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Abstract. In the present process of the development and changing of Lithuanian identity, the
preservation of national identity becomes one of the most urgent socio-pedagogical problems.
Research has proved that in the process of educating of the national identity among students and
values of the ethnic culture the main responsibility lies on the school, and while observing the
bent for ethnic culture among students of various age, it is seen that it is desirable by the youngest.
The education of national identity should be started from the first form due to the thinking about
the future, strengthening generation and family relations because students who do not obtain the
basics of national identity and ethnic culture at primary school in later years encounter it too late
and are emotionally unprepared to receive it. Nevertheless, there is a lack of scientific research
analyzing the national identity of students from primary school forms.

According to this, in 2012 the research was accomplished (by using the method of in-depth
interviewing), in which 35 teachers of primary forms participated.

Keywords: national identity, education, primary school.

Topicality of the problem. Contemporary process of the developent and changing
of national identity is highly rapid. It is being influenced by the following demographic,
cultural, social and migrational processes as well as by the decreased educational role
of family. All these processes influence in the way that ,,it becomes difficult for students
to comprehend the peculiarity of the history of their nation and culture as well as the
necessity to cherish Lithuanian national and civic identity” (Lietuviy etninés kultiiros
ugdymo bendrojo lavinimo mokykloje strategija, 2006). Thus, the preservation of national
identity becomes one of the most urgent socio-pedagogical problems.

Due to the decreased family influence on the educational process of students’ national
identity and ethnic culture, the main role falls on the school. According to D. Adama-
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viciené (2009), while observing the attitude of students of various age to national values
and culture it becomes apparent that it is the most urgent to students from primary
forms. A. Zbarauskaité (2009) generalizes thoughts of idenitity researchers E. H. Erik-
son and O. Kernberg and draws the conclusion that ,identity depends on the past and
influences the future, its roots lie on chidhood and later influence how other life tasks
will be implemented® (Zbarauskaité, 2009, p. 21).

Such statement allows making the assumption that the foundation of the education
of national identity should be laid in childhood and the national education should be
started since early childhood in order to strenghten generation relations in the family,
especially at the primary school. As in case if the foundation of nationality have not been
educated, students in higher forms encounter it too late and are unprepaired emotionally
to accept it. D. Urbanaviciené (2010) agrees with this thought and generalizes research
data accomplished by the Council for the Protection of Ethnic Culture stating that in
such case when there is a lack of foundation of ethnic culture at primary forms the later
education of national identity becomes impossible in essence.

The education of national identity and ethnic culture at primary forms allows the
implementation of continuity and succession principle and relate the teaching of ethnic
culture in formal educational process with its adaptation in school life or non-formal
education.

There is considerable amount of theoretical works in the world as well as in Lithuania
where the problem of the education of national identity has been analyzed; however,
empirical researches still remain fragmentary. The essential problem - great diversity
of terms - has noticed but the researches are devoted to the determination of national
identity expression as well as the revelation of educational opportunities among the
children of higher school age, students and youth (Aramaviciate, 1998; Antiniene,
2002; Trinkaniené, 2002; Tijunéliené, 2003 and other). In above mentioned researches
the identity training rests on one activity (Tijanéliené, 2003; Klimka, 2006; Sutiniené,
2009; Stoskuviené, 2010; Storskuviené et al., 2009; Stundziené, 2010; Zuoza, 2010 and
other); it has also been disputing about the integration of education of national identity
and ethnic culture.

Summing up the researches accomplished on the national identity, it is possible to
draw a conclusion that these researches are fragmentary and there is a lack of aggregate
attitude towards the problem analysed. Besides, the researches, in which the question of
which educational activities implemented by teachers with students from primary forms
help for the national identity training would be analysed, are missing. On purpose to
improve the process of national idenity training, new attitudes, insights and models for
the education of national identity are necessary.

In order to structure the attitude to the national identity the research has been accom-
plished, the aim of which is to analyse the activities implemented by teachers of primary
forms that contribute to the education of national identity.
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The significance of the education of national identity at school is unquestionable.
The preservation and education of national identity is highlighted in various state acts
and documents as well as in the works of research scientists. In the National Strategy for
Sustainable Development (2003) it is indicated that the influence of foreign cultures and
languages, quite superficial and fragmentary knowledge about the tangible and intangi-
ble national heritage and the unqualified spread of this knowledge stimulate the erosion
of self-awareness, civic and national identity, endanger sustainable development of the
country, cohesion in the public sector and the survival of nation and state.

