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Introduction

Distance training is widely used in North and Latin America and Europe, but it is 
rather new to Russian higher education system, whichis experiencing the most inten-
sive period of e-education development, although there are “very few teaching methods 
and materials capable of creating a holistic picture of the subject and controlling the 
assimilation of the curriculum” (Martyanova, 2012), and lack of teachers working in this 
format. This is still true in 2018, according to the present research. In 2016, the distance 
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segment (number of students) in Russia reached 3.7%; but according to the forecast, by 
2021 it will grow to nine percent (Ed Market research, 2017, 144). According to “Higher 
School of Economics” National Research University (HSE, 2017a), Russian e-learning 
market has already become the fastest growing in the world due to start-ups and private 
educational portals. 

However, it remains unknown whether it will have the same features that it has in the 
West. This research evaluates the reasons for the differences in e-learning application 
and their impact on the effectiveness of e-learning. It is useful to consider the experience 
of Russian HEIs in ensuring the accessibility and quality of educational services using 
e-learning, in particular, in training of Economics students, the largest part of overall 
distance students number. Over almost three past decades after the USSR collapse, there 
has been a large increase in the number of  HEIs that offer Economics programs, as well 
as in the number of students enrolling in these courses (HSE, 2017c).

Recent studies in Russia have focused on the extent to which DLS is applicable in 
Russian higher education, often without reference to the specialty, and assessed it as 
reducing the quality of education (Markova et al. 2017, 689). 

In this paper, we did not compare the effectiveness of Economics students in e-learn-
ing courses and those engaged in classrooms. However, judging by the requests from the 
forums, most likely, introductory and first lessons in the first year should be conducted 
in the classroom, gradually increasing the proportion of the blended and fully distance 
classes. Another way considered by researchers is blended learning widely practiced 
abroad, where already by 2003, eighty percent of all universities and 93% of PhD students 
offered hybrid or blended learning courses of Economics Program (Cosgrove & Olitsky, 
2015), and in Russia – more often in police colleges. 

Pedagogical issues of teaching Economics to e-students remain insufficiently devel-
oped. The exceptions are studies on practical application of Moodle at Dagestan State 
Institute of National Economy, International Eurasian University, Institute of Social and 
Humanitarian Knowledge in Kazan, University of Economics in Bratislava (Kerimbaev et 
al., 2017) and on organization of e-learning of mathematical disciplines for engineering 
students in Moodle (Zykova et al., 2017).

Recent studies have examined assessments, achievements and graduation courses or 
exclusions, often within one or more universities without taking into account the features 
of DLS used. Several studies compared test scores for Economics and Navy sailor students 
in online and face-to-face sections of an Economics course, introductory Microeconom-
ics course, statistics classes, show that overall student performance is weaker in online 
courses, and that e-learning is associated with lower grades (Bosshardt & Chiang, 2018; 
Bacolod et al., 2018, 1131, 1139). 

Exceptions are studies of Blackboard and Aplia impacton the behavior, impressions, 
and success of Principles of Microeconomics course (Horspool & Lange, 2015); the 
progress in e-courses in Economics of Calafiore and Damianov (2011) depending on 
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the time spent by students on the Blackboard, and of Caviglia-Harris (2016) for video 
lectures from Khan Academy. Conclusions usually depend on the effectiveness of any 
online learning. American researchers analyzed nine of the most popular open platforms 
for DLS including Atutor, Dokeos, Moodle, and Sakai. 

The criteria were grouped into eight modules: i) management tools for the training 
course, ii) administrative capabilities, iii) technical aspects, iv) adaptability, v) ease of 
platform application, vi) user data management, vii) learning facilities, and viii) com-
munication tools (Guri-Rosenblit, 2005). 

We still have not found the papers showing this by examples of the merits and de-
merits of e-platforms, which differ from each other. It is questionable whether different 
educational organizations using similar online platforms experience similar challenges, 
and whether the extent to which these educational online platforms are similar and that 
their advantages and disadvantages are the same.

There is voluminous literature that analysespersonal socioeconomic status and 
motivation as the major determinants of choice of e-learning. However, the objective 
sociocultural or economic and historical factorscontributing to the high demand and 
relatively low quality for e-educationin the particular case if Russia is not well understood. 
Although there is literature on the effectiveness and assessment of Economics online 
education, recent studies do not content satisfactory information on organizational, 
pedagogical, and technological parameters affecting its quality. This paper addresses 
this gap through a review of online platforms together with the feedbacks and reflecting 
on Russiantwo decades’ experience of using e-learning tools and experiments and its 
official legalization. This appears to be relevant to both policy and research and could 
help administratorsand business representatives to better understand and develop a type 
of a guide for further improvement of both e-learning and labor markets. International 
practitioners can learn about issues and expectations of Russian e-students, who could 
apply for foreign universities in future, and about the overall situation with the e-educa-
tion quality in Russia, for instance, when Russian specialists apply for the jobs abroad.

