e., there is no such
term in Ukrainian dictionaries. Therefore, we had to select a functional
equivalent that more or less reflected the meaning of the source-language
term. The term 3arasnbHa ocsita (‘general education’) was chosen to fill this
semantic gap. All related terms were created based on this functional
equivalent: HU kéznevelési intézmény (‘public education institution’) — UA
3aknaa 3arasbHoi ocsitn (‘general education institution’).

We also aimed to translate teaching positions into the target language
with minimal semantic shifts. For instance, draadé tanar (‘part-time teacher’)
could only be rendered as the functional equivalent Buknagay no gorosopy
(‘contract-based teacher’), a term used in Ukraine for instructors working
under short-term contracts, sometimes only for a few weeks.

The position fejleszté pedagégus (‘developmental teacher’) also had
no literal equivalent in Ukrainian, but we identified the functional equivalent
acucteHT Buntens (‘assistant teacher’), as this is the person who works with
children requiring special support according to the Law of Ukraine “On

Complete General Secondary Education”.

Term Candidates and Paraphrases

Term candidates (116 terms; 13.7%) and paraphrases (26 terms;
3.1%) were created in cases where the source-language concept had no
equivalent in the target language - not even a term with a similar meaning.
In such instances, new Ukrainian expressions were formed by calquing
the Hungarian public education term. Since both categories aim to bridge
the semantic gaps between the two countries’ educational systems, we
considered it worthwhile to summarise them in a single section. Let us now

examine which aspects of the Hungarian public education system were
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entirely missing from the Ukrainian system.
One missing layer of meaning pertained to state responsibilities
related to public education. For these concepts, term candidates were

developed:

— HU &llami kézfeladat-ellatas (‘provision of public services’) — UA
BUKOHAHHS AEPXKABOI CyCrli/ibHUX 3aBAaHb;
— HU &llami tankényvkiadas (‘publishing schoolbooks by the state’)

— UA gepixaBHe BnaaBHULTBO MigpyYHUKIB.

Another challenge arose with all source-language expressions
containing the adjective nemzetiségi (‘ethnic’ or ‘nationality’), as the concepts
of nationalities, national minorities, and national communities are particularly
complex in Ukraine. In 2023, the Law of Ukraine “On National Minorities
(Communities)” (State of Ukraine, 2023) was adopted, introducing the term
national minority (community). This category includes groups of Ukrainian
citizens who have traditionally lived in Ukraine but are not ethnically
Ukrainian, and who identify themselves based on ethnic, cultural, religious,
and/or linguistic characteristics, seeking to preserve their respective
identities. This broad definition places the one-thousand-year-old indigenous
Hungarian community of Transcarpathia on the same level as hundreds of
other nationalities in the country (Téth, 2024, pp. 44-45). Consequently,
the terms national minority and national community remain undefined in
Ukraine.

In contrast, Hungary’s Act on the Rights of Nationalities (State of
Hungary, 2011a) recognises thirteen nationalities (Armenian, Bulgarian,
Croatian, German, Greek, Polish, Roma, Romanian, Rusyn, Serbian, Slovak,
Slovenian, and Ukrainian). One of the main conditions for official recognition
is that the group must have been indigenous in Hungary for at least one
hundred years.

In light of this background information, we decided to translate terms
specifically referring to national minorities using the Ukrainian term
HauioHanbHi MeHwnHy (‘national minorities’). For example: HU nemzetiségi

Ovoda (‘nationality kindergarten’) — UA 3akniag AOLIKi/IbHOI  OCBITH
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HayioHanbHOi meHwmnHM (‘national minority kindergarten’). In other cases, we
aimed to retain the original adjective nemzetiségi through calques. For
instance: HU nemzetiségi népismeret (‘ethnography of nationalities’) — UA
HapoAo03HaBCTBO A1 HauioHasnbHocTes (‘ethnography for nationalities’).