In General Education Programmes (2003) the support for native language, nation-
al culture and traditions is highlighted. It is endeavoured that students comprehend
themselves as responsible members of the nation, educate tolerance to other nations.
UNESCO Convention for Safeguarding of Intangible Cultural Heritage adopted on the
seventeenth day of October 2003 in Paris, Law on Education of the Republic of Lithuania
(3.4 Goals of Education) of 14 June 2003 (No. IX-1630), Provisions of State Strategy for
Education 2003-2012 (I. Purpose and General Provisions, 4.4 and 5.5) passed by the
Parliament of the Republic of Lithuania on 4 July 2003 (No. IX) oblige the Lithuanian
school to preserve the national identity as a European Value. It is highly important for
the school that endeavours to impelemnt this strategic purpose to educate national and
cross-cultural competencies as the condition for cultural cognition, preservation and
cross-cultural dialogue. In the Provision of State Strategy for Education 2003-2012 (2003)
it is highlighted that education shall contribute to preserve and create the national iden-
tity for Lithuania to make a lodgement in Western Area. Education gets the mission to
guarantee the cultural continuity of the nation and region, permanent creation, as well as
to preserve the identity and cherish cultural openness and dialogicality. The preservation
of national identity in Provisions of the Strategy is defined as one of strategic purposes.

In Independent Lithuania the nationality has marked the programmes of all teaching
subjects since 1989. In 1994, after the preparation of the project of general programmes,
the separate programme of public education came into existence that is the concurrent of
national education; it was changed in 1997 with the General Programme of Citizenship
Education that in 2004 was changed with the programme of civic education and in 2006 -
the Long-lasting Programme of Ethnic and Civic Education, Lithuanian Strategy of Ethnic
Culture Education at Comprehensive Schools. In accordance with it, in 2007 the General
Programme together with the Lithuanian Strategy of the Education of Ethnic Culture
at Comprehensive Schools and Long-lasting Programme for the Development of Com-
petencies of Education Consultants “Lithuanian Ethnic Culture Values in Europe” was
prepared; in 2010 the programme “State and Nation: Heritage and Identity” was passed.

It is emphasized in various programmes that the national identity is educated by
teaching the language, the history, the nature study and the ethnic culture. It is necessary
to notice that rapid chage of programmes and provisions shows the fact that there is no
unanimous and clear vision concerning how the national identity shall be educated. In
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the given situation, the teacher finds himself / herself in most awkward situation who
ought to educate students’ national identity. I. Cepiené (2001) has analysed the peculiar-
ities of national consciousness education and claims that the tasks for the formation of
national and civic self-awareness are realized not effectively enough in the educational
process at the primary school.

L. Duobliené (2009), resting on T. S. Popkewirz (2000), notices that education reforms
under the influence of the process of globalization lose power to educate the citizens of its
nation, that’ why “the education becomes hybrid due to the integration of various experiences,
theories, models whereas polyphonic speaking also is the fiction that is shaded with the voice
of globalization” (Duobliené, 2009, p. 81). The remark of G. Kirdeliené is even stricter: “..
after the reflux of national rebirth, the condition of ethnic culture at comprehensive schools
has been deteriorating constantly and now it could be evaluated as critical as the state system
for the education of national culture has not been created” (Kirdiené, 2004, p. 83).

Research methodology. With the aim to reveal the systematic attitude to the national
identity, the qualitative research — semi-structured interview — was accomplished. 35
teachers of primary forms that were evaluated as experts participated in the research
with asserting the principle of free will. The accomplished research was devoted to the
advantage of knowledge; the knowledge is more significant in it than a person; teachers
are comprehended not as unique cases but as the representatives of some particular group
(Flick, 2002); the reserach is based on them as on the resource of qualitative information.

Such researches in Educological Science are mostly used in order to discuss and
evaluate practical activity (for example, with the aim to name the experience of new
projects or designate factors that determine mistakes or the petrification of structures; or
in order to find out criteria for the creation of new programmes and similarly) (Meuser,
Nagel, 1997). As the phenomenon of national identity is complex, accomodates a lot of
information and has the feature of muti-criteria this research has been chosen also be-
cause, not as in case of quantitative research, it is not aimed to measure, reason, prove
or test causality connections but to understand, reconstruct already existing phenomena
(Svedaité, 2005); the research is applied with the aim to reconstruct complex knowledge
structures (Meuser, Nagel, 1997).