We investigate the difference in motivation and the underlying social and economic 
processes that guide it. For example, in the US, distant economic education is more 
often chosen by those who are looking for higher schedule flexibility, and less often by 
“non-traditional students with family responsibilities or off-campus employment”(Hor-
spool & Lange, 2015). In Russia, the contingent of e-students is made up of individuals 
from the age of 19 years old, combining their work and studies (88.9%), having full-time 
jobs (85%), marking one of the three reasons for choosing to be able to combine their 
work and study (72%). They choose to get an education at the place of residence (58.6%); 
schedule flexibility (26.1%) and reasonable tuition fees (24.7%) (Markova et al., 2017).

However, it seems that the necessity of working from the age of 19, when a person 
does not yet have the first higher education, already indicates the importance of fees. 
Therefore, it is necessary to identify the objective factors of choice, one of which is a fee 
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not clearly allocated by the respondents. Our hypothesis is due to the fees for full-time 
higher education for a student in Moscow or a major regional center form from not only 
the learning fees, but also the costs of living, food, medical and consumer services. Unlike 
in other countries, the annual income of a person with higher education in Russia is not 
much higher than that of a person without a diploma. DLS does not have indirect costs, 
such as the late start of a career, leaving the place of residence, loss of familiar comfortable 
environment and acquaintances affecting the recruiting.

The research questionsaddressed are the following. Why does a Russian student of Eco-
nomics choose distance education? What are the positive and negative aspects of virtual 
interaction in the educational environment when receiving the economic education, and 
what is a relation between technical, material, pedagogical and organizational problems 
and the specifics of Russian distance Economics education? What are the basic innovative 
and pedagogical directions and conditions for Economics courses and disciplines, and 
how to increase the effectiveness of distance educational technologies in the national 
education system in Russian universities? 

This research focuses on the question - why distance Economics education in Russian 
HEIs is a choice for many students regardless of its shortages, which are also studied in 
the paper. The hypothesis that unique Post-Soviet economy conditions – financial, in-
frastructural, legal, territorial and climatic causes its delayed but rapid development due 
to high demand. The hypothesis is tested by collecting data on the number of distance 
Economics students in comparison to other commercial students; assessing open-accessed 
Russian DLSs and global platforms applied at Russian Universities as well as comments 
in their databases, on the advantages and the shortcomings (determined by the content 
and the technical convenience of DLS application). The sample consisted of 56 universities 
delivering distance Economics programs. 

The paper is organized as follows. The research background provides a brief overview 
of the unique conditions of e-learning development in Russia. In the following, we be-
gin by discussing the conceptual framework used to organize the study and explain the 
material, the data collection, and the methodology. The first results’ subsection reviews 
relations between factors of choice, growth and challenges of economic distance learning 
in Russia. The next subsection discusses in more details the specific features of DLS ap-
plication, compares the relative strengths and weaknesses of using e-learning platforms 
or MOOCs. In Discussion, the lessons that researchers, educational policy-makers and 
practitioners can learn from the findings are assessed. The final section provides conclu-
sions and avenues for further research on Russian e-education system.



221Pedagogika / 2019, t. 135, Nr. 3

 

Research background

This paper is not the first to deal with the issues of Russian distance education, in-
cluding Economics courses. To the best of our knowledge, although, it is the first to make 
the claim that they have a unique background – a set of historical political, economic, 
and technical factors that hindered its development, as well as objective geographic 
and climatic conditions behind a huge demand and potential benefits of implementing 
e-education particularly in Russia. The Russian market of distance education in 2016 has 
become the most evolving market of e-learning in the world, although it is only at the 
stage of formation, becoming clearly regulated only in 2012. 

Although universities initially had little confidence in DLS during the experimental 
period of 1997–1999, the corporations Rusal, Basic Element Holding, Sibneft, Vympelkom 
began active use of DLS (custom or in-house development) for their employees. American 
e-platform Aplia also originally developed for courses in Economics (Aljamal et al., 2015,  
38). E-education of economists has an origin in Russian business corporations and pilot 
implementation of DLS by pioneer universities even before 2000. 

Given this, it is surprising that e-learning has notbeen widely used and are still under-
developed. Some factors discussed further might deter universities from applying them. 
Online learning began to spread back in the 1990s, and in 1995, about one-third of the 
four-year institutions of higher education in the US offered online courses (Lewis et al., 
1997, 6). In Russia, DLS development is delayed due to the later information in compari-
son with Western Europe and the US, although “computer use is not well integrated into 
teaching and learning” yet (Hauge, 2014, 311). 

The establishment of Internet centers (about 2000) preceded the introduction of dis-
tance education in most Russian universities. By 2005, e-catalogs of libraries appeared, 
then e-libraries appeared along with the opening of access to all-Russian electronic 
libraries and international scientific databases information, as well as the mandatory 
placement of the search tool, educational and other documents, on the sites of the uni-
versities (after 2010). Only in November 2011, the Information Technologies Center of the 
Tupolev Kazan National Research University (KNITUKAI, 2018) organized e-learning 
for staffs of universities. MESI (Moscow State University of Economics, Statistics, and 
Informatics), joined to Plekhanov Russian University of Economics (RUE), having for-
eign branches, was one of the first to introduce Management, Economics, Jurisprudence 
higher education online programs.