Most term candidates were created for compound expressions with

complex conceptual layers. Examples include:

— HU egységes gydgypedagdgiai, konduktiv pedagdgiai mddszertani
intézmény (‘uniform adapted physical and conductive education
methodological institution’) — UA €guHa metoamyHa ycraHoBa
crieyiasibHoI OCBITU Ta KOHAYKTUBHOI neaaroriku;

— HU fels6fokt iskolai tanulmanyok megkezdésére felkészité
nevelés-oktatas (‘education preparing for commencing higher
education studies’) — UA nigrotoBya LwkKosa [0 r104aTtky

HaB4YaHHS y 3aK/iagax BuLOi OCBITH.

These expressions were so specific that it was impossible to find even
partially equivalent target-language terms. It is also important to note that
Ukraine has neither state-recognised nor complex-type language examination
certificates. Thus, paraphrasing was necessary for the Hungarian expression
~komplex” tipusu fels6foku allamilag elismert nyelvvizsga-bizonyitvany
(‘complex-type state-accredited language examination certificate’).
The resulting Ukrainian term candidate that fully reflects the source meaning
was ceptugikat npo Buluii  piBEHb BOJOAIHHS  IHO3EMHOK  MOBOO
«KOMIJIEKCHOIr0» Tuny, skuii Bu3HaHmi gepxasoro (‘certificate of advanced-
level foreign language proficiency of complex type, recognised by the state’).
In Ukraine, only language exam certificates proving proficiency in
the Ukrainian state language are available, so new terminology is also needed
in this domain (Varadi & Hires-Laszld, 2024, pp. 54-55).

Paraphrasing was also often required due to the inflectional nature of
the Ukrainian language. For example, the term értesitendé hozzatartozé
(‘next of kin to be notified’) was translated into Ukrainian by means of
a descriptive expression: Hanbavxyi poanydi, sSKux rMoTpi6HO MNOBIAOMUTY

(‘closest relatives who need to be notified’). Even simpler terms, such as
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sportolé tanulé (‘student athlete’), had no direct equivalent in the target
language, so paraphrasing was used: y4eHb, KW 3aHMa€ETbCs CrIOPTOM

(‘a student who practises sports’).

Country-Specific Educational Terms in Ukraine

Another important component of the database is the collection of
country-specific educational terms that have become established in
the everyday language use of Hungarian minorities living in the Carpathian
Basin. This linguistic divergence stems from historical and linguistic
developments following the Treaty of Trianon in 1920 (Szotak, 2021).

In the first year of the Educational Terminology Subproject, linguists
collected between 60 and 150 country-specific educational terms from each
region. In the Ukrainian context, 100 terms were recorded in the Ukrainian-
Hungarian language pair. The corpus not only presents the unique features of
the Ukrainian public education system but also contributes to
the development of the TOHDD, as many of the Hungarian target-language
terms recorded here originated as direct borrowings from the Ukrainian state-
language expressions.

We begin with the name of the secondary school-leaving examination,
which for a long time was referred to by Transcarpathian Hungarians as kiilsé
fiiggetlen értékelés (‘external independent evaluation’), based on
the Ukrainian term 30BHiWHE He3anexHe ouyiHoBaHHA. The Ukrainian
abbreviation 3HO was also used in its Latinized form (ZNO) to designate
these exams. When the Russo-Ukrainian war broke out in 2022, the school-
leaving examinations were restructured into a computer-based test. This
change eliminated the need for students to take exams in different subjects
on multiple days, thereby reducing their exposure to potential Russian missile
attacks. As a result, the national multidisciplinary test was introduced,
referred to in Hungarian as nemzeti multidiszciplinaris teszt (NMT), based on
the Ukrainian term HauyioHanbHuwii mynbTunpeametHui T1ect (HMT). As
the above examples show, Hungarians in Transcarpathia frequently borrow
acronyms from the Ukrainian state-language model (Csernicské et al., 2010,
p. 83).
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One of the country-specific educational terms was the name of
the New Ukrainian School reform programme (UA HoBa ykpaiHCbKa Likona —
HU Uj Ukrén Iskola), which was launched to reform Ukraine’s public education
starting in the 2018-2019 academic year (Beregszaszi & Kolozsvari-Nagy,
2019, p. 166; Hrynevych et al., 2023). Its abbreviated form has also been
adopted in the language use of Hungarians in Transcarpathia following
the state-language model: UA HYL — HU NUS.

