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Annotation. This study aims to explore and disclose the experiences of secondary school
teachers navigating the rhizo-curriculum in English foreign language classrooms. Narrative
inquiry has been applied to achieve this aim. The results revealed that implementation of
the rhizo-curriculum depends on the teacher’s personality; teachers partly implement the
rhizo-curriculum into the teaching and learning process because they usually follow the strict

curriculum and prepare learners them for exams.
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Introduction

In this period of rapid globalisation, post-industrial development and increasing
climate change, as well as shifting educational paradigms, traditional curriculum
models are being increasingly challenged by alternative approaches. In the context of
secondary school English foreign language teaching, tension arises between institu-
tionalised, standardised outcomes and the emerging, learner-centred rhizo-curriculum.
This creates unique opportunities for learning and teaching, while also presenting
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challenges. (Ibnus, 2021; Nguyen & Le, 2024). Several research studied the rhizo-
curriculum, including Cormier (2018), Waterhouse (2020) and Wallin (2010). According
to Cormier (2018), the rhizo-curriculum is created in real time and can be “separated,
combined, returned, modified, and have multiple inputs and outputs” (Cormier, 2008,
p. 3). Waterhouse (2020) believes that the rhizo-curriculum is created by participants
in the educational process, striking a balance between them. It emerges between the
planned curriculum and the lived curriculum, as well as from the interaction of teach-
ers and pupils. Wallin (2010) developed this type of curriculum for those who ‘not
yet to come’. This demonstrates that the rhizo-curriculum is a non-linear educational
approach based on the interests, contexts and collaborations of students. However,
schools and ministries often prioritise accountability and predictability, meaning
teachers working within such systems may be reluctant to deviate from strict teach-
ing methods. Furthermore, little research has been conducted on implementing the
rhizo-curriculum in English foreign language classrooms, which raises the following
research questions: How do teachers navigate the rhizo-curriculum in an EFL class-
room? What helps or hinders the development of the rhizo-curriculum?

This research aims to explore the experiences of secondary school teachers when
navigating the rhizo-curriculum in English foreign language classrooms.

The research objectives are: 1) to analyse the peculiarities of rhizomatic education,
and 2) to investigate teachers’ experiences of the rhizo-curriculum in an EFL classroom.

Literature review

The concept of the rhizo-curriculum has emerged from the insights of post-structural
philosophy, which seeks to dismantle fixed structures of meaning and significance.
In their work “A Thousand Plateaus” (1987/2004), post-structural thinkers Deleuze
and Guattari, present the concepts of the rhizome, the nomad, plateaus, and multiple
assemblages (compositions) that reflect interactions without hierarchy, authority, and
repressive power. The rhizome, a plant with a horizontal stem that produces shoots
and sprouts, becomes a concept describing non-hierarchical connections and escape
routes, or “lines of flight”, as sudden changes and rapid creative leaps. Unlike the tree
root, which represents a unifying structure connecting the individual elements, the
rhizome conveys multiplicity without a unifying core. New rhizomatic multiplicities
overlap to form heterogeneous combinations of elements, assemblages, and clutches.
Movement occurs in the intermezzo space, the ‘in-between’. Rhizome is constantly
spreading, and this movement brings it close to nomads, as defined by Deleuze and
Guattari (2004). Nomads move through different territories and lands, occupying new
ones, without a clear direction of movement, a defined path or a fixed land (territory).
However, territory does not have to be physical; for example, it can be digital.
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Deleuze and Guattari’s (2004) distinguished triad of lines — molar lines, molecular
lines, and lines of flight that allows for an understanding of educational terrains and
the changes that occur, leading to deterritorisations and the opening of new territories.
According to Deleuze and Guattari (2004), a rigid molar line that operates in a dicho-
tomous and classificatory manner enables the work of a State apparatus. As Windsor
(2015) notes, molar lines are prescriptive and rigid segmentations which are exem-
plified by political parties, nation states, genders and social classes as binary or hier-
archical groupings. Molar lines transmit dispersive fluxes of desire into manageable
regimes and patterns by territorialising, organising, and stratifying. In terms of educa-
tion, - Westman and Bergmark (2018) agree that the molecular lines are elastic, flexi-
ble, and open to ‘micro-becomings;, stepping beyond the segmentary lines. According
to Leeder (2024), they can break free and deviate from the norm. Molecular lines
appear in the person’s daily behaviors, attitudes, and actions. In education. According
to Usher (2010), the third type of line, the line of escape destabilases hierarchies, dis-
articulates strata, destroys unity and coherence, and decenters centers.

In describing how territories function, Deleuze and Guattari (2004) distinguish
between the striated plane and the plane of immanence. The striated plane is struc-
tured and organised, creating fixed points and boundaries between movements (Roffe,
2010). The striated plane has more power for territorialization, with the State appa-
ratus operating here, which according to Deleuze and Guattari (2004), acts only in its
own interests and is controlled by hierarchical powers. On the contrary, the plane of
immanence is in constant change and there are no fixed points or boundaries and no
restricted movements (Roffe, 2010). The war machine operating in the plane of im-
manence is associated with the actions of nomads seeking to conquer deserts and ex-
pand their territories (Deleuze, 2012). The war machine, as invented by the nomads in
opposition to the state apparatus, dismantles the established order, defeats the “power
from above” and changes everything in its direction

Rhizomatic learning is based on the concept of the rhizome, making it flexible
and open to new ideas and innovation. It allows learners to design their own learn-
ing paths. This is in contrast to traditional learning, which focuses on memorisation,
testing and control. Rizo-curriculum manifests in rhizomatic education. Waterhouse
(2020) points out rhizo-curriculum is a curriculum that emerges in the classroom
and disrupts strict curriculum, creates non-linear paths and learning trajectories. Ac-
cording to Cormier (2008), rhizomatic education emerges within a communitythat
shapes the curriculum. Van Limburg (2015) defines rhizomatic education as a com-
plex network learning system in which pupils engage in non-linear, self-organising
learning system using information technologies in learning. Pupils and other learners,
including their teachers, may join a particular point in the network, interact, and then
diverge along their own learning paths at similar or different nodes.

Cormier (2017) and Kramer (2013) distinguish key principles of rhizomatic edu-
cation as: teachers guide pupils to solve problems in real situations; the learning hap-
pens in community, and there is no one right answer in learning; learning is undefined
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as a rhizome; learning occurs in difficult situations; pupils are encouraged to take
responsibility for their own and peers’learning; pupils’learning journeys are evaluated,
not their activities; multiple perspectives are analysed; action and conceptualisation
are intertwined; learning is horizontal. Change is essential in rhizomatic education, so
the elements of surprise, creativity and novelty should be built into the curriculum of
rhizomatic education.

It should be noted that the role of teachers in the educational process remains very
important, considering them not only as facilitators and advisors, but also nomads
travelling together with the pupils. Lian (2011) notes that students are no longer con-
strained by their teachers’ knowledge or control of access to information. Students are
able to generate their own learning resources or materials based on their needs. In line
with this idea, it enables students to construct their own lessons. In rhizomatic educa-
tion, students’ paths are guided by the needs they identify or negotiate with teachers,
advisors, or technology as they engage with cultural and linguistic tasks of language
learning. Upon entering this learning space, students engage in complex tasks that
challenge their logical and perceptual processes. According to Chan (2010), teachers
and pupils become creators of the rhizo-curriculum, paying attention to the pupils’
desires. Thus, in rhizomatic education, teachers play an important role, becoming
pathfinders, listeners, decision-making participants.