Since February 2012, online education and DLS have been legalized as an official 
form of education, and the diploma of higher distance education is equated to full-time, 
part-time and evening diplomas issued (Federal Law No. 273-FZ). E-learning in most 
specialties makes only the first steps after legislation and because of applicants’ inability 
to pay expensive full-time education in the reduction of state-financed openings. The 
appropriate processing of educational standards took time after the law came into force. 
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The main users of educational services including DLS are the young generation from 18 
to 35 years old, formed during the computerization.

In September 2015, the National Platform for Open Education designed for more 
than ten million students appeared by the joint efforts of eight leading universities and 
designed to compete with the renowned Western e-platforms. Only in 2016, well-known 
projects associated with free courses and claiming to reach a large audience began to 
gather speed. Until now, few Russian projects are providing free access to quality courses.

Reading the news on the official websites of universities, we found that the introduc-
tion of multi-stage examinations of online courses is taking place not only by the One 
Window Current Digital Educational Environment Federal Portal since the very moment 
of the opening of this project, but also by universities that value their own reputation. 

KNITU-KAI (2017) added the expertise for distance education programs after un-
sightly facts of formal, irresponsible attitude towards the examination by some authors 
of e-courses (inconvenience, lack of access rights, copying other lecturers’ courses re-
ceived positive expert opinion, the exchange of courses by teachers replacing only the 
name of the author, and representing them to the examination as new ones). An expert 
commission, signing the expert opinion while never accessed the course. In case of 
non-compliance with the requirements, an expert records a video and a text file with 
the recommendations for correction and noting the strengths, which is visible only for 
the author. The expert does not close the revision process until the author eliminates 
shortcomings. This requires a study of the shortcomings of the Russian HEIs’ DLS use 
including the difficulties encountered by students and teachers.

One can see from above that e-learning history in Russia had begun with the rise of 
commercialfirms and within non-state (private) universities, primarily offering Econom-
ics courses, and resulted in the rapid implementation after the rise of paid education. 
This may suggest that thebusiness-oriented approach strongly affected the acceptance 
of e-education format and will affect its efficiency and wide-spreading.

Materials and Methods

In order to answer to the research questions, unlike previous studies, we analysed not 
the outcomes of online learning in the form of academic progress or the achievements 
of a certain class of one university, but looked at the structure and content of Russian 
universities’ courses on different platforms, and classified undergraduate students’ and 
universities teachers’ questions and comments on the advantages and the drawbacks 
of the technical support of distance learning (see Tables 2, 3), and their perception of 
the distance format in comparison with the traditional one.Mathematical methods 
of counting the feedbacks of DLS users, 3206 students, and 437 teachers, left in DLS  
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systems comments, allowed us to study the main perspectives in the development of DLS 
in teaching students in Economics.

Distance educational technologies are implemented mainly with the use of infor-
mation and telecommunications networks with indirect (at a distance) interaction of 
students and teachers in accordance with the Federal Law “On Education in the Russian 
Federation” (2012). 

To investigate the specific experienceof Economics organizing distance education in 
Russia, we obtained quantitative and qualitative data on all online Economics courses. 
We used the list of universities offering distance education from the web sites of univer-
sities and the official website of the Ministry of Science and Higher Education (2018). 
The site presents the educational programs in eight universities, including a variety of 
technological teaching methods, the best state universities in Russia, indicating state-fi-
nanced openings and links to the web pages of educational programs in DLS systems of 
universities. We also used the list of fifty-six universities delivering distance Economics 
education from the catalog of universities, specialties, professions, materials on the theme 
of higher education (Vuzopedia, 2012).

Another source of data is twenty-four leading Russian universities’ e-platforms, cor-
porations’ MOOCs for both online and blended learning in Economics Program. We 
combined and summarized the data and analyzed the most common DLS in Russian HEIs 
(universities could change the choice of DLS or new universities could establish distance 
education by the time of publication). Most of them are applied globally, therefore, data 
on foreign universities’ Economics courses and their fees were additionally observed. 
Moodle is the main one widely used in the world. 62 % of Russian universities use it, 
therefore it is the first among the analysed in this paper; users apply this software in  
232 countries worldwide (Moodlе, 2018). 

Results 

Factors of Choice and Features of Economic Distance Learning in Russia
Researchers often study what motivates students to choose this method (trends and 

goals). However, students also have objective reasons for forming their motivations. A 
glance at the presentation of universities concentration on the map shows that Russian 
HEIs concentrate in scientific, technical and educational centers of state’s large territo-
ry (All Russian HEIs, 2018). In the northern and eastern regions, the concentration of 
universities is the lowest, in contrast to the central part. This means that apart from the 
territorial problem common to the world practice (the number of foreign online students 
grows in Western universities), DLS helps to remove the problem of dependence on severe 
climatic conditions with the help of the blended and distance learning. For example, 
in Yakutia (SAHA Republic), where due to severe frosts, it is necessary to cancel many 
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activities. Even if the student lives in temperate latitudes, then to get to the university 
in winter during a storm from his or her native city to a metropolis, and then through 
traffic jams to a university located in this megalopolis, is quite problematic, especially 
if he or she did not cross such distances on a regular basis. DLS with the possibility of 
asynchronous communication unite learners located in several time zones.

