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Annotation. This paper examines the relationship between students’ perception of school
as a caring community and their motivation in the academic domain. Data were collected using
a questionnaire among 434 students of upper primary school grades from Croatia. The results of
the research indicate that students who perceive school as a caring community more positively
are more autonomously motivated to perform school obligations.
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Introduction

Children and young people spend a significant part of their lives in school, and its
social function, which takes place through interpersonal relationships among students,
teachers, parents, and other key stakeholders in the educational process, becomes more
evident. The classroom is not only an academic context, but also includes humanistic
values related to learning about life (Yunusa et al., 2011). By staying in the classroom
and school, students learn to live together, while adults, especially teachers, set an
example and unquestionably can contribute to the development of the students’ sense
of community. According to Sheers (2010), a sense of school community can be defined
as a sense of school belonging, commitment, and participation. Sense of school com-
munity exists if students feel recognized, appreciated, and accepted by their teachers
and other students (Schaps et al., 1997). According to Lickona and Davidson (2003),
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indicators of the school as a caring community are a sense of belonging and friendship
among students (i.e. interpersonal relationships and mutual acceptance), mutual respect
between students, students’ positive relationships with teachers, other school members
and school equipment, acceptance of rules and participation (i.e. student experience of
shaping the environment), the experience of care and support among and by school staft
and parents in the school.

According to Cinkir et al. (2016), in schools characterized by a developed sense of
community, students treat each other with respect, they are caring and sharing. Also,
grade repetitions and dropout rates in such schools are lower. Studies have confirmed
the positive pedagogical implications of students’ sense of community. Schools whose
students have a strong sense of community have been found to have a lower incidence of
problematic behaviour and violence, while on the other hand, students also achieve better
academic success (Schaps, 2003; Sheers, 2010; Solomon et al., 2000; Tichnor-Wagner &
Allen, 2016). On the other hand, lack of sense of school belonging may have negative
implications on student’s life satisfaction, interest in the learning activity, and self-aware-
ness (Dukynaité & Dudaité, 2017). Expressing care and respect in the mutual relations
of teachers and other significant adults in school and their relationship towards students
undoubtedly reflects on the quality of interpersonal relations between students, students’
relations towards teachers and other school staff, as other related factors such as students’
motivation to perform academic obligations.

According to Deci and Ryan (2000), individuals may differ by type of motivation, i.e.
by reasons why they behave in a certain way. Transferred to an academic environment
such as school, students may differ by reasons why they perform their school tasks.
According to self-determination theory, individuals who are externally motivated to learn
certain content or perform certain activities may perceive them as controlling or, on the
other hand, may have a sense of choice in decision-making, i.e. a sense of autonomy. In
the above theory, the emphasis is placed on the degree of self-determination or autonomy
of individual’s actions. Four types of extrinsic motivation can be distinguished: external,
introjected (adopted), identified, and integrated regulation of motivation. They are located
on a self-determination continuum between amotivation (lack of intention or action)
and intrinsic motivation. External and adopted regulation represent controlled forms
of motivation where individuals have an external sense of control. External regulation
represents the least self-determined type of extrinsic motivation. Externally motivated
individuals perceive their own behaviour as externally controlled and therefore direct it to
meet externally set requirements in order to be rewarded or avoid a sanction (e.g. students
performing a school assignment in order to be rewarded). Introjected or adopted regula-
tion is a relatively controlled form of extrinsically regulated motivation. The behaviour
of individuals motivated in such way is directed towards maintaining self-esteem and a
sense of self-worth, that is, towards avoiding feelings of shame or anxiety (e.g. student
performing school assignment because he would feel ashamed if he received a poor
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grade). Identified regulation represents more autonomous type of extrinsic motivation.
These are individuals who consider externally set behaviours and opinions important but
do not necessarily accept them as their own. Integrated regulation represents the most
autonomous type of extrinsic motivation. Individuals motivated in such way consider
externally set behaviours or opinions important for the achievement of personal goals
and accept them as their own. According to Deci and Ryan (2001, as cited in Sviben,
2006), the self-determination continuum is not developmental in nature, but individuals,
depending on their previous experiences and situational factors, can adopt an externally
set rule at any of these levels. Research has also shown that integrated regulation is rarely
present in the schoolchildren population and intrinsic motivation is preferably included
in research as children fulfil school assignments because they show interest in perform-
ing them and because of inner satisfaction (Ryan et al., 2000, as cited in Sviben, 2006).