Waterhouse (2020) believes that the content of rhizo-curriculum is invasive, emer-
ging “between” the planned curriculum and the actually experienced curriculum,
“between” the curriculum and students’ nomadic desires, “between” teachers and
students. Waterhouse (2011) distinguishes principles of rhizo-curriculum based on
Deleuze and Guattari insights: connection, heterogeneity, smooth and striated, aftec-
tive, and transformative. Rhizocurriculum has unfolded structures, many linkages,
and variability comparable to a rhizome. A rhizo-curriculum needs to account for
the productive tension that exists between smooth and striated curricular spaces, as
well as the transformations that occur in between. Rhizo-curriculum is affective and
transformative; students impact and transform one another through their affective
capacities, resulting in a becoming. Even when becoming changeable, no one knows
what transformations will occur.

Bastien-Valenca (2020) points out that in a rhizo-curriculum the teaching/learning
experience is not blocked by teacher-pupil binaries, physical spaces, or curriculum docu-
ments. Instead, a rhizo-curriculum connects multiplicities and allows for the power of
affect to alter and create new transformations and becomings. According to Williams
(2021), an assemblage of connections develops, resulting in a rhizo-curriculum that moves
beyond the boundaries of the classroom to create fresh discussions between school and
community. According to Fendler (2013), rhizo-curriculum is strongly associated with
nomadic pedagogy, a learning process in which learning is a change that occurs when
learning subjects enter unknown territory, a process of discovery. At the same time,
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nomadic pedagogy is a learning practice in which concepts are created, new thoughts
are formed, and values are nurtured.

Research methodology

Narrative inquiry has emerged as a qualitative research methodology, based on the
study of lived experiences through storytelling. Bruner (1986) first suggested the nar-
rative idea as an essential aspect of human cognition. Clandinin and Connelly (2020)
identified three dimensions of narrative: temporality, sociality, and place. Catherine
Riessman’s narrative analysis (1993) covered techniques for exploring the form and
content of stories. Barkhuizen (2014; 2020) offers a specific version of narrative inquiry,
viewing it as an umbrella term for research involving stories. The researcher and co-
author investigate teaching and learning experiences in applied linguistics and language
education through story (or narrative) (Barkhuizen & Consoli, 2021). According to
Barkhuizen (2014), narrative inquiry is an especially suitable way of studying the lived
experiences of language teachers and learners within a social, historical, and cultural
context. We used Barkhuizen (2020) core dimensions for narrative inquiry, which
revealed: a) narrative inquiry (narrative as a phenomenon), b) stories from interaction
(stories are not fixed, but generated or shaped by interaction), c) greater researcher
engagement (researchers are not passive listeners); d) storied data (data in a story form)
e) narrative analysis (constructing ‘story’, ‘Story’, ‘STORY’ (Barkhuzein, 2007)).

Barkhuzein (2020) points out that these five dimensions are intended to present
the key methodological features of narrative research. These dimensions describe
both the actions and decisions of researchers at each stage of the research process.
Each dimension is a continuous process, with any methodological action or decision
occurring at a specific point within it.

Barkhuizen (2007) notes that foreign language teachers’ narratives reveal their
personal experiences and explore the context in which they teach. Different narratives
support each other at different levels. In this context, we applied Barkhuizen’s (2007)
three-level narrative inquiry framework: ‘story’, ‘Story’, ‘STORY’. According to the
author, these levels are often interconnected and interrelated, and it can be difficult to
distinguish between them. It is impossible to understand one level without consider-
ing the others. Therefore, when it comes to language teaching, studying the context
necessarily involves studying all three narrative levels.

The ‘story’, ‘Story’, ‘STORY’ were used to analyse the teachers’ narratives. This helped
to explore the evolving role of teachers in developing a rhizo-curriculum by examining
their experiences, the challenges they face, and the strategies they use to incorporate a
rhizo-curriculum into their teaching practice. The aim was to identify three intercon-
nected in the teachers’ narratives - ‘story’, ‘Story’, and ‘STORY’ - that mutually construct
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each other. This allowed us to identify the narrative episodes in which rhizomatic educa-
tion is most dominant. Barkhuizein (2007) argues that the micro level of ‘story’ presents
personal and embodies teachers’ inner thoughts, emotions and attitudes and it includes
micro-level social interactions in the teachers’ immediate environment. It could be for
example, be informal conversations with pupils, colleagues or others in social networking
discussions. Such ‘stories’ teachers’ personal thoughts and emotions, as well as social
interactions in which they participate during their teaching practice (classroom lessons,
interactions with pupils, colleagues, parents, etc.). The mezo level of capitalised ‘Story’
reveals the interaction that goes beyond the immediate psychological and interpersonal
perspectives of the teacher. It reflects the context of action in which teachers have less
influence over the process and are susceptible to other decisions made by others (e.g., for
school administration) with their attitudes, expectations, and prescriptions that teachers
are advised and required to make. This level of narrative can convey the organisation
of the educational process at school, the use of educational materials and textbooks,
prescribed by various actors at the meso-level.

Another type of narrative, the ‘STORY’ touches on the macro level, the wider social,
political and economic context in which teaching and learning occur. Teachers have
less freedom to make decisions regarding conditions that may affect their performance.

Examples of ‘STORIES’ emerge when it comes to national and centralised,
ministry-mandated curricula, examination assessment systems, tests, etc. At this level,
“STORY” refers to the wider macro context and the power associated with it, but this
in no way diminishes the narrative value of the individual teacher. However, these
different forms - ‘story’, ‘Story’, ‘STORY’ are closely related to each other. It would
be impossible for any particular teacher to understand any one level without regard
to the others. Exploring context in language education necessarily involves exploring
stories at all three levels.

Fourteen upper secondary English teachers from different Lithuanian secondary
schools took part in the study. A convenience sample was used, consisting of English
teachers who had expressed a willingness to participate. This approach ensured the
timely and effective collection of useful data. The teachers provided diverse narratives
of contexts and experiences, giving valuable insights into the teaching and learning
process in the EFL classroom. The interview began with introductions and the teachers’
autobiographical accounts, before moving on to the research questions. Teachers were
asked questions inviting them to describe how they integrate pupils’ informal learning
beyond the classroom into their teaching. Such integrations allow the rhizomatic cur-
riculum to manifest in the teaching and learning process. Teachers were encouraged
to express their thoughts freely. In cases of ambiguity, the researcher made notes and
asked and asked for clarification. All the interviews together lasted about 14 hours.
Teachers provided narratives about learning English outside the classroom, informal
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learning in the educational process and the different learning methods. Actions, events,
and extended narratives were more prevalent here (Figure 1).

Narrative researchers need to become acutely sensitive about researchers’ inter-
actions and relationships with their participants as well they make decisions and
presenting stories (Barkhuizen, & Consoli, 2021). In terms of researcher positionality,
while interpreting the narratives of the participants, the researchers reflected on their
own professional identities and their experiences of teaching of English as a foreign
language and intercultural communication at school and university level. Reflecting on
these experiences, which lasted for several decades, enabled the researchers to recognise
and better understand teachers’ feelings, thoughts and practices in implementing the
rhizo-curriculum, as well as their experiences of tension between control and freedom,
and between regulation and improvisation. During reflection sessions, the researchers
questioned and challenged their own positionality in choosing a post-structuralist
approach and Deleuzian-Guattarian theory, which conceptualises alternative forms
of teaching and learning in terms of rhizomatic learning and the rhizocurriculum.
The researchers aimed to critically reflect on the compatibility of this sophisticated,
theory-laden approach with the practical views of learning and teaching held by the
research participants, and with their lived experiences.

