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Annotation. This study aimed to explore Lithuanian students’ approaches towards the factors 
related to self-directed learning readiness. Fourteen adult respondents participated in structured 
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Readiness Scale (Fisher et al., 2001). The conducted study revealed the students’ approaches that 
can positively contribute to the enhancement of learners’ self-directedness.  
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Introduction

Recently, there have been many implemented changes in education due to the negative 
effects of the COVID-19 pandemic. Since all the educational institutions were physically 
closed, all the teaching and learning activities were forced to be conducted virtually. 
Such a rapid change and transition to online learning have led to an even higher need 
to enhance learners’ abilities to be independent, autonomous, and take control of their 
learning processes, which refer to self-directedness (Sumuer, 2018). Also, as Mahlaba 
(2020) states, the COVID-19 pandemic has proven that Knowles’ (1975) considerations 
towards self-directed learning and its significance were “pointed to a future in which most 
of us are now living” (p. 123).  Moreover, a great number of globally conducted studies 
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has shown that online learning is the most effective way for dealing with the challenges 
that the COVID-19 pandemic has caused during academic years (Chick et al., 2020, as 
cited in Mahlaba, 2020). In this context, educators make attempts to enhance learners’ 
self-directed learning by assigning certain activities in online learning. However, it 
has been found that there might be a wrong teachers’ misconception about learners’  
self-directedness (Wahyudi et al., 2021). According to Wahyudi (2021), even though 
teachers perceive themselves to be aware of self-directed learning, the conducted study 
showed that they were not able to apply this knowledge in the development of learners’ 
self-directedness in online learning. Therefore, to enhance learners’ independence, au-
tonomy, and abilities to take control of their own learning as well as promote the qua-
lity of online learning and choose the right activities, it is essential to analyse learners’ 
approaches towards self-directed learning, which would help to understand not only 
how competent they are in terms of self-directed learning readiness, but also what kind 
of attitudes and personal characteristics they possess. According to Demir et al. (2014), 
analyzing learners’ perspectives about their learning is valuable as awareness of their 
approaches can help perceive their certain achievements or determine the way teaching 
and learning programmes are designed. However, studies on analysing ESP learners’ 
approaches towards self-directed learning in non-formal online courses are limited in 
Lithuania. Thus, the current study aims to focus on this field and explore adult learners’ 
approaches towards self-directed learning readiness, including desire for learning, abi-
lities to manage and control own learning processes, in non-formal ESP online courses, 
which, as a result, could contribute to the enhancement of learners’ self-directed skills 
as well as the quality of ESP online courses. 

Theoretical Background

Self-Directedness and Students’ Approaches to Learning

Understanding students’ approaches to learning is essential in order not only to de-
termine why some students are successful and others fail but also to perceive why some 
of them are more self-directed than others. The relevant literature illustrates that deep 
and surface approaches are the most common ones that learners possess (Richardson, 
2005; Heikkila & Lonka, 2006; Parpala et al., 2010; Trigwell et al., 2012; Burkšaitienė & 
Šliogerienė, 2021). A deep approach is when learners are curious and attentive to the ma-
terials that are going to be learnt, and those students who apply a surface approach tend 
to memorize information too precisely, which is considered to be superficial (Heikkila & 
Lonka, 2006). In the establishment of Lithuanian undergraduate learners’ perspectives 
towards learning ESP, Burkšaitienė and Šliogerienė (2021) draw the main conclusion of 
their conducted study that points out that students’ approaches appeared to be surface and 
deep. For instance, some students learnt only the information that was required to receive 
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a proper grade, and it shows that they applied a surface approach to learning ESP. Also, a 
systematic and organized learning process seemed to be more practised by the students 
with a deep approach. Thus, learners’ self-directedness can be more easily enhanced if 
teachers and educators are aware of their students’ approaches to learning, which “plays 
a pivotal role at all levels of education” (Burkšaitienė & Šliogerienė, 2021, p. 469). 

