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Introduction

Article 28 of the Convention on the Rights of the Child (1989) defines the right 
of the child to education and mandates that the State creates conditions for this by 
establishing educational structures, improving various forms of education, providing 
necessary assistance and support, ensuring the availability of educational materials, 
and taking measures to encourage regular school attendance and reduce dropout 
rates. Article 29 (1) not only enhances the right to education recognized in Article 28 
with a qualitative dimension reflecting the rights and inherent dignity of the child 
but also emphasizes the need for education to be child-centered, child-friendly, and 
empowering (General Comment No. 12, 2009).

European countries give priority to multicultural education, which promotes equa
lity and social justice. In the meantime, it also reduces marginalization and discri
mination in society and education, thereby fostering social cohesion (Fehérvári, 2023). 
Education should incorporate diverse values, enable the overcoming of boundaries 
between religion, nationality, and culture, and reconcile differences through open 
dialogue. Children can have unique potential to bridge historical differences between 
groups in society (General Comment No. 12, 2009).

The inclusion of Roma children in education is a topical issue in European countries. 
The Council of Europe emphasizes that Roma children must have access to quality 
education and support not only as a matter of children’s rights but also as a matter of 
strategic investment by countries in order to address the problem of their inclusion in 
education and thereby increase their ability to contribute to the development of socially 
inclusive and sustainable societies (Buces, 2023). Member States should ensure that all 
Roma have the same opportunities for real and equal access to and participation in 
all levels and forms of education, whereas Roma children should have equal access to 
quality and inclusive education (European Union Council Recommendation, 2021). 
Every child has the right to receive a quality education, which requires a focus on the 
quality of the learning environment, teaching and learning processes and materials, 
and learning outcomes (General Comment No. 12, 2009).

In Lithuania, Roma inclusion is implemented in accordance with international ob-
ligations under the Framework Convention for the Protection of National Minorities 
(Council of Europe, 1995) and other international conventions and treaties. Besides, 
in 2020, the European Commission presented the EU Strategic Plan for Roma Equa
lity, Inclusion, and Participation 2020–2030, which calls on EU countries to develop 
national strategic plans for integration that address the needs of Roma, including in 
education (The Council of European Union, 2021).

Research shows that Roma children face various learning difficulties (Pescaru, 2018; 
Ferreira, et al., 2021; Hellgren & Gabrielli, 2021; Gómez-González et al., 2024). This 
means that schools must make additional efforts to organize the learning process and 
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address issues related to learning and school attendance to ensure the child’s right to 
education within an inclusive education context. The social, economic, and cultural 
exclusion experienced by Roma in Europe and Lithuania is also emphasized by other 
scholars (Myers et al., 2010; Constantinescu & Constantinescu, 2013; Klaus & Siraj, 
2020; Gómez-González et al., 2024; Report of the Equal Opportunities Ombudsman, 
2024). Exclusion causes problems for Roma children in the field of education, such as 
learning difficulties, underachievement, school dropout, and, ultimately, dropping out 
of the education system (Gould, 2017; Fundación Secretariado Gitano, 2020; Hellgren 
& Gabrielli, 2021; Švietimo, mokslo ir sporto ministerija, 2023; Survutaitė, 2023).

The participation of Roma children in the education system is hampered by va
rious factors, such as the negligent attitude of Roma parents towards their children’s 
learning and education (Zachos, 2012; Kaleja, 2014; Peček, & Munda, 2015; Pescaru, 
2018), school absenteeism of Roma children (Kontvainė, 2016, 2020; Fundación Secre-
tariado Gitano, 2020; Klaus & Siraj, 2020; Hellgren & Gabrielli, 2021), various learning 
difficulties (Macura & Dimitrijević, 2016; Helakorpi et al., 2020; Pop, 2021), language 
barriers (Helakorpi, et al., 2020; Tonković et al., 2022), and cultural and traditional 
characteristics (Štuopytė, 2008; Petrušauskaitė, 2014; Helakorpi et al., 2020). There-
fore, it is important for teachers to collaborate with stakeholders to ensure the right 
of Roma children to education. Other authors also note that it is essential to provide 
more assistance and support to Roma children in order to create equal opportunities 
and favorable conditions for participation in the education system (Constantinescu 
& Constantinescu, 2013). The successful implementation of the principle of inclusion 
in schools is not possible without constructive and effective cooperation, teamwork 
between teachers and educational support professionals in planning and implementing 
activities. Interpersonal relationships based on mutual respect, agreements, attention, 
and understanding among all members of the school community are prerequisites for 
successful inclusion (National Education Agency, 2022). The Law on Education of the 
Republic of Lithuania emphasizes cooperation between educators, education support 
specialists, parents, and other education and child protection institutions (Supreme 
Council of the Republic of Lithuania – Reconstituted Seimas, 1991). It also mandates 
internal cooperation within the school in providing educational assistance to pupils. 
The Law specifies the obligation of parents (guardians, custodians) to collaborate with 
the head of the school, other education providers, teachers, and specialists providing 
special, psychological, social-pedagogical, special educational assistance, and health 
care in resolving the child’s educational issues and to follow their recommendations 
(Article 47(2)). When parents (guardians, custodians) fail to ensure the child’s right to 
education up to the age of 16, such as not providing conditions for education at home 
or ensuring school attendance, and the school has exhausted all its resources and 
possibilities, the law requires the school to inform the State Child Rights Protection 
and Adoption Service under the Ministry of Social Security and Labour (Article 19)  
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(Supreme Council of the Republic of Lithuania – Reconstituted Seimas, 1991). Despite 
the legislation regulating the cooperation of all stakeholders, there is a lack of scientifi-
cally based practical recommendations on how to implement such provisions effectively.

The aim of the study is to explore the possibilities for the inclusion of Roma children 
in the education system through the implementation of their right to education. The 
entire study covered aspects of Roma children’s inclusion in the education system, 
including the attractiveness of the school, accessibility, and the cooperation of stake-
holders within the school community and with other institutions providing support to 
the child and family. In this article, the aspect of collaboration of a general education 
school in ensuring the right to education for Roma children is analyzed.

Meanwhile, the aim of this article is to reveal the cooperation between stakehold-
ers in guaranteeing the Roma child’s right to education, based on the experiences of 
teachers.

The research object of this paper is the cooperation among stakeholders in ensuring 
the Roma child’s right to education. The main research question is: what are the real-
ities of stakeholder cooperation in guaranteeing Roma children’s right to education? 
Additional research questions include: which stakeholders are involved in addressing 
the difficulties in the educational process of Roma children? How do stakeholders work 
together in addressing the challenges? 