The research ethics has been ensured by seeking to minimise the risk of harm,
not putting participants in a position of discomfort and by ensuring anonymity and
confidentiality. The names of participants were changed, and highly sensitive infor-
mation was not included in the research report. Deceptive practices were avoided by
providing interviewees with them clear information. The participants were given the
opportunity to withdraw at any stage of the research process and to suggest changes
to the procedures (Sahu, 2021). Informed consent was obtained to ensure that partici-
pation in the research was voluntary, and to provide participants with information
about the research, and explain why and how they were taking part.

Semi-structured narrative interviews (Barkhuizen et al., 2014) were used, with
preliminary questions to direct the interview. At the same time, the questions were
open-ended to allow participants to provide detailed descriptions and enable research-
ers to develop themes.

Figure 1
Research Design

Semi
Narrative inquiry structqred ]
(Barkhuizein 4narrac.|ve \ Collected Narrative
_ 7 interviews Narratives ! analysis
2007; 2014; 2020) (14 participants)
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In analysing the teachers’ narratives, we looked not only for the manifestations of
rhizo-curriculum, but also for how their stories unfolded at these levels.

Out of 14 interviews, four narratives of teachers were selected, which present dis-
tinctive and exceptional experiences of the teachers and reveal episodes of “story”,
“Story”, and “STORY”.

Results

Struggling for Pupils Motivation and Engagement in English Learning
(Teacher Laura’s Narrative)

The teacher who presented this narrative has very extensive experience in teaching
English, she has the highest professional qualification category of Teacher-Expert, is
an assessor for the National Matura exams, she has taught in an English immersion
class and has completed her university education abroad.

The teacher’s narrative presents episodes of a “story” that reveal attitudes, emotions,
and experiences. On the other hand, she has more freedom in her teaching practice. The
teacher notes that she has a good relationship with the pupils and tries to find activities
that would interest them (e.g., showing an educational film about colour psychology
and inviting them to learn vocabulary). With regret and disappointment, she admits
that these efforts are not enough - the pupils are still not engaged. She feels that the
pupils’ interests lie elsewhere, in other activities, and in other areas.

I wouldn’t say that I have a bad relationship with my pupils, I always have a good
relationship, I ask them what they are interested in, last year I showed them a film on
the psychology of colour, if I say let’s go to a lecture, some of them are very interested in
psychology, I give them articles, its not like I'm giving them a book on psychology, I do a
good job, I discuss what conclusions you will come to, I'm told point blank, “Teacher, what
do you say, why do we need this? < those who are interested will read it, but there are only
2 people out of 12. (Laura)

As this narrative excerpt shows, the teacher feels that the pupils live in their own
world and this mismatch between their interests and activities in class leads to tense
situations in class. This frustration and disappointment felt by the teacher is indic-
ative of an environment that doesn’t encourage rhizomatic education. The teacher
develops a rather difficult relationship with the pupils, as it is difficult to spark an in-
terest in them, in things like watching psychological films and/or learning vocabulary.
The pupils seem to live in their own world, outside the school, in Deleuze and Guat-
tari’s (2004) deterritorialised territory, which leads to tense situations in the sedentary
classroom. This is a rather sensitive frustration for the teacher, and from the given sit-
uation, it is clear that rhizomatic education is not developed in such an environment.
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In this situation, the teacher tries to arouse the motivation of the pupils by showing a
film about the psychology of colour.

I can notice that there are years when they are interested in Stephen King, you give
them a reading before they realise they have seen the film and they say “no, the film is
better”, and they go on for about 10 pages, I think they are overloaded with video material.
(Laura)

It is obvious that pupils change their activities as soon as it is convenient for them.
Through the escape lines described by Deleuze and Guattari (2004), pupils try to es-
cape from reading; they either watch films, which is an activity that develops listening
skills, or they watch the film with subtitles, where reading-listening assemblages can be
formed. As the teacher notes, despite her attempts to integrate into the EFL classroom
activities that the pupils use in everyday life situations, they still lack motivation. As
this narrative shows, the teacher is situated between separate realities — she follows the
national curriculum and the competences prescribed by the State Apparatus and relies
on traditional teaching methods and technologies, reading literary texts rather than
watching a film). It is clear that the teacher values the flexibility of the curriculum and
the freedom of teachers to choose according to the interests of the pupils. Unfortunately,
the pupils do not keep their attention for long, so the teacher looks for short films.

You have to look for a short film, you have to know the pupils’ interests, it’s a big job
for the teacher to choose that film, and if it was put on the curriculum to watch this film,
this film, or this film, that would not be good. (Laura)

Today’s pupils watch a lot of visual material because society lives in a world of tech-
nology and innovation, where everything is changing and new things are appearing
that are engaging and attention-grabbing. At the same time, the young people do not
hold attention for a long time; they change and form assemblages in their learning.

The “story” episodes reveal that the teachers try to fulfill the desires of pupils.
She presents a variety of films. The teacher reveals a rhizomatic curriculum, and in
particular talks a lot about learning English by watching films. Her lessons sometimes
include a choice of films, from fairy tales to classics.

Sometimes I give a choice of films to watch, you have a choice of three films, one I give
to the family [of the pupils’] to watch, obviously not Bambi, a fairy tale would probably
be there, one because they like it very much, to make it psychological so that they start to
watch it and find it interesting, and the third one is a classic. And I formulate the task. [A
pupil says] “[teacher], it is your choice how to motivate me to see the film”. And there is no
answer to the question [provided by teacher to pupils], not on the Internet, not anywhere.
It depends on how you, the teacher, formulate the task. (Laura)

It can be seen that the films presented by the teacher belong to different genres
and that specific formulation of the task is needed. Deleuze and Guattari’s (2004) “in
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between” is maintained here. It is the balance between the educational programme
and the nomadic desires of the pupils, between teacher and pupils, that appears on a
smooth plane. The lessons aim to get the most authentic information from the pupils,
to develop critical thinking and to allow them to choose the films.

The teacher also engaged into creating a rhizo-curriculum, she is balancing bet-
ween planned and lived curriculum.

On the other hand, you can go to the museum or go on an excursion. There are many
excursions in our town. Volunteers give tours, but there has to be a task for the pupils. I
conduct an excursion myself, if the health allows, I take the pupils to the old town, but
after that, you they know that there will be a task given about this excursion, to go to this
area, just to speak English, to look at the sights - what is the goal, when we talk about an
English lesson, there has to be either a Summary, or a Composition, or an Opinion Com-
position or a Discussion. (Laura)

This narrative shows that the teacher is innovative and tries to teach English by
inflicting pupils’ interests and moving learning activities outside the school. Together
with pupils, she searches for a new territory through deterritorialisation — going to the
museum, to the old town, where soft molecular lines allow to create choices of free,
interesting, experiential learning. During these excursions, the pupils form assemblages
with human (a teacher, classmates) and non-humans (museum, old town, walls, etc.)
elements through soft molar lines. The teacher does not forget to implement the goals
of the planned curriculum by giving tasks to the pupils, but at the same time she seeks
to help them to go through their lived experiences. The pupils return to school from
outdoor activities and engage in academic tasks of a striated plane such as discussion,
essay compositions. Thus, they participate in changing the territory of the traditional
curriculum and sedentary schooling and create a new territory that is the result of
reterritorialisation.

The episodes of the teacher’s “STORY” relate to exam preparation and assessment
criteria. Lessons are prioritised to prepare for the national matura exams, and, as the
teacher notes, there is simply no time for rhizomatic education. Here, as Deleuze and
Guattari (2004) describe, the State apparatus operates in the striated plane full of
regulations, requirements, and bureaucracy.