Another reason why it is significant to be aware of students’ perception towards on-
line learning is their academic achievement and abilities to self-regulate their learning 
processes. Ellis and Bliuc (2019) found that the quality of results is directly linked with 
how learners assess their online learning. The authors’ conducted study showed that “it 
was the quality of student perceptions which had the strongest association with academic 
achievement” (Ellis & Bliuc, 2019, p. 22). Another research indicated that those students 
who used deep approach seemed to be able to self-regulate their learning process as well 
as to participate actively while learning ESP (Burkšaitienė & Šliogerienė, 2021). According 
to Hasnor et al. (2013), to encourage students to be more successful in their learning, 
educators should encourage their learners to avoid using surface approach and enhance 
the application of deep approach, which proves to be meaningful, requires critical think-
ing and deep comprehension of the overall learning process. Teachers who are aware of 
learners’ approaches and suitable ways of how to foster self-directed learning succeed in 
developing learners’ autonomy (Lai et al., 2013). 

The Importance of Self-Directedness in Online Learning

Nowadays, the significance of online learning has become unquestionable. The use of 
information and communication technologies does not only expose students to a great 
amount of information, but also provides them with opportunities to seek the infor-
mation that meets their interests (Sumuer, 2018). Learning online has already become  
“a real alternative to augmenting the traditional classroom” (Milicevic et al., 2017, as cited 
in Lasfeto & Ulfa, 2020). Misra & Mazelfi (2021) explain that the COVID-19 pandemic 
has forced the majority of educational institutions to shift all the learning to online en-
vironments. As a result, students’ willingness to learn independently plays a key role in 
maintaining or increasing “satisfaction, confidence, and student learning performance” 
(Misra & Mazelfi, 2021, p. 232).

The relevant literature illustrates that learners must be highly self-directed while 
learning online. The reason lies in the fact that the time and space that are required 
for online learning are usually not limited (Lasfeto & Ulfa, 2020). The authors further 
explain that successful autonomous learning is determined by learners’ knowledge and 
perspective. When learning online, students should perform in a self-directed manner, 
which requires motivation, responsibility, and positive attitudes (Demir et al., 2014). 
Mahlaba (2020) states that students’ self-directedness in online learning is significant 
since teachers are not present during all the learning process and they are not able to 
constantly monitor their students. This proves that learners must be initiative and able to 
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self-direct their learning. On the other hand, a pilot study that was conducted by Chou 
(2012) showed that those students who managed to better self-direct their online learning 
achieved more successful learning outcomes. Lai and Gardner’s (2013) conducted study 
showed that such factors as active and autonomous learning as well as such abilities as 
being able to use the Internet and evaluate information had a positive impact on suc-
cessful and efficient online learning. The overview of the relevant literature shows that to 
enhance learners’ self-directedness in online environments, they must be provided with 
“freedom and choice; control; and interest and engagement” (Song & Bonk, 2016, p. 10). 

The above-mentioned reasons are centred on students’ approaches towards their 
learning processes. Based on these, the current study hopes to explore Lithuanian adult 
learners’ perspectives towards self-directed learning readiness in non-formal ESP online 
courses. 

Research Background

The Scale for Self-Directed Learning Readiness

According to Knowles (1975), self-directed learning involves adult learners’ abili-
ties to initiate their learning expectations, set targets for their learning process, 
determine appropriate learning resources, choose necessary strategies and assess 
learning results. Fisher et al. (2001) refers to self-directed learning as to a process 
where individuals present a certain amount of responsibility in their learning.  
Self-directedness can also be defined as “the degree the individual possesses the atti-
tudes, abilities and personality characteristics” (Wiley, 1983, as cited in Fisher & King, 
2010). To assess learners’ readiness, the Self-Directed Learning Readiness Scale (SDLRS), 
which was initially created by Guglielmino (1977), can be applied. However, due to the 
concerns regarding its validity, Fisher et al. (2001) later developed an alternative scale to  
measure learners’ level of responsibility they apply for their learning and their readiness 
for self-directed learning. The Self-Directed Learning Readiness Scale (SDLRS) created by 
Fisher et al. (2001), which includes three subscales: Self-Management, Desire for Learning,  
Self-Control, has proven to be a valid and reliable tool (Fisher et al., 2001; Sumuer, 2018; 
Torabi et al., 2013). Its validity and reliability were checked by conducting several studies 
which proved that readiness for self-directedness appeared to be “a significant predictor 
of the use of evidence-based practice” (Fisher et al., 2001, p. 45). Moreover, the validity 
of the SDLRS has been supported not only by conducting studies in medical fields, but 
also for measuring the level of self-directedness among teachers and students in different 
researches (Torabi et al., 2013; Sumuer, 2018). 