After the USSR and its system of free education collapse, state financing of higher ed-
ucation in Russia is steadily declining. The state-financed openings in Economics – 5,219 
in 2017, calculated by the authors based on the materials of HSE (2017c) and Manage-
ment less than in health care more than twice, and compared to the natural sciences it 
declined four times. 162 Russian HEIs out of 302 do not provide state-financed openings 
for Economics programs (HSE, 2017c). 291 HEIs provide paid education. In 2017, they 
accepted 25,359 students (calculated by the authors on materials of HSE 2017b), which is 
about five times more than the state-financed ones.

Therefore, an important factor in the rapid development of distance education in 
Russia may be the relatively low cost of this form of education in relation to traditional 
full-time and external degree programs and distance learning abroad. According to the 
data gathered in Table 1, the average cost of distance education in Economics Program 
at Russian universities varies between $500 and $1,000 per year. 

Table 1  
The Cost of Distance Education in Economics Program at the Leading Russian 
Universities and Abroad (per year, 2017)

University Cost, USD 
Montreux Business University (Switzerland) 18.104–33.894
Fern University (Germany) – baccalaureate,
magistracy

2.000–2.900
1.200–1.500

Financial University under the Government of the Russian Federation 1.000
Stanford University (USA) 19.300
Yale University (USA) 20.250
Columbia University (USA) 22.645
Universidad a Distancia de Madrid (Spain) 5.400
Institute of International Trade and Law 500
Moscow University of Management 580
Moscow Institute of Finance and Law 580
TISBI (Tatar Institute of Business Assistance) University of Management 670
Tyumen Branch of the Siberian University of Consumer Cooperatives 680
Chekhov Branch of the Moscow University of Finance and Law 720
Vladivostok State University of Economics and Service 740

Source: Vuzopedia 2018; FernUniversität in Hagen 2017; Smapse Education 2017; Montreux 
Business University 2017
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The cost of online training is taken from the official websites of universities, the 
British educational website and the catalog of Russian universities Vuzopedia; the price 
was calculated from national currencies to dollars, USD. Table 1 shows that the cost 
of distance learning at Russian universities is much lower than the cost of learning at 
universities of foreign countries. However, the relative cheapness of learning in Russia 
is offset by the difficulty of controlling the quality of education, and the relevance of the 
diploma. The relevance for diplomas in Economics depends on the international rating of 
the university. This may mean that the choice of economic distance education by Russian 
students in Russian HEIs is due to the high demand for economic education, the lower 
cost and using one’s own language. While the remaining specialties can be limited in the 
use of DLS– translators and teachers of foreign languages can receive only a full-time or 
part-time diploma accepted at employment in educational institutions. 

A number of the following factors determines the increase of distance education in 
Russian HEIs: the state territory and climate; the location of scientific, technical, and 
educational centers in big cities; the realization of the social demands in terms of the 
content and technology, their accessibility; distance learning increases the availability 
of educational services.

DLS Application in Russian Economics Education
Two groups of factors were posited to influence students’ choices: personal (financial 

and time-saving) and objective (free education collapse, geographical concentration of 
universities, later informatization and legalization of distance education) (Figures 1, 2). 

These factors became the conceptual framework used to achieve the purpose – to 
explain factors (cause-effect relationship) that influenced positive and negative features 
of DLS application in Russian HEIs (Figure 3).

Figure 1. The Objective and Subjective Factors of Choice
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Figure 2. The Features of Russian Distance Education System

Figure 3. Factors of Choice and their Impact on the Features of distance Economics  
Education in Russia
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The HEIs system administrators and programmers can process platform modules, 
develop and configure the necessary components of interactive courses (HSE, 2018b). 
For independent creation of sources, teacher can use cloud sources, such as the Educa-
tion Cloud (http://ooblako.ru/), and save courses in Moodle. The new free hosting for 
Moodle Cloud sites since 2015 allows any teacher the opportunity to organize e-learning 
for institutions that cannot afford to buy and support expensive equipment and software 
(KNITU-KAI, 2018b). 

Professional training of students, specializing in economic crime counteraction, in-
cludes serving tours of police duty, periodic training with a break from classes, make-up 
working for any lost hours of absence, and a strict schedule like in military high schools 
(Voronezh Institute of the Ministry of Internal Affairs, 2018). It provides “a reduction in 
the time spent working on arrears for missed classes and unsatisfactory grades; increasing 
teaching materials availability and quality of self-training”(Kryuchkov et al. 2017, 85), 
which a cadet may carry out at a suitable time.

The Synergy (2018), available all over the world, was created by Moscow Financial-In-
dustrial University. The Student DLS was ownership of Lobachevsky Novgorod State 
University (NSU, 2018), combining it with Moodle.

MOOCs in Russia as a new form of e-learning succeeded later than in the West. With 
the assistance of the government, it develops rapidly. For instance, in 2016 HSE launched 
over 12 educational courses subscribed by 100,000 people on Coursera platform. In HSE 
profileon Coursera website, eight Economics e-courses and six specialties were launched 
(HSE, 2018a), some of them are made in partnership with Yandex and together with 
Google and University of California, some are developed in English involving foreign 
teachers. In HSE courses on National Open Education Platform, the listeners can obtain 
a verified certificate after additional payment and a test, accepted by other universities. 
The Moscow Institute of Physics and Technology (MIPT) cooperates with Coursera; 
Digital October, together with Coursera, translates its courses into Russian.