Self-determination theory is important in the educational process, especially where
students do not find learning tasks interesting or where they do not represent a source of
enjoyment. According to Deci and Ryan (2002, as cited in Koh & Frick, 2010), controlling
actions that can undermine an individual’s autonomy include: competition, punishment
or threat, extrinsic rewards, high-stakes testing, and imposed goals. According to Deci
and Ryan (1985, as cited in Yunusa et al., 2011), students who experience positive, sensitive,
and responsive interaction with teachers report on greater teacher support and motivation
in the academic domain. The affective dimension of the interpersonal teacher-student
relationships positively affects student academic motivation (Federici & Skaalvik, 2013).
Accordingly, research conducted in the Dutch context has shown that positive interper-
sonal relationships between teachers and pupils possitively affect pupils’ intrinsic moti-
vation (Opdenakker et al., 2012). The importance of involved and supportive teachers for
student’s motivation within academic context is recognised within self-determination
theory (Maulana et al.,, 2013a; Maulana et al., 2013b; Stroet et al., 2013). Accordingly,
research has found a positive relationship between student autonomous motivation and
teacher relatedness, autonomy and competence support (Maulana et al., 2016). When it
comes to academic motivation, peers also have important roles. Previous research has
indicated a link between social and emotional peer support and motivational outcomes
such as the pursuit of prosocial and academic goals, self-concept, and intrinsic value
(Felner et al., 1985; DuBois et al., 1992; Wentzel, 1994; Harter, 1996).

In that regard, it does matter how students perceive the behaviour of teachers, as well
as behaviour of other students in the classroom and school. According to Furrer and
Skinner (2003), a sense of belonging and connection plays a key role in the development
of children’s motivation and is also linked to an interest in school, sense of self-efficiency
and school engagement. Urdan and Schoenfelder (2006) assert an atmosphere of care as
motivation stimulating element, along with a balance between important and challeng-
ing activities, and the sense of ownership over learning. “Learning is socially situated”
(McCaslin & Good, 1996, 642) therefore school motivation can be understood if the

216 Pedagogika | 2021, t. 141, Nr. 1



social fabric is taken into account since it is woven into it (Weiner, 1990). In that regard,
academic motivation cannot be viewed solely as a matter of the individual mental state,
but rather within a complex network of social interpersonal relationships (Goodenow
& Grady, 1993). Goodenow (1992) points out that students are more receptive to the
school’s goals and invest more effort if they feel accepted and respected by its members.
On the other hand, students are more respectful and accepting of each other if they are
more engaged in learning and academic work. Academic motivation and interpersonal
relations are in a reciprocal relationship.

Although, the importance of interpersonal relationships in school not only for social
and emotional development of students, but also for their academic progress is recog-
nised, studies covering the link between caring relationships in school and academic
motivation of students are less apparent. This research starts from the findings of the
self-determination theory and places it in relation to the student perception of relations of
caring community in school - among students, teachers, teachers and students, students
and other school members, teachers and other school members.

The aim of this research is to examine the relationship between students’ perception
of school as a caring community and their academic motivation. The hypotheses were
formulated with respect to the investigated variables and their dimensions, i.e. sub-
dimensions: the occurrence of caring relationships in school: a) among and by students;
and b) among and by adults in school and academic motivation considered at the level
of: a) controlled and autonomous motivation; and b) at the level of their dimensions -
external and introjected motivation, on the one hand, and identified and intrinsic mo-
tivation on the other.

H1: It is assumed that there is no correlation between perception of care among and
by students and controlled motivation and its sub-dimensions — external regulation and
introjected regulation.

H2: Itis assumed that there is a positive correlation between perception of care among
and by students and autonomous motivation and its dimensions - identified regulation
and intrinsic motivation. Students who perceive more positively interpersonal rela-
tionships by and among students and by and among teachers, parents and other school
members show a higher degree of autonomous motivation by achieving higher results
on the intrinsic motivation scale than on the identified regulation scale.

H3: It is assumed that there is no correlation between perception of care among and
by adults in school and controlled motivation and its dimensions - external regulation
and introjected regulation.

H4: It is assumed that there is a positive correlation between perception of care among
and by adults in school and autonomous motivation and its dimensions - identified
regulation and intrinsic motivation. Students who perceive interpersonal relationships
more positively by and among students and by and among teachers, parents and other
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school members show a higher degree of autonomous motivation by achieving higher
results on the intrinsic motivation scale than on the identified regulation scale.

Method

Participants

The research included a total of 434 students of upper primary school grades in Zadar,
Rijeka, and Zagreb, Croatia. By gender structure, the research included 203 (47%) boys
and 230 (53%) girls. By age structure, the research covered approximately equal number
of students. More precisely, there were 100 (23%) students of fifth grades, 119 (27%) sixth
graders, 103 (24%) seventh grade students, and 112 (26%) eighth grade students.