When you are there, you have to prepare for the exam, not for language and literature,
history, or geography, I think first of all that we are in a limit, a time limit. In fact, the work-
load of the pupils is very heavy, if you make it, they are taking three exams now. (Laura)

These words of the teacher show the importance of exams as a goal of teaching
and learning i, where the molar lines convey strict rules and a hierarchy that have the
power from above to determine the future path of the pupils’ lives by measuring their
abilities. This appears as a striated plane, as described by Deleuze and Guatari (2004),

14 Pedagogika | 2025, t. 158, Nr. 2



based on molar rigid lines, no escape lines, only strict rules, ranges, assessments, and
decisions. According to Deleuze and Guattari (2004), each molar segment has one or
more centres. The “STORY” is reinforced by the teacher’s emphasis on reviewing the
assessment system.

If they used to drill those phrases, now the pupils’language is very peculiar, and in fact,
if you look at the grammar - the heavy artillery, only those complex sentences - maybe
you should look at the assessments, the systems, in a different way, as they say, because the
language has changed, there are a lot of slang words, and they are mainly communicate
with friends who live abroad or who travel by themselves, and they have adopted a real

language, not the one that we learn. (Laura)

It can be noted that the assessment of the matura exam is more lenient because
the pupils’ English learning changes over time, new words, loanwords, jargons, slangs,
etc invade the target English. Pupils call for reterritorialisation in a striated plane and
try to express their everyday language forming Deleuze and Guattari (2004) assem-
blages of jargons, slangs, loanwords by showing resistance to a target language. Pupils
are affected by the actual use of the language and their speech becomes irregular, but
assessment is not abandoned, only changes in the assessment systems are proposed.

This narrative has shown that the teacher is trying to incorporate some elements
of the rhizo-curriculum, but she is still disappointed with the results. While she tries
to overcome obstacles, she sincerely seeks feedback from pupils. She knows the pupils’
interests and makes efforts to include them in the lessons, sometimes successfully cre-
ating a rhizo-curriculum with pupils, sometimes feeling disappointed by the pupils’
lack of motivation.

Territorialization, Deterritorialization, and Reterritorialization: Balancing
In-Class and Out-of-Class Learning (Teacher Elena’s Narrative)

The teacher who told this narrative has a bachelor’s and a master’s degrees in En-
glish. Her professional experience is more than 20 years. She is a Teacher-Methodolo-
gist, which is the second highest category of professional qualification.

The teacher’s “story” episodes reveal emotional reflections on how learners engage
in deeper study of literary works in the classroom. She regrets that only a few pupils
have shown interest in the EFL classroom activities.

In the years that I have been working at the school, every now and then there is a pupil
who comes up, but there are isolated cases, and last year I had eleventh graders who said
to me: “Teacher, how interesting would it be, because we had a passage, a piece of literature
during class, we talked about the author, we looked at the vocabulary of the passage, what
kind of adjectives he uses, what does it tell us?”. (Elena)

Some inquisitive pupils who would like to apply the same approach to Eng-
lish literature as in Lithuanian classes: vocabulary, adjectives, text interpretation,
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meaning-making. They come to the teacher and express their “voice” that penetrates
into the English language curriculum. In other words, they try to integrate their expe-
riences from their mother tongue lessons. They want to reterritorialise a planned cur-
riculum. Despite this, the teacher regrets that only a few pupils have given her advice
on how to improve English learning.

The teacher’s narrative revolves around the episodes of the “story”, which reflect
rhizomatic education, the interaction and integration of pupils’ learning experiences
outside the classroom into the formal classroom. In order to successfully integrate
pupils’ learning experiences, the teacher develops projects of “deterritorialisation” out-
side the classroom and adapts them to the curriculum through “reteritorialisation”.

I call it a project. I give them an independent assignment, an essay or something like
that, and as homework, a kind of continuous work, they read texts of their own choice,
they listen to videos, they choose what is interesting to them, the topics do not have to be
related to what we learn in school, in our class, in the unit, So, please, come on, and choose.
It is important for us to get them to be motivated by this place and to relate to it in their
leisure time, and to attract them to our lessons. I give them a little bit of homework, it’s not
just a YouTube video, its, homework, or independent work, and it’s turned into a grade, it’s
not some kind of module. - No. (Elena)

This fragment of the narrative shows that pupils’ rhizomatic learning outside the
classroom is being related and transferred into the classroom. Here nomadic expe-
riences from outside the classroom (deterritorialization) are adapted, transformed
and integrated into the ELF classroom (reterritorialisation). At the same time, in the
plane of immanence, there is a freedom of choice for the pupils, the voice of the pu-
pils is heard, and a horizontal learning of English takes place that develops in a natural
way - the pupils learn from what they find interesting and enjoyable. They freely go
through molecular lines to deterritorialised territories (YouTube platforms, articles on
the Internet, etc.) and learn things in English according to their interests. Pupils create
assemblages with platforms, articles, tasks, etc. The war machine works freely and pu-
pils travel like nomads in their pleasurable activities. The rhizo-curriculum maintains
a balance between the teacher and the pupils, between the planned curriculum and
the nomadic desires (Waterhouse, 2020). The teacher interestingly presents the rhizo-
curriculum in an interesting and innovative way.

Teachers integrate not only films, but also inspirational speeches. Teachers are try-
ing to replace articles in textbooks with interesting activities such as listening to TED
Talks outside the classroom.

We use TED Talks speeches in the classroom, and we really tailor it to the topic, and
there are usually exercises for that vocabulary as well, writing down a word or a synonym
with the words that we use to expand the vocabulary, as a kind of a lecture, to start a
discussion, to improve speaking skills, is also very good, and at the same time to bring

the topic, to update the topic for them, because anyway, an article in the textbook doesn’t
necessarily connect with the pupils. Its very good for learning that there are subtitles, and
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there are those transcripts, all these texts, and like I said - you drive, you have a long way
to go from home to school, and vice versa - after school, I don’t know, half an hour or more,
or in the car, or something, and you can do this English for that project work there. (Elena)

Indeed, the use of inspirational TED Talks, related to the topic, develops pupils’
critical thinking, expands their vocabulary, allows them to learn new synonyms, an-
tonyms, etc. As the narrative fragment shows, the lesson develops a rhizomatic con-
tent, balancing between what is presented in the textbook and what is relevant to
the pupils’ real-life situation. In addition, reading the transcripts of TED Talks deve-
lops pupils’ reading skills and watching these TED Talks with subtitles allows them to
create reading-listening assemblages. There are also signs of rhizomatic education in
this narrative: inspirational speeches are used to stimulate discussion and excitement,
there is an attempt to analyse many of the pupils’ points of view, where there is no one
truth, and pupils are brought closer to real experience.

The teacher supports the entire teaching and learning process, encouraging pu-
pils to establish alternative connections, new networks of thinking, and novel ways
of interaction with one another (Brailas, 2020). It is questions like these that create a
comfortable atmosphere, build confidence and stimulate discussion.

The “Story” episodes disclose history of the English language is a theme that is
usually covered in mandatory textbooks that are compulsory to use. The teacher tries
to improve the teaching process by not only reading from textbooks but also disco-
vering new films.