St. Petersburg State University, the Russian Academy of National Economy and Pub-
lic Administration under the President of Russia cooperating with Uniweb and Hexlet 
launched their own MOOCs. Other universities upload videos of their lectures to vari-
ous media libraries, but this format is gradually losing popularity: if a student chooses 
between a one and a half hour video lecture and a structured convenient MOOC, then 
the choice will be in favor of the latter. The only example of a successful format of long 
video from the world’s samples is TedX, but it bases on the participation of professor stars 
and the use of special techniques when shooting to keep the attention of viewers. While 
most of the videos available in Russian media libraries is an hour or more recording of 
a lecturer from a static camera. 

Almost all Russian online learning projects providepartly paid access. This can 
slow the spread of popularity of regional and private MOOC-providers in the Russian 
segment. The exception is the Universarium (from 2013), initially positioned as a free 

http://ooblako.ru/
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MOOC-platform for Russian courses; Hexlet created and supported by enthusiasts, and 
Interneturok (the Russian analog of the Khan Academy). “Hybrid”platforms such as Edu-
son.tv (aimed initially at the BRIC countries, started in English with the help of famous 
teachers, mainly from the USA) and Uniweb collaborating with the faculties of Russian 
universities, and individual professors to distribute courses for corporate employees in 
an online format.The Universarium MOOC supported by the Presidential Agency for 
Strategic Initiatives and RIA News. The authors plan to enter the European education 
market: they intend to first make English subtitles and then write down the courses in 
English. However, there are only two courses in Economics from different universities 
(Coursarium, 2018).

To expand the possibilities of distance education in November 2017, the government 
launched “The Modern Digital Educational Environment in the Russian Federation”pri-
ority project (MDEE, 2017). Its part, Open Window Portal, operates in the pilot mode. 
Unlike other providers of online courses, in the interests of students and employers, it 
contains a developed search interface offering twenty-five courses in Economics (available 
on different platforms) by the leading teachers of leading universities. Its advantage is an 
opportunity of passing-out disciplines mastered by a student (full or partial) at the uni-
versity where the student is studying; while the very opportunity to pass the estimating 
of knowledge is paid, in contrast to the access to educational content. The estimation 
system provides for a number of examinations – mandatory and several additional ones, 
including criteria for the effectiveness of the course, practical and public relevance, depth 
of study, degree of interactivity, forming the overall rating of the online course. 

On the other hand, the portal receives only a small number of courses on open plat-
forms. Thus, as of August 5, 2018, the Open Window Catalog includes 503 online courses 
on 18 platforms from 113 universities. Therefore, most universities find it easier, at least 
at this stage, to create and promote online courses for their own use. While Western pro-
jects are always led by a strong brand (EdX) or “a celebrity founder” (Coursera, Minerva 
Project) (e.g. HSE, 2018a), Russian projects are usually created by persons of a lesser scale 
(Russian universities do not rate the first lines in world rankings) or in the framework 
of state programs, like Prometheus (Virtual Technologies in Education, 2017), MDEE 
(2017), MISIS (2018), and copy Western models such as Moodle, Blackboard, Coursera. 
As a result, foreign projects have more chances for rapid promotion. Foreign projects 
themselves offer innovations – first in the design of the course (MOOC adopted in Russia), 
now in the work with Big Data, and in monetization models in the future.

All the reviewed sites of DLS and the Ministry of Environmental Protection contain 
sources to which a student can apply the required number of times and view the entire 
duration of studies if necessary, thereby controlling his or her educational environment 
without going to the library or going to university.

When studying online learning, educators continue to question whether it is effective 
and which course components students prefer to others. The above-mentioned analysis 
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of the advantages and disadvantages of  DLSs allowed us to determine the positive as-
pects of virtual interaction in the educational environment when receiving economic 
education and confirm them by а survey of all those engaged in e-education in Bashkir 
State University, 101 first and second-year students and twenty-four teachers (Table 2).

Table 2
The Advantages and Disadvantages of Distance Education in Economics Program at 
Russian Universities 

Advantages Disadvantages

Quickly monitoring the cur-
rent and residual knowledge

Dissatisfaction of individual students with the time that passes between 
checking works and putting marks in the progress journals

Use DLS as a database and 
backup copies of materials 
(a kind of electronic library)

The lesser account of oral speaking, practical tasks involving the imitation 
of professional communication; virtual communication does not form the 
so-called, “student environment“, or reproduce university traditions; special 
psychological and pedagogical requirements for students, including their 
academic integrity, rigid self-discipline, independence

Independently select the 
place and duration of classes

The need to combine tasks with direct communication

Effectively and flexibly use 
the curriculum time for  
activities

Risk of technical failures (complaints about technical failures impeding the 
performance of tasks)

Remotely accept works after 
missed seminars and practi-
cal tasks

Monetization is inherent in projects, it severely limits the potential audience 
and horizons of development; costs for equipment and software, the need 
for investments from universities

Organize self-training and 
self-learning

Dissatisfaction of students with the terms of checking works, lack of diversity 
in the forms and methods of conducting classes (lectures, consultations, 
tests as a control method), low interactivity of the classes)

Access additional education-
al and scientific materials

Desire of students to perform test tasks instead of non-test ones having a 
higher level of complexity