Data Collection

The survey was conducted after the principals of the selected primary schools gave
their consent for its implementation. Participants were informed about the purpose, vol-
untary nature, anonymity, and other relevant aspects of the research. The questionnaire
was conducted in groups, at the end of regular classes.

Measures

Data were collected by a questionnaire consisting of several parts. In the introduction,
along with general information and instructions on filling in the questionnaire, data on
gender and current grade were collected. In order to examine the student perception of
school as a caring community, the School as a Caring Community Profile - II (SCCP-II)
created by Lickona and Davidson (2003) was used in the second part of the questionnaire.
The original version of the tool consists of 42 statements that can be divided into several
dimensions: students’ friendship and belonging, students’ appreciation, students’ envi-
ronment design, experience of support and care by and between parents, experience of
support and care by and between teachers and school staft. The statements that refer to
student assessments were selected and partially reformulated. These were 32 statements
used to assess student perception of the quality of caring interpersonal relationships at
school (e.g. Pupils can talk to teachers about their problems, Pupils help each other, Teach-
ers are trying hard to help those pupils who need additional help, Pupils cooperate well
with each other, Teachers and school staff respect each other, Pupils are trying to positively
influence the behaviour of other pupils). In answering the statements, students assessed
the occurrence of caring relationships among school members on a five-point Likert
scale. Based on the answers to the above statements, a factor analysis was performed
by which two factors with characteristic root greater than one were extracted. 23 state-
ments related to assessment of caring relationships among and by students form the first
factor and explain 29% of the variance. The second factor, consisting of 9 statements
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examining the quality of caring relationships among and by adults in school, explain 17%
of the variance. For the items of each of the two resulting factors, two separate reliability
analyses were performed. Cronbach alpha was 0.97 for the first factor, and 0.87 for the
second. Therefore it can be concluded that their reliability is satisfactory.

The Academic Self-Regulation Questionnaire (Ryan & Connell, 1989) was used to
examine students’ academic motivation, examining different types of motivation regu-
lation. It consists of 32 statements based on which the reasons why students fulfil their
school obligations. It consists of four scales that refer to different styles of motivation
regulation:

« external regulation (9 items, e.g. ...because I will get in trouble if I do not fulfil my

school obligations);

« introjected regulation (9 items, e.g. ...because I will be ashamed if I don’t fulfil my

school obligations);

o identified regulation (7 items, e.g. ...because it is important to me to fulfil my school

obligations);

o intrinsic motivation (7 items, e.g. ...because I love fulfilling my school obligations).

A translation of the tool used by Sviben (2006) in her research was used and rede-
signed to be adapted for primary school students. Students responded to the statements
by choosing one of the five answers choice expressed on the Likert scale, where 1 indicates
complete disagreement, and 5 complete agreement. These statements can be grouped into
four subscales, two for each type of motivation: controlled motivation scale, consisting
of external regulation subscale and introjected regulation subscale, and autonomous
motivation scale, consisting of identified regulation subscale and intrinsic motivation
subscale. Reliability analysis was performed for each of these subscales and the following
Cronbach alpha values were obtained: 0.84 for the external regulation, 0.85 for the intro-
jected regulation, 0.86 for the identified regulation, and 0.87 for the intrinsic motivation.
These values indicate that their reliability is satisfactory.

Data Analysis

The collected data were analysed using MS Excel and the STATISTICA package.
Descriptive and correlation analysis procedures were used. More precisely, the analysis
included frequencies, percentages, arithmetic means, standard deviations, Cronbach’s
alpha reliability coefficient, and Pearson’s correlation coefficient. First, a descriptive analy-
sis was conducted to investigate the share of respondents by gender and grade, followed by
an analysis of the average values and standard deviations at the level of individual scales
and associated subscales. The reliability of the scales used was examined by calculating
Cronbach’s alpha coefficients. Correlation analysis was used to examine the relationship
between autonomous and controlled forms of academic motivation and their subscales
and of assessment of school as a caring community, i.e. assessment of the quality of caring
relationships among and by students and among and by adults in a school.
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Results

Table 1 presents the results of descriptive statistics — the arithmetic mean and the
corresponding standard deviations with respect to the average results of the assessment
of school as a caring community and the degree of autonomy of academic motivation at
the level of scales and subscales of the measuring tools.