I have discovered about 5-6 years ago the documentary History, that is a channel,
and I discovered a documentary about the history of the English language, and it is really
interesting, on a serious channel, and the presenter of this film as the main speaker is well
known, either as a linguist or as a historian, but it’s really very visual, it’s very much from
all the historical periods, it shows all sorts of artefacts, books from that period and so on,
and we don’t watch it every yeat, but with the 11th graders I watch it, I particularly like
it, we have a section where we talk about languages, about language learning, about how
languages are formed. (Elena)

This narrative excerpt shows that the lesson is filled with historical traditions of the
English language when the teacher tries to engage pupils in interesting learning. In this
lesson, conquest, invasion, and language exchange are shown. By watching this subtitled
film, pupils can create reading-listening assemblages, enrich their vocabulary, and intro-
duce them to the subtleties of accents and tongues. However, in the classroom, watching
films is not only a pleasure, it is also about eliciting a learning response from the pupils,
which is the beginning of rhizomatic education, when a balance is struck and disrupted
between the pupils’ desires and the planned curriculum (Waterhouse, 2020).

From a critical point of view, although the film focuses on the main (‘major’) lan-
guage, English, it is likely that in the future pupils will also be introduced to minor
languages, which is according to Deleuze and Guattari (2004), are less dominant, such
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as Black American or Jewish and so on. Interestingly, the pupils watch and listen to the
video and audio material twice in the classroom. The teacher tries to create a listening
experience for the pupils because it is required by the national curriculum that pupils
listen to audio material during the final exams.

And another point that is very close to their reality is that when we have a material
that is prepared specifically for learning, a listening material: whether it’s a video or audio
material, when we do it, we listen to it twice. It’s really useful, it takes preparation, pupils
are not so willing to do that in my experience, but when you do it, it really interesting
and really very valuable. (Elena)

This excerpt shows the relationship described by Deleuze (1994) as the idea of
difference and repetition, where it is appropriate to repeat in order to understand
differences. This repetition of video and audio material allows us to notice authentic
details, to create new meanings and to better understand the English language. Such
activities bring pupils closer to real-life situations and the deterritorialised territory in
which they use English.

The episodes of the teacher’s “STORY” highlight the fact that the pupils are being
prepared to be measured, tested and ranked on their knowledge:

In the lessons we are moving towards the exam, towards the exam tasks, it is not only
the language itself that needs to be improved, but it is the training for the exam that needs
to be done, and the pupils themselves think and imagine that they are now preparing for
the exam, when they do the exam tasks, or as close to the exam as they can get, so we are
really moving more towards the exam in the lessons. (Elena)

Here we see the operation of a State apparatus in a striated plane, as described
by Deleuze and Guattari (2004), where vertical learning is expressed through molar
lines. Although the pupils’ imagination is also enhanced, the examination tasks, the
assessment dominate, the ranging and the results of the matura exams can also deter-
mine the path of the pupils’ choices.

In conclusion, the teacher integrates the pupils’ rhizomatic learning experiences
outside the classroom, balancing between the planned curriculum and the pupils’ in-
terests. This is a good initiative to integrate nomadic pupils’ practices into the rhizo-
curriculum, to travel with pupils to unusual, inexperienced places, and to add value to
teaching and learning in the EFL classroom.

Learning Otherwise: Moving From Frustration to Innovative and Smart
Decisions (Teacher Kristina’ Narrative)

This teacher has a bachelor’s degree in English from university and has only two
years’s teaching experience in a school. She has previously worked as a private tutor
and translator. The teacher’s “story” episodes show her frustration with her pupils’
motivation to learn. It is becoming increasingly difficult to get today’s pupils interested

in reading literature.
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When I first started working in a secondary school, I was given a book in English to
read, which I found quite interesting. I read it myself, it was about a pilot who survived a
plane crash, and then afterwards, he tells his story. But the pupils werent really interested
in it, maybe I didn't know how to present it. I had just started working in a secondary

school, so thats why the reading was so sidelined. (Kristina)

This fragment of the narrative also shows the teacher’s reflection on her work. The
teacher regrets that it is difficult to arouse the pupils’ interest and hopes that in the
future she will analyse literature that is interesting not only for teachers but also for
the pupils.

Nowadays, despite the widespread use of technology, communication and human
contact are not forgotten, which is why traditional games serve as an excellent tool.

We also played a game called Speed Dating, two circles, with girls sitting in the middle
and boys on the outside. Everybody gets a card, let’s say a character, the boys get some men,
the girls get some women, and by the time they’re in Speed Dating they have to talk to each
other, and they’ve gone round the whole circle, and only then do they get to choose who
they’re going to ask for a second date. It’s a game we used to play, but I try to use it from
time to time, to make it fun, to make it more than just learning from books. (Kristina)

This fragment of the narrative shows that it is possible to diversify the content
of a lesson with traditional games that have been forgotten by today’s young people.
Playing such games not only develops English language skills, but also cognitive skills,
critical thinking. A ‘speed dating’ game could certainly be a lot of fun, imitating many
of the TV shows that pupils like to watch. However, this type of activity could be seen
as a war machine, eroding the traditional notion of the classroom as a boring and
emotionally stable, and therefore safe, environment. Needless to say, the teacher in-
troducing this ‘dating’ activity should be aware of the possible negative emotional and
social impact on the pupils and use all her skills to prevent such effects. As Waterhouse
(2011) points out, a rhizo-curriculum maintains the creative tension between smooth
and striated curricular areas, as well as the transformations that take place in between.

In this case, pupils are engaged in a playful activity and through lines of flight be-
coming players. At the same time, there are also some rhizomatic manifestations, such
as the critical nomadic thinking that takes place in the playful dialogues, where the
aim is to create a text out of different words and to use it to speak.

Pupils bring in ideas from outside the classroom and express creativity in other
tasks.

Well, the last one was a creative one, so now it’s the short pictures that are popular,
the little picture with the words, the meme, that’s what I had given the task, and during
the lessons, as I said, I mainly watch the videos, and then we have discussions, we talk,
and that’s what the main thing, the visual material would be if it was during the lessons.
(Kristina)
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The rhizo-curriculum places particular expectations on the teacher. Referring to
Waterhouse’s (2011) texts, due to the teacher Kristina’s desire to engage in a teaching
relationship with her pupils, the teacher sees herself as part of her unique life expe-
riences rather than an actively controlling subject. The teacher deteriterritorialises the
teaching/learning process. The development of these videos develops pupils’ read-
ing-writing skills, fosters creativity, promotes proficiency in the English language, and
encourages creative solutions and discussions. The teacher chooses films according to
the pupils’ interests. Watching and discussing films can be one of the interaction tasks.

Movies before the holidays, before Christmas, before summer, before Easter. Here the
pupils chose ‘Up’ before the holidays, we watched that, and then there was another one, I
think it was called ‘Wonder’, about a boy with a disability, and then everything changes.
Then we watched Tnstant Family’, which is about adopting children, a family and the real
issues that are involved. I also remember it was quite popular and everyone watched it
during the pandemic, which was Bird Box, when. You can’t go outside; you have to cover
your eyes because there’s a virus in there. We used to watch it, I used to watch some short
films in the EFL classroom. (Kristina)

This fragment of the narrative reveals that to some extent rhizomatic education is
being created, as the pupils are also the creators of the educational content (Water-
house, 2020). Pupils are allowed to choose their own films, and this way of watching
films in a deterritorialised classroom. The films are followed by in-depth discussions
and debates. This shows that Deleuze and Guattari’s (2004) nomadic thinking of pu-
pils is appropriate, it enables them to listen to different opinions and to get feedback
from pupils. It is important for pupils to hear correct English.

The teachers’ episodes of “Story” at mezo level incorporate internal people and the
rhizomatic education depends on pupils’ engagement into the learning process.