Introduce active and interac-
tive forms of education

Special requirements to the level of technical and methodological infra-
structure 

Remotely participate in col-
lective research on the pro-
posed subjects

Lack of time and emotional contact. Tutors must not exceed the established 
schedule of hours, advise the students more than the required time using 
emotionally brightening up the transfer of knowledge that limits the indi-
vidual approach to student counseling 

Forming the funds of estima-
tion means for economic and 
accounting disciplines

Frequent attempts of academic fraud (plagiarism, replacement of a student, 
who performed a task; a teacher cannot control the process for its authen-
ticity (“weak control of learning”)

Communicate with foreign 
teachers

Issues of mutual understanding between students and teachers, caused 
by the usual lack of a non-verbal communication channel characteristic 
of “live” communication (gestures, facial expressions, non-verbal ways of 
communication provides making immediate corrections on the spot and 
ask questions)
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The identified issues of DLS in the training of undergraduate Economics were found 
in the archives of requests and complaints from forums, and varying degrees of the 
popularity of methodical materials of text and video formats (number of views, likes, 
and questions).

Discussion 

The current paper studied recent innovations in Russian distance economic education, 
the first and expanded examples of  DLS in Russia. We prepared it for academic econ-
omists and administration so that they could expand the boundaries of their personal 
experience and DLS use. However, our findings are not limited solely to the Economics 
Program and can be extended to other disciplines.

Most of the prior and recent research studied as follows: 1) reasons for choosing the 
Economics Program distance learning (Markova et al., 2017; Horspool & Lange, 2012; 
Allgood et al., 2015); 2) comparison indices of online and traditional Economics students 
(Aljamal et al., 2015; Allgood et al., 2015; Bacolod, 2018), and 3) attitude of teachers and 
students to online Economics learning (Arnold, 2016; Cosgrove, 2015; Caviglia‐Harris, 
2016). Accordingly, in the present study, it is clarified as follows: 1) what motivates the 
Russian student in choosing e-learning of Economics; 2) specific features and problems 
of creation, presenting and use of Economics e-courses in Russia; 3) the attitudes of 
students and teachers to e-learning of Economics.

Study of online platforms’ application including the massive open online courses in 
inductive economic disciplines required the processing of quantitative and qualitative 
data. It showed a primarily positive effect indicating the disadvantages that correlate with 
the recent studies and the features of the renowned online education platforms in Russia, 
and discusses how to use these features and correct existing disadvantages.

The present study produces results that are consistent with the previous literature 
and establishes new results. We have identified additional objective factors standing 
behind high numbers of people entering distance learning of Economics Program. In 
the study conducted by Markova et al. (2015), e-students did not name the cost as the 
most significant, however in Russia, education for young people, especially after school, 
is provided by parents or they help financially with housing, which could affect their 
answers. It also indicates that the overwhelming majority combine full-time jobs and 
studies, and more than half are motivated by getting an education at the place of resi-
dence, which ensures solvency. 

Economic e-learning in the US is the most sought among applicants, and majors 
in Economics are earning significantly more than other social scientists or bachelors 
(Allgood et al., 2015, 293). It seems that in Russia this is the driving force for entering, as 
already in 2014 27.2% of all students chose Economics specialties (HSE, 2016, 154) despite 
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the lack of state-financed openings in more than half of the universities. We calculated 
that in 2017, each Economics state-financed student accounted for five commercial stu-
dents. So, applicants are assured of an opportunity to pay back expenses for learning.

From the Western researchers’ point of view, the use of DLS is beneficial to the univer-
sity, since fully e-courses and blended courses of Economics free space in the classroom 
and potentially increase the flow of students (Cosgrove & Olitsky, 2015; Bosshardt & 
Chiang, 2018, 7). In Russia, as demonstrated in the paper, the choice of distance education 
is dictated by considerations of students’ personalfinancial and time savings. The limita-
tion is that the focus of Western researchers is universities’ interests and financing. The 
present research’s questionnaire contains questions on teachers’ and students’ attitudes.

In addition to the distance to the leading universities of capitals and regional centers, 
which is to some extent relevant for foreign higher education practices, DLS in Russia will 
help to remove the issue of dependence on severe climatic conditions. Through investing 
in education, young people from remote settlements try to stay and work at the place of 
study in central regions and cities, which creates an outflow of promising and wealthy 
young people from the remote area, since with a high degree of probability graduates 
will not return to their native cities. Hence, it is advantageous for the state to develop 
distance education, especially for such a large class of students as Economics students, 
in order to maintain and develop peripheral centers, small towns, and rural areas, facing 
declining populations, access to goods and services, medical and other social assistance, 
by supporting the work of specialists.

In the absence of such a tangible difference in the cost of learning, graphically pre-
sented in Table 1, the expansion of Economics e-courses of elite foreign universities could 
seriously push Russian regional universities: those who want can acquire a prestigious 
diploma of Stanford and Harvard without leaving home. The obstacles Russian users of 
foreign educational platforms may encounter are costs and lack of knowledge of English 
or the absence of subtitles. American and European educational projects must be initially 
made for the global market and international audience (for more pragmatic reasons as it is 
bigger). As a rule, Russian Economics e-education is oriented toward the Commonwealth 
of Independent States (CIS) and Russians who are abroad. Education in Russia provides 
large numbers of acceptance at the expense of non-residents and residing in rural areas, 
while the US distance education attracts international students. 