The Ukrainian public education system consists of three levels
(Markovskyi et al., 2018, p. 82):

— rno4atkoBa ocsiTa — elementary education (grades 1-4);

— b6as3oBa cepegHsi ocsita — basic secondary education (grades 5-
9);

— npoginbHa cepeaHsi ocBitTa — specialised secondary education
(grades 9-11/12).

Using Hungarian and English terminology, these correspond to alsé
tagozat (‘lower primary school’), felsé tagozat (‘upper primary school’), and
kozépiskola (‘secondary school’) (Beregszaszi & Kolozsvari-Nagy, 2019,
p. 151; Beregszaszi, 2021, p. 33). For translators, teachers, and students
planning to study abroad, understanding the educational systems of
neighbouring countries and how they correspond to one another is essential.

To this day, there are areas of the Ukrainian education system for
which no exact Hungarian equivalents exist. One such example is
the 1-12 grading system used in Ukrainian public education. Although
the Hungarian Felvi.hu website mentions this system, it does not explain
specific grade designations. Furthermore, the equivalency between
the Ukrainian and Hungarian grading systems is not entirely accurate. As
shown in Table 3, a grade of 9 in Ukraine corresponds to “good”, whereas in
Hungary it is equivalent to “excellent” in the context of university admissions.
It is also worth noting that while the Ukrainian system includes 12 grades
grouped into four tiers, the Hungarian system uses five grades ranging from
1 to 5 (Hires-Laszlé & Varadi, 2025, pp. 340-341).
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Table 3
Correspondence between Ukrainian and Hungarian Grading Systems
Ukrainian Source-language Target-language Hungarian grade
grade designation designation (Felvi.hu)
1 Janfok 1 - elégtelen
5 alaproku ‘insufficient’
2 rno4yaTkoBumn ‘basic’
3 2 - elégséges
4 ‘sufficient’
5 cepentisi kozepes 5
PEA ‘average’ 3 - kézepes
6 ‘average’
7 » 4 - jo
i Jjo ‘good’
8 AOCTaTHIu ‘good’
9
10 o 5 - jeles
11 BUCOKWI kitino ‘excellent’
‘outstanding’
12

In this case, Hungarian equivalents were developed for the Ukrainian
grade designations, which posed several challenges. If we were to translate
the Ukrainian terms literally, the four grading categories would be as follows:
UA nouatkoBuit — HU kezdetleges (‘rudimentary’); UA cepegHiti — HU
kézepes (‘average’); UA gocratHiti — HU elégséges (‘sufficient”); UA Bucokuii
— HU magas (‘high”). However, in the Hungarian context, “average” is
considered lower than “sufficient”, while in the Ukrainian system the opposite
is true. Therefore, revised candidate terms were proposed that align better
with Hungarian usage and expectations.

Numerous country-specific institution types were also collected,
especially those that support children with special educational needs or from
disadvantaged backgrounds. In Ukraine, family-type children’s homes (UA
anTaumii 6yauHOK cimeriHoro Tuny — HU csaladi tipusu gyermekotthon)
function similarly to real families and are established by married couples or
single women to raise at least five orphans or abandoned children. There are
also special schools (UA crieyianbHa wkona — HU specialis iskola) for children
with physical or mental disabilities and special residential general schools (UA

creyiasibHa 3arajabHOOCBITHS LWKOAa-iHTepHat — HU specidlis bentlakasos
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altalanos iskola) where students with special educational needs can complete
their final exams. Sanatorium schools (UA caHatopHa wkona — HU
szanatériumi iskola) provide both education and treatment for children with
health problems. In schools for social rehabilitation (UA wkona couyiasnbHoi
peab6initauii — HU szocialis rehabilitaciot elésegité iskola), juvenile offenders
can obtain secondary school-leaving certificates (Ferki, 2013, p. 125).