Table 1
Descriptive Statistics for All Examined Variables
Scales M SD
Caring-pupils 3.28 0.73
Caring-adults 3.94 0.80
Controlled motivation 3.68 0.77
External regulation 3.69 0.84
Introjected regulation 3.67 0.84
Autonomous motivation 3.49 0.90
Identified regulation 3.90 0.90
Intrinsic motivation 3.08 1.02

The results of students’ assessment of school as a caring community and their academic
motivation may indicate problem points, and thus areas where efforts need to be made
for improvement in practice. As seen in Table 1, students assess the caring relationship
among and by adults in school more positively compared to the assessment of caring
interpersonal relationships among and by students. When it comes to motivation in
the academic domain, students achieve slightly higher results on the scale of controlled
motivation and almost equal on the subscale of external and introjected regulation of
motivation. On the other hand, students differ significantly by the results achieved on the
subscales of autonomous motivation, in favour of the identified regulation. Based on the
results, educational efforts should be primarily focused on building and strengthening a
culture of community and care among students and encouraging autonomous regulation
of motivation with special emphasis on intrinsic motivation in the academic domain.

A correlation analysis was conducted between students’ academic motivation and
perception of the quality of caring interpersonal relationships in school on two levels. On
the one hand, the perception of care by and among students, and on the other hand, the
perception of care by and among adults in school. Academic motivation is considered at
the level of controlled and autonomous motivation, i.e. at the level of subscales for each
of these types of academic motivation - external and introjected motivation on the one
hand, and identified and intrinsic motivation on the other.

220 Pedagogika | 2021, t. 141, Nr. 1



As shown in Tables 2 and 3, a positive correlation between all examined variables was
found and the numerical value of the coefficients ranged from 0.23 to 0.56. Specifically,
the correlation coefficients between subscales related to perception of care by and among
students and self-assessment of academic motivation ranged between 0.23 and 0.56, and
those between perception of care among and by adults in school and academic motivation
ranged between 0.29 and 0.52.

Table 2
Correlation Between Academic Motivation and
Students’ Perception of Care Among and by Students

Variables Caring—students
External regulation 0.23%*
Introjected regulation 0.32**
Identified motivation 0.49%*
Intrinsic motivation 0.55**
Controled motivation 0.30%*
Autonomous motivation 0.56**

** Correlation is significant at the 0.01 level

As shown in Table 2, a positive, moderately strong statistically significant correlation
between the perception of care by and among students and autonomous motivation was
found (r = 0.56). In other words, the more students experience the relationship of care by
and among students, the higher the results on the scale of autonomous motivation. Also,
the values of the correlation coefficients at the level of the autonomous motivation sub-
scales were analysed. Regarding the identified motivation, a positive, moderately strong
correlation with the perception of care among and by students was found (r = 0.49). A
slightly higher correlation coeflicient between the perception of care by and among stu-
dents and intrinsic motivation was also found (r = 0.55). It is a medium-strong relationship.

On the other hand, when it comes to controlled motivation, a positive correlation
with the perception of caring relationships by and among students in the school was also
found (r = 0.30). However, this connection is weak. The analysis of the values of corre-
lation coeflicients at the level of subscales of controlled motivation revealed a positive
but almost insignificant relationship between external regulation of motivation and the
perception of care by and among students (r = 0.23). Also, the value of the correlation
coefficient between introjected regulation and care among and by students is slightly
higher and amounts 0.32. However, this is a weak connection.

The values of the correlation coeflicients of the variables included in this analysis show
these values are higher in more autonomous forms of student motivation, with a visible
increase in introjected motivation, and especially identified and intrinsic motivation.
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Similar results were observed when analysing the relationship between the perception
of care among and by adults and the motivation of students in the academic domain. As
seen in Table 3, a positive statistically significant correlation between the perception of
care by and among adults in school and autonomous motivation was found (r = 0.49).
The correlation coefficient in that relationship is somewhat lower compared to the cor-
relation coefficient obtained between the perception of care by and among students and
autonomous motivation. However, it is also a medium-strong correlation. In other words,
students who have experienced more care by and among adults in school achieve higher
results on the scale of autonomous motivation. The values of the correlation coeflicients
were also analysed at the level of the autonomous motivation subscales. Regarding the
identified motivation, a positive, moderately strong correlation with the perception of
care among and by adults was found (r = 0.52). On the other hand, there was a somewhat
lower correlation coeflicient between the perception of care by and among adults in the
school and intrinsic motivation (r = 0.41). It is also a medium-strong relationship.

Table 3
Correlation Between Academic Motivation and
Students’ Perception of Care Among and by Adults

Variables Caring—adults
External regulation 0.29**
Introjected regulation 0.37%*
Identified regulation 0.52%*
Intrinsic motivation 0.41**
Controlled motivation 0.35%*
Autonomous motivation 0.49**

** Correlation is significant at the 0.01 level

As for controlled motivation, a positive correlation with the perception of caring
relationships by and among adults in school was found (r = 0.35), which is somewhat
stronger than the connection with students’ assessment of care by and among students
in school. However, that connection is also weak. Analysis of the values of correlation
coefficients at the level of subscales of controlled motivation revealed a positive but al-
most insignificant relationship between external regulation of motivation and care by
and among adults in school (r = 0.29). On the other hand, the value of the correlation
coefficient between introjected regulation and assessment of care among and by adults
in school is slightly higher (r = 0.37). However, this is a weak connection.