Each subscale of the SDLRS consists of the factors related to learners’ readiness for 
self-directedness. The subscales with their items are shown in Table 1. 
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Table 1
Subscales and Their Items of the SDLRS Developed by Fisher et al. (2001)

Self-management Desire for Learning Self-control

I am self-disciplined I want to learn new infor-
mation

I am responsible for my own 
decisions/ actions

I am disorganised I enjoy learning new infor-
mation

I am not in control of my life

I set strict time frames I have a need to learn I have high personal standards
I have good management skills I enjoy a challenge I prefer to set my own learning 

goals
I am methodical I do not enjoy studying I evaluate my own performance
I am systematic in my learning I critically evaluate my ideas I am responsible
I set specific times for my study I learn from my mistakes I am able to focus on a problem
I prioritise my work I need to know why I am aware of my own limita-

tions
I can be trusted to pursue my 
own learning

When presented with a 
problem I cannot resolve, I 
will ask for assistance

I can find out information for 
myself

I am confident in my ability to 
search out new information

I have high beliefs in my abilities

The SDLRS involves the subscales that consist of the characteristics that are directly 
linked with the degree of control and can measure learners’ readiness to participate in 
self-directed learning (Guglielmino, 1977; Fisher et al., 2001). Despite the fact that the 
SDLRS created by Fisher et al. (2001) was initially developed for measuring nursing stu-
dents’ preparedness for self-directed learning, the current qualitative study has employed 
the SDLRS to analyse students’ approaches regarding their readiness for self-directed 
learning by adapting it to the field of ESP and choosing only certain items from each 
subscale, which are presented in Table 2. In light of this framework, the current qualitative 
study suggests that learners who have a strong desire to learn and are able to manage 
and control their own learning are more likely to gain more benefits while studying in 
ESP online courses.

Materials and Methods

The qualitative research analysed adult learners’ perspectives towards self-directed learn-
ing in non-formal ESP online courses. It focused on the SDLRS (Fisher et al., 2001) with 
the three subscales and their items. The authors’ consent for the usage of the SDLRSNE 
had been received before conducting the survey. 
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The study was conducted in the English language through a video communication 
platform Zoom in October and November, 2021. Structured in-depth interviews were 
used as the data collection method for 14 adult learners. For this study, the interview 
questions were composed using the selected items from the SDLRS (Fisher et al., 2001). 
The chosen items may be observed in Table 2. 

Table 2 
SDLRS Items Chosen for the Interview

Self-Management Desire for Learning Self-Control

I am self-disciplined I enjoy learning new information I prefer to set my own learning goals 

I am disorganised I learn from my mistakes I evaluate my own performance

I set strict time frames I am responsible

I am able to find out information 
for myself

Sample

A Lithuanian language school was selected as the research setting for this study. 
14 adult learners studying ESP in online courses participated in structured in-depth 
interviews. Table 3 presents interviewees’ demographic information.

Table 3
Interviewees’ Demographic Information

Interviewee       Gender Age    Qualification

Interviewee1 Female 20–25 Undergraduate
Interviewee2 Male 25–30 Postgraduate
Interviewee3 Female 25–30 Postgraduate
Interviewee4 Male 25–30 Postgraduate
Interviewee5 Female 30–35 Postgraduate
Interviewee6 Female 30–35 Postgraduate
Interviewee7 Female 30–35 Postgraduate
Interviewee8 Female 30–35 Postgraduate
Interviewee9 Female 30–35 Postgraduate
Interviewee10 Female 30–35 Postgraduate
Interviewee11 Female 35–40 Postgraduate
Interviewee12 Female 40–45 Postgraduate
Interviewee13 Female 40–45 Postgraduate
Interviewee14 Male 45–50 Postgraduate
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Data collection