However, by improving technology and filling DLS, it is possible to expand the mo-
tivation for those who prefer the traditional format of face-to-face education or post-
poned the graduation of Economics education.Foreign students could also widen the 
contingent, since in the post-Soviet space many of those who speak Russian and come 
to Russia for full-time study, are mostly from the CIS rather than from China, India and 
African countries. The prevalence of the Russian language in the post-Soviet space and 
the countries of the former Warsaw Pact is an indisputable reserve for the development 
of distance learning. This makes Russia attractive for citizens of the CIS and Eastern 
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European countries. According to the experience of the US, technology and content, 
as well as the identified shortcomings in the use of Russian and foreign educational 
platforms and the results of student interviews, should be improved in the direction 
of increasing their convenience, interactivity, and flexibility (Horspool & Lange, 2015), 
which are motifs for students of American HEIs. 

The lack of schedule flexibility in students’ motivations (Markova et al., 2015) is 
confirmed by complaints and wishes of students of Russian universities regarding 
technical and technological aspects of distance learning received during the research of 
forums and chats, issues of understanding particular tasks (Clarke, 2013), complexity 
of designing courses, need for training teaching staff and special software (Lock, 2015). 
Thus, the study confirms a need for financial and training investments from universities, 
psychological and pedagogical approaches to understanding individual’s needs (Du, Xu 
& Fan, 2015; Kollar & Fischer, 2014; Langan et al., 2016; Welsh, 2012; Park, 2014), adap-
tation to learners; and enhancing democratization of interaction and accessibility of the 
content (Seregina, 2018). This requires the creation of a virtual environment close to the 
life situation (Kultan, 2009), which can be achieved by means of gaming, and not only 
development of the script by teachers.

The competition of Russian universities with each other and foreign universities 
requires rethinking not only teachers’ use specific equipment or software, but also 
everything they do. Students are not only concerned with the clarity and practical value 
of the material being taught (they have no claims to the content of the courses and highly 
appreciate the quality of teaching) but also the attractiveness and visibility of materials, 
the timely response of the teacher. As can be seen from the results, pedagogical approach-
es are not necessarily transformed or changed: DLS is mainly distributed by the same 
materials or adapted for the online format associated with the course, which previously 
existed in paper form and was sent by e-mail; discussions and polls are conducted in the 
same sequence, but more often in writing. 

As for practical implications, the difference in the assessment of video content in 
different disciplines and prepared by different teachers, which we found, is most likely 
due to its quality, since the value of the educational material depends on an interesting 
presentation, brevity, and clarity of demonstration. Their creators are not always able 
to cope with the task, and from the perspective of the trainee, not all videos are an in-
dispensable element of the learning content. The solution can be the use of videos from 
existing popular time-tested YouTube channels about natural and mathematical sciences. 
There are many useful Russian and foreign channels, but channels on Economics are 
fewer than necessary. 

Since the main differences between traditional and distance Economics education 
are due to the form of transmission and acquisition of knowledge, here for the leadership 
of universities and the state as the main partner of universities we can offer two options 
of social implications. The first is teaching the complex practice of designing teachers’ 
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lessons, which will increase the workload or require a break from work and attracting 
students with their wishes and estimate before and during the introduction of courses. 
The second one is to attract IT and media specialists on an ongoing basis, and not just for 
the initial introduction of DLS and adaptation for a specific distance learning platform 
because the specialists already know the patterns of human perception and have the 
skills to create interactive and attractive material without unnecessary trial and error. 

Until recently, Russian online education services for economists competed not with 
each other, but with traditional methods of obtaining knowledge. 

The results are consistent with the recently obtained results of Aljamal et al. (2015,  
38) in the Macroeconomics classes study revealed that the results of students’ learning do 
not depend on the application of online tasks, nor on the intensity of this application, but 
on the controlling quality of content and instructor. Although earlier studies by Brown 
and Liedhold of 2002, Coates et al. of 2004, Gratton-Lavoie and Stanley of 2009, Pyne 
of 2007 have shown “that students in online Economics courses attained significantly 
lower test scores than students in regular classes”(as cited by Allgood et al., 2015, 302). 
This difference in results can be due to the evolution of elearning technologies, and with 
the teachers’ mastering of presenting methods and interaction, as recognized in the case 
of KNITU-KAI (2018a, b). 

Since results may be valid for distance education in all social and humanitarian 
specialties, the authors should not be limited to only the Economics Program. However, 
the government increases the number of state-financed openings for technical students. 
Students of foreign languages  departments know that the world and Russian online 
learning markets are the most developed, that is why they have a wide choice and jobs 
abroad, which is much more highly paid, as well as studying at prestigious universities. 
While the prospects and long-term effects of distance Economics education are due to 
high demand, standard skills of students and the orientation of most of them to work in 
Russian companies and own business.