The structure of interview was partly shaped by respondents themselves while an-
swering the question: “What predetermines the identity?” Then the teachers were asked
what activities they use for the education of students’ national identity.

Research results. By the research it was identified that the national identity is ap-
proached by respondents quite similarly. All of them emphasized language, ethnoculture,
history, nature, environment, geography, general activity, and symbols. Some of the res-
pondents mentioned religion, internationality, and tolerance. Almost all respondents in
the process of the education of national identity prefer non-formal education and only
one respondent notices that “ <...> what we teach students during lessons we consolidate
in non-formal activity”.
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While analysing the activities implemented by teachers for the education of national
identity it has been designated that they correspond with the various understandings of
national identity expressed by various authors, i.e. language' (Pik¢ilingis, 1971; Luksiené,
2000; Girdenis, 2003; Klimaité, 2004; Lubiené, 2005 and other), ethnic culture (Katiniené,
2003; Cepiené, 2009; Stoskuviené, 2010; Urbanaviciené, 2010 and other), citizenship
(Cepieng, 2001), religion (Baublys, 2007).

1. Activities related to the language and its education. Teachers told that they organ-
ize the competitions of nice writing, patter fights, projects about mythical characters,
record “songs of local singers” and write the school annual. It is neccessary to note that
the majority of ennumerated activities that cherish the language are closely related to
the ethnoculture as well as to the patriotism (“we organize the competition of reciters
dedicated to Maironis but not to Lindgren”). It should also be noticed that the love and
respect for native ethnic regions (“The texts for competitions of reciters and tale after-
noons are chosen more frequently dialectic”, “We organize regional fights”). Children
are devided into two groups in which the ones speak in Zemaiciai dialect whereas the
others — in Aukstaiciai dialect.

2. Activities related to the history. The respondents, indicating the dates significant
for Lithuanian history, most often mention 13th of January, 16th of February and 11th
of March. Some of them mention the Mindaugas’ Caronation Day, Zalgiris and Durbé
Fights, the Occupation of Vilnius Region, the Constitution Day and Lithuanian Fighters’
Day. Comparing the commemoration of all these days activities are similar: afternoons,
various commemorations, visiting of museums, excursions, competitions of paintings.

3. Activities related to the ethnoculture. As the ethnoculture, traditions and customs
are closely related to annual and religious celebrations, schools most frequently commem-
orated Christmas and Easter, the Mother’s Day, the All Saints‘ Day, Advent, the Pancake
Day, Kaziukas Market, the Days of Stork, Lark and Earth and various other activities
dedicated to the commemoration of these days. It should be noticed that all activities
are quite traditional and have features of traditions and customs of these celebrations;
these activities are implemented most frequently in non-formal activity; for example, the
visiting of cemeteries and the lighting of candles in the period of Advent when “children
give the promise for good deeds by bringing a candle”, the production of Pancake Day
masks, the painting and rolling of Easter eggs at Easter, folklore concerts dedicated to
the Lark’s Day and likewise.

Apart from the commemoration of annual celebrations, the respondents mentioned
educational projects, their preparation and implementation. Some schools have their
own small museums or at least ethnographic corners. There such projects and workshops
as “The Way of Flax”, “The Way of Bread” and other are implemented. Schools that do
not have their own ethnographic rooms use the services of other museums (Smithery

' Valstybinés Svietimo strategijos 2003-2012 mety nuostatos (2003). LR Seimo nutarimas Nr. IX-1700.

244 Pedagogika | 2014, t. 113, Nr. 1



ISSN 1392-0340
E-ISSN 2029-0551

Museum, Regional Studies Museum and other) as well as ethnocenters. Moreover, folk
artists, craftsmen of folk crafts are visited and they are also invited to schools.

4. Activities related to religion. The role of the religion to the education of national
identity is mentioned only episodically and is essentially limited by the visiting of famous
places, such as The Hill of Crosses, Vilnius Cathedral, The Hill of Three Crosses, the
Abbeys of Kretinga and Tytuvénai and chapels.