Comparing the results of the first and second correlation analyses, similar trends
can be observed. Namely, considering the connection between students’ perception of
care between and by students and their academic motivation, an increase in the value
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of correlation coefficients can be observed in more autonomous forms of motivation
regulation. Specifically, the lowest correlation of the perception of care by and among
students was determined in relation to the results achieved by students on the controlled
motivation subscale, with a visible increase when it comes to introjected motivation,
and especially identified and intrinsic motivation. A similar trend can be observed by
considering the association between student perception of care between and by adults
in school and their academic motivation. The difference compared to the analysis of the
previous connection is in the strength of the connection between the perception of care
and autonomous motivation and intrinsic motivation which are somewhat lower.

Discussion

The research presented in this paper refers to the examination of the relationship
between the perception of school as a caring community and the academic motivation
of students in the upper grades of primary school, i.e. the reasons why students perform
their school tasks. The experience of school as a caring community was examined on
two levels: at the level of experiencing caring relationships by and among students, and
at the level of experiencing caring relationships between and by adults in the school. The
academic motivation of students has been examined on several levels. First, at the level of
two scales — the scale of autonomous motivation and the scale of controlled motivation.
Second, at the level of their sub-dimensions: on the subscales of external and introjected
regulation as well as identified regulation and intrinsic motivation. The results indicate
the existence of a positive correlation between all examined variables. However, they
differ significantly according to the strength of the relationship.

The assumption that there is no connection between controlled motivation in the
academic domain and the perception of care by and among students in school has been
rejected. The analysis confirmed the existence of a statistically significant correlation
between the perception of caring relationships between and by students and controlled
motivation, although only at the level of a statistical trend. A statistically significant positive
but by value of the correlation coefficient almost insignificant correlation was established
between the perception of care between and by students and the external regulation of
motivation. On the other hand, when it comes to a more autonomous form of controlled
motivation, i.e. introjected motivation, the correlation is somewhat higher, although it
is also a weak connection. Another hypothesis that assumes the existence of a positive
relationship between autonomous motivation and the perception of caring relationships
by and among students has been confirmed. In other words, it was found that for students
who assess the interpersonal relationships among and by students in school more posi-
tively as relationships of mutual care and support, motivation to perform school tasks is
more autonomously regulated. It is a medium-strong relationship. Regarding the subtypes
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of autonomous forms of motivation, a positive, statistically significant medium-strong
correlation between the perception of care by and among students and the identified reg-
ulation of motivation, on the one hand, and intrinsic motivation on the other was found.

The analysis confirmed the existence of a statistically significant, moderately strong
correlation between the perception of caring relationships between and by adults and
autonomous motivation. A statistically significant, moderately strong relationship
was established between the perception of care among and by adults in school and the
identified regulation. On the other hand, as for the most autonomous form of motiva-
tion, i.e. intrinsic motivation, the correlation is somewhat lower, although it is also a
medium-strong relationship. The analysis also confirmed the existence of a positive,
statistically significant correlation between the perception of caring relationships by and
among adults in school and controlled motivation. However, this is a weak connection.
Regarding the subtypes of controlled forms of motivation, a positive, statistically sig-
nificant but by the level almost insignificant connection between the perception of care
by and among adults in school and external regulation of motivation was established. A
somewhat stronger relationship has been established between the perception of care in
the adult population and the introjected motivation in the academic domain. However,
this is a weak connection.

Obtained results can be partly explained by Schaps’ (1998; 2003) explanation that
students present affiliation towards school values, goals, and rules when their psycho-
logical needs, such as the need for connection, belonging, and friendship, are met in
school. Starting from the understanding that a sense of social support and belonging is
considered important for the acceptance of socially desirable goals (Connell & Wellborn,
1991; Ford, 1992), Wentzel (1998) believes that the same assumptions are important for
socially acceptable behaviour in school and motivation to succeed academically. Related
to the above, children who feel relatedness have a strong sense of identity, commitment,
and performance, experience themselves as more autonomous and competent, and are
more intrinsically motivated (Osterman, 2000).