Summarizing successful practices and challenges of Russian Economics distance 
education, we can single out the methodological principles as the basis for successful 
implementation of DLS: interdisciplinary, inclusion, individualization, and applying 
active and interactive teaching methods. The main innovative pedagogical directions, 
corresponding to the global experience and taking into account the Russian specific-
ity, are technical support of users; obtaining certificates (Glavbukh, Consultant-Plus,  
Garant); quizzes, competitions, games; organization of supplement courses for the stu-
dent’s choice; external studies.

In foreign educational systems, up to 80% of students consider distance education in 
the future as the main form of education, devoid of subjectivity (Sutherland & Fischer, 
2014) and prefer forms of learning based on current digital technologies (Langan et al., 
2016). Our results show that DLS in Russia can become the predominant form of educa-
tion. The study does not take into account all risk factors and only confirms one of the 
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most important trends in the national education system – the continuous growth of the 
share of distance educational technologies in the market. 

Conclusion 

The analysis of the positive and negative aspects of the virtual interaction in the ed-
ucational environment in obtaining economic education has shown that the advantages 
of its application significantly prevail over the existing disadvantages.

The results show that due to the lower quality and technical underdevelopment of 
e-learning tools originally developed in Russia, Russian HEIs use mostly global e-edu-
cation platforms. At the same time, the number of Russian students entering Western 
universities’ ecourses does not increase proportionally to the total number of estudents. 
It also shows that the Russian Economics distance education attracts Russian contin-
gent that is poorly acquainted with alternative foreign universities and is developing 
rapidly, since it does not start from scratch but uses mostly existing sites and current 
technologies. In addition, distance education will continue to be in demand and play 
a big role due to rising prices for learning, a reduction in state funding, and canceling 
the territorial, temporal and climatic restrictions for students living in remote areas of 
large educational and industrial centers of the area. An essential competitive advantage 
of distance education in Russia is the relatively low cost of education services in relation 
to the cost abroad, as well as the prevalence of the Russian language in the post-Soviet 
space and Eastern European countries. 

At the same time, the results suggest that universities should be cognizant of adopt-
ing more techniques and ways of teaching. The main drawback of DLS for students in 
Economics in Russia is the unpreparedness of the creators of materials, therefore, in ad-
dition to the retraining and upgrading of teachers, it is necessary to attract professional 
instructors and developers of educational media and interactive sources. This is evidenced 
by reports of students and teachers from the sites and local regulations of the universities 
themselves: the students do not abandon distance education but point out the need for 
improving the system of student interaction with DLS and teachers. 

Among the directions proposed for amendment are the following issues hampering 
the effective use of distance educational technologies in Russia: insufficient coordination 
of actions to improve the quality of e-learning, improving its regulatory, organizational, 
methodological and resource support; the necessity of improving current information 
communications. 

 When fulfilling these conditions, the education system will experience the appli-
cation of online courses in full-time education; the increase in the number of students 
applying DLS and in the effectiveness of online education, and the number of Russian 
HEIs using DLS.
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Future research should explore what particular technical tools are needed for differ-
ent Economics courses and how these tools may possibly be utilized, and compare their 
effectiveness.
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Santrauka

Nuotolinis ekonomikos mokymas pirmiausia buvo išvystytas ir išplėtotas Rusijoje, ir autoriai, 
siekdami atsakyti į iškilusius klausimus, ištyrė šio mokymo sėkmę. Tyrimo tikslas – apibrėžti 
veiksnius, kurie kartu su bendrojo nuotolinio švietimo gerinimu skatina ekonomikos mokymą, 
lyginant jį su kitomis specialybėmis, ir nustatyti šių veiksnių ypatybes trūkumams pašalinti. 
Keliama hipotezė, kad Rusijoje ekonomikos nuotolinio mokymo ypatumus nulėmė didelė 
ekonomikos kursų paklausa ir praktikų techninis atsilikimas nuo kitų pasaulio šalių. Tyrime 
analizuojami nuotolinio mokymo pranašumai ir trūkumai. Ši analizė apima studentų atsiliepimus, 
lyginamos įvairios e- mokymosi priemonės, kurias taiko Rusijos universitetai. Mes išanalizavome 
kiekvieną platformą ir pateikėme jos komentarus, norėdami atskleisti bendrus bruožus.

Tai yra pirmasis straipsnis, kuriame dėmesys sutelkiamas į istoriją ir socialinius bei ekonominius 
veiksnius (išlaidas, geografines sąlygas ir politinę pertvarką, globaliąsias IT), kurie paveikė 
ekonominio mokymo vystymąsi. Tyrimo vientisumas ir išsamumas grindžiamas konceptualiu 
pagrindu. Norėdami patvirtinti / įrodyti tyrimo rezultatus, mes atkreipėme dėmesį į ypatybes ir 
tendencijas ir  pateikėme skirtingų nuotolinio mokymosi sistemų ( DSL) pranašumų ir trūkumų 
pavyzdžių, palyginome nuotolinio mokymosi svetaines Rusijoje ir sutelkėme dėmesį į jų metodus 
dėstydami ekonomikos programą. Straipsnis prisideda prie konkretaus žinių sektoriaus ir gali 
būti naudingas būsimų tyrimų pagrindas.

Esminiai žodžiai: elektroninė švietimo aplinka, profesinis mokymas, švietimo standartai, 
MOOC (atviri visuotinio internetinio mokymo kursai), nuotolinio mokymosi sistemos (DSL).
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