Research methodology

Research methods. The type of research chosen for the study is qualitative. Accor
ding to Žydžiūnaitė and Sabaliauskas (2017), qualitative research is not focused on facts 
or statistical figures but on the experiences of individuals. When conducting qualitative 
research, the research participants express their opinions, and the researcher fully 
accepts their statements, recognizing them as individuals capable of expressing and 
speaking about the processes involved. The data is collected through semi-structured 
interviews. The main goal of the qualitative interview process is to obtain data that is 
as broad and open as possible, reflecting the research participants’ perspective, and 
revealing the purpose of the research (Gaižauskaitė & Valavičienė, 2016). During the in-
terview, the researcher delves into the opinions, attitudes, experiences, motives, feelings, 
etc. of the research participants. The structure of the semi-structured questionnaire 
is flexible and allows us to manage the interview process by changing the wording of 
the questions, the sequence of the questions, and by asking additional questions, etc. 
as needed. The responses of the participants were transcribed on the same day after 
the interview. Separate coded files were created on the computer for each participant 
(coding the participants M1, M2, M3....M21), without disclosing personal information.  
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Selection of the research sample and organization of the study. The research 
employed a purposive sampling type for participant selection. The criteria for selecting 
participants were: 1) educational work with Roma children; 2) a minimum of 1 year 
of educational experience working with Roma children. A total of 21 teachers who 
met the established selection criteria for study participants participated in the study. 

Semi-structured interviews lasting 45–90 minutes were recorded with the consent 
of participants. Collection of the research data was stopped in compliance with the 
data saturation principle. When it was noticed that the answers obtained during in-
terviews started repeating the earlier received data, the new research participants were 
not included in the research.

Ethics of the research. The study was based on respect for personal privacy, be-
nevolence and attitude not to harm a research participant, confidentiality (Aluwihare- 
Samaranayake, 2012). The participants of the study participated voluntarily. They were 
introduced to the purpose, the method of study data collection and the procedure of 
the study; anonymity and confidentiality were ensured. The study participants par-
ticipated in the study on a voluntary basis and agreed that their interview would be 
recorded. They were briefed on the purpose of the study, the method of the study data 
collection and the procedure of the study, their anonymity and confidentiality, and 
an opportunity to withdraw from the study were ensured. So, the study adhered to 
ethical standards consistent with European social work research guidelines (Sobočan 
et al., 2019). Participants were informed about the study’s purpose, and their consent 
was obtained (Wiles, 2013). The study participants were assigned a code by using a 
letter (M1, M2, M3 and so on). The encoded data of all the study participants are 
available only to the researcher Žydžiūnaitė and Sabaliauskas (2017) state that such 
measures break the connection between the research data and the study participants 
who provided the data in order to maintain anonymity and ensure that the research 
results do not harm the study participants. 

Qualitative research data analysis. The method of content analysis was chosen to 
examine the collected data. Qualitative content analysis was performed in accordance 
with the inductive logic. The following sequence was followed when performing quali-
tative content analysis (Creswell, 2014): multiple reading and rethinking of transcribed 
interview texts, data coding, identifying meaningful units in the text, grouping codes 
into subcategories, forming categories from subcategories, integrating categories/
subcategories into the context of the phenomenon under analysis, and analyzing the 
research data in the context of insights from other researchers.

The study data were analyzed by a team of researchers. Before beginning to ana-
lyze the data, the researchers agreed regarding data analysis principles. Zhang and 
Wildemuth (2017) note that when study data are analyzed by a few researchers, it is 
necessary to discuss data encoding rules and to practically verify that all the researchers 
uniformly understand them. Primary data analysis was performed by each researcher 
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individually by encoding the data and uniting them into primary subcategories and 
categories. During the further course of the study, the researchers compared the 
singled-out primary subcategories and categories, discussed them and finally formed 
them by mutual agreement.

Research results

The analysis of teachers’ experiences revealed that the successful inclusion of Roma 
children in the education system, in order to ensure their right to education, depends 
on effective cooperation among all stakeholders: between the educational institution 
and the child’s parents/guardians (custodians), cooperation among teachers within 
the educational institution, and between the educational institution and other organ-
izations (see Table 1).

Table 1 
Cooperation Between All Stakeholders in Ensuring the Right to Education of the Roma 
Child 

Categories Subcategories

Positive Coopera-
tion Between the 
School and the Child’s 
Parents / Guardians 
(Custodians)

The school and parents align unified requirements for the child 
Parents are interested in their children’s education
Parents show initiative to cooperate
Parents, together with the school, address emerging issues in their 
child’s education

Parents Avoid Coopera-
tion with the School

Parents do not attend parent meetings
Parents do not take advantage of the school’s opportunities to 
discuss their child’s learning situation remotely
Parents avoid answering phone calls
Parents do not show up for scheduled appointments
Due to computer illiteracy, parents are unable to use the online 
gradebook

Teachers’ Cooperation 
Within the Educational 
Institution

Among teachers
Between teachers and class teachers
Among teachers, class teachers, and educational support specialists

Collaboration Between 
the School and Other 
Institutions

With participants of the child protection system
With children’s day centers
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The study revealed both positive and negative aspects of school collaboration with 
Roma parents – some parents are inclined to collaborate with the school and jointly 
address their child’s learning difficulties, while others tend to avoid collaboration with 
the school and are unwilling to address their child’s educational problems.

Positive cooperation between the school and the child’s parents/guardians 
(custodians). Successful inclusion of Roma children in the education system depends 
on positive cooperation between Roma parents and the school. Positive cooperation is 
demonstrated through the alignment of expectations between the school and parents, 
parental engagement in their children’s education, parents’ initiative to collaborate, 
and their ability to jointly address challenges with the school. Some Roma parents are 
aligned with the school in their expectations of the child: “The child’s behavior changes 
more readily when the school and parents set consistent expectations for him. The child’s 
resistance to expectations decreases because neither school nor home supports his inap-
propriate behavior” (M4). “It is important for the family and the school to have aligned 
expectations for the child’s learning” (M19). Parents that are prone to cooperate with 
the school show interest in their children’s education: “In the online gradebook, I see 
that the girls’ mother regularly logs into the gradebook, monitors how the children are 
doing” (M21), and parents show initiative to collaborate with the school: “Sometimes 
the mother calls, asks if the child came to school, asks how he is doing in his studies” 
(M9), “Parents call us, write, ask, they show initiative themselves” (M14). Also, parents 
who cooperate favorably, together with the school, address emerging educational 
problems of the child: “When difficulties arise and you call, the mother reacts, answers 
the call, answers the message, there is mutual contact” (M3), “There is an older brother 
who is six years older and is taking care of his younger brother. He has no experience 
of raising children. Child protection specialists told him that he cannot hit or scold his 
brother. He asked, “So what should I do?” I told him that he needs to talk to the child, 
discuss the situation, and look for solutions together. That’s how I advised him on how 
to raise his brother” (M16), “You can find common ground with parents if you prove to 
them that the efforts are for their children’s benefit” (M6). Thus, successful inclusion of 
Roma children in the educational process and addressing related learning problems 
significantly depends on parental involvement in their child’s education. The study 
shows that smooth cooperation between parents and the school includes sharing 
information about the child’s school attendance and learning, and, if needed, jointly 
solving problems. According to teachers, parents find the assistance of teachers, as 
professional educators, important when consulting on child-rearing issues. 