There is a significant focus on learning new vocabulary and pronunciation deve-
lopment, so that pupils can practise outside of the classroom.

There’s a British Yunglish page, and there you can choose an accent, British, American,
Australian, all of them, and you can type in a word and see how it’s pronounced, and
there’s a vocabulary exercise that you can do, and I tell the pupils all the time, because
they don’t know how to say it, or at home, I say, “You're at home, so you're busy, come in
and have a look’. (Kristina)

As Deleuze’s (1988) notes, there is no one English language in the world, it is divi-
ded into accents, dialects etc. This all relates to certain countries and their regions. It is
appropriate to encourage pupils to learn about the different dialects of English, to pay
attention to pronunciation, to listen, to understand. Learning English can take place
both inside and outside the classroom.

We don’t do traditional lessons. There was a field trip to the court in our city, one of the
chapters in the book was Crimes, so we went to the court. We went to the Ciurlionis Art
Gallery, because it was about Art, so we went there. <...> The drama groups, they do plays
in English and they come, so we went to 2 or 3 plays with some of the classes. (Kristna)
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This narrative expert shows that the teacher with the pupils seeks a new deterrito-
rialised territory - the plane of immanence. As Bogues (2004) claims, rhizo-curricu-
lum reconfigures learning as an apprenticeship in challenges and an engagement with
diversity. Pupils are taught to solve problems in real situations, in deterritorialised
environments — such as the art gallery, etc. As Deleuze and Guattari (2004) note: “Ar-
tists are stagemakers, even when they tear up their own posters.” (p. 316). Thus, the pupils
have the opportunity to explore the masterpieces and life of Lithuanian painter and
musician Ciurlionis.

In her episodes of “STORY”, the teacher reveals her attitudes towards state-
controlled issues such as exams and the curriculum.

I think the content of school should be more important than all the other fun stuff,
well, everybody has to go through school, everybody has to learn, and you study some-
times, and you think what nonsense, for general education, all the things, I think school is
more important than informal learning. (Kristina)

Analysing the teacher’s narrative, it can be observed that formal education is be-
coming more innovative and implies smart decisions by teachers, when pupils’ rhi-
zomatic learning experiences occur. It shows that the teacher, together with the pupils
creates rhizo-curriculum, draws learning activities to the real-life of the pupils, but on
the other hand the teacher does not eradicate the planned curriculum. Instead, the EFL
classroom becomes a reterritorialised territory where pupils bring in activities from
outside the classroom and nurture their desires to learn in a more innovative way.

Lingering Between Exam Preparation and Rhizo-Curriculum
(Teacher Ineta’s Narrative)

Another narrative that is important to understand how teachers deal with the need
to navigate the rhizo-curriculum, by created by teacher Ineta, who has the professional
category of teacher-methodologist, has extensive teaching experience, has participa-
ted as an assessor for national English language matura exams, used to teach English
at university and currently teaches in an English language school.

In her “story” episodes, the teacher reveals her frustration at the lack of time to
prepare for the English exams.

<...> We have 3 weekly modules and one module in year 12, which is very, very little.
And even before that, about 15 years ago, we had 4 weeklies in grade 11, then we had 4+1,
and now we have 3+1, 4 weekly lessons a week, which is very, very little, considering that
everybody passes the English exam, at least in our school, 100 percent passes. (Ineta)

During the implementation of rhizo-curriculum unusual things are happening in
the classroom.
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Every year I do a screening of little things, like cartoons, and then they have to de-
scribe what they have seen, and it’s very interesting, because sometimes you think, this is
what they can do, or, for example, every year I do a lesson that’s not from a textbook. For
example, a sentence to deepen the thought, that it’s about a tree, or it’s about the love of
a mother, or something else, it’s the videos, they get you going, and the pupils write about
what they feel, what they see there, and there’s a lot to see. So, in that case, you don’t pay
attention to the mistakes, you pay attention to the development of the language. Every-
thing has its own value. (Ineta)

This fragment of the narrative reveals rhizomatic education, where pupils are al-
lowed to ‘escape’ from the content of the textbook, from the striated curriculum, to
watch short films and become writers through lines of flight. Here, the pupils’ thoughts
flow freely, free writing takes place, the pupils can express their thoughts incessantly,
and the teacher does not even correct mistakes, but only reviews the flow of nomadic
thoughts. In this case, the teacher’s role also changes. She gives the pupils the space
to express their thoughts and becomes the reviewer of their writing. This is how free
writing develops when one writes continuously, regardless of the rules of spelling and
grammar. As Deleuze and Guattari (2004) points out “<...>lines of writing conjugate
with other lines, lifelines, lines of luck or misfortune, lines productive of the variation of
the line of writing itself, lines that are between the lines of writing.”(p. 194). This free
writing unleashes pupils’ thoughts, develops their creativity and nomadic thinking.

Elements of “Story” the teacher presents such books which are bought by the
school administration or in the school library. The teacher gives priority to reading.
The narrative shows a teacher’s willingness to integrate literature into the EFL class-
room, to make the EFL classroom more interesting, and to implement deterritori-
alised projects. Also, she extends the curriculum in order to stimulate pupils’interests.

We are also examining Oskar Wald’s “The Picture of Dorian Gray”. Well, I'm talking
about the books t<at I asked our school for anyway, not now, before, so that they would
at least buy a set of them, so that the pupils would have something to distribute, that's
Dorian Gray, Dickens. Ee didn’t do Dickens last year, and a project in half a year, we have
literature, and I would say that here <...> i like literature, I would love to teach it, and you
know, since the English language is integrated, we integrate everything from childhood,
well, if it is with history, we do it about the lives of kings <..>. (Ineta)

This “Story” suggests that pupils should be taught English every day to develop
their English language skills and so that they do not lose the skills they have deve-
loped. The teacher’s episodes in the “STORY” represent the domination of the state
apparatus, where national curricula are developed, examinations are conducted, hie-
rarchy prevails, and teachers have no power to change the content of education. This
way of learning does not allow for a rhizomatic education of the pupils.

Twelfth graders learn and are exam-oriented, and that is the most important thing
<...>. They come, they talk, we go to assess, we go to other schools, we have other assessors,
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not just assessors, but implementers from other schools. They don’t leave their own people
when they are talking. In the examination centre, the pupils are sorted by computer accord-
ing to their ability. It used to be grade 12, according to the grade of the first half of the year,
but now, since last year, it is divided according to the final year grade of grade 11. This means
that if there is an 8, he will talk to another 8. Non-formal and informal I would say that this
is up to grade 10, in classes there is just no time in grades 11-12. (Ineta)

This narrative suggests that in the upper classes there is intensive, planned prepa-
ration for the national matura exams. The curriculum requirements are followed and
the national matura exams are completed by the number of marks obtained. Technol-
ogy is used to classify pupils who take the national exam according to their grades,
with a system of hierarchical power, so that they are not free to choose their play-
mates. Moreover, in such hierarchical learning, rankings and achievements matter.
“We have a lot of winners of [school subjects] olympiads, and we always get first place in
the district, so at least we get third place” (teacher Ineta). As we can see, the school has
succumbed to the state management apparatus — traditional hierarchical education,
exams, rankings. The “STORY” is supported by the teacher that she is not comfortable
with mobile learning (MALL) in the classroom.