Several country-specific preschool institutions also exist in Ukraine.
For example, nursery-kindergartens (UA sicra-cagok — HU bélcséde-6voda)
cater to children from two months to six or seven years of age. In family-type
nursery-kindergartens (UA scna-caaox cimeriHoro tuny — HU csaladi tipusu
bélcséde-6voda), more emphasis is placed on family-like environments.
Combined nursery-kindergartens (UA sicna-cagok komb6iHoBaHoro iy — HU
kombinalt bélcs6de-évoda) include special groups for children with special
educational needs alongside regular groups (Nanasi-Molnar, 2015, p. 25).

In the field of vocational education, the most common institution type
in Ukraine is the college (UA konegx — HU koledzs), which corresponds in
English to a post-secondary vocational institution awarding a junior bachelor’s
degree (UA monogwwii 6akanasp — HU ifju bachelor) (Kiss, 2019, p. 196).
There are several specialised colleges, such as medical vocational colleges
(UA megunuHuii ¢axosuii konegx — HU egészséglgyi koledzs), technical
vocational colleges (UA TexHiuHnii paxoBuii koneax — HU technikai koledzs),
music vocational colleges (UA wmy3uyHuit ¢axosui koneax — HU
zenemdvészeti koledzs), etc. Vocational grammar schools (UA ¢axosuii
koneax — HU szakgimnazium) may operate independently or as subdivisions
of colleges or universities. Additionally, there are vocational lyceums in
the service sector (UA npogecivinuii  niyesi cpepn nocayr — HU
szolgaltatdipari szakliceum), where students can learn trades ranging from
carpentry to electric welding.

These institution names are relatively new, reflecting Ukraine’s
decommunisation process, particularly the renaming of institutions inherited
from the Soviet era (Csernicskd, 2017). For instance, vocational schools were
once called npogecitiHo-TexHiuHe yumnunue, abbreviated as peteu (Gazdag,
2021, p. 119), a term derived from Russian (npogeccnoHabHO-TEXHNYECKOE

yunauiye), but were renamed to better reflect Ukrainian national identity.
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Special attention should also be paid to subjects designed to promote
patriotism. Previously, the curriculum included the subject "Me and Ukraine”
(UA HaByanbHwii npegmet «S i YkpaiHa» — HU ,En és Ukrajna” tantdrgy),
which taught children about the country’s geography, culture, and society.
Beginning in September 2024, discharged soldiers are helping to develop
teaching methods for the subject “Defence of Ukraine” (UA HaByasnbHuii
npeamer <«3axuct YkpaiHn» — HU ,Ukrajna védelme” tantargy). Once
a month, students in the final two years of secondary school participate in
day-long training sessions focused on first aid, drone operation, and national
security - thus beginning their preparation for homeland defence. Closely
related is the national military-patriotic game "“Sokil” (*Dzhura”) (UA
BceykpaiHcbka  AMTSYO-IOHAUbKa  BIiICbKOBO-naTtpiotnyHa rpa  «CokKin»
(«xypa») — HU ,Szokil” (,Dzsura”) ésszukran gyermek- és ifjusagi katonai
hazafias jaték), inspired by Cossack traditions and functioning as
an interschool national defence competition that includes marching, grenade
throwing, and firearm handling.

The Russo-Ukrainian war has significantly impacted public education.
This is likely one reason why the Ukrainian government introduced
“happiness lessons” (UA ypoku wacts — HU boldogsagdrak), where children

learn about human relationships, empathy, the value of life, and freedom.

Transcarpathian Hungarian Loanwords Related to Education

In addition to Hungarian-Ukrainian and Ukrainian-Hungarian
translations, we also collected regional equivalents of public education terms
used and understood only by the local Hungarian community
(e.g., Hungarians living in Transcarpathia). In our case, these were usually
direct loanwords from the Ukrainian state language, which were not used in
other regions. Semantic loanwords were also identified, i.e., words that,
although part of the standard Hungarian vocabulary, carry additional meaning
in the state language of the region (the donor language), thereby acquiring
new denotative meanings in the recipient language as well (e.g., gimnazium

in Transcarpathia).
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Our task was to find Transcarpathian Hungarian regional equivalents
for 849 Hungarian public education terms and 100 Ukrainian country-specific
terms, thereby combining terminological work with sociolinguistic data
collection. As a result, 70 loanwords were documented from three main
sources. The first source was the Hungarian-language press of
Transcarpathia. The second source comprised previous research specifically
focused on documenting Slavic loanwords (see Marku, 2008; Gazdag, 2021;
Varadi, 2025). The third source was the TOHDD, which, at the beginning of
the Educational Terminology Subproject, contained 905 entries with
the Transcarpathian designation, of which only 77 pertained to education
(Véaradi & Hires-Laszld, 2024, p. 53).