When the respondents were asked to reveal drawbacks and problems emerging while
educating of the national identity, they mentioned “poor textbooks”, “the lack of texts
written by Lithuanian authors” also it is mentioned that “even during the Soviet times
there was more attention paid for the national and ethnic culture. Now we are dying. If
you take something additionally you have. There is too little of it in the programme. It

» <«

is impossible to cognize the essence of Lithuanian with so little of it...”, “chidren do not
see the nature”, “...they do not know a cow. It is impossible to explain what is a calf (not
a child of a cow), a lambkin (not a child of a lamb), foal...”, “let’s see what the covers of
notebooks are”, “only two lessons per year are devoted to the dialects and only during
the acknowledgement of the world”, “children stop talking in dialects. Only a few do
that”, “instead of the ethnoculture we now have the safe traffic rules”. Teachers notice
the drawbacks in teacher training paying attention to the fact that the ethnoculture is
not taught to the teachers of primary forms (“only what we learn, catch solely”), there is
no history in the programmes as well. The respondents with one accord argee that “the
whole attitude towards the national identity and ethnic culture should be changed and

that the teachers’ initiative is not enough”.

Conclusions

1. After the research data has been analysed, it is possible to conclude that, in teachers’

opinion, the most significant influence on the education of national identity at primary
forms has the ethnic culture. Only two respondents have answered that there is enough
of ethnoculture in formal activity. The remaining opinion is opposite; it is claimed that
the main load lies on non-formal education the hours of which have been reduced.

2. The education of national identity is based on teachers’ personal initiative and altru-
ism; consequesnty, the threat for even greater decrement of the national identity appears.

3. At primary forms, the nucleus of education should consist of etnoculture in which
all other teaching subjects should be integrated.
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Tautinio tapatumo ugdymas pradinése klasése: mokytoju
vykdomuy veikly tyrimas
Egidijus Skarbalius

Klaipédos universitetas, Pedagogikos fakultetas, Edukologijos katedra,
S. Neries g. 5, LT-92227 Klaipéda, el. pastas e.skarbalius@gmail.com

Santrauka

Siuolaikinis lietuviskojo tapatumo raidos ir kaitos procesas labai spartus. Jis yra veikiamas
tautinj atgimima sekusiy demografiniy, kultariniy, socialiniy ir migracijos procesy, taip pat
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sumazéjusio $eimos aukléjamojo vaidmens. Visa tai turi jtakos, kad ,mokiniams jau sunkoka
suvokti savo tautos istorijos, kultaros savitumg, lietuviskosios tautinés ir pilietinés tapatybés
puoseléjimo butinybe® (Lietuviy etninés kultiiros ugdymo bendrojo lavinimo mokykloje strategija,
2006). Vadinasi, tautinio tapatumo i$saugojimas tampa viena aktualiausiy socialiniy-pedago-
giniy problemy.

Sumazéjus Seimos jtakai mokiniy tautinio tapatumo ir etninés kultiiros ugdymo procese
svarbiausias vaidmuo tenka mokyklai. O D. Adamkavicienés (2009) teigimu, stebint jvairaus
amZziaus mokiniy poziurj i tautines vertybes ir kultarg, rys$kéja, kad ji aktualiausia pradiniy klasiy
mokiniams. A. Zbarauskaité (2009), apibendrindama asmens tapatumo tyrinétojy E. H. Eriksono
ir O. Kernbergo mintis, daro i§vada, kad ,tapatumas priklauso nuo praeities ir veikia ateitj, jo
$aknys gladi vaikystéje ir véliau lemia, kaip bus jgyvendinti kiti gyvenimo uzdaviniai (Zba-
rauskaité, 2009, p. 21).

Toks teiginys leidzia daryti prielaida, kad tautinio tapatumo ugdymo pamatai turi bati de-
dami vaikystéje, o pradéti tautinj ugdyma vertéty nuo ankstyvos vaikystés, stiprinant §eimos
karty rysius, ypac pradinéje mokykloje. Kadangi, neiugdzius tautiSkumo pagrindy, aukstesnése
klasése mokiniai su juo susiduria pavéluotai, emociskai nepasirenge jo priimti. Min¢iai pritaria ir
D. Urbanavic¢iené (2010). Apibendrinusi Etninés kultaros globos tarybos atlikto tyrimo duome-
nis, ji teigia, kad tokiu atveju, jeigu tritksta etninés kultros pagrindy pradinése klasése, véliau
tautinio tapatumo ugdymas i§ esmés nebegalimas.