Like in church, and if its a new group, I collect the phones myself, I put them out at
the end of the lesson and they pick them up, then we look at lesson 3 and they’re already
gathering themselves, they already know it has got to be this way. Then it’s even quieter.
(Elena)

It is clear that there is a formal, traditional approach to learning in the classroom,
not only to teach and prepare pupils for the exam, but also to increase the school’s
ranking. This management-oriented approach is imposed by the State apparatus, de-
scribed by Deleuze and Guattari’s (2004), as the territorialisation of the ‘sedentary
school’ operates on a striated and divided plane, where manifestations of traditio-
nal hierarchical education still exist. Analysing this narrative, some manifestations
of rhizomatic education could be identified when the teacher is deeply engaged in
free learning with the pupils. Otherwise, exams, the school rankings and the pupils’
achievements and performance are still important.

Discussion

The study revealed ‘stories’, as described by Barkhuzein (2007), when learning takes
place at the micro level and includes teachers’ emotions, informal communication
with pupils, and psychological factors. The level of narratives named ‘Stories’ includes
meso-level teaching and learning processes, methods, assessment, etc. ‘STORIES’ de-
scribe educational processes that take place at the macro level (e.g. education policy,
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government-defined programmes, state examinations). When teachers talk about tests
and examinations, rhizomatic education is not identified here, but concepts such as
‘striated plane’, ‘territory’, ‘state apparatus’ can help to capture these processes and
the nature of domains under regulation and control. Learning becomes horizontal,
pupils’ opinions are listened to and heard in the rhizo-curriculum. On the one hand,
the teachers’ narratives (the level of ‘stories’) show feelings of frustration and discontent
over the pupils’ lack of motivation and lack of informal communication with them.
On the other hand, despite all the obstacles that the teachers face, they are proud and
eager to share how innovative and creative they are, discovering and applying new
ideas and methods and solutions in their classroom.

Teachers’ episodes that reveal the level of ‘Stories’ convey communication with
school administration, incoming Erasmus pupils, parents, museum staff, librarians,
etc. These interactions transcend the teacher’s immediate environment; the teachers
have less control here and rhizomatic education appears outside the classroom. Tea-
chers implement pedagogical decisions not only by themselves, but also with the help
of members of the school community (e.g., the school purchases textbooks) and with
external partners who contribute to the teaching/learning process in other institutions
and non-formal education settings such as art galleries, libraries, museums. In the
episodes of ‘STORY’ teaching and learning are presented as a part of the functioning
of the state apparatus and the national governance and management of the traditional
and hierarchical system of education.

The study highlights that rhizo-curriculum can be planned or created in real time.
It is in line with the insights of researchers (Kraus, 2013; Cormier, 2008; etc.), who
claim that in rhizomatic education pupils learn in a real situation, education is hori-
zontal and opens up diverse perspectives, The research shows some similarities with
the insights of the creators of rhizomatic education (Waterhouse, 2020; Wallin, 2010)
that educational content is created in real time, and this happens when teachers allow
pupils to choose to learn what is interesting to them. Teachers, however, do not give
pupils complete freedom, but try to elicit a learning response from pupils by assigning
certain tasks that are at the same time creative and non-traditional. At the same time,
one can also agree with Wallin’s (2010) observations that pupils can create two kinds
of educational contents: one that they experience outside of school, and the other that
they actively shape within the school setting. This study only confirms the insight that
educational content should be created for the people who are yet to come, i.e., for pupils
who will create and experience relevant transformations in the learning process. In
addition, such people are interested in innovations, look for creative solutions, think
broadly, connect unrelated areas and participate in their own activities. As noted, and
demonstrated by Waterhouse’s (2020), our study showed rhizo-curriculum’ emerges
in the space of ‘in-between’, when a balance is maintained between pupils’ nomadic
desires and the educational program, between teachers’ intentions and pupils’ interests.
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Researchers of rhizo-education (Nigar, etc., 2024; Wallin, 2010) encourage developing
the content of rhizo-curriculum in a horizontal way, as a rhizome develops according
to the concepts described by Deleuze and Guattari (2004), such as assemblages, de-
territorialization, becoming, etc.

Comparing the research to Nigar et al. (2024) with our study, despite the fact that
the teachers are somewhat preoccupied with preparing for exams, they integrate the
rhizo-curriculum into the teaching and learning process and seek to educate their
pupils in a rhizomatic way.

The findings of the study show that teachers are still reluctant to fully implement
rhizo- curriculum. It should be admitted that nomadic pedagogy is still difficult to
penetrate in schools (Cole, 2014; Semetsky, 2008), and there are cases where pupils
still learn only in formal classrooms. Lithuanian teachers are not at the beginning
of this process - intuitively they feel a need to give pupils more freedom and enrich
pupils’ language learning experiences. Thus, they get involved in implementing the
rhizo-curriculum by bringing in innovative solutions, unusual and smart ideas inside
and outside the classroom.

Conclusion

When implementing the rhizo-curriculum approach, teachers aim to strike a ba-
lance between the lived and planned curriculum. They give students the freedom to
share their ideas while ensuring they still follow established curriculum guidelines.

Teachers’ ability to implement the rhizo-curriculum hinges on their openness,
creativity, and willingness to deviate from traditional programmes. Such teachers
are more likely to experiment with and incorporate rhizomatic learning into formal
education. However, the exam-oriented approach in upper-grade classrooms poses a
significant barrier to fully implementing the rhizo-curriculum.

This study presents new approaches to English teaching and will be useful for
teachers, researchers and educators in the field of philology. For more meaningful
integration, changes to curriculum policy are necessary, as well as the professional
development for teachers to improve their understanding of and confidence in navi-
gating non-linear, non-strict curriculum approaches.

Acknowledgment

This research No P-EDU-23-15 is co-funded by the European Union (the project
“Breakthrough in Educational Research” No 10-044-P-0001) under the 1** April 2025
Agreement with the Research Council of Lithuania (RCL) and the 17" April 2025 Joint
Activity Agreement with Vytautas Magnus University.

Pedagogika | 2025, t. 158, Nr. 2 25



References

Bastien-Valenca, M. (2020). Experimenting with multiple literacies in family literacy
intervention programs: From rhizocurriculum, Rhizo-teaching to language education. In
F. Bangou, M. Waterhouse, D. Fleming (Eds.), Deterritorializing language, teaching, learning,
and research: Deleuzo-Guattarian perspectives on second language education (pp. 153-171).
Brill Sense.

Barkhuzein, G. (2025). Narrative inquiry in language teaching and learning research. Routledge.

Barkhuizen, G., & Consoli, S. (2021). Pushing the edge in narrative inquiry. System. 102656.
10.1016/j.system.2021.102656.

Barkhuizen, G. (2020). Core dimensions of narrative inquiry. In J. McKinley & H. Rose (Eds.),
The Routledge handbook of research methods in applied linguistics (pp. 188-198). Routledge.

Barkhuizen, G. (2014). Narrative research in language teaching and learning. Language Teaching,
47, 450-466. https://doi.org/10.1017/50261444814000172

Barkhuizen, G. (2007). A narrative approach to exploring context in language teaching. ELT
Journal, 62(3), 231-239. https://doi.org/10.1093/elt/ccm043

Brailas, A. (2020). Rhizomatic learning in action: A virtual exposition for demonstrating

learning rhizomes. Proceedings of TEEM’20: Eighth International Conference on Technological
Ecosystems for Enhancing Multiculturality, 309-314. https://doi.org/10.1145/3434780.3436565
Bruner, J. (1986). Actual minds, possible worlds. Harvard University Press.

Bogue, R. (2004). Search, swim, and see: Deleuze’s apprenticeship in signs and pedagogy of
images. Educational Philosophy and Theory, 36(3), 327-342.