Parents avoid cooperation with the school. The study revealed that it is challeng-
ing for the school to address the learning problems of Roma children when parents 
avoid cooperating with the school: they do not attend parent meetings, do not use the 
school’s opportunities to discuss the situation with the teacher individually via remote 
means, do not answer phone calls, do not attend agreed meetings, and, due to computer 
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illiteracy, are unable to use the electronic gradebook. The study found that some Roma 
parents do not attend school meetings: “I have not seen the parents. They have not come 
even once all year. There have already been three meetings. They say the mother cannot 
come, and the father is working. We do not talk much on the phone” (M2), “The mother 
does not attend meetings at all. Previously, during COVID, there were remote meetings, 
so maybe she couldn’t join, now there are in-person meetings, but she still does not come 
to the parent meetings” (M3). The study data reveal that although the school provides 
opportunities for parents to discuss their child’s learning situation individually with 
the teacher remotely, parents do not use them: “Teachers’ meetings with parents are 
organized remotely. Parents must register in advance. So far, not a single Roma parent 
has registered” (M16), “Parents can come to the school and discuss their child’s learning 
situation individually. Many parents gladly use this opportunity, but Roma parents 
have never come, even though they need it the most” (M15). The study shows that some 
Roma parents are reluctant to answer phone calls from class teachers: “When there are 
difficulties with school attendance or learning, we call the parents, but they very rarely 
answer the calls, and they never call back” (M14), “Half the school year has already 
passed, but I still haven’t talked to the parents. I have called many times, but they have 
never answered” (M10). Roma parents tend not to attend agreed meetings and do not 
inform the school if they cannot come: “I call, we agree on when the parents will come 
to the school to discuss the child’s learning situation. We agree on the meeting time, but 
they do not come and do not inform me if their plans change” (M7), “The problem is not 
only with children’s school attendance but also with parents’ irresponsibility – they do 
not keep on agreements. We agreed on a time to meet, but they do not come. For them, 
it is normal. And this situation often repeats” (M6). Cooperation with Roma parents is 
complicated by their illiteracy and, therefore, their inability to use electronic infor-
mation and communication tools: “Usually, all information for children and parents is 
provided in the electronic gradebook, but Roma parents do not log in because they do not 
use the internet at home” (M7), “If a Roma child has learning difficulties, it is pointless 
for me to leave parents a message in the electronic gradebook because they will not read 
it anyway. Some are illiterate and cannot read or respond” (M11). The study shows that 
the reluctance of Roma parents to cooperate with the school limits the school’s ability 
to promptly address the difficulties and problems related to Roma children’s educa-
tion. Various initiatives by teachers to contact parents and inform them about their 
child’s learning difficulties and attempt to solve them are unsuccessful. Parents’ lack 
of interest in their child’s situation prevents the school from helping the child. Since 
part of the responsibility for the child’s educational success depends on the parents’ 
attitude towards the importance of their child’s education and the learning conditions 
they provide. 

Teachers’ cooperation within the educational institution. The research high-
lighted that ensuring the right to education for Roma children requires successful 
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cooperation within the school: among teachers; among teachers, class teachers, and 
educational support specialists. Teachers working with classes that include Roma 
children collaborate and discuss attendance and learning issues faced by the children: 
“If there’s a problem, the teachers who work with those children share their experiences 
on how to solve emerging issues, we discuss: what do you do, what works, what doesn’t 
work” (M1), “We, the teachers, share our experiences, talk about how everyone is doing 
with Roma children, how we manage to motivate them to learn” (M13), “We have teacher 
meetings where we discuss the difficulties arising from Roma children’s lack of school 
attendance, learning difficulties, and how to help the child” (M6), “Sometimes I don’t 
know what to do, so I ask other teachers how do they get along with Roma children” (M8), 
“If I have problems with Roma children, I simply ask other teachers for advice” (M15). 
Additionally, teachers work closely with the class teacher: “In case of difficulties with 
a Roma child, teachers first cooperate with the class teacher” (M10), “Subject teachers 
usually turn to the class teacher if the child has learning difficulties or does not attend 
classes. We consult with the class teacher whether to assign the child a consultation or 
if specialist help is needed. We just discuss what kind of help is needed and make sure 
the child gets it” (M12), “I talk to his class teacher about why he doesn’t attend, what 
problems are in the family, how to solve the problem of Lithuanian language barrier, he 
doesn’t do the tasks because he doesn’t understand the task itself” (M17), “If the subject 
teacher has difficulties with the child’s attendance or behavior and needs to contact the 
parents, we cooperate with the class teacher. The class teacher calls, informs the parents, 
and together with the parents, we decide what to do next” (M16). The study shows that 
teachers and class teachers cooperate with educational support specialists – social 
pedagogues, special pedagogues, psychologists, and speech therapists. The results 
indicate that teachers and class teachers work with social pedagogues to solve the 
problems of school attendance among Roma children: “The biggest problem with Roma 
children is their school attendance” (M2), “Regarding school attendance, I constantly 
communicate with the social pedagogue. Parents only respond to the social pedagogue’s 
phone calls” (M6), “If class teachers fail to contact the parents, we then cooperate with 
the social pedagogue. She tries to solve the attendance problem” (M15), “If I can’t reach 
the parents by phone, I inform the school administration and the social pedagogue. And 
she helps” (M9). With special pedagogues and speech therapists, teachers and class 
teachers work together to meet the child’s special educational needs: “When a child 
is enrolled in a special program, we closely cooperate with the special pedagogue” (M5),  
“If needed, there is a speech therapist and special pedagogues, we cooperate with them” 
(M17), “If there are special educational needs, I try to find out how to help the child” 
(M20), “I consult with the special pedagogue and the speech therapist every day” (M3), 
“When it is determined that a Roma child has special educational needs, all specialists, 
teachers, and class teachers gather together and decide what kind of support each will 
provide to the child” (M4). Teachers and class teachers consult with psychologists to 
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create an emotionally favorable environment in the classroom and to address emotion-
al and behavioral difficulties faced by the children: “When cases of bullying occur, we 
consult with the school psychologist” (M21), “When a child has behavioral, psychological 
problems, we consult with the psychologist on how we can help” (M17). Roma children 
are a specific group with unique needs, so to ensure their inclusion in the learning 
process and to solve emerging problems, the school utilizes all available resources. The 
study demonstrated that the school takes a responsible and consistent attitude to the  
inclusion of all children, including Roma. The school has developed explicit collabora-
tion practices among school specialists, including different collaborative relationships 
and methods to help Roma children engage in the learning process. While the school 
tries its best, it is not always possible to successfully involve Roma children in the 
learning process, as the biggest challenge lies in the absenteeism from school. When 
teachers are unable to solve the learning issues and related difficulties of a child, edu-
cational support specialists should be involved. 

Collaboration between the school and other institutions. The study showed that 
seeking to ensure children’s right to education, educational institutions collaborate with 
other organizations, such as child protection agencies and children’s daycare centers. 
Cooperation with child protection agencies involves the Child Rights Protection and 
Adoption Service as well as social service centers. The study identified that if a school 
is unable to resolve issues of school absenteeism internally, it turns to the Child Rights 
Protection and Adoption Service for assistance. They also participate in case manage-
ment meetings and the process of providing support to the child. The data indicate that 
schools primarily contact the Child Rights Protection and Adoption Service due to 
Roma children’s absenteeism: “The social pedagogue at the school addresses the problem 
of school absenteeism, but if the problem cannot be solved, the school seeks help from the 
child protection agency” (M10), “Class teachers inform the social pedagogue. If parents 
do not respond or the problem remains unresolved, the school contacts child protection. 
Many Roma parents have dealings with child protection services” (M3), “Roma children 
often do not attend school. If we can’t find a solution, we contact child protection. Child 
protection agencies enforce parental responsibility more strictly” (M19). The study shows 
that school representatives collaborate with social service centers by participating in 
the process of providing support to the child and family: “The social pedagogue usually 
participates in case management meetings, but sometimes teachers also get involved in 
supporting the family and participate in case management meetings” (M6), “If a social 
service center is providing support to the family, the issue of school absenteeism is tempo-
rarily resolved. The child attends school for a while but then disappears again” (M4), “The 
social pedagogue collaborates with the social worker, which is working with the family” 
(M2), “When social workers put pressure on Roma families, the children start attending 
school more regularly. Increased family supervision and provided benefits are more ef-
fective than teachers’ arguments to motivate the child to attend school and learn” (M7). 
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The study revealed that Roma children attend day centers after school, where they are 
engaged in activities and helped with their homework. In day centers, Roma children 
develop social skills by interacting and collaborating with other children, contributing 
to their successful inclusion in the education system: “My Roma girl attends a children’s 
day center. There she learns to communicate, listens to others’ opinions, gets used to not 
being late for activities, and follows the instructions of the staff... The skills gained there 
help at school: arriving on time for classes, being attentive when doing tasks” (M1), “Boys 
really like and attend sports clubs. There they learn discipline, responsibility, following 
rules, order, and respect for each other. Coaches are great authorities for Roma boys” 
(M12), “In day centers, children learn to spend their free time meaningfully, and through 
various activities, they learn communication, organizational, and cooperation skills that 
are useful in the learning process” (M16). In day centers, children have the opportunity 
to do their homework: “They get help with their homework at the day center” (M6), “Not 
all Roma children have the conditions at home to do their homework. By attending chil-
dren’s day centers, Roma children usually do their homework. Besides, there they receive 
help and learn how to learn” (21). The study found that the main issue affecting Roma 
children’s inclusion in the education system, which leads to other educational problems 
such as knowledge gaps and learning failures, thereby decreasing motivation to learn, 
is school absenteeism. Thus, it is possible to identify a cycle of problems that can only 
be resolved by addressing school absenteeism. The biggest influence on a child’s school 
attendance is the parents’ attitude towards education and their efforts to ensure the 
child gets to school. Consequently, the school is looking for assistance from family 
support institutions, the Child Rights Protection Service, and social service centers to 
encourage parents to take responsibility for their child’s right to education. Children’s 
daycare centers also play a significant role in the successful integration of Roma chil-
dren into the education system by motivating them to become more independent and 
assume responsibility for their own learning. 

Discussion and Conclusions

The successful inclusion of Roma children in the education system and resolving 
the corresponding issues depend on effective collaboration among schools, parents 
(caregivers), teachers working within the same educational institution, and other 
external institutions. The study demonstrates that positive cooperation between the 
school and the child’s parents (caregivers) is linked to school and parents’ expectations 
for the child, parents’ interest in the child’s learning, common solutions to the child’s 
educational problems, and parents’ initiative in collaboration. The family environment 
is a crucial factor determining a child’s attitude toward learning and the successful 
implementation of their educational opportunities (Gustaitienė & Širiakovienė, 2020; 
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Hellgren & Gabrielli, 2021). Cooperation encourages all members of the education-
al process to improve, reflect, and express their positions. It is essential to consider 
the role of the home environment for teachers when interacting with pupils and their 
parents. The importance of the family environment and cooperation with the school is 
also emphasized by other researchers (Constantinescu & Constantinescu, 2013; Ferreira 
et al., 2021; Gómez-González et al., 2024). Other studies have also confirmed the lack 
of involvement of Roma parents in their child’s learning process (Ferreira, et al., 2021), 
their disregard for their children’s education, failure to attend meetings they are in-
vited to, and unwillingness to cooperate with the school (Hellgren & Gabrielli, 2021). 
The unsuccessful cooperation between the school and parents is due to the indifferent 
attitude of Roma parents towards ensuring their child’s right to education and future 
prospects, thus, resulting in no expectations for their child’s education (Zachos, 2012; 
Doubek & Levínská, 2014; Peček & Munda, 2015; Pescaru, 2018; Gómez-González 
et al., 2024). Thus, ensuring the child’s right to education is impossible without the 
cooperation of parents and the school; therefore, the task of the school is to find at-
tractive and acceptable ways of cooperation for parents, as the success or failure of 
cooperation depends on the attitude of Roma parents. As already mentioned, one of 
the unfavorable factors for the participation of Roma children in the education system 
is the lax attitude of parents towards the child’s learning and education. Cooperation 
is one of the means that enables influencing the attitude of Roma parents so that it 
meets the best interests of the child. Therefore, schools should consistently cooperate 
with parents in resolving obstacles to the child’s inclusion in the education system and 
ensuring their right to education, introducing parents to the possibilities of helping 
the child in and outside the educational institution and, at the same time, finding the 
best solution that meets the child’s needs.

However, the study also highlighted the reluctance of Roma parents to cooperate 
with the school – parents do not attend parent meetings, do not take advantage of 
opportunities to discuss the child’s situation individually, do not answer phone calls, 
fail to show up for scheduled meetings, and illiterate parents are unable to use modern 
electronic communication tools. To promote the inclusion of Roma children in the 
education system, the school has established collaboration between various specialists 
working in the school. Collaboration between teachers, psychologists, social peda-
gogues, and other educational specialists can provide additional resources and tools 
to deal with complicated social difficulties and provide individual support to students 
experiencing emotional difficulties (Cusinato et al., 2020). This suggests that the role 
of the teacher in the modern education system is becoming increasingly complex and 
involves not only pedagogical skills but also the ability to build collaborative networks 
with other participants in the educational process. Teachers become school community 
leaders who foster a favorable learning environment and promote positive and friendly 
social interactions that are essential factors in developing students’ emotional well-being 
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and success (Schmidt et al., 2021). Activities that are well-planned and effective help 
overcome obstacles, solve emerging educational problems, increase Roma children’s 
attendance, reduce the risks of school dropout, and positively impact learning out-
comes (Survutaitė, 2023). The help of experts from other organizations, such as child 
protection and social services agencies, is employed to address the problem when the 
school lacks internal resources.

In addition, children’s daycare centers are essential to Roma children’s inclusion 
into the education system. A key element of inclusive practice and culture is the col-
laboration and participation of all interested parties, which facilitates the learning 
process, improves the quality of education, and creates conditions for attaining better 
educational outcomes (Merchán-Ríos et al., 2023). On the one hand, participants in 
the child rights protection system provide assistance and support to the family (appli-
cation of case management to the family), which is important for the child’s inclusion 
in the education system. On the other hand, the territorial units of the Child Rights 
Protection and Adoption Service under the Ministry of Social Security and Labour 
perform the function of family control, which is particularly necessary in solving the 
problem of Roma children’s absenteeism from school. In addressing learning diffi-
culties, the school collaborates with children’s daycare centers, which maintain close 
relationships with Roma families and communities, resulting in a positive impact on 
the educational outcomes of Roma children and their families. This partnership aims 
to ensure the right of Roma children to education.

Limitations

Limitations of the study: the study was carried out within the boundaries of the 
Vilnius City Municipality; thus, the findings of the study reflect the situation of Roma 
children’s participation in the education system in Vilnius.

Acknowledgment

The results of the research presented in this paper are part of a study on the parti
cipation of Roma children in the education system in Vilnius City, funded by Vilnius 
City Municipality (No. 2ST-5 (17.19 E-451)).

References

Bhopal, K. (2011). ‘What about us?’Gypsies, travellers and ‘white racism’in secondary schools 
in England. International Studies in Sociology of Education, 21(4), 315–329. https://doi.org/
10.1080/09620214.2011.640520

https://doi.org/10.1080/09620214.2011.640520
https://doi.org/10.1080/09620214.2011.640520


194 Pedagogika / 2025, t. 158, Nr. 2

Buces, M. (2023). Breaking barriers to Roma children’s education and inclusion. https://
eurocities.eu/latest/breaking-barriers-to-roma-childrens-education-and-inclusion/ 

Constantinescu, M. & Constantinescu, C. (2013). Socio‑educational intervention programs for 
better inclusion of minority groups. Revista de Asistenţa Sociala, 13(4), 25–38. http://www.
swreview.ro/index.pl/socio-educational_intervention_programs_for_better_inclusion_of_
minority_groups 

Convention on the Rights of the Child. (1989). https://www.ohchr.org/en/instruments-
mechanisms/instruments/convention-rights-child 

Creswell, J. W. (2014). Research design: Qualitative, Quantitative and mixed methods 
approaches. Sage.

Council of Europe. (1995). Framework Convention for the Protection of National Minorities 
(ETS No. 157). https://www.coe.int/en/web/conventions/cets-number-/-abridged-title-
known?module=treaty-detail&treatynum=157 

Cusinato, M., Iannattone, S., Spoto, A., Poli, M., Moretti, C., Gatta, M., & Miscioscia, M. 
(2020). Stress, resilience, and well-being in Italian children and their parents during the 
COVID-19 pandemic. International Journal of Environmental Research and Public Health, 
17(22), 8297. https://doi.org/10.3390/ijerph17228297 

Doubek, D., & Levínská, M. (2014). Us and them: What categories reveal about Roma and 
non-Roma in the Czech Republic. In C. D. Tippett T. M. Milford (Eds.), International 
handbook of interpretation in educational research (pp. 599–623). Springer. https://doi.
org/10.1007/978-94-017-9282-0_28 

European Union Agency for Fundamental Rights. (2020). Roma and travellers in six countries. 
https://fra.europa.eu/sites/default/files/fra_uploads/fra-2020-roma-travellers-six-countries_
en.pdf

Fehérvári, A. (2023). The role of teachers’ views and attitudes in the academic achievement of 
Roma students. Journal for Multicultural Education, 17(3), 253–264. https://doi.org/10.1108/
JME-08-2022-0104

Fernández- Enguita, M., Mena, L., & Riviere, J. (2010). Fracaso y abandono escolar en España. 
Fundació La Caixa. [School failure and dropout in Spain La Caixa Foundation]. https://
gidid.unizar.es/viejo/chen/chaime/asigna/sistemasbienestar/textos/ENGUITA-2010.pdf 

Ferreira, I. A., Silva, C. S., Neves, L., Guichard, S., & Aguiar, C. (2021). Predictors of shared 
book reading at home with preschoolers: Are there differences between Roma and non-
Roma low-income families? Social Psychology of Education, 24, 1163–1191. https://doi.
org/10.1007/s11218-021-09648-5  

Fundación Secretariado Gitano. (2020). https://www.gitanos.org/que-hacemos/areas/ 
educacion/en_cifras.html.

Gaižauskaitė, I., & Valavičienė, N. (2016). Socialinių tyrimų metodai: kokybinis interviu.  Mykolo 
Romerio universitetas.

Gómez-González, A., Tierno-García, J. M., & Girbés-Peco, S. (2024). “If they made it, why not 
me?” increasing educational expectations of Roma and Moroccan immigrant families in 

https://eurocities.eu/latest/breaking-barriers-to-roma-childrens-education-and-inclusion/
https://eurocities.eu/latest/breaking-barriers-to-roma-childrens-education-and-inclusion/
http://www.swreview.ro/index.pl/socio-educational_intervention_programs_for_better_inclusion_of_minority_groups
http://www.swreview.ro/index.pl/socio-educational_intervention_programs_for_better_inclusion_of_minority_groups
http://www.swreview.ro/index.pl/socio-educational_intervention_programs_for_better_inclusion_of_minority_groups
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child
https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child
https://www.coe.int/en/web/conventions/cets-number-/-abridged-title-known?module=treaty-detail&treatynum=157
https://www.coe.int/en/web/conventions/cets-number-/-abridged-title-known?module=treaty-detail&treatynum=157
https://doi.org/10.3390/ijerph17228297
https://doi.org/10.1007/978-94-017-9282-0_28
https://doi.org/10.1007/978-94-017-9282-0_28
https://fra.europa.eu/sites/default/files/fra_uploads/fra-2020-roma-travellers-six-countries_en.pdf
https://fra.europa.eu/sites/default/files/fra_uploads/fra-2020-roma-travellers-six-countries_en.pdf
https://doi.org/10.1108/JME-08-2022-0104
https://doi.org/10.1108/JME-08-2022-0104
https://gidid.unizar.es/viejo/chen/chaime/asigna/sistemasbienestar/textos/ENGUITA-2010.pdf
https://gidid.unizar.es/viejo/chen/chaime/asigna/sistemasbienestar/textos/ENGUITA-2010.pdf
https://doi.org/10.1007/s11218-021-09648-5
https://doi.org/10.1007/s11218-021-09648-5
https://www.gitanos.org/que-hacemos/areas/


195Pedagogika / 2025, t. 158, Nr. 2

 

Spain through family education. Educational Review, 76(1), 96–115. https://doi.org/10.108
0/00131911.2022.2121265

Gould, S. (2017). Promoting the social inclusion and academic progress of Gypsy, Roma and 
Traveller children: a secondary school case study. Educational Psychology in Practice, 33(2), 
126–148. https://doi.org/10.1080/02667363.2016.1259996

Gustaitienė, I., & Širiakovienė, A. (2020). Communication and collaboration between pre-school 
teachers and parents (A case study of Kaunas city). Journal of Young Scientists, 50(1), 6–13. 
https://www.journals.vu.lt/jaunuju-mokslininku-darbai/article/view/23674 

Hellgren, Z., & Gabrielli, L. (2021). The dual expectations gap. Divergent perspectives on the 
educational aspirations of Spanish Roma families. Journal of Intercultural Studies, 42(2), 
217–234. https://doi.org/10.1080/00131911.2022.2121265

Helakorpi, J., Lappalainen, S., & Sahlström, F. (2019). Becoming tolerable: Subject constitution 
of Roma mediators in Finnish schools. Intercultural Education, 30(1), 51–67.

Kaleja, M. (2014). What do teachers think about social exclusion of their pupils? Ad Alta: 
Journal of Interdisciplinary Research,  4(2),  10–13. https://www.academia.edu/35990247/
WHAT_DO_TEACHERS_THINK_ABOUT_SOCIAL_EXCLUSION_OF_THEIR_PUPILS 

Klaus, S., & Siraj, I. (2020). Improving Roma participation in European early childhood 
education systems through cultural brokering. London Review of Education, 18(1), 50–64. 
https://doi.org/10.18546/LRE.18.1.04

Kontvainė, V. (2016). Romų bendruomenių ir savivaldybių bendradarbiavimo įgyvendinant 
romų integracijos į Lietuvos visuomenę 2015–2020 metų veiksmų planą galimybių studija. 
Vilnius: Tautinių mažumų departamentas prie Lietuvos Respublikos vyriausybės. https://
romuplatforma.lt/media/attachments/2025/05/23/savivaldos-ir-romu-bendradarbiavimo-
galimybiu-studija-2016.pdf 

Kontvainė, V. (2020). Romų tautybės asmenų padėtis Lietuvoje 2020 m. Vilnius. https://tmde.lrv.
lt/uploads/tmde/documents/files/Rom%C5%B3%20pad%C4%97tis%202020_TYRIMO%20
ATASKAITA_galutin%C4%97%20(002).pdf

Lietuvos romų demografiniai bruožai. (2021). http://www.romuplatforma.lt/romai-lietuvoje/
bendra-informacija/

Lygių galimybių kontrolieriaus pranešimas. (2024). https://lygybe.lt/naujienos/naujausi-
duomenys-apie-diskriminacija-lietuvoje-blogiausios-nuostatos-lgbti-asmenu-ir-romu-
atzvilgiu/ 

Macura, S., & Dimitrijević, B. (2016). Cross-cultural field experience as a pre-service teacher 
preparation strategy for teaching Roma pupils in Serbia. (English). Journal of Contemporary 
Educational Studies / Sodobna Pedagogika, 67(2), 46–63. https://www.sodobna-pedagogika.
net/en/articles/02-2016_cross-cultural-field-experience-as-a-pre-service-teacher-
preparation-strategy-for-teaching-roma-pupils-in-serbia/ 

Merchán-Ríos, R., Abad-Merino, S., & Segovia-Aguilar, B. (2023). Examination of the 
participation of Roma families in the educational system: Difficulties and successful 

https://doi.org/10.1080/00131911.2022.2121265
https://doi.org/10.1080/00131911.2022.2121265
https://doi.org/10.1080/02667363.2016.1259996
https://www.journals.vu.lt/jaunuju-mokslininku-darbai/article/view/23674
https://doi.org/10.1080/00131911.2022.2121265
https://www.academia.edu/35990247/WHAT_DO_TEACHERS_THINK_ABOUT_SOCIAL_EXCLUSION_OF_THEIR_PUPILS
https://www.academia.edu/35990247/WHAT_DO_TEACHERS_THINK_ABOUT_SOCIAL_EXCLUSION_OF_THEIR_PUPILS
https://doi.org/10.18546/LRE.18.1.04
https://romuplatforma.lt/media/attachments/2025/05/23/savivaldos-ir-romu-bendradarbiavimo-galimybiu-studija-2016.pdf
https://romuplatforma.lt/media/attachments/2025/05/23/savivaldos-ir-romu-bendradarbiavimo-galimybiu-studija-2016.pdf
https://romuplatforma.lt/media/attachments/2025/05/23/savivaldos-ir-romu-bendradarbiavimo-galimybiu-studija-2016.pdf
https://tmde.lrv.lt/uploads/tmde/documents/files/Rom%C5%B3%20pad%C4%97tis%202020_TYRIMO%20ATASKAITA_galutin%C4%97%20(002).pdf
https://tmde.lrv.lt/uploads/tmde/documents/files/Rom%C5%B3%20pad%C4%97tis%202020_TYRIMO%20ATASKAITA_galutin%C4%97%20(002).pdf
https://tmde.lrv.lt/uploads/tmde/documents/files/Rom%C5%B3%20pad%C4%97tis%202020_TYRIMO%20ATASKAITA_galutin%C4%97%20(002).pdf
http://www.romuplatforma.lt/romai-lietuvoje/bendra-informacija/
http://www.romuplatforma.lt/romai-lietuvoje/bendra-informacija/
https://lygybe.lt/naujienos/naujausi-duomenys-apie-diskriminacija-lietuvoje-blogiausios-nuostatos-lgbti-asmenu-ir-romu-atzvilgiu/
https://lygybe.lt/naujienos/naujausi-duomenys-apie-diskriminacija-lietuvoje-blogiausios-nuostatos-lgbti-asmenu-ir-romu-atzvilgiu/
https://lygybe.lt/naujienos/naujausi-duomenys-apie-diskriminacija-lietuvoje-blogiausios-nuostatos-lgbti-asmenu-ir-romu-atzvilgiu/
https://www.sodobna-pedagogika.net/en/articles/02-2016_cross-cultural-field-experience-as-a-pre-service-teacher-preparation-strategy-for-teaching-roma-pupils-in-serbia/
https://www.sodobna-pedagogika.net/en/articles/02-2016_cross-cultural-field-experience-as-a-pre-service-teacher-preparation-strategy-for-teaching-roma-pupils-in-serbia/
https://www.sodobna-pedagogika.net/en/articles/02-2016_cross-cultural-field-experience-as-a-pre-service-teacher-preparation-strategy-for-teaching-roma-pupils-in-serbia/


196 Pedagogika / 2025, t. 158, Nr. 2

practices. Multidisciplinary Journal of Educational Research, 13(1), 64–90.  https://doi.
org/10.17583/remie.11616 

Myers, M., McGhee, D., & Bhopal, K. (2010). At the crossroads: Gypsy and Traveller parents’ 
perceptions of education, protection and social change. Race Ethnicity and Education, 13(4), 
533–548. https://doi.org/10.1080/13613324.2010.492138

Nacionalinė švietimo agentūra. (2022).   Įtraukties link. Ką turi žinoti mokykla?   https://
www.nsa.smm.lt/wp-content/uploads/2022/12/Itraukties-link.-Ka-turi-zinoti-mokykla.
Atmintine-mokykloms.pdf 

Nacionalinė švietimo agentūra. (2023). Romų vaikų ugdymo patirtis Lietuvos bendrojo ugdymo 
mokyklose. https://www.nsa.smm.lt/wp-content/uploads/2023/05/Romu-vaiku-ugdymo-
patirtis.pdf 

Peček, M., & Munda, M. (2015). Roma pupils’ attitudes towards education – a case 
study. Intercultural Education, 26(5), 425–443. https://doi.org/10.1080/14675986.2015.1091237 

Pescaru, C. M. (2018). School abandonment at the level of Roma populantion.  Revista 
Universitară de Sociologie, 14(2), 120–129. https://sociologiecraiova.ro/revista/wp-content/
uploads/2018/12/09.-CRISTINA-MARIA-PESCARU-SCHOOL-ABANDONMENT-AT-
THE-LEVEL-OF-ROMA-POPULANTION-PP.-120-129.pdf 

Pop, R. (2021). How does school absenteeism affect Roma children’s literacy skills?. European 
Proceedings of Educational Sciences, 709–717. https://www.europeanproceedings.com/
article/10.15405/epes.22032.70 

Petrušauskaitė, V. (2014). (Ne) lygios galimybės švietime: ankstyvo romų vaikų pasitraukimo 
iš ugdymo sistemos Vilniaus mieste analizė. Etniškumo studijos, 1, 7–163. 

Schmidt, A., Kramer, A. C., Brose, A., Schmiedek, F., & Neubauer, A. B. (2021). Distance 
learning, parent–child interactions, and affective well-being of parents and children during 
the COVID-19 pandemic: A daily diary study. Developmental Psychology, 57(10), 1719–1734. 
https://doi.org/10.1037/dev0001232

Supreme Council of the Republic of Lithuania – Reconstituted Seimas (1991). Law on Education. 
https://e-seimas.lrs.lt/portal/legalAct/lt/TAD/TAIS.1480/asr

Survutaitė, D. (2023). Romų mokinių ugdymo iššūkiai ir jų įveika: Lietuvos bendrojo 
ugdymo mokyklų pedagogų patirties analizė. Pedagogika, 151(3), 150–171. https://doi.
org/10.15823/p.2023.151.8

Štuopytė, E. (2008). Romų vaikų socializacijos ypatumai. Socialinis darbas, 7(3), 140–147. https://
cris.mruni.eu/server/api/core/bitstreams/23931335-5cb3-4a5d-8fb6-4be44e0f84e8/content

Švietimo mokslo ir sporto ministerija (2023). Romų vaikų ugdymas: situacija ir įveikos 
galimybės. Švietimo problemos analizė, 2(207), 1–13. https://www.nsa.smm.lt/wp-content/
uploads/2023/05/Romu-vaiku-ugdymas-viesinimui.pdf 

The Council of the European Union. (2021). Recommendations on equality, inclusion and 
participation of Roma. (2021/C 93/01). https://eur-lex.europa.eu/legal-content/LT/
TXT/?uri=CELEX:32021H0319(01) 

https://doi.org/10.17583/remie.11616
https://doi.org/10.17583/remie.11616
https://doi.org/10.1080/13613324.2010.492138
https://www.nsa.smm.lt/wp-content/uploads/2022/12/Itraukties-link.-Ka-turi-zinoti-mokykla.Atmintine-mokykloms.pdf
https://www.nsa.smm.lt/wp-content/uploads/2022/12/Itraukties-link.-Ka-turi-zinoti-mokykla.Atmintine-mokykloms.pdf
https://www.nsa.smm.lt/wp-content/uploads/2022/12/Itraukties-link.-Ka-turi-zinoti-mokykla.Atmintine-mokykloms.pdf
https://www.nsa.smm.lt/wp-content/uploads/2023/05/Romu-vaiku-ugdymo-patirtis.pdf
https://www.nsa.smm.lt/wp-content/uploads/2023/05/Romu-vaiku-ugdymo-patirtis.pdf
https://doi.org/10.1080/14675986.2015.1091237
https://sociologiecraiova.ro/revista/wp-content/uploads/2018/12/09.-CRISTINA-MARIA-PESCARU-SCHOOL-ABANDONMENT-AT-THE-LEVEL-OF-ROMA-POPULANTION-PP.-120-129.pdf
https://sociologiecraiova.ro/revista/wp-content/uploads/2018/12/09.-CRISTINA-MARIA-PESCARU-SCHOOL-ABANDONMENT-AT-THE-LEVEL-OF-ROMA-POPULANTION-PP.-120-129.pdf
https://sociologiecraiova.ro/revista/wp-content/uploads/2018/12/09.-CRISTINA-MARIA-PESCARU-SCHOOL-ABANDONMENT-AT-THE-LEVEL-OF-ROMA-POPULANTION-PP.-120-129.pdf
https://www.europeanproceedings.com/article/10.15405/epes.22032.70
https://www.europeanproceedings.com/article/10.15405/epes.22032.70
https://psycnet.apa.org/doi/10.1037/dev0001232
https://e-seimas.lrs.lt/portal/legalAct/lt/TAD/TAIS.1480/asr
https://doi.org/10.15823/p.2023.151.8
https://doi.org/10.15823/p.2023.151.8
https://cris.mruni.eu/server/api/core/bitstreams/23931335-5cb3-4a5d-8fb6-4be44e0f84e8/content
https://cris.mruni.eu/server/api/core/bitstreams/23931335-5cb3-4a5d-8fb6-4be44e0f84e8/content
https://www.nsa.smm.lt/wp-content/uploads/2023/05/Romu-vaiku-ugdymas-viesinimui.pdf
https://www.nsa.smm.lt/wp-content/uploads/2023/05/Romu-vaiku-ugdymas-viesinimui.pdf
https://eur-lex.europa.eu/legal-content/LT/TXT/?uri=CELEX:32021H0319(01)
https://eur-lex.europa.eu/legal-content/LT/TXT/?uri=CELEX:32021H0319(01)


197Pedagogika / 2025, t. 158, Nr. 2

 

Tonković, A., Pongračić, L., & Lončar, M. (2022). Factors for readiness of Roma children for 
the school. Journal for Pedagogical & Educational Matters / Školski Vjesnik, 71(2), 77–90. 
https://hrcak.srce.hr/file/416656 

Zachos, D. (2012). Institutional racism? Roma children, local community and school practices. 
Journal for Critical Education Policy Studies, 10(1), 54–66. http://www.jceps.com/wp-
content/uploads/PDFs/10-1-04.pdf

Zhang Y., and Wildemuth B. M. (2017). Qualitative Analysis of content” in applications of social 
research methods to questions in information and library science (2nd ed.) (B. Wildemuth, ed.) 
(pp. 318–329). Libraries Unlimited.

Žydžiūnaitė, V., & Sabaliauskas, S. (2017). Kokybiniai tyrimai, principai ir metodai. Vaga.
Vilniaus miesto savivaldybės taryba (2020). Vilniaus romų integracijos į visuomenę 2020–2023 

metų programa. Nr. 1-609. https://aktai.vilnius.lt/document/30344382
Wiles, R. (2013). What are qualitative research ethics? Bloomsbury Academic.

Suinteresuotų šalių bendradarbiavimas užtikrinant romų 
vaiko teisę į mokymąsi: mokytojų patirčių analizė
Vida Gudžinskienė1, Brigita Kairienė2, Rita Raudeliūnaitė3, Alina Petrauskienė4, Justinas Sadauskas5, 
Gintautė Žibėnienė6 

1 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, vida.gudzinskiene@mruni.eu

2 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, b.kairiene@mruni.eu

3 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, ritara@mruni.eu

4 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, Lithuania, alina@mruni.eu

5 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, justas_sad@mruni.eu

6 	 Mykolo Romerio universitetas, Edukologijos ir socialinio darbo institutas, Ateities g. 20, LT-08303 Vilnius, 
Lietuva, zibeniene@mruni.eu

Santrauka

Straipsnio tikslas – remiantis mokytojų, dirbančių su romų vaikais, patirtimis, atskleisti 
bendradarbiavimo raišką užtikrinant romų vaikų teisę į ugdymą. Tyrimui pasirinktas 
kokybinio tyrimo tipas, duomenys buvo renkami pusiau struktūrizuoto interviu metodu, 
analizuoti turinio analizės metodu. Tyrime dalyvavo 21 mokytojas, turintis romų vaikų 
mokymo patirties. Tyrimas parodė, kad, užtikrinant romų vaikų teisę į ugdymą, išryškėjo tėvų 
bendradarbiavimo su mokykla pozityvūs ir negatyvūs aspektai. Palankiai bendradarbiaudami 
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su mokykla romų tėvai sutaria su mokykla dėl reikalavimų, keliamų vaikui, ir jų laikosi, domisi 
vaiko mokymusi, rodo iniciatyvą bendradarbiauti ir tai sudaro prielaidas užtikrinti vaiko 
teisę mokytis. Vis dėlto išryškėjo ir tėvų vengimas bendradarbiauti – tėvai nesidomi vaiko 
mokymusi, nesilanko tėvų susirinkimuose, iškilus mokymosi problemoms, nekomunikuoja 
su mokytojais ar net ignoruoja jų telefonų skambučius, neateina į sutartą pokalbį aptarti vaiko 
problemų, nebendradarbiauja pasitelkdami šiuolaikines komunikacines elektronines priemones 
dėl neraštingumo. Mokykla tik savo ištekliais ir pastangomis negali visapusiškai užtikrinti 
vaiko teisės į mokymąsi. Romų vaikų mokymasis mokyklai kelia daug iššūkių. Siekdami romų 
įtraukties, mokytojai bendradarbiauja tarpusavyje, su klasės vadovais ir švietimo pagalbos 
specialistais. Kai mokykloms vidinių išteklių nepakanka kylančioms problemoms išspręsti, 
jos bendradarbiauja su VTA sistemos dalyviais ir vaikų dienos centrais.

Esminiai žodžiai: bendradarbiavimas, mokykla, mokytojai, tėvai, romų vaikai, vaiko teisė 
į mokymąsi.
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