Tautinio tapatumo ir etninés kultaros ugdymas pradinése klasése leidZia jgyvendinti ugdymo
testinumo ir perimamumo principg bei susieti etninés kultiiros mokyma formalaus ugdymo
procese su jos pritaikymu mokyklos gyvenime arba neformaliu ugdymu.

Teoriniy darby, kuriuose analizuojama tautinio tapatumo ugdymo problema, pasaulyje ir
Lietuvoje yra nemazai, ta¢iau empiriniai tyrimai vis dar lieka fragmentiski. Pastebima esminé
problema - didziulé temy jvairové, ta¢iau tyrimai skirti vyresniojo mokyklinio amziaus vaiky,
studenty, jaunimo tautinio tapatumo raiskai nustatyti ir ugdymo galimybéms atskleisti (Arama-
viciate, 1998; Antiniené, 2002; Trinktiniené, 2002; Tijunéliené, 2003 ir kt.). Minétuose tyrimuose
tautinio tapatumo ugdymas remiasi tik kokia nors viena veikla (Tijanéliené, 2003; Klimka, 2006;
Sutiniené, 2009; Stoskuviené et al., 2009; Stoskuviené, 2010; StundZiené, 2010; Zuoza, 2010 ir kt.),
diskutuojama dél tautinio tapatumo ir etninés kultiiros ugdymo integravimo (Luksiené, 2000;
Cepiené, 2001; Sajiené, 2002; Klimka, 2006; Urbanaviciené, 2010 ir kt.).

Apibendrinant atliktus tyrimus tautinio tapatumo klausimais, darytina i$vada, kad tyrimai
yra fragmentiski ir tritksta visuminio pozitrio j nagrinéjama problema. Be to, pasigendama
tyrimy, kuriuose buty analizuojama, kokios mokytojy vykdomos ugdomosios veiklos pradi-
niy klasiy mokiniams labiausiai padeda ugdytis tautinj tapatuma. Siekiant tobulinti tautinio
tapatumo ugdymo procesg, reikalingi nauji pozitriai, naujos jzvalgos, nauji tautinio tapatumo
ugdymo modeliai.

Siekiant susisteminti pozitrj j tautinj tapatuma, atliktas kokybinis tyrimas (mazai struktaruo-
tas interviu), kurio tikslas — i§analizuoti pradiniy klasiy mokytojy vykdomas veiklas, kurios padeda
ugdyti tautinj tapatumg. Jame laisvanoriskumo principu dalyvavo 35 pradiniy klasiy mokytojai.
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Tyrimo rezultatai. Tyrimu nustatyta, kad tautinj tapatuma respondentai traktuoja gan
panasiai. Visi akcentavo kalbg, etnokultarg, istorija, gamta, aplinka, geografija, bendra veikla,
simbolius. Kai kurie respondentai paminéjo ir religija, tarptautiSkuma, tolerancija. Beveik visi
respondentai tautinio tapatumo ugdymo procese pirmenybe teikia neformaliajam ugdymui ir
tik viena respondenté pazyméjo, kad ,<...> tai, kg vaikus iSmokom per pamokas, jtvirtiname
popamokinéje veikloje®.

Nagrinéjant mokytojy vykdomas veiklas ugdant tautinj tapatumga, nustatyta, kad jos atitinka
jvairiy autoriy i§skiriamus tautinio tapatumo sampratos elementus, t. y. kalba? (Pik¢ilingis, 1971;
Luksiené, 2000; Girdenis, 2003; Klimaité, 2004; Lubiené, 2005 ir kt.), etnine kultarg (Katiniené,
2003; Cepiené, 2009; Stoskuviené, 2010; Urbanaviciené, 2010 ir kt.), pilietiskuma (Cepiené, 2001),
religija (Baublys, 2007).

Isvados

1.I8analizavus tyrimo duomenis galima daryti i§vadg, kad, mokytojy manymu, didziausia jtaka
pradiniy klasiy mokiniy tautinio tapatumo ugdymui turi etniné kulttra. Tik du respondentai pasa-
ke, kad etnokultiiros formaliojoje veikloje pakanka. Likusiyjy nuomoné yra priesinga — teigiama, kad
vis délto pagrindinis kravis tenka neformaliajam ugdymui, kurio valandy skai¢ius yra sumazintas.