We succeeded in collecting a significant number of regional
equivalents not yet listed in the TOHDD and began entering these into the
dictionary’s database. We thus aimed to connect the educational terminology
database with the TOHDD, as both are developed by linguists of the Termini
Hungarian Language Research Network.

In addition to the previously mentioned Transcarpathian Hungarian
loanwords, we also documented regional equivalents such as dovidka
(‘certificate’), elemi oktatas (‘primary education’), gruppa (‘group’), JEDEBO
(‘Unified State Electronic Database of Education’), molodsij specialiszt (‘junior
specialist’), MON (*Ministry of Education and Science of Ukraine’), obsezsit
(‘*dormitory’), olimpidda (‘academic competition’), scsodennék (‘gradebook’),
szemeszter (‘term’), sztavka (‘teachers’ pedagogical workload’), sztudenszkij
(‘student card’), szvidoctvo (‘certificate’), etc.

The Hungarian translations of those Ukrainian country-specific
educational terms that denote concepts unknown in Hungary or neighbouring
countries can also be grouped as region-specific loanwords. An example is
allami 6sszegzd atesztacié (UA agepxaBHa nigcymkoBa atectauis ‘state final
attestation’), i.e., exams taken at the end of grades 4 and 9, the results of
which are included in pupils’ report cards.

Among educational forms, there are also notable examples
(Csernicsk6 & Fedinec, 2017, pp. 273-274), such as haldzati formaju oktatas
(UA mepexeBa ¢opma 3406yT1Ts ocBit ‘network-based education’), where

various educational institutions cooperate on a contractual basis, or
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pedagdgiai patronalas (UA negaroriyHnii natpoHax ‘pedagogical patronage’),
where teachers ensure equal access to education for disadvantaged students.
The previously described country-specific institutional types - and many
others, such as katonai liceum (UA BiticbkoBuii niyesi ‘military lyceum’) or
tudomanyos liceum (UA HaykoBuii niyesi ‘scientific lyceum’) - also expand

the list of regional equivalents and will eventually be included in the TOHDD.

Limitations

Although the educational terminology database is being developed by
a group of international scholars, the present article focused only on
examples from the Ukrainian context. More parallels should be drawn
between the educational systems of those countries in the Carpathian Basin
where Hungarian minority speakers have traditionally lived in the last one
hundred years. In addition, since the database is far from complete, this
study should be regarded as a brief insight into the importance of translating

terms related to education in the context of minority groups.

Conclusion

The aim of this study was to report on the development of
an educational terminology database. In the first year of this four-year
project, 849 terms extracted from Hungary’s National Public Education Act
were matched with their equivalents in the official languages of seven
countries in the Carpathian Basin where Hungarian communities reside
(Austria, Croatia, Romania, Serbia, Slovakia, Slovenia, and Ukraine). This
paper focused on the work conducted in Ukraine, where the 849 Hungarian
public education terms were aligned with their Ukrainian counterparts based
on various types of equivalence. In addition to full and partial equivalence,
126 functional equivalents were identified within the educational systems of
the two countries. Furthermore, 116 term candidates and 26 paraphrases
were developed in Ukrainian to bridge semantic gaps between the Hungarian
and Ukrainian public education systems.
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We also collecced and developed Hungarian equivalents for
100 Ukraine-specific educational terms and documented 70 region-specific
terms from the Transcarpathian variety of Hungarian, thereby contributing to
the expansion of the TOHDD. Consequently, our work was successful not only
in the fields of translation and terminology but also in sociolinguistic research.