Chan, K. H. (2010). Rethinking children’s participation in curriculum making: A rhizomatic
movement. In V. Pacini-Ketchabaw (Ed.), Flows, rhythms, and intensities of early childhood
education curriculum (pp. 107-122). Peter Lang.

Clandinin, D.J., & Connelly, F. M. (2000). Narrative inquiry: Experience and story in qualitative
research. Jossey-Bass.

Cole, D. (2014). Inter-collapse ... Educational nomadology for a future generation. In M. Carlin,
& J. Wallin (Eds.), Deleuze and Guattari, politics and education (Chapter 4, pp. 77-95).
Bloomsbury.

Cormier, D. (2017, September 9). In an era of knowledge abudace - the end Nol. https://
elnamortensenl.wordpress.com/tag/dave-cormier/

Cormier, D. (2008). Rhizomatic education: Community as curriculum innovation. Journal of
Online Education, 4(5), 1-8.

Deleuze, G. (1994). Difference and repetition. Columbia University Press

Deleuze, G., Guattari, F. (1987/2004). A thousand plateous. University of Minessota Press.

Deleuze, G. (1988). The Fold: Leibniz and the baroque. Les Editions de Minuit.

Deleuze G. (2012). Derybos [Negotiations]. Baltos lankos.

Ibnus, N. (2021). Rhizomatic approach to the 21st century EFL learning: A literature review.
The Journal of English Language Teaching in Foreign Language Context, 7(1), 111-118.

26 Pedagogika | 2025, t. 158, Nr. 2


about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1145/3434780.3436565
about:blank
about:blank
about:blank
about:blank

Fendler, R. (2013). Becoming-learner. Coordinates for mapping the space and subject of nomadic
pedagogy. Qualitative Inquiry, 19 (10), 786-793. https://doi.org/10.1177/1077800413503797K
Kramer, An. (2013). Ready for the future: The four principles of nomadic learning in

organizations. On the Horizon - The Strategic Planning Resource for Education Professionals,
21, 149-158. https://doi.org/10.1108/10748121311323049

Lian, A. P. (2011). Reflections on language learning in the 21st century: The rhizome at work.
Rangsit Journal of Arts and Sciences, 1(1), 5-17.

Leeder, T. M. (2024). (Re)conceptualising coach education and development: Towards a
rhizomatic approach. Sports Coaching Review, 13(2), 293-305. https://doi.org/10.1080/216
40629.2024.2343560

Nguyen, L. Q., & Le, H. V. (2024). Challenges in EFL constructivist classrooms from teachers’

perspectives: A Case Study in Vietnam. SAGE Open.

Riessman, C. K. (1993). Narrative analysis. SAGE Publications.

Roffe, J. (2010). Variation. In A. Parr (Ed.), The Deleuze dictionary revised (pp. 299-300).
Edinburgh University Press.

Sahu, S. (2021). Ethical principles of research. Scholarly Research Journal for Interdisciplinary
Studies, 9, 16227-16231. https://doi.org/10.21922/srjis.v9i68.10019

Semetsky, 1. (2008) Nomadic Education. Variations on a theme by Deleuze and Guattari. Sage

Publication.
Van Limburg, B. (2015). Rhizomatic education. Proceedings of Conference RUG university, 1-18.
Wallin, J. (2010). What is? Curriculum theorizing: for a people yet to come. Studies Philosophy
and Education, 30, 285301. https://doi.org/10.1007/s11217-010-9210-y
Waterhouse, M. (2020). Rhizocurriculum in ESL: Instances of a nomad-education. In F. Bangou,

M. Waterhouse, D. Fleming (Eds.), Deterritorializing language, teaching, learning, and
research: Deleuzo-Guattarian perspectives on second language education (pp. 21-44). Brill
Sense.

Waterhouse, M. (2011, May 31). Rhizocurriculum: Instances of a nomad-education. Proceedings
of the Canadian Society for Studies in Education (CSSE) Conference.University of New
Brunswick, Fredericton, NB.

Westman S., & Bergmark U. (2018). Re-considering the ontoepistemology of student engagement
in higher education, Educational Philosophy and Theory, Higher Education Research &
Development, 1-15. https://doi.org/10.1080/00131857.2018.1454309

Windsor, J. (2015). Desire lines: Deleuze and Guattari on molar lines, molecular lines, and
lines of flight. New Zealand Sociology, 30, 156-171.

Williams, S. (2021). How might assemblages between school and community exist? Kultur,
8(16), 109-138. https://doi.org/10.6035/kult-ur.6094

Pedagogika | 2025, t. 158, Nr. 2 27


about:blank
https://doi.org/10.1177/1077800413503797K
about:blank
about:blank
about:blank
https://doi.org/10.1080/21640629.2024.2343560
https://doi.org/10.1080/21640629.2024.2343560
file:///C:\Users\aida9\Downloads\.%20https:\doi.org\10.21922\srjis.v9i68.10019
about:blank
about:blank
about:blank
about:blank
about:blank
file:///C:\Users\aida9\Desktop\

Rizominio ugdymo navigavimas angly kalbos pamokose:
naratyvinis zvilgsnis j mokytoju patirtj
Aida Kairiené' Natalija Mazeikiené?

' Klaipédos universitetas, H. Manto g. 84, LT-92294 Klaipéda, Lietuva, aida.kairiene@ku.lt
* Vytauto DidZiojo universitetas, Vytauto Kavolio transdisciplininiy tyrimy institutas, K. Donelaic¢io g. 58,

LT-44248 Kaunas, Lietuva, natalija.mazeikiene@vdu.lt

Santrauka

Tyrimo tikslas — atskleisti, kaip viduriniu mokykly angly kalbos mokytojai pritaiko
rizominio ugdymo turinj uzsienio kalby pamokose. Taikant naratyvinj tyrima, mokytojy
pasakojimai atskleidzia angly kalbos mokymo ir mokymosi ypatumus bei rizominio ugdymo
turinio jgyvendinimo aspektus. Rezultatai rodo, kad mokytojai veikia kaip pagrindinés ugdymo
proceso figuros, atlikdami ne tik pataréjy, bet ir moksleiviy edukaciniy bendrakeleiviy bei
pagalbininky vaidmenis. Mokiniy jsitraukimas j ugdymo turinio kiirimg tampa svarbiu
rizominio ugdymo mikropolitiniu veiksniu, kuris atveria naujus mokymosi kelius. Individualus
mokymosi proceso supratimas kiekvieno mokinio kontekste prisideda prie ugdymo kokybés.

Igyvendindami rizominio ugdymo turinj, mokytojai islaiko pusiausvyra tarp suplanuoto ir
igyvendinto ugdymo turinio. Viena vertus, jie suteikia mokiniams laisve iSreiksti savo mintis,
kita vertus, stengiasi laikytis taisykliy ir reikalavimy. Sis tyrimas demonstruoja naujus angly
kalbos didaktikos metodus, kurie yra naudingi ne tik mokytojams ir tyréjams, bet ir filologijos
srities pedagogy rengimo procese. Taigi, norint pasiekti veiksmingo rizominio mokymosi uz
mokyklos riby integravimo i formalyjj ugdyma, batina keisti mokymo programy politika,
tobulinti mokytoju profesine kvalifikacija, ju supratima, pasitikéjimg savimi ir gebéjimus
dirbti pagal nelinijinius, negrieztus mokymo ir mokymosi metodus.

Esminiai zodziai: rizominis ugdymo turinys, rizominis mokymasis, Deleuze ir Guattari
prieiga, angly kalba kaip uzsienio kalba, naratyvinis tyrimas, naratyvy analizé.
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