2. Tautinio tapatumo ugdymas paremtas mokytojy asmenine iniciatyva ir altruizmu, todél
kyla grésmé dar didesniam tautinio tapatumo silpnéjimui.

3. Pradinése klasése ugdymo branduolj turi sudaryti etnokultara, { kurig turi bati integruoti
visi mokomieji dalykai.

Esminiai ZodZiai: tautinis identitetas, ugdymas, pradiné mokykla.
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2 Valstybinés svietimo strategijos 2003-2012 mety nuostatos (2003). LR Seimo nutarimas Nr. IX-1700.
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K npobaeme rpaskAaHCKOM aKTUBHOCTH
y4amierocsa F0OHOMIECTBA BTOPOU
MOAOBUHBI XIX — Hauara XX BeKOB

Cepreii MiBanosuu beaennos

Southwestern State University, Faculty of Linguistics and Intercultural Communication, Department of Psychology and
Communicology, 50 let Oktyabrya, 94, 305040 Kursk, e-mail si_bel@mail.ru

AHortanus. B crarbe packpbiBaeTcs peHOMEH I'PaXKTaHCKON aKTYBHOCTH y4all[erocs I0HO-
niectsa Bo BTopoli nonosuHe XIX — nayase XX BB. 'paklaHCKasA aKTMBHOCTD IIOHMMaIach KaK
dbopMUpOBaHIIE MHTETPATMBHOIO TMYHOCTHOTO Ka4eCTBa, OCHOBHBIMU 37IEMEHTAMI KOTOPOTO
paccMaTpUBaNINCh YYBCTBO OOLIECTBEHHON COMMAAPHOCTY, IaTPUOTU3M, IPUBEP)KEHHOCTD

IIpaBOBbIM HOpPMaM I HPaBCTBEHHBIM LEHHOCTAM, TOTOBHOCTD K TPyAy Ha 6maro OTe‘{eCTBy.

Knrwowuesvie cnosa: ZpaﬁfCaaHCKa;[ aKmueHocmo, zpam@chmseHﬂocmb, zpaﬂcbaHCKue Kauecmaa.

Llenb nccnenoBaHMA: BBIABICHNE IeJaTOTNIeCKUX (PAKTOPOB IPak TaHCKON aKTUB-
HOCTY LIKO/IBHUKOB-CTApILIeK/IACCHMKOB B YCTIOBUAX COLMA/TIbHBIX NPeobpa3oBaHmil
B Poccuu Bropoit nonosunsl XIX — Havana XX BB., HAIIPaBJIIEHHOCTY U XapaKTepa
BIMAHUA 3TUX (PAKTOPOB Ha TPAXKAAHCKYIO MO3NIINIO, MOIE/IN M1 OIBIT I'PA>KAAaHCKOTO
MOBeJleHN A yYalMXCA.

MeToponornyeckyo 6asy uccieoBaHN A COCTaBU/IN IPUHIMIIBL: UCTOPU3MA, IIPEfi-
yCMaTpPUBAIOIIETO PAaCCMOTPEHNe UCTOPUKO-TIeJaTOrnyeckux (HaKTOB U SABJIEHUIT B
KOHKPEeTHO-MICTOPMYECKUX YCTIOBUAX I C y4eTOM YPOBHA COLMATbHO-9KOHOMIYECKOTO,
KY/IBTYPHOTO I IIOJIUTUYECKOTO Pa3BUTH A 00IeCTBA; CCTEMHOCT, IPETONATAIOIIero
U3ydeHe COLMaIbHbIX 1 00pa3oBaTe/IbHBIX MHCTUTYTOB, CTPYKTYP B MX B3aMMOZeli-
CTBUU ¥ B3aVIMOB/IVAAHVUM; MEXAVCIUIIIMHAPHOCTY, 00YCTTOBIMBAIOIIErO IIPYMEHeHe
KOHIIEN M1 CMEXHBIX HayK.

MeTof0mOrM4ecKMMI ¥ TEOPETUIECKMMIU OCHOBAMU UCCIENOBAHNUA ABIAIOTCA:
AKCHMOIOTMYECKUIL, KY/IbTYPONIOTMYECKII, MTapaJUIMabHbII W LVBUIM3ALMIOHHBII,
TYMaHMCTHYECKY OPMEHTVPOBaHHBIN MOLXOMbI K M3YYEHNIO COLMaIbHO-TIefarormye-
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