Structured in-depth interviews were used as the data collection method for the 14 adult 
learners. According to Horton et al. (2004), the advantage of choosing to conduct inter-
views lies in the fact that interviewees can feel more freedom to express their feelings and 
considerations. Structured interviews are usually performed with the goal of providing 
interviewees with identical questions so that their answers could be aggregated (Koskei 
& Simiyu, 2015). The aim of the research as well as the confidentiality had been explained 
to all 14 participants before they were interviewed. Once all the attendees’ consents were 
received, interviews were conducted individually through a video communication plat-
form Zoom. All the interviews were recorded with the usage of a tape-recorder and later 
transcribed without including participants’ names and another confidential information. 

Data analysis

The data were analysed according to qualitative analysis procedures by applying 
the inductive content analysis method. The inductive approach is used when there is 
not enough previous knowledge about a particular phenomenon (Elo & Kyngas, 2008).  
According to Graneheim et al. (2017), the inductive content analysis is performed 
by looking for similarities and differences which are later described in the forms of  
“abstraction and interpretation” (p.30). 

Results

Self-Management

Adult learners were asked four questions related to their self-management abilities, 
which involved being self-disciplined, disorganised, and having an ability to set strict 
time frames while studying ESP in non-formal online courses. The selected items with 
interviewees’ responses are shown in Table 4. 

Table 4
The Items of the Subscale “Self-Management”

Self-Management Respondents
Positive answers 

(‘Yes, I do’;  
‘Yes, of course’)

Partially positive 
answers (‘I do, 
but…’; ‘I try’; 

‘I think so’)

Negative  
answers (‘No’)

I am self-disciplined 14 9 respondents 4 respondents 1 respondent

Self-Management Respondents Agreed Partially agreed Disagreed

I am disorganised 14 1 respondent 2 respondents 11 respondents
I set strict time frames 14 3 respondents 2 respondents 9 respondents
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9 out of 14 respondents consider themselves as self-disciplined. This can be seen by 
some interviewees’ answers: ‘Yes. I am self-disciplined in all the things I do all the time, 
and one thing in all my routine is this course, so I think I act as self-disciplined.’ Similar-
ly, another interviewee answered positively when asked if he considered himself to be 
self-disciplined: ‘Yes, I feel very good learning English remotely because I receive a lot of 
information and no one distracts me’. The respondent added the importance of learning 
remotely, which contributes to his positive perspective towards self-discipline. 4 inter-
viewees expressed partially positive answers towards being self-discipline due to their 
everyday commitments: ‘I think yes, but there are a lot of duties in my life. However, I 
try to be disciplined while learning. For example, I know that every Wednesday I have to 
make my homework before classes.’ Moreover, teachers’ role was emphasized as a key 
point in maintaining self-disciplined. This could be seen from Interviewee7’s response: 
‘Actually, not really, it depends on the task, and if it’s really hard for me, I am tempted to 
procrastinate. My teacher encourages me to be self-disciplined.’ 

Another item from the subscale ‘Self-Management’ was related to disorganisation. 
Almost all the respondents denied being disorganised while learning ESP online. One of 
them commented: ‘No, everything is great, this type of learning is good because I graduated 
from my university remotely, and I am ready for remote learning.’ However, some respondents 
found it challenging to consistently remain organised due to their everyday duties: ‘I would 
call myself an organized person, but sometimes in life there are many things to do and you put 
priorities and sometimes English is in another priority.’ Hence, practising self-directedness 
is crucial to adult learners as it can have a positive impact on their learning results while 
trying to balance between their everyday responsibilities (Khiat, 2017). 