We consider it particularly important that the educational terminology
database becomes publicly available in the near future, thereby supporting
the work of translators, teachers, and researchers, and facilitating
the alignment of educational terms used in the various Hungarian language
varieties that have evolved separately due to border changes following
the Treaty of Trianon. Since Hungarian is regarded as a pluricentric language
(Lanstyak, 1995; Muhr et al., 2020, 2022), understanding the differences
among the educational systems of the respective countries is essential,
especially for students planning to study abroad. We hope that our
continually expanding database will help make the regional varieties of
Hungarian and the educational systems of Hungary’s neighbouring countries
more comparable and easier to navigate, thereby contributing to
the development of sustainable multilingualism among Hungarian minority
speakers in the Carpathian Basin. Furthermore, by including regional
loanwords and country-specific expressions in the database, we aim to
strengthen the status of Hungarian as a minority language and set
an example for dictionary editors, highlighting the importance of approaching
Hungarian as a pluricentric language. Rather than isolating minority language
users, the database can promote intercultural dialogue and multilingual
awareness by including equivalents in other regional languages (e.g., Slovak,
Ukrainian, Romanian, English). This supports additive bilingualism and helps
students communicate effectively in both local and international academic
contexts. The work continues with the alignment of Hungarian and foreign-

language terminology related to higher education.
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KURIANT TARPTAUTINE SVIETIMO TERMINY DUOMENUY BAZE:
VENGRIJOS IR UKRAINOS ATVEJIS

Anotacija. Po Trianono sutarties vengry kalboje susiformavo kelios regioninés
atmainos, kurios pirmiausia skiriasi savo leksika. Siekiant suderinti Sias atmainas, Siuo
metu kuriama Svietimo terminologijos duomeny bazé, remiama Vengrijos moksly
akademijos (MTA). Pirmaisiais projekto metais buvo iSversti 849 terminai iS 2011 m.
Vengrijos nacionalinio Svietimo jstatymo (Act CXC of 2011) | angly kalba bei | septyniy,
kaimyniniy Vengrijos Saliy - Austrijos, Kroatijos, Rumunijos, Serbijos, Slovakijos,
Slovénijos ir Ukrainos - oficialias kalbas. Be to, | vengry kalbg buvo iSversti Saliy
posakiai (skoliniai). Remiantis kuriama duomeny baze, Siame tyrime nagrinéjami
pagrindiniai konceptualls skirtumai tarp Vengrijos ir Ukrainos vieSojo Svietimo sistemuy.
Sie skirtumai atsiskleidzia tokiais aspektais kaip institucijy pavadinimai, vertinimo
sistemos ir mokomuyjy dalyky pavadinimai. Regioniniy Svietimo terminy rinkimas sieja
terminologinj darba su sociolingvistiniais tyrimais ir prisideda prie Termini internetinio
vengry kalbos Zodyno ir duomeny bazés - didziausio internetinio skoliniy korpuso,
apimancio uzsienyje gyvenanciy vengry mazumy kalbos atmainas — plétros. Terminy
atitikmeny, laipsnis tarp $altinio ir tiksliniy kalby svyravo nuo visisko iki dalinio ar
funkcinio atitikmens. Tais atvejais, kai tiesioginiy atitikmeny nebuvo, buvo sukurti
susijusius su vengry mazumy Svietimu Karpatuose, ir kartu tarnauja kaip vertingas
jrankis vertéjams, mokytojams, tévams bei studentams, planuojantiems studijas
uzsienyje. Vienas svarbiausiy tyrimo rezultaty — 126 funkciskai ekvivalenciy terminy
identifikavimas tarp Vengrijos ir Ukrainos Svietimo sistemy, 142 naujy terminy
sukdrimas tais atvejais, kai tikslo kalboje nebuvo atitikmenuy, bei 100 Saliy specifiniy,
(ukrainietigky) ir 70 regioniniy Svietimo terminy (skoliniy) sistemingas surinkimas. Sie
rezultatai pabrézia tiek Svietimo terminologijos jvairove, tiek bitinybe spresti spragas
kryptingu terminologiniu darbu.