The results are in line with the findings that indicate the existence of a connection
between positive relationships between teachers and students and among students them-
selves and school motivation (e.g. Osterman 2000; Schunk, et al., 2014). According to
Deci and Ryan (1985, as cited in Yunusa et al., 2011), students experiencing positive and
responsive interaction with their teachers are also more academically motivated. The re-
sults of the study have shown that students show greater commitment to school activities
if they feel respected and supported, i.e. if they experience care from teachers (Wentzel,
1997). Research conducted by Goodenow (1992) found that a sense of belonging to the
school and a sense of warm personal connection with teachers and other people in the
school can play a key role in developing and maintaining academic motivation especially
in students without adequate academic support from their family.
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Since students have a sense of school community when they feel accepted, respected,
and supported by other students or teachers in the class (Schaps et al., 1997), it is very
important that they experience this on a daily basis by and among students and adults
in the school. This implies the importance of care in relationships among students and
between students and adults in school in order to encourage their academic motivation
with special emphasis on autonomous forms of motivation. Teachers are most responsible
for creating basic motivational conditions, i.e. conditions for encouraging and maintain-
ing student motivation (Dornyei, 2001), and they should certainly take into account not
only academic support, but also socio-emotional support in the form of caring relation-
ships with students characterized by closeness, friendship, warmth, belonging, respect,
acceptance, trust, participation, cooperation, and support.

Conclusion

The aim of this empirical study was to examine the relationship between student per-
ception of school as a caring community and their motivation to perform school tasks.
The relevance of research of the relationship between these constructs is based on the
understanding that the obtained results can contribute to the professional development of
teachers and all other school members whose behaviour and example set an educational
model for students. It was found that students who experienced greater care in interper-
sonal relations among and by students on one side, and adults in school on the other, show
a higher level of autonomous motivation, i.e. higher level of the identified and intrinsic
motivation. When it comes to controlled forms of motivation, i.e. external and introjected
motivation, a positive correlation has been found with the students’ perception of caring
relationships among and by students and adults in the school as well, but the correlations
were much weaker. Overall, research results support the fact that students who perceive
school as a caring community more positively are more autonomously motivated to per-
form school obligations. The pedagogical contribution of this research consists in gaining
insight into the current state of student perception of school as a caring community and
their academic motivation. This can serve as a starting point for building and strength-
ening school community, and thus encouraging student motivation to perform school
tasks, with special emphasis on autonomous forms of motivation. The research tools used
in this study can be used by teachers, pedagogues, psychologists, and other educators in
the school to self-evaluate the current situation in their schools as a basis for planning,
implementing, and (re)evaluating strategies aimed at strengthening the school commu-
nity and student motivation. The results have important implications for recognizing the
importance of building a school as a caring community in relation to autonomous forms
of student motivation in the academic domain. Confirming the assumption that students
who are more likely to see the school as a place of caring community by students, teachers

Pedagogika | 2021, t. 141, Nr. 1 225



and other school members are also more autonomously motivated to perform school
tasks, not only explains the role and importance of school community but also indicates
the possibility of encouraging autonomous forms of motivation in the academic domain.
The results of this research, along with other studies about the role of caring relations in
school on academic motivation, indicate the importance of the student’s experience of
socio-emotional support for autonomous motivation within school community. In that
regard, the key role is played by teachers and other educational staft in the school who,
by expressing concern in everyday interpersonal relationships at the school, can serve
as an example to students attending the school. Based on these results, future research
could be focused on examining an older population of respondents, such as high school
and university students, the inclusion of other potentially relevant variables, and the use
of qualitative research methods.

References

Cinkur, S., Funda Nayir, K., & Kuru Cetin, S. (2016). The adaptation of scale of school as a caring
community profile for secondary school students into Turkish: Adaptation of school as a
caring community scale. International Journal of Higher Education, 5(4), 206-215. https://
files.eric.ed.gov/fulltext/EJ1118665.pdf

Connell, J. P., & Wellborn, J. G. (1991). Competence, autonomy, and relatedness: A motivational
analysis of self-system processes. In: M. R. Gunnar & L. A. Sroufe (Eds.). The Minnesota
symposia on child psychology, 23. Self processes and development (pp. 43-77). Lawrence
Erlbaum Associates, Inc.

Deci, E. L., & Ryan, R. M. (2000). The “what” and “why” of goal pursuits: Human needs and the
self-determination of behavior. Psychological Inquiry, 11(4), 227-268.

Dukynaité, R., & Dudaité, J. (2017). Mokiniy priklausymo mokyklai jausmas: mokyklos jtaka.
[Student’s sense of school belonging: School influence]. Pedagogika, 128(4), 80-96. https://
ejournals.vdu.lt/index.php/Pedagogika/article/view/557/367

Dornyei, Z. (2001). Teaching and researching motivation. Harlow, England: Longman.