It was found that the majority of respondents does not set strict time frames while 
studying ESP online. The respondents indicated that it is impossible to set strict time 
frames due to their work and other life commitments. This could be seen from some of 
the interviewees’ responses: ‘It is difficult for me because my work is very unpredictable 
sometimes and it is very difficult to put everything in place’ (Interviewee1). Similarly, In-
terviewee3 reported that she does not set strict time frames as it might be too stressful 
for her: ‘No, I always ask myself which tasks I want to do. Without stress and it depends on 
my emotions.’ Another part of interviewees reported that having an ESP course at certain 
hours is the only thing that makes them set strict time frames: ‘I don’t have strict time 
frames, and I only know that I must do my homework before my courses.’ Other respondents 
indicated that they always set strict time frames. This could be seen from Interviewee5’s 
and Interviewee9’s responses: ‘Yes, as I said, if I want to follow all the tasks, I have to put 
everything in some kind of schedule because sometimes there is no motivation, but there 
is discipline and you must do what you have to do.’ Similarly, Interviewee9 reported that 
‘Yes, I have working hours and after them I have English. During my work day I receive a 
lot of calls. I prefer to learn after work because then I am able to concentrate on English 
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courses.’ Such respondents’ revealed qualities as willingness not to experience any stress 
and to follow discipline prove their deep approaches towards learning. 

Desire for Learning

Adult learners were asked two questions related to their desire for learning. The first 
question was ‘Do you enjoy learning new information?’. All the 14 respondents reported 
that they enjoyed learning new information, which confirms their positive attitudes 
towards learning new information. The selected items from the subscale ‘Desire for 
Learning’ as well as respondents’ answers are presented in Table 5. 

Table 5
The Items of the Subscale “Desire for Learning”

Desire for Learning Respondents
Positive answers 

(‘Yes, I do’; ‘ 
Yes, of course’)

Partially positive answers  
(‘I do, but…’; ‘I try’;  

‘I think so’)

I enjoy learning new  
information

14 14 positive answers -

I learn from my mistakes 14 5 positive answers 9 partially positive answers

Another question from the subscale “Desire for Learning” was ‘Do you learn from your 
mistakes?’ It was found that 5 out of 14 respondents certainly learn from their mistakes. 
They expressed absolutely positive attitudes towards their abilities to learn from their 
mistakes. However, 9 interviewees indicated partially positive answers. This could be 
seen from some of the interviewees’ responses: ‘I try. I try to review the tasks and what 
kind of mistakes I have done, it’s like self-analysis and self-control.” Similarly, another 
interviewee reported some difficulties to learn from her mistakes: ‘I hope so. I know it’s 
really hard to re-learn everything because it’s like a habit. When I speak, I don’t listen to 
myself.’ Both interviewees stressed that it is not easy to learn from mistakes while stud-
ying ESP, but expressed their optimistic approaches by making attempts to revise and 
be aware of the fact that it is not easy to change habits. In addition, teacher’s role in the 
process of learning from mistakes was emphasized by one interviewee who stated that 
‘I can correct mistakes when I know how to correct them. If I don’t know how to do that, 
my teacher corrects me and it helps me to learn English.’

Self-Control

Four items from the subscale ‘Self-Control’ were chosen in order to assess adult learn-
ers’ approaches towards setting their own learning goals by themselves, evaluating their 
own performance, being responsible, and being able to find out necessary information 
for themselves. The chosen items and interviewees’ responses may be observed in Table 6. 
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Table 6
The Items of the Subscale “Self-Control

Self-Control Respondents Agreed Partially agreed Disagreed

I prefer to set my own 
learning goals 14 - 2 respondents 12 respondents

I evaluate my own  
performance 14 10 respondents 4 respondents -

I am responsible 14 14 respondents - -

I am able to find out 
information for myself 14 14 respondents - -

It was found that the majority of respondents do not prefer to set their own learning 
goals, and the teacher’s role was highlighted: ‘No, I prefer my teacher to set all the goals for 
me’, Interviewee7 strongly remarked. Some adult learners observed that their teacher’s 
role is important, but it is a mutual process as well. Interviewee6 explained: ‘My teacher 
helps me, and I think it’s both ways, as a learner I know my drawbacks but it is hard to 
see myself from aside.’ Similarly, Interviewee11 emphasized that setting goals is a mutual 
process that involves both a teacher and a learner: ‘My teacher helps me and I follow her 
methods, but I love to share my own findings with my teacher, and in this way, she can see 
more and suggest new learning goals for me.’ 