Pagrindinés sgvokos: vengry mazuma; vieSasis S$vietimas; terminologija;
Uzkarpaté; Ukraina.
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EGY HATAROKON ATNYULO OKTATASTERMINOLOGIAI
ADATBAZIS EPITESE: MAGYARORSZAG ES UKRAINA PELDAJA

Absztrakt. A trianoni hatarvaltozasok kovetkeztében a magyar nyelvnek szamos
regiondlis valtozata alakult ki, amelyek elsGsorban szdkincsiikben kulonb6znek
egymastol. E valtozatok harmonizaciéjadnak elGsegitése érdekében a Magyar
Tudomanyos Akadémia (MTA) tamogatasaval jelenleg egy oktatasterminologiai
adatbazis fejlesztése zajlik. A projekt els6 évében Magyarorszag 2011. évi CXC.
térvényének (a nemzeti kbéznevelésr6l szold torvény) 849 terminusat forditottuk le
angolra, valamint Magyarorszag hét szomszédos orszaganak (Ausztria, Horvatorszag,
Romania, Szerbia, Szlovakia, Szlovénia és Ukrajna) allamnyelvére. Emellett
orszagspecifikus oktatasi terminusokat forditottunk magyarra, valamint az oktatashoz
kapcsolédd regiondlis nyelvjarasi kifejezéseket (kolcsonszavakat) gydjtéttink. A
készUuld adatbazis alapjan a jelen tanulmany a magyar és az ukran koéznevelési
rendszer kozotti fébb fogalmi kilonbségeket vizsgdlja. Ezek az eltérések olyan
terlileteken jelennek meg, mint az oktatasi intézménytipusok, az értékelési rendszerek
és a tantargynevek. A regiondlis oktatasi terminusok gy(jtése Osszekapcsolja a
terminoldgiai munkat a szociolingvisztikai kutatassal, és hozzajarul a Termini magyar-
magyar szotar fejlesztéséhez, amely a hataron tali magyar nyelvvaltozatok
koélcsénszavainak legnagyobb online korpusza. A forras- és célnyelvi terminusok kozotti
ekvivalencia foka a teljes megfeleléstél a részleges vagy funkciondlis ekvivalencidig
terjedt. Azokban az esetekben, amikor nem létezett kdzvetlen célnyelvi ekvivalense
egy fogalomnak, terminusjelolteket vagy korllirasokat dolgoztunk ki. Az
oktatasterminoldgiai adatbazis megoldast nyljt a Karpat-medencei magyar
kisebbségek terminoldgiai kihivasaira az oktatas terlletén, mikoézben hasznos
eszkozként szolgal forditok, tanarok, szuldk és kulféldon tovabbtanuld didkok szamara
is. Az adatbazisépités legfontosabb eredményei kozé tartozik 126 funkcionalisan
ekvivalens terminus azonositasa a magyar és az ukran oktatdsi rendszer kézoétt, 142 (j
terminus létrehozasa azokban az esetekben, amikor nem allt rendelkezésre célnyelvi
megfeleld, valamint 100 orszagspecifikus (ukran) és 70 regionalis oktatdsi terminus
(karpataljai magyar kolcsénszd) szisztematikus Osszegyljtése. Ezek az eredmények
ravilagitanak az oktatasi terminoldgia sokszin(iségére, valamint a terminoldgiai
harmonizacié fontossagara.

Kulcsszavak: magyar kisebbség; kéznevelés; terminoldgia; Karpatalja; Ukrajna.
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PO3BYNOBA TEAHCKOPAOHHOT BA3U AAHUX OgBITHbOi
TEPMIHOJIOIII: BUNAAOK YIOPLWHMHUN TA YKPAIHU