DuBois, D. L., Felner, R. D., Brand, S., Adan, A. M., & Evans, E. G. (1992). A prospective study
of life stress, social support, and adaptation in early adolescence. Child Development, 63(3),
542-557.

Federici, R. A., & Skaalvik, E. M. (2013). Students’ perceptions of emotional and Instrumental
teacher support: relations with motivational and emotional responses. International Education
Studies, 7(1), 21-36.

Felner, R. D., Aber, M. S., Primavera, J., & Cauce, A. M. (1985). Adaptation and vulnerability
in high-risk adolescents: An examination of environmental mediators. American Journal of
Community Psychology, 13(4), 365-379.

226 Pedagogika | 2021, t. 141, Nr. 1


https://files.eric.ed.gov/fulltext/EJ1118665.pdf
https://files.eric.ed.gov/fulltext/EJ1118665.pdf
https://ejournals.vdu.lt/index.php/Pedagogika/article/view/557/367
https://ejournals.vdu.lt/index.php/Pedagogika/article/view/557/367

Ford, M. E. (1992). Motivating humans: Goals, emotions, and personal agency beliefs. Sage
Publications, Inc.

Furrer, C., & Skinner, E. (2003). Sense of relatedness as a factor in children’s academic engagement
and performance. Journal of Educational Psychology, 95(1), 148-162.

Goodenow, C. (1992, April). School motivation, engagement, and a sense of belonging among urban
adolescent students. Paper presented at the annual meeting of the American Educational
Research Association, San Francisco, CA.

Goodenow, C., & Grady, K. E. (1993). The relationship of school belonging and friends’ values to
academic motivation among urban adolescent students. Journal of Experimental Education,
62(1), 60-71.

Harter, S. (1996). Teacher and classmate influences on scholastic motivation, self-esteem, and
level of voice in adolescents. In: J. Juvonen & K. R. Wentzel (Eds.), Cambridge studies in social
and emotional development. Social motivation: Understanding children’s school adjustment
(pp. 11-42). Cambridge University Press.

Koh, J. H. L., & Frick, T. (2010) Implementing autonomy support: Insights from a Montessori
classroom. International Journal of Education, 2(2), 1-15. http://www.macrothink.org/journal/
index.php/ije/article/view/511/364

Lickona, D., & Davidson, M. (2003). School as a caring community profile-II. Unpublished
manuscript, Center for the 4th and 5th Rs, Cortland.

Maulana, R., Opdenakker M.-C., & Bosker, R. (2013). Teacher-student interpersonal relationships
do change and affect academic motivation: a multilevel growth curve modelling. British
Journal of Educational Psychology, 84(3), 459-482.

Maulana, R., Opdenakker, M.-C,, Stroet, K., & Bosker, R. (2013). Changes in teachers’ involvement
versus rejection and links with academic motivation during the first year of secondary
education: a multilevel growth curve analysis. Journal of Youth and Adolescence, 42(9),
1348-1371.

Maulana, R., Helms-Lorenz, M., Irnidayanti, Y., van de Grift, W. (2016). Autonomous motivation
in the Indonesian classroom: Relationship with teacher support through the lens of self-
determination theory. The Asia-Pacific Education Researcher, 25(3), 441-451.

McCaslin, M., & Good, T. L. (1996). The informal curriculum. In: D. C. Berliner & R. C. Calfee
(Eds.), Handbook of educational psychology (pp. 622-670). Macmillan Library Reference Usa;
Prentice Hall International.

Opdenakker, M. C., Maulana, R., & den Brok, P. (2012). Teacher-student interpersonal
relationships and academic motivation within one school year: Developmental changes and
linkage. School Effectiveness and School Improvement, 23(1), 95-119.

Osterman, K. F. (2000). Students’ need for belonging in the school community. Review of
Educational Research, 70(3), 323-367.

Ryan, R. M., & Connell, J. P. (1989). Perceived locus of causality and internalization: Examining
reasons for acting in two domains. Journal of Personality and Social Psychology, 57(5), 749-761.
https://selfdeterminationtheory.org/SDT/documents/1989_RyanConnell.pdf

Pedagogika | 2021, t. 141, Nr. 1 227


http://www.macrothink.org/journal/index.php/ije/article/view/511/364
http://www.macrothink.org/journal/index.php/ije/article/view/511/364
https://selfdeterminationtheory.org/SDT/documents/1989_RyanConnell.pdf

Schaps, E., Lewis, C. C., & Watson, M. S. (1997). Building classroom communities. Thrust for
Educational Leadership, 27, 14-18.

Schaps, E. (1998). Risks and rewards of community building. Thrust for Educational Leadership,
28, 6-9.

Schaps, E. (2003). Creating a school community. Educational Leadership, 60(6), 31-33. http:/
www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Creating-a-School-
Community.aspx

Schunk, D. H., Meece, J. L., & Pintrich, P. R. (2014). Motivation in education: Theory, research,
and applications. Boston, MA: Pearson.

Sheers, K. L. (2010). Administrator, teacher, and parent perceptions of students’ sense of community
in one elementary school [Doctoral Dissertation, Virginia Polytechnic Institute and State
University].

Solomon, D., Battistich, V., Watson, M., Schaps, E., & Lewis, C. (2000). A six-district study of
educational change: Direct and mediated effects of the child development project. Social
Psychology of Education: An International Journal, 4(1), 3-51.

Stroet, K., Opdenakker, M. C., & Minnaeret, A. (2013). Effects of need supportive teaching on
early adolescents’ motivation and engagement: A review of the literature. Educational Research
Review, 9, 65-87.

Sviben, M. (2006). Percepcija nastavnickog stila ponasanja, samoregulacija ulenja i moguéi
obrazovni ishodi kod studenata. [Perception of teacher style, self-regulated learning and
possible educational outcomes among college students]. Graduate thesis. Zagreb: Filozofski
fakultet.

Tichnor-Wagner, A., & Allen, D. (2016). Accountable for care: Cultivating caring school
communities in urban high schools. Leadership and Policy in Schools, 15(4), 406-447.

Urdan, T., & Schoenfelder, E. (2006). Classroom effects on student motivation: Goal structures,
social relationships, and competence beliefs. Journal of School Psychology, 44(5), 331-349.

Weiner, B. (1990). History of motivational research in education. Journal of Educational Psychology,
82(4), 616-622.

Wentzel, K. R. (1994). Relations of social goal pursuit to social acceptance, classroom behavior,
and perceived social support. Journal of Educational Psychology, 86(2), 173-182.

Wentzel, K. R. (1997). Student motivation in middle school: The role of perceived pedagogical
caring. Journal of Educational Psychology, 89(3), 411-419.

Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of parents,
teachers, and peers. Journal of Educational Psychology, 90(2), 202-209.

Yunusa, M. Md., Osmana, W. S. W., & Ishak, N. M. (2011). Teacher-student relationship factor
affecting motivation and academic achievement in ESL classroom. Procedia Social and
Behavioral Sciences, 15, 2637-2641.

228 Pedagogika | 2021, t. 141, Nr. 1


http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Creating-a-School-Community.aspx
http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Creating-a-School-Community.aspx
http://www.ascd.org/publications/educational-leadership/mar03/vol60/num06/Creating-a-School-Community.aspx
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Santrauka

Tarpasmeniniy santykiy kokybé mokykloje pripazjstama kaip svarbus veiksnys, darantis
itaka ne tik socialiniam ir emociniam mokiniy funkcionavimui, bet ir jy mokymosi pasiekimams.
Remiantis Sia prielaida, straipsnyje siekiama atskleisti mokyklos, kaip riipestingos bendruomenés,
suvokimo ir mokymosi motyvacijos sgsajas. Tyrime dalyvavo 433 pagrindiniy klasiy 5, 6, 7 ir
8 klasiy mokiniai: 100 (23 proc.) penkty klasiy mokiniy, 119 (27 proc.) Sestoky, 103 (24 proc.)
septintos klasés mokiniai ir 112 (26 proc.) astunty klasiy mokiniy. Pagal lytj tyrime dalyvavo
203 (47 proc.) berniukai ir 230 (53 proc.) mergai¢iy. Duomenys buvo renkami naudojant
klausimyng. Gauti rezultatai rodo teigiama mokyklos, kaip ripestingos bendruomenés, suvokimo
ir mokymosi motyvacijos koreliacija. Mokiniai, suvokdami mokykla kaip rtpestingy santykiy
vietg tarp mokiniy ir mokiniams, pasiekia aukstesniy rezultaty savarankiskos motyvacijos skaléje
ir jos subskalése. Kita vertus, kalbant apie kontroliuojama motyvacija ir jos subdimensijas, buvo
nustatytas teigiamas rySys tarp mokiniy supratimo apie riipestingus tarpusavio santykius ir su
suaugusiaisiais mokykloje, tatiau rysiai buvo silpni. Sie rezultatai teigia, kad riipestingy santykiy
kokybé mokykloje yra svarbi mokiniy savarankiskai ir motyvacijos kontrolei mokymosi srityje.

Esminiai Zodziai: mokymosi motyvacija, ripestinga bendruomené, mokiniai, mokykla.
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