When asked if they evaluated their performance while learning ESP in online courses, 
most respondents responded positively: ‘Yes, I think I can speak English better compared 
to the first time of this course and now I am speaking and it is satisfying. I evaluate my 
performance in this way’ (Interviewee10). Similarly, another interviewee highlighted the 
fact that it is a long-lasting process: ‘And yes, and no. After a certain time you can feel your 
progress, and this is how you can feel evaluation and effectiveness of your work.’ Another 
part of the respondents emphasized the importance of teachers in the process of evaluating 
performance. For instance, Interviewee4 responded that ‘my teacher evaluates my level 
and tells about my improvement, and also I see this evaluation in some kind of everyday 
life when I feel more comfortable to talk, write and read.’

All the adult learners expressed positive attitudes towards their responsibility while 
learning ESP online. Respondents stressed that they felt guilty if they did not accomplish 
some of the assigned tasks: ‘If I don’t do my assignments, I feel really guilt, and next time 
I push myself to do more.’ Similarly, another interviewee related responsibility with mo-
tivation and self-discipline: ‘I try to do all the tasks because it includes my self-motivation 
and self-discipline.’ 

Such learners’ responses align with their deep approaches towards a learning process, 
and this is in line with the results of Burkšaitienė & Šliogerienė (2021) who found that 
learners’ deep approaches had a positive impact on their learning quality, which involved 
students’ abilities to self-regulate their learning more efficiently.   
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The last item from the subscale ‘Self-Control’ was related with learners’ ability to 
find out information for themselves. All the respondents highlighted that search engines 
play a crucial role in finding necessary information: ‘I google things. If I read an article or 
watch a video and do not know certain words, I try to google them.’ Another interviewee 
responded that he uses a dictionary when needed: ‘When I write an e-mail to my client, I 
always check what I have written, and I usually use a dictionary for it.’ It was found that 
teacher’s role is significant in this process as well: ‘Yes, I can find out information on the 
Internet, in the dictionary, but our teacher gives a lot of information for us.’ Similarly, 
another interviewee emphasized the importance of a teacher in a learning process: ‘Yes, 
I am able, by using search engines, but my teacher helps me if I need some kind of specific 
information and about specific themes.’ As previously discussed in the literature review, 
when learning online, learners should be self-directed, which requires motivation, re-
sponsibility, and positive perspectives (Demir et al., 2014).

Discussion and Conclusions
This study aimed at exploring Lithuanian students’ approaches towards the factors 

related to self-directed learning readiness based on the framework developed by Fisher 
et al. (2001) that includes the subscales of self-management, self-control, desire for learning. 
As previously discussed in the literature review, understanding learner’s approaches can 
contribute to a more successful process while enhancing their readiness for self-directed 
learning. It was found that adult learners had mainly posi tive attitudes in terms of self-directed 
learning, which indicates their readiness for self-directedness. Most respondents seemed 
to have good self-management abilities, including self-discipline and organisation. Some 
of them appeared to face difficulties in maintaining self-discipline and being organised 
due to their work and everyday life commitments. Also, the majority of interviewees 
stated they did not set any strict time frames apart from their English course. Song and 
Bonk (2016) reported that freedom is one of the prerequisites that encourages learners’ 
self-directedness in online learning. The results in the current paper also suggest that 
teachers must take adult learners’ willingness not to be restricted into consideration and 
arrange teaching and learning goals accordingly. 

It can also be concluded that, on the one hand, all the fourteen adult learners partic-
ipating in non-formal online ESP courses enjoyed the process of learning new informa-
tion. On the other hand, the findings show that some learners encountered difficulties to 
learn from their mistakes, and the importance of a teacher’s role here was emphasized. 
This result is compatible with Sumuer’s (2018) conducted research that emphasized 
the importance of assistance for college students while developing their abilities for  
self-directed learning. Therefore, these findings call for action. Teachers should dedicate 
more efforts to supporting those students who lack such autonomous abilities as learning 
from their mistakes. 