AHoTauifA. [Micna TpiaHOHCbKOro A0roBOpYy Yropcbka MoBa cdopMyBana HU3KY
perioHanbHUX BapiaHTiB, SKi BIAPI3HAIOTLCA Hacamnepen CBOIM JIEKCUYHUM CKNagoM. 3
METOK rapMoHi3auii uMx BapiaHTiB 3a NiATPUMKM Yropcbkoi akagemii Hayk (MTA) HuHI
po3pobnsaeTbcsa 6asa AaHMX OCBITHBLOI TepMiHOMOTII. Y nepwuii pik NpoekTy 849 TepMiHiB
i3 3akoHy YropwmHn N2 CXC Big 2011 poky «[po HauioHanbHy 3aranbHy OCBITy» 6yno
nepeknageHo aHrnincbkol MOBOK, a TakKoX OdiuiiHUMKM MOBaMM CeMW CyCigHiX 3
YropwumHoto kpaiH (AscTtpii, Xopsartii, PymyHii, Cepbii, CnoBayunHun, CnoseHii Ta YKpaiHu).
Kpim TOoro, cneundiyHi Ans okpeMux KpaiH OCBiTHi TepMiHM 6yno nepeknageHo yropcbKor
MOBOIO, @ TaKoX 3ibpaHO perioHanbHi AianekTHi BMpa3un, NMoB’s3aHi 3 ocsiTolo. Crnvparoymncb
Ha uto 6a3y aaHux, sKa nepebyBae B Mpoueci po3pobku, y NPONOHOBAHOMY AOCAIAXKEHHI
PO3r/ISHYTO OCHOBHI KOHLENTyasbHi BiAMIHHOCTI MK CUCTEMaMU 3arasbHOi OCBITU YIOpLUMHMK
Ta YkpaiHu. Lli BiAMIHHOCTI BUSABNAIOTBCS, 30KpeMa, Yy Ha3Bax 3aKnafiB OCBITW, cUcTeMax
OLiHIOBaHHS Ta Ha3Bax HaBYanbHWX npeaMeTiB. 36upaHHs perioHanbHO  cneumdiyHnX
OCBITHIX TEPMIHIB MOEAHYE TEPMIHONOrYHY POOBOTY i3 COLIONIHMBICTUMHUMW AOCNIAXKEHHAMMN
Ta CNpuUsiE pO3BUTKY OHMANH-CMIOBHMKA W 6a3n AaHuMx yropcbkoi MoBu «Termini» —
HaMbINbLIOr0 OHNAMH-KOPMNYCY 3ano3uyeHb i3 3aKOPAOHHWX BapiaHTIB YropCbKOi MOBMW.
CTyniHb eKBiBanNeHTHOCTI MK TepMiHaMu MOBU-IXXepena Ta MOBW nepeknagy BapiloBaBCS Bif
MOBHOI A0 4acTkoBOi abo (YHKLiOHaNbHOI €KBiBaNEeHTHOCTI. Y BUNaakax, KOAu MpsaMmx
BiAMNOBIAHWKIB He iCHyBano, 6yno po3pobneHo TepMiHM-KanAMAATW Ta ONMCOBI nepudpasu.
Basa gaHux OXon/toe TEPMIHOMOTiYHI BUKNNKK Y cepi YropCbKOMOBHOI MiHOPUTapHOi OCBITH
B KapnatcbkoMy 6acenHi, a TakoX CNyrye UiHHWUM iHCTPYMEHTOM Ana nepeknagadis,
yuuTtenis, 6aTbKiB i y4HiB, SKi MaHylOTb HaBYaHHA 3a KOpAoHOM. Cepen BaXMBMX
pe3ynbTaTiB AOCTIAKEHHS — BUSIBNEHHS 126 (dYHKUiIOHaNbHO eKBiBaNIEHTHUX TEPMIHIB Yy
cucTeMax oOCBiTM YropwmHW Ta YKpaiHu, CTBOpeHHS 142 HOBUX TEpMiHiB Yy Bunagkax
BiACYTHOCTi BIiAMOBIAHWKIB Yy MOBi nepeknasy, a TaKoX cucTeMaTuyHe 36upaHHA
100 cneundivyHMx Ana KpaiHW yKpaiHCbkmx i 70 perioHanbHO cneumndiyHnX OCBITHIX
TepMiHiB. Lli pe3ynbTatv NiaKpecntoTb SK Pi3HOMAHITHICTb OCBITHBOI TepMiHOMOrii, TaK i
HeOobXigHICTb UinecnpsAMOBaHOi TEepMIHOMOrYHOI poboTNM ANA 3anoBHEHHS HAasiBHUX
nporanuH.

KnouoBi cnoBa: yropcbka MeHLWMHa; 3arafibHa OCBiTa; TepMiHosoris; 3akapnartrs;
YKpaiHa.
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