The results of the current research showed interviewees’ positive approaches 
towards self-control, including responsibility and abilities to find information for 
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themselves. Such respondents’ revealed qualities as guilt when they do not com-
plete a certain assignment proves their deep approach towards their learning pro-
cess, which also allows for self-directedness. This result is compatible with the study 
conducted by Burkšaitienė and Šliogerienė (2021) who found that a systematic and 
organized learning process seemed to be more practised by the students with a deep 
approach. 

The findings show that the research participants were ready for self-directed 
learning in terms of their abilities to find out information for themselves, where the 
usage of the Internet was emphasized. This result is consistent with the findings of 
Khiat (2017): students’ highly perceived competence in using technological tools 
while learning online positively impacted their levels of self-directedness. The find-
ings of the current study suggest that creating such learning and teaching goals and 
including the usage of technological tools for finding necessary information can 
contribute to higher levels of learners’ self-directedness. Furthermore, the results of 
the current study are compatible with the findings of Sumuer (2018) that suggest to 
design “technology-enhanced learning environments” in order to develop students’ 
readiness for self-directedness (Sumuer, 2018, p. 39). 

However, the alarming finding of this study is connected with students’ abilities to 
set their own learning goals and evaluate information by themselves. The majority of 
the interviewees expressed fewer positive attitudes towards the latter abilities. This 
finding is in line with the conclusion of Lasfeto and Ulfa (2020) that highlighted 
the significance of social interaction in online learning. Thus, it should be borne in 
mind that despite the fact self-directedness includes high levels of autonomy and 
independence, teachers’ role and co-operation are essential in a learning process, 
especially when it takes place online. 

The study proves that diagnosing learners’ approaches towards their readiness for 
self-directed learning, including desire for learning, abilities to manage and control own 
learning processes, is essential for implementing adequate teaching strategies, which, as 
a result, could not only facilitate the choice of learning resources, increase the course 
quality, but also enhance students’ readiness for self-directedness.
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Kokybinis suaugusiųjų savivados pasirengimo tyrimas 
neformaliose profesinės anglų kalbos nuotolinėse studijose: 
lietuvių studentų perspektyva
Laura Kildė

Vilniaus universitetas, Verslo mokykla, Saulėtekio al. 22, 10225 Vilnius, laurakilde@hotmail.com

Santrauka

Šiuo tyrimu buvo siekiama ištirti Lietuvos studentų požiūrį į veiksnius, susijusius su 
savivada pagrįstu mokymusi. Šiame straipsnyje pateikiami suaugusiųjų savivados pasirengimo 
neformaliose profesinės anglų kalbos nuotolinėse studijose kokybinio tyrimo rezultatai. 
Tyrimas vykdytas pandemijos (2021 m. spalio, lapkričio mėn.) laikotarpiu, tuomet profesinės 
anglų kalbos mokymai vis dar buvo organizuojami nuotoliniu būdu, o tai reikalauja tam tikrų 
įgūdžių, įskaitant besimokančiųjų atsakomybę, autonomiją, – visa tai edukologijos moksle yra 
siejami su savivados sąvoka. Šiuo kokybiniu tyrimu buvo siekiama ištirti Lietuvos suaugusių 
studentų požiūrį į veiksnius, susijusius su pasirengimu savivada pagrįstam mokymuisi. Tyrimo 
rezultatai atskleidė, kad dauguma suaugusių besimokančiųjų turėjo daugiausia teigiamą požiūrį 
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į tokius aspektus kaip savikontrolė bei noras mokytis. Vis dėlto, nors apklausos dalyviai laikė 
save disciplinuotais, organizuotais, atsakingais, norinčiais gauti naujos informacijos, gebančiais 
rasti reikiamą informaciją, dauguma jų akcentavo mokytojo vaidmens svarbą, padedant 
nustatyti mokymo(-si) tikslus bei įvertinti progresą mokymo(-si) procese. Tyrimas atskleidė tam 
tikrą suaugusių besimokančiųjų perspektyvą, kuri gali padėti mokytojams sudaryti tinkamas 
mokymo(-si) strategijas savivadai ugdyti. 

Esminiai žodžiai: savivada pagrįsto mokymo(si) pasirengimas, savivada, suaugusiųjų švieti-
mas, nuotolinis mokymas(is), profesinė anglų